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2007 CMT: Math and Writing scores increase; Reading scores are “disappointing” 
Achievement gaps are not closing; “We need to do more to achieve success”  
 
(HARTFORD, CONN.)  While there are some solid gains in math and modest gains in writing scores 
statewide, Connecticut’s 2007 Mastery Test results show a continued downward trend in student reading 
performance.  
 
“We are very concerned with the state of our students’ comprehension skills, particularly in their ability to 
read by third grade,” said State Education Commissioner Mark K. McQuillan in announcing the statewide 
scores. “It is clear that we need to do much more to address our students’ ability to read. We need 
significant change to have an impact on the achievement gaps that are now growing larger, not smaller.”  
The decline in reading performance appears to reach back several years on the CMT and is evident in the 
National Assessment of Educational Progress (NAEP) test scores as well. 
 
This is the second year of the 4th generation CMT which is now administered in the spring to all public 
school students in Grades 3 through 8. In addition to statewide average scores in reading, writing and 
mathematics, the test results also present data for student subgroups that give insight into substantial 
achievement gaps among racial and economic groups and between male and female performance.   

 
Overall, the scores show: 
 

Gains in most grades in mathematics and 
writing performance statewide, as measured 
by the percentage of students scoring at or 
above the proficient and goal levels; 
 

Modest declines overall in reading scores 
statewide (percentages at or above proficient 
and goal levels); 
 

A moderate gender gap in reading and a 
large gender gap in writing performance with 
boys scoring substantially lower than girls; 
females consistently outperform males by 
about five percentage points in reading and 
by at least ten percentage points in writing; 
 

No gender gap in mathematics with girls 
scoring at about the same level as boys; 



 
 
Large gaps continue to persist in performance between minority and white students and between high 
poverty and low poverty students across all grades in math, reading and writing as measured by proficient 
and goal levels; for example, in Grade 4, white students outperform black and Hispanic students at the 
goal level by 35 to 40 percentage points in reading, writing and math.  
 
“Connecticut should lead the nation in reading performance and in closing the achievement gap,” said 
Commissioner McQuillan.    
 
“Third Grade reading performance is key,” the Commissioner said. “Our focus must be on reading 
instruction in the early grades, if we are to make progress on closing the achievement gaps. We must 
equip our teachers, especially those who are teaching in our neediest schools and districts, with more tools 
to teach reading. That includes insuring appropriate curriculum, effective instruction and support, strong 
instructional leadership, more time for instruction and enhanced motivation of students to read for 
information and pleasure. There are some promising signs that these approaches are working in some 
schools that mount a school-wide effort to give every student a chance to achieve at high levels.   
 
One example of the success of school-wide reading strategies is Conte/West Hills Magnet School in 
New Haven which instituted the “Reading First” program and has made progress in increasing the 
percentage of students scoring at or above state goal and proficient levels in grades 3 and 4. Scores 
improved for black students, Hispanic students and white students. Scores improved and, at the same 
time, achievement gaps narrowed. North Windham School in Windham is another example of 
improvement in school-wide and subgroup performance. Overall scores improved and, at the same time, 
scores for Hispanic students increased substantially, thus narrowing the achievement gap in the context of 
school-wide improvement.   
 
“Connecticut’s entire educational system needs to focus greater attention on the acquisition of basic 
academic skills, and we should use information provided on CMT performance to improve instruction, 
particularly for our lowest-performing students.  Each teacher, administrator, curriculum expert, school of 
education professor and policy leader should use the data to take new steps to improve instruction for all 
students, and establish effective interventions for students who are struggling.” 
 
“As a state, we should be making more meaningful progress.  We should all be disappointed with reading 
performance across the board, even though some districts and schools have made significant gains,” said 
Commissioner McQuillan.  “We believe that emphases on language and pre-reading strategies in Grades 
Pre-K through Kindergarten will play an important role in future years as early childhood programs 
expand and develop more targeted curriculum and instruction.” 
 
“While there is some good news for some schools and districts, we should all be aware that our scores 
statewide are not improving sufficiently for all of our schools to meet the increasing demands of No Child 
Left Behind in future years. Moreover, it is imperative that our students be prepared for higher education 
and for the world of work.” 
 
The commissioner said that he will pursue a series of actions to address the challenge: 
 
 Work with teacher preparation institutions to improve the quality of training programs for new 

teachers – particularly elementary and middle school teachers — to become effective teachers of 
reading; 

 



 Disseminate to districts newly created model curriculum, grade level expectations and pacing guides 
to serve as the basis for instruction in Language Arts, Mathematics and Science; 

 
 Support the provision of targeted professional development activities to assist districts/schools in 

implementing the new curriculum; 
 
 Encourage districts to use benchmark assessments in Language Arts and Mathematics regularly to 

determine if students are meeting expected standards; 
 
 Expect and encourage schools to focus on teaching the basics of reading in accordance with 

Connecticut’s Blueprint for Reading Achievement and Beyond the Blueprint: Literacy in Grades 4-12 
and Across the Content Areas; 

 
 Support districts in providing information and training for parents to encourage reading in the home 

and complement efforts in the classroom to help Connecticut’s children become confident, capable 
readers. 

 
“Connecticut has much to do. We need to work together,” said Commissioner McQuillan. 
 
 
If Making Comparisons:  Use Caution. 
 
“Because participation and exemption rates can affect average scores, it is inappropriate to compare 
district scores without reviewing the percentage of students participating in each district,” Commissioner 
McQuillan cautioned.  “It is also important to note that year-to-year comparisons are of different groups 
of students.”  
 
District-by-district comparisons can be misleading if they do not take into account such factors as 
exemption and participation rates, size of test-taking population, and language proficiency, special needs 
or socioeconomic status of students.  That is why CMT scores are presented in several formats to give a 
more complete picture of student performance.   
 
CMT scores are presented for the following groups:   

• all students;  
• students by racial group; 
• special education/non-special education; 
• male/female; 
• eligible/not eligible for free/reduced-priced lunch; and  
• students in ESL and bilingual programs.   

 
 
 
 
 
 
 
 
 
 
Attached are grade-level charts containing 2007 CMT scores by gender, race and poverty. 



Following are PDF charts of grade-level performance by group. 
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Guidelines for Proper Connecticut Mastery Test (CMT) 
Data Analysis 

 
The CMT provides performance data at six grades in three subjects each year.  There are various ways to 
appropriately compare results across years.  However, there are also some commonly made comparisons which are 
inappropriate and can lead to erroneous conclusions.  Therefore, the Connecticut State Department of Education 
(CSDE) is providing this brief guide to list both some appropriate comparison techniques and some common 
mistakes made when analyzing CMT data.   
 
 
Appropriate Analyses: 
 

• Within a generation and grade, Mathematics, Reading and Writing results may be compared across years.  
(e.g., fourth-grade mathematics performance levels in 2006 can be compared to fourth-grade mathematics 
performance levels in 2007.) Note: As a reminder, the Generation three CMT was administered from 2000-
2004 and the Generation four CMT has been administered in 2006 and 2007. 

• Within a generation and grade, Mathematics, Reading and Writing results may be compared across years at 
the subgroup level (i.e., English language learner status, special education status, gender status, 
free/reduced meal status or ethnic background status).  For example, the performance of 6th-grade girls in 
writing can be compared to the performance of 6th-grade boys in writing.   

• Within a generation and grade, comparisons may be made on the basis of scale scores and achievement 
levels for all groups of students.  In Reading, DRP unit scores may also be compared for all groups of 
students. 

 
 
Inappropriate Analyses: 
 

• Direct comparisons across generations are inappropriate.  (e.g., it is not appropriate to compare the 
performance of fourth-grade mathematics students in the fall of 2004 to the performance of fourth-grade 
mathematics students in the spring of 2006.) 

• Comparisons of score-band performance across grades within a content area cannot yet be made.  (e.g., 
with the data available at the time of this writing, one cannot legitimately compare seventh-grade 
performance in the goal range in 2007 to eighth-grade performance in the goal range in 2007.)  Note:  The 
CSDE is currently attempting to develop a vertical scale, which may provide a way to track progress 
across grades. 

• Averaging numbers across subjects within a grade is not appropriate.  (e.g. the percentage of students at the 
goal level in reading across grades cannot be averaged; neither can the percentage of students at the goal 
level be averaged across all the content areas within a grade).  

 
 
This list is not exhaustive.  If you would like further guidance on how to interpret CMT scores, please call the 
CSDE Student Assessment Office at (860) 713-6860.  (Note:  members of the press corps should call the CSDE 
Public Information Office at (860) 713-6525). 
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