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Presenter Notes
Presentation Notes
Good afternoon and welcome to CSDE’s webinar about Ensuring Appropriate Student Identification and Eligibility Criteria for Participation in the Alternate Assessments.  

The CSDE appreciates your continued work to provide a high-quality education for all students. These efforts include regularly examining the expectations for children with disabilities, including English learners/multilingual learners with disabilities, and children with the most significant cognitive disabilities. Holding high expectations for all students is key to providing them with the best learning outcomes throughout their lives and after high school. 

In support of the CSDE’s ongoing commitment to comply with the Elementary and Secondary Education Act (ESEA) cap at the state level of assessing no more than one percent of all students with an alternate assessment in reading/language arts, mathematics, and science, this training addresses the purpose of alternate assessments, and the eligibility criteria to determine student identification and participation on alternate assessments. We hope that this information is beneficial to central office administrators and educator teams, including those that work most closely on behalf of students with significant cognitive disabilities. 

We encourage you to use this slide deck as a resource for educator training in your district. 

Following this presentation, please contact our office with any questions you may have. Our contact information will be listed at the end. We are here to support you and your students.



Presenters

Abe Krisst, Bureau Chief, Performance Office
Deirdre Ducharme & Katie Seifert, Performance Office

Bridget Adams, Bureau of Special Education


Presenter Notes
Presentation Notes
Today’s presenters include Deirdre Ducharme and Katie Seifert from the Performance Office and Bridget Adams from the Bureau of Special Education.



~ Review of Federal Legislation
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Presentation Notes
We will take a moment to review the federal legislation that guides our work at both the state and local levels.


Part B of the Individuals with Disabilities

Education Act (IDEA)

Regulations for Part B of the IDEA require states
to make available to eligible students with
significant cognitive disabilities an alternate
assessment designed to measure their

knowledge and skills (34 CFR 88 200.1(d) and
300.160 (c)).



Presenter Notes
Presentation Notes
Part B of the Individuals with Disabilities of Education Act (IDEA) requires states to make available an alternate assessment aligned with alternate academic achievement standards (AA-AAAS) for eligible students with the most significant cognitive disabilities. Moreover, IDEA requires that if a Planning and Placement Team determines that a student must take an alternate assessment, the team must include a statement in the student’s IEP of why the student cannot participate in the regular assessment; and why the alternate assessment selected is appropriate for the student (34 CFR § 300.320(a)(6)(ii)).
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* ESSA placed a 1.0% cap on the state participation rate for each
subject, based on the total number of all students in the state
assessed in the subject (34 CFR 200.6(c)(2)). This is to ensure that
students with the most significant cognitive disabilities have
access to the grade level, general education standards.

* The CSDE is here to provide guidance and support to districts in
making appropriate alternate eligibility determinations.


Presenter Notes
Presentation Notes
The Every Student Succeeds Act (ESSA) ensures that vital information is provided to educators, families, students, and communities through annual statewide assessments that measure students' progress toward those high standards. Under the Elementary and Secondary Education Act (ESEA), states receive educational funding to support local education agencies with the expectation that states will adhere to the requirements, including that all students enrolled in public schools participate in state summative assessments.

One of the requirements included in ESSA is the state-level cap of 1.0% on the percentage of tested students in a subject area who participate in the Connecticut Alternate Assessment System. This is calculated by dividing the number of students participating in the Connecticut Alternate Assessments in a subject area (math, ELA, and science) by the number of all students tested in that subject area.

While it is important for Connecticut to monitor and adhere to guidance from the USDE, the CSDE is committed to serving as a key resource to districts to provide guidance on essential areas, including making appropriate eligibility determinations on alternate assessments. Therefore, please see this presentation as an opportunity for the CSDE to offer clarification and guidance to support your work.


~ “The greater danger for most
of us is not that our aim is too

high and we miss it, but that it
Is too low and we reach it.”

~Michelangelo


Presenter Notes
Presentation Notes
As we begin this presentation, we want to share this quote about the value in ensuring that each and every student be provided the opportunity and resources to reach their greatest potential. 



Connecticut’s Alternate
Assessment Eligibility Prevalence
Data
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To orient you with the alternate assessment system, we will take a quick look at prevalence data from the 2023-24 school  year.
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Presentation Notes
This graph shows the national prevalence data for students taking alternate assessments. States color-coded in orange, including Connecticut, assessed more than 1% of the total number of students in the state on alternate assessments. Those indicated in green are under the one-percent threshold. Although the CSDE did not apply for a waiver to the US Department of Education for exceeding the one percent, those states that have a waiver are indicated by an asterisk. 

In lieu of a waiver, the CSDE is committed to providing ongoing training and monitoring to ensure that LEAs are aware of their participation counts and eligibility guidance on state alternate assessments.
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Special Education K-12 Prevalence Data
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Presenter Notes
Presentation Notes
These tables highlight the increase of prevalence in special education identification between the 2007-08 school year through 2023-24. They also show the decrease of overall student enrollment in Connecticut Public Schools during this time frame while the rate of change in identification for special education services has increased.


Looking at Statewide Alternate Assessment c
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2023-24 STATEWIDE COUNT OF PARTICIPANTS ON ELA
ALTERNATE ASSES5MENTS BY PRIMARY DISABILITY CATEGORY

1621

-.::; 728


Presenter Notes
Presentation Notes
This table provides trends for the statewide participation on alternate assessments by primary disability categories.  While students with an Intellectual Disability, Multiple Disability, and Autism are most prevalent, some students with Specific Learning Disabilities, Speech or Language Impairments, OHI/ADD/ADHD, and Emotional Disabilities are also placed on alternate assessments. But is this the most appropriate assessment for these students?​ As you will hear throughout this presentation, most students with SLD, OHI/ADD/ADHD and Emotional Disabilities may not have the extenuating need or evidence to qualify for alternate assessments.
What does this data look like at the local level? 
Are you regularly evaluating your screening practices and processes as a district?



2023-24 Demographics of Students | H

Participating on Alternate Assessments  CONNECTICUT

2023-24 Demographics for Students Participating on the Connecticut Alternate Assessments (CTAA and CTAS)
Grade

Subgroup Al f;:ade 3 4 5 6 7 8 11

ﬂ | % | % % % % | % | %
N 860l 824 850 839 8.7 875 870 894
EL/ML ! | { ! |
Y 14.0 17.6 15.0 16.1 13.3 12.6 13.0 10.6
Cree and 1 F/R ED.D. 65.6‘ 61.2 60.1 58.9 58.5. 58.9. 56.2‘
Reduced Lunch N 40.0 34.4 38.8 39.9 411.1 41.5 41.1 43.8
Race .ﬂmerican Indian or Alaska Native 0.2. D.Z. 0.2 0.2 0.2 U. D.f‘-l. 0.2‘
‘ Asian 6.3| 7.1 6.7 47 7.1 6.1| 7.2 5.1
Black or African American 190 205 183 18.2 184 199 176  19.|
Hispanic/Latino of any race 36.9 41.6 38.3 38.6 35.5 34.5 38.0 31.7
Two or More Races 4.6 4.4 4.5 4.7 4.9 4.4 4.7 4.7
White 33.1) 263 319 336 340 351 322 386
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This table provides the demographics of students who took the alternate assessment during the 2023-24 school year. We captured students by English learner/multilingual learner status, those eligible for Free/Reduced Lunch, and by Race/Ethnicity. 
What do you notice? 
What do these data tell you about differences in participation rates by subgroups?
What do these breakouts look like in your district? 

An example of where we might consider reviewing identification is for our EL/ML population.  These students make up about 11 percent of the student population for the same school year yet are identified at about 14 percent of the students eligible for the alternate.
White students represent about 46 percent of the student population and only 33 percent of those eligible to take the alternate.  Whereas Hispanic students make up about 31 percent of the overall student population but are seemingly disproportionately identified at a rate of almost 37 percent. 

This doesn’t mean that these students are misidentified, but what we ask is that districts look at the demographics for the state and then those within their district and compare them to the students being administered alternate assessments. If you should see these types disparities, those would be areas of focus during your annual review.  If you find that students are correctly identified, then your practices are in alignment with the determination process for this assessment.



What is the Connecticut Alternate
Assessment System?
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We are now going to briefly discuss the purpose for alternate assessments.


Based on grade-level learning standards developed for
students with the most significant cognitive disabilities,
the Connecticut Alternate Assessment System adjusts for:

Depth (the level of cognitive complexity of the knowledge,
skills, and abilities within the standard),

Breadth (how many standards are measured), and

Complexity (describes the difficulty of content with built-
In scaffolding to support accessibility needs).


Presenter Notes
Presentation Notes
The Connecticut Alternate Assessment System is designed to measure the knowledge and skills of students with the most significant cognitive disabilities as required by the IDEA and ESSA.  They support student independence to the greatest extent possible by making academic and language content accessible and the expected achievement levels appropriate.  These assessments adjust for the depth, or cognitive complexity of skills and abilities, within the grade level standards. The assessments measure fewer standards, and the content adjusts for difficulty and is scaffolded to support the diverse range of accessibility needs within this student population.


Additional Information:

Depth- refers to how much of a single skill is measured by an item; for example, a deeper level item may address both description and dialogue narrative techniques whereas an item of less depth may only address description.

Breadth- refers to the scope or range of the content standards covered by the items in the AA-AAAS. In some cases, the AA-AAAS may cover the same content standards as the general assessment (perhaps, the essence of those standards).

Complexity-refers specifically to the format of the passages, items, tasks with built in scaffolding (documented in the secure Directions for Test Administration- applicable to the CTAA Math and ELA; and the CTAS Performance Task script read by the teacher).  


The Connecticut Alternate Assessment System
i Incorporates:

* Optimaltesting conditions that must be provided to all
students who take the test

* Accessibility features that must be provided to students
as needed

* Accommodations and assistive technology that
students should receive per their Individualized
Education Program (IEP) (if applicable) in conjunction
with CSDE testing policies and procedures


Presenter Notes
Presentation Notes
The combination of accessibility features, optimal testing conditions, and accommodations are incorporated within the alternate assessment design and are intended to maximize students’ test access and performance.


Additional Information:

Connecticut Alternate Assessments are designed to include
optimal testing conditions that must be provided to all students who take the test; ​
accessibility features that must be provided to students as needed; and ​
accommodations that students must receive as specified in their IEPs.​
 ​



The Connecticut Alternate Assessment System
Is comprised of three assessments:

* The Connecticut Alternate Assessment (CTAA) for

English language arts and mathematics (Grades 3-8
and 11)

* The Connecticut Alternate Science (CTAS) Assessment
(Grades 5, 8, and 11)

* The Connecticut Alternate Assessment of English
Language Proficiency (CAAELP) (Grades K-12)


Presenter Notes
Presentation Notes
Nearly all students with disabilities should be expected to make academic progress measured against grade-level achievement standards.
All Connecticut public school students are expected to be provided instruction aligned to the Connecticut Core Standards and the Next Generation Science Standards. The subtests within the Connecticut Alternate Assessment System are derived from the CCS, NGSS, or CELP standards.


Additional Information:

The CTAA assesses grade-level content linked to and derived from the CCS, which are the academic standards for English language arts and mathematics expected for all Connecticut students.  The IEP goals and objectives should be based on the general education curriculum defined in the CCS for all Connecticut students.  The CTAA has been developed to ensure that all eligible students with significant cognitive disabilities are able to participate in an assessment that is a measure of what they know and can do in relation to the grade-level CCS.

Similarly, eligible students with significant cognitive disabilities in Grades 5, 8, and 11 are assessed in science using the CTAS, which is aligned to the grade-level NGSS allowing students to access the content and demonstrate what they know and can do related to grade-level science standards.

Finally, eligible students who are identified as EL/ML in the public school system are expected to demonstrate their English language proficiency skills annually. The CELP standards describe the language necessary for students to complete grade-appropriate tasks, while continually developing English proficiency. Content aligned to and derived from the CELP standards define the tested domains of listening, speaking, reading, and writing. The IEP goals and objectives include supports for English language development for these eligible students. The CAAELP assessment provides eligible students identified as EL/ML with significant cognitive disabilities the ability to participate in an assessment that measures what they know and can do in relation to the CELP standards.




i Start with the End in Mind
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As educators with the commitment that each and every student be provided with a safe, nurturing, and challenging learning environment that allows them to reach their greatest potential, we must start with the end in mind. 


Start with the End in Mind Comgncm

Education

The Connecticut Alternate Assessment System is designed for a very small
number of children with the most significant cognitive disabilities. When
planning for the alternate assessment, and the subsequent programming that
aligns to that profile, we need to be cognizant of possible implications to the
student's future. We should always strive for the highest degree of
competencies and opportunities for all students.

o/

* O

Graduation Further Education Military Service Employment
and Training
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Presentation Notes
But what does this look like?
When planning for any programming for a student, we should always keep the end goal in mind for that unique individual along with the short term one-year goals that we plan within the IEP. Yet, we also want to look ahead at the needs of the students during critical transitional years, such as pre-school to elementary, elementary to middle school, middle school to secondary education, and finally post secondary and beyond. We need to ensure we work with the entire team, including the parents/guardian and student, by keeping the educational benefit in mind while maintaining high expectations and advocacy for our students. For some this may mean providing resources and services along the educational continuum to prepare for high school graduation, job planning or placement, or further education and training. For others, this may mean planning for transitional services and programming beyond age 22.  When planning for the alternate assessment, and the subsequent programming that aligns to that profile, we need to be cognizant of possible implications to the student's future. 






i Considerations and Eligibility
Criteria




Connecticut’s Statewide Assessment G

Program CONeaion T

GOAL: 1% or less of the state’s total tested

population participate in Connecticut

alternate assessments Alternate
Assessment System

(CTAA, CTAS, & CAAELP)
based on alternate

achievement standards Standard
Smarter Balanced Assessments?*, grade-level
Next Generation Science Standards (NGSS) assessments
Assessment *, and the CT SAT School Day with based on
accommodations academic
achievement

Smarter Balanced Assessments*, Next Generation Science
Standards (NGSS) Assessments?*, and the CT SAT School Day

standards

*Designated supports are available for these subtests.


Presenter Notes
Presentation Notes
Most students enrolled in the Connecticut Public Schools will participate on standard assessments. As indicated by the bottom tier of this pyramid, a variety of accessibility supports are available to all students on statewide assessments.

For those students with IEPs/Section 504 Plans, a variety of embedded and non-embedded accommodations are available on statewide assessments, as indicated by the middle tier. At the top tier, the smallest percent of students, one-percent or less, will participate on alternate assessments.


Additional Information:

The Planning and Placement Team (PPT) should  determine the most appropriate state summative assessment for the students they serve based on the most current educational data they have on that student’s dynamic and unique learning profiles. The PPT needs to review annually the continuum of supports available on standard assessments and determine if there is a greater need for an alternate assessment as applicable to student learning profile. Here you see a pyramid of the different summative assessment options for students. Starting at the base, the majority of students will take the summative assessments which consist of the Smarter Balanced Math and ELA assessment for students in Grades 3-8 and the Next Generation Science Standards (NGSS) assessments for students in Grades 5, 8, and 11. The CT SAT School Day, which includes ELA and math subtests, is administered to students in Grade 11. These assessments have universal tools and designated supports (indicated by an asterisk) that are available to all students to enhance various accessibility needs and student preferences. In the middle tier, some students participate on the standard assessments with designated supports (if determined necessary by a team of educators), while those identified under IDEA or Section 504, may be eligible to test with accommodations per documented need within an IEP or Section 504 Plan. ​
​
The top tier illustrates the smallest percentage of students, generally 1% or less, identified with a significant cognitive disability. These students cannot access standard assessments even with supports and accommodations. These are students who meet eligibility requirements for participation in the Alternate Assessment System.​



1. Disability

Only children with the
most significant
cognitive disabilities
can take the alternate
assessment.

2. Yearly

Every year the PPT
should make the
determination of
which assessment is
most appropriate
based on the students
dynamic learning
profile.

3. Guidelines

PPT members use the
Connecticut
Alternate
Assessment System
Eligibility Form to
determine if there is
current evidence to
support the student
taking the alternate
assessment.

Five Things to Consider When Making
Decisions About Student Participation
on State Alternate Assessments

4. Agreement

Each PPT member is
aware of
implications and
should agree that the
student meets all of
the eligibility criteria
for taking the
alternate assessment.

G
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5. Instruction

All children are
taught academic
content for their
enrolled grade level.
Students who take the
alternate assessment
may need content
presented in reduced
depth, breadth, or
complexity.


Presenter Notes
Presentation Notes
There are considerations to make when determining if a student should participate on an alternate assessment.

First, we need to consider the student’s disability and documented need. Only children with the most significant cognitive disabilities can take an alternate assessment.

Second, the Planning and Placement Team must determine yearly at the annual which assessment is most appropriate for that student (standard or alternate) based on the student’s learning profile- as evidenced throughout the IEP.

Third, if the PPT is considering an alternate assessment, they must complete the Connecticut Alternate Assessment Eligibility Form, which is embedded within the IEP, to determine if there are current cognitive and functional adaptive assessment scores and other evidence to support participation.

Fourth, each member of the PPT, including the parent/guardian, must agree that the student meets eligibility criteria for taking the alternate assessment, and understand the short and long-term implications.

Fifth, all educators and support specialists should collaborate to ensure that all students are taught academic content aligned to their grade, being mindful that students with the most significant cognitive disabilities may need content presented in reduced depth, breadth, and complexity. These students may need access to assistive materials, software, technology and communication or language plans to ensure access. Again, we need to think and plan with the end in mind.



The Connecticut Alternate Assessment System
Eligibility Form in CT-SEDS

Connecticut Alternate
District and State Is the student being considered for participation in the Connecticut Alternate Assessment system?
Assessment Testing

Yes No

System
Eligibility Form

Required for Participation in the
Connecticut Alternate Assessment System
Including CTAA, CTAS, and CAAELP

Thiz resource 2 an in-district planning teol to ald Planning and
PFlacameni Teams . Ofieinl wligibilit ¥y s determined and finalized within
the Connecticut Specisl Education Data System (CT-SEDS).
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To determine eligibility, PPTs will complete the Connecticut Alternate Assessment System Eligibility Form located within CT-SEDS.
Teams will select the District and State testing tile to locate this form. Once on this tile, in the state testing portion, they will see this question “Is the student being considered for participation in the Connecticut Alternate Assessment System?”



Alternate Assessment System Eligibility Form in CT-SEDS

Is the student being considered for participation in the Connecticut Alternate Assessment system?

Yes No

The Alternate Assessment Eligibility Form is required. The form must be used to determine the student'’s eligibility to participate in the Alternate Assessment system.

-~ Alternate Assessment Eligibility

The student has a significant cognitive disability, as evidenced by

1. Student has an intellectual impairment

A Mo
B.Int

C. Resullt:

Verification
cE O 5 ed ve & ere is nce to substantiate the presence of an intellectual impairment
gnitive testing (e.g., Full-Scal = ielopmental age)

2. Student has adaptive behavior well below age-level expectations.

The PPT verifies that supporting evidence relat
(Adaptive behavior is defined as those conceptual, social, and practical skills necessary to meet the commen demands of everyday life across multiple settings.) C: D r'l n E C t i C IJT A | t E' r n a t E A S S E S S Iﬂ E' nt S}' S‘T E m -
A. Student has adaptive behaviors necessary for the student to e da R §§ 200.1( 1.
B. Results of adaptive behavior as ent(s) (e.g., scored more than 1.5 st ard deviation ge

3. Student requires intensive instruction and significant supports.

ally ad apted materials and indiv idualized
Verification
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If the student is being considered for participation in the alternate assessment, the team will select “yes” and save the record. Then, the Connecticut Alternate Assessment System Eligibility Form will populate on the page (as shown on this slide). 

The PPT must review and complete the eligibility form as part of the annual PPT process. If based on substantiated evidence, the student qualifies for the assessment, the team will select the Verification box and save.  When the IEP is finalized and implemented, the alternate assessment data will sync to TIDE by populating the Alternate Assessment Indicator on the student’s TIDE dashboard.



' Characteristics of Students with
the Most Significant Cognitive
Disabilities
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We will now take a deeper look at the characteristics of a significant cognitive disability and the types of corresponding evidence within the IEP to support eligibility. 
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For participation in the Connecticut Alternate
Assessment System, the identification of a
significant cognitive disability is not based on IDEA
disability category or English learner/multilingual
learner status; nor is it based on previous low
academic achievement or need for

accommodations to participate in general state
assessments.
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As stated by federal law and regulations, only those students who have the "most significant cognitive disabilities" should participate in the Connecticut Alternate Assessment System. But, what does "the most significant cognitive disabilities" really mean? We need to explore this in more depth because there is no special education category of "most significant cognitive disability.“.

Teams need to ensure that  eligibility is not based on or due to a student’s IDEA disability category, EL/ML status, previous low achievement, or the need for accessibility features to access general summative assessments. 

Because not all students who have an intellectual disability meet the criteria for a significant cognitive disability, teams need to be aware of accessibility features that may provide them access to general state summative assessments. If teams have questions regarding this, please reach out to the CSDE. 

Additional Information:

One of the things that we know is that most of the students who do appropriately participate in the Connecticut Alternate Assessment System have the IDEA categorical labels of intellectual disabilities, autism, and multiple disabilities BUT it is critical to remember that not all of the students with these labels should be assigned to the Connecticut Alternate Assessment System.






What are the characteristics of a c

student with the most significant CONNEGTICUT
cognitive disabilities? Education

* Students in this group are heterogeneous in their characteristics
and current skill levels.

* Many, but not all, are identified prior to entering kindergarten.

* A small percentage of these students do not yet have a
communication system.

* Students may often use augmentative communication devices or
assistive technology for access to their environment, daily living,
and instruction.


Presenter Notes
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Another thing that we know is that many of the students who do appropriately participate in the Connecticut Alternate Assessment System come to kindergarten already having been identified for special education services to support their intellectual and functional adaptive behavior dynamic needs.  Of course, not all of these students should take the Connecticut Alternate Assessments. Once again, we need to consider the continuum of services and the student’s unique learning profile. 

Students may often use augmentative communication devices or assistive technology for access to their environment, daily living, and instruction. Communication and assistive technology should be considered from Pre-K and beyond, even if communication is at the “cause and effect” or  low-tech levels. 

These characteristics should be documented and evident in the student’s programming and throughout the IEP. 



Additional Information:
Students with significant cognitive disabilities are a relatively small population who: (1) are identified with one or more of the existing categories of disability under the IDEA (for example: intellectually disabled, autism, multiple disabilities, and traumatic brain injury, which are the most common); and (2) have cognitive impairments that may prevent them from attaining grade-level achievement standards, even with systematic instruction and accommodations. Additionally, student records indicate a pervasive disability or multiple disabilities that significantly impact intellectual functioning and functional adaptive behavior defined as essential for someone to live independently and to function safely in daily life.



What are the characteristics of a c

student with the most significant CONNEGTICUT
cognitive disabilities? Education

* Students that are identified with one or more of the existing
categories of disability under the IDEA

* Significant Intellectual Impairment
* Functional adaptive skills are well below age level expectations

* Student requires intensive instruction and significant supports.


Presenter Notes
Presentation Notes
Additionally, the following characteristics of a student with the most significant cognitive disabilities will need to be reviewed and documented as part of the Connecticut Alternate Assessment Eligibility Form. 

Students that are identified with one or more of the existing categories of disability under the IDEA 
Student has a significant Intellectual Impairment
Student has functional adaptive skills are well below age level expectations
Student requires intensive instruction and significant supports

As you can tell from what we know, the decision about which students should participate in the Connecticut Alternate Assessment System is often a very difficult decision. 



An In-Depth Look at Eligibility
Criteria

Annotated
Connecticut Alternate

Assessment System
Eligibility Form

Required for Participation in the
Connecticut Alternate Assessment System
Including CTAA, CTAS, and CAAELP



Presenter Notes
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We are now going to take a look at the criteria required when considering alternate assessment eligibility. Please refer to the Annotated Connecticut Alternate Assessment System Eligibility Form as a resource for completing each of the eligibility criteria.

https://ct.portal.cambiumast.com/resource-item/en/annotated-connecticut-alternate-assessment-eligibility-form

Eligibility Criteria G

#1 ldentification under IDEA CONNECTICUT

Education

While a student may not be determined to have a
significant cognitive disability based solely on an
IDEA classification, individuals with an intellectual
disability, multiple disabilities, autism, or traumatic

brain injury are more likely to be eligible for an
alternate assessment.

For more information, refer to Sections 34 CFR
300.309 (3)(a)(1) and (2) and 300.8(c)(4)(i) of IDEA.



Presenter Notes
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Although, there is no federal restriction on the primary disability category for participation in an alternate assessment, students with certain disability categories (for example intellectual disability, multiple disabilities, autism, or traumatic brain injury) are more likely to meet eligibility criteria. 


and Emotional Disability OO st T

. .
Specmc Learning Disability (SLD), SLD/ Dyslexia, €&

* Students with a primary disability category of SLD, SLD/Dyslexia,
and Emotional Disability may not have evidence supporting a
significant cognitive disability that is pervasive in nature.

* Sections 34 CFR 300.309 (3)(a)(1) and (2) and 300.8(c)(4)(i) of the
IDEA requires that intellectual factors/impairments be ruled out in

order to qualify for special education services under the
categories of a specific learning disability or emotional disability.

* These students should participate on standard assessments with
the provision of designated supports, accommodations, and
assistive technology (if applicable).


Presenter Notes
Presentation Notes
IDEA requires that intellectual factors/impairments be ruled out to qualify for special education services under the categories of a specific learning disability (SLD), specific learning disability dyslexia (SLD/Dyslexia), or emotional disability. 

Therefore, students with these disability criteria types typically would not participate in the Connecticut Alternate Assessment System unless there is evidence to substantiate the presence of a significant cognitive disability.​

Students with SLD, SLD/Dyslexia, and Emotional Disabilities typically participate on standard statewide assessments with designated supports, accommodations, and assistive technology (if applicable). 

The CSDE monitors disability categories along with all criteria requested for eligibility determination for the Connecticut Alternate Assessment System, so it’s important that PPTs carefully review participation criteria and evidence throughout the plan before making a determination for testing. Again, teams need to plan with the end in mind.



Alternate Assessment Eligibility Criteria G

#2 Student has an Intellectual Impairment CONNECTICUT

* To qualify, the PPT must determine that the
student has an intellectual impairment.

Common Cognitive Assessments Used:

Cognitive Assessment System (CAS)

* This determination is documented through Comprehensive Test of Nonverbal Intelligence (CTONI)
.. . . Differential Ability Scales (DAS)
an assessment of cognitive functioning, that Kaufman Assessment Battery for Children (KABC)
. .« . . . Naglieri Nonverbal Ability Test (NNAT)
places the individual significantly below Picforia”estof.ntelligeﬁce °TI

Reynolds Intellectual Assessment Scales (RIAS)
Stanford-Binet Intelligence Scale (SB)
Test of Nonverbal Intelligence (TONI)

age/grade-level expectations.

¢ ReSUltS Of Cognltlve teStlng (e.g., FUll-Scale Universal Nonverbal Intelligence Test (UNIT)
Wechsler Adult Intelligence Scale (WAIS)
IQ SC O re<70) . Wechsler Intelligence Scale for Children (WISC)
. . Wechsler Intelligence Scale for Children Spanish
* Assessment results should be within 3 years Wechsler Nonverbal Scale of Ability (WNV)

Wechsler Preschool & Primary Scale of Intelligence (WPPSI)

Of th e tl’l e n n |a '. I E P. Woodcock-Johnson Test of Cognitive Abilities (W)J)



Presenter Notes
Presentation Notes
To meet the first eligibility criteria for participation on alternate assessments, students should have documented, through current and updated cognitive assessments, a cognitive impairment that places the individual significantly below age/grade level standards, even with systematic instruction and accommodations. The PPT should NOT use assessments, or associated composite scores that do not measure broad cognitive functioning for the purpose of this alternate assessment eligibility criteria. This broad cognitive functioning should be a composite score of 70 or lower. Teams should review this current cognitive data and document this evidence within CT-SEDS. 



Additional Information:
The eligibility form embedded within CT-SEDS requires the PPT to select the name of the cognitive assessment used to provide evidence of an intellectual impairment from the menu provided, shown above. As referenced in the American Psychological Association’s Ethical Principles of Psychologists and Code of Conduct, Section 9: Assessments, these assessments should be the most current edition available.

If a cognitive assessment other than those indicated on this slide was administered, the team will select “Other” and indicate the cognitive assessment used. The PPT should NOT use assessments, or associated composite scores that do not measure broad cognitive functioning for the purpose of this alternate assessment eligibility criteria. These include but are not limited to Adaptive Behavior Scales, Assessment of Basic Language and Learning, Comprehensive Test of Phonological Processing, file reviews, or observations – all of which are not appropriate for determining eligibility on alternate assessments,

If the student is a dually identified EL/ML with a significant cognitive disability, ensure that the evaluations address the degree for which the student’s second language acquisition or sensory disability affects validity and reliability of test findings for a student who is EL/ML, Deaf/Blind, Hearing or Visually Impaired.




Documenting Intellectual Impairment G

in CT-SEDS CON eaan T

The student has a significant cognitive disability, as evidenced by

1. Student has an intellectual impairment.

A. No evidence exists to support that this student has an intellectual impairment.
B. In the absence of standardized, cognitive assessments/scores, there is evidence to substantiate the presence of an intellectual impairment.
@ C. Results of cognitive testing (e.g., Full-Scale 1Q score < 70, developmental age).

Assessment Used
Stanford-Binet Intelligence Scale (¢

Date Completed Composite Score

03/05/2024 55



Presenter Notes
Presentation Notes
What does this look like in CT-SEDS? Using the embedded Connecticut Alternate Assessment System Eligibility Form, PPTs must document the 
-Name of cognitive assessment administered
-Date it was administered
-Numerical composite score (e.g., Full Scale IQ is < 70).

Only numerical scores should be documented on the Connecticut Alternate Assessment System Eligibility Form. Do not use composite descriptors or ranges of scores. 



Alternate Assessment Eligibility Criteria G

#1 Student has an Intellectual Impairment CONRECTICUT

* |In the absence of standardized cognitive assessments/scores,
there is evidence to substantiate the presence of an intellectual
Impairment.

e Evidence should be:

* Documented throughout the IEP especially in Present Levels of
Performance

e Other evaluation sources conducted should indicate the student has a
significant intellectual impairment

e Other evaluation sources should be current

1. Student has an intellectual impairment.

A. No evidence exists to support that this student has an intellectual impairment.
B. In the absence of standardized, cognitive assessments/scores, there is evidence to substantiate the presence of an intellectual impairment.

C. Results of cognitive testing (e.g., Full-Scale 1Q score < 70, developmental age).


Presenter Notes
Presentation Notes
When a student has significant communication, sensory, or motor limitations that preclude certain forms of test presentation or responses, the PPT should discuss and document the steps taken to determine the best alternative to a standardized cognitive assessment. The PPT may consider requesting additional testing. The PPT must determine and provide evidence documenting an intellectual impairment and why the student is not able to access the standard summative assessments, even when provided designated supports and accommodations. (VB-Mapps, ABLLS-R, etc.)


What to Look for When Conducting a File c

Review for Evidence of an Intellectual CONNEGTICUT
Impairment Education

Intellectual Impairment:

* PPTs should gather and interpret information about the
child’s current performance...relative to challenging
content standards and the child’s individual

circumstances. Present Levels

* Ensure cognitive scores are: gnnuial Goals,
upplementary

e Current (within 3 years) Aids/Services

« Composite/FSIQ scores that are numerical
* Meet guidance of 70 or below

* |f cognitive scores are not available due to severity of disability,
other measures should be used to substantiate intellectual
impairment.


Presenter Notes
Presentation Notes
When conducting a file review, administration will want to ensure the following:
In the present levels, annual goals, and supplementary aids and services 
Ensure that there is current evidence that substantiates the student has a significant intellectual impairment. 
Verify that in the completed Connecticut Alternate Assessment Eligibility form there is current (or within 3 years) evaluation data that has numerical data for the Full Scale IQ/Composite Scores, meets the guidance of 70 or below, lists the full name of the assessment used, and provides a date the assessment was given.
If a cognitive assessment was not able to be administered given the severity of the disability, there should be evidence of another assessment tool completed within the last three years that substantiates the claim of an intellectual impairment. 
As well as a review of current evaluations


Alternate Assessment Eligibility Criteria c
#2 Student has Functional Adaptive Behavior Well Below

CONNECTICUT
Age-level Expectations Education

The team must also determine that the

student has functional adaptive behavior Common Functional Adaptive Assessments
skills well below age-level expectations. Used:
i ] ] ] Adaptive Behavior Assessment System (ABAS)
* Functional adaptive behavior skills are those Scales of Independent Behavior-Revised (SIB-R)
conceptual, social, and practical skills Vineland Adaptive Behavior Scales (VABS)
necessary to meet the common demands of

everyday life that is well below age/grade
level expectations.

* Results of functional adaptive behavior
assessments score is more than 1.5
standard deviations below the mean score.

* Assessment results should be within 3 years
within the triennial IEP.


Presenter Notes
Presentation Notes
The second indicator on the Connecticut Alternate Assessment System Eligibility Form requires the team to determine that the student with a significant cognitive disability demonstrates functional adaptive behavior skills are well below age-level expectations as evidenced per functional adaptive behavior skills assessment(s). 

Functional adaptive behavior includes those conceptual, social, and practical skills necessary to meet the common demands of everyday life. The disabilities that the student has are not expected to resolve at some point but will likely require supports well into adulthood. 
To determine eligibility, the PPT should administer a Common  Functional Adaptive Assessment. Results should yield a score of more than 1.5 standard deviations below the mean score.

If the PPT administered a functional adaptive assessment that is not included on the menu, they should provide assurances that they did not use assessments or associated composite scores that do not measure broad functional adaptive behavior skills for the purpose of this alternate assessment eligibility criteria. Assessments such as the Assessment of Basic Language and Learning, Autism Behavior Rating Scale, Autistic Diagnostic Observation Schedule, Behavior Assessment System for Children, file review, or observations would not be appropriate for this purpose.



Additional Information:

The definition of functional skills: Skills that allow the student to take care of themselves physically, mentally, and emotionally, including interpersonal skills. Functional academic skills are skills used in everyday life (ex. Reading signs, instructions, emergency numbers, self care, knowing how to navigate certain environments, etc. and knowing the contexts in which to utilize them).

To determine eligibility for participation on alternate assessments, the PPT must select the functional adaptive assessment used to provide evidence of insufficient functional adaptive behavior skills from the options shown on this slide. As referenced in the American Psychological Association’s Ethical Principles of Psychologists and Code of Conduct, Section 9: Assessments, these assessments should be the most current edition available. 

If “Other” is selected, specify the full name of the functional adaptive behavior skill assessment, recognizing these will be identified for additional CSDE monitoring. 

When a student has significant communication, sensory, or motor limitations that preclude certain forms of test presentation or responses, the PPT should discuss other functional adaptive assessments, such as the Vineland, that collects observational data from the teacher and parent/guardian. 

Ensure that the evaluations address the degree for which a student’s second language acquisition or sensory disability affects the validity and reliability of test findings for a student who is EL/ML, Deaf/Blind, Hearing or Visually Impaired.


Documenting Functional Adaptive G

Behavior Scores in CT-SEDS GO Ut

2. Student has adaptive behavior well below age-level expectations.

(Adaptive behavior is defined as those conceptual, social, and practical skills necessary to meet the common demands of everyday life across multiple
settings.)

A. Student has adaptive behaviors necessary for the student to live independently and function safely in daily life for their age group (34 CFR §§ 200.1(d) and 300.160 (c)).
@ B. Results of adaptive behavior assessment(s) (e.g., scored more than 1.5 standard deviations below average)

Assessment Used
Adaptive Behavior Assessment Sy v

Date Completed Composite/Functional Score

03/10/2022 44



Presenter Notes
Presentation Notes
PPTs must document yes or no. If yes, include the 
-Name of functional adaptive assessment administered
-Date it was administered
-Numerical functional adaptive behavior composite score
Once again, only numerical scores should be documented. Do not use composite descriptors or score ranges.



What to Look for When Conducting a ¢

File Review for Evidence of Functional CONNECTICUT

Adaptive Behavior Skills

Education

Functional Adaptive Behavior:
In CT-SEDS

* Present Levels, Annual Goals, Supplementary Aids and
Services should address concerns regarding functional
adaptive skills

* Current evaluation should include functional adaptive
measures.

* Eligibility form includes:
* Name of functional adaptive assessment administered
* Date it was administered

e Composite score thatis numerical and 1.5 standard deviation
below.

Present Levels,
n Annual Goals,

Supplementary

Aids/Services

& Special
" Considerations

Special
Education and
Related
Services


Presenter Notes
Presentation Notes
Just like when reviewing for intellectual disabilities behavior skills, administrators should review the following:
In the present levels, annual goals, and supplementary aids and services there is current evidence that substantiates the student has functional adaptive needs. Evidence should be current (within 3 years).

Remember scores need to be numerical. 
Review current evaluations.
Ensure evaluations measure functional adaptive behavior and not just adaptive behaviors. Functional adaptive behavior means that the student’s cognitive disability or disabilities affects every aspect of the student’s life and will likely require the student to rely on others for many, and in some cases, all of their daily living needs. 




"~ . Alternate Assessment Eligibility Criteria c

#4 Intensive Instruction and Significant CONNECTICUT
Su p po rts Education

The team must also establish that the student
requires intensive, repeated individualized
instruction, and uses substantially adapted
materials, assistive technology, and individualized
methods of accessing information to acquire,

maintain, demonstrate, and transfer skills across
multiple settings.


Presenter Notes
Presentation Notes
Finally, the team must establish that the student with a significant cognitive disability requires intensive, repeated individualized instruction, and uses substantially adapted materials, assistive technology, and individualized methods of accessing information to acquire, maintain, demonstrate, and transfer skills across multiple settings.​ Students require extensive, direct, and individualized instruction and supports that are not temporary or transient in nature.

While every student, regardless of their disability status, may be challenged when learning particular content, a student eligible for the alternate assessment may need a level of very intense, repetitive instruction over the course of many weeks, months, or, in some cases, years, before they achieve mastery. 

What this means is that students who are eligible for the alternate assessment typically have a lot of trouble generalizing skills and knowledge from setting-to-setting and from one circumstance to another. In evaluating evidence for this criteria, teams should consider the types of skills and knowledge that the student is have difficulty transferring from one setting to another. Teams should look across academic and life skills, to verify that the student needs consistent, intensive reminding, repeating, and reteaching in order to learn and to maintain.

Furthermore, students who are eligible for the alternate assessment often require extensive modifications to classroom materials. Typical materials may not be able to isolate specific skills or content that the student is working on. The alteration of materials is vastly different from their typical peers. 

Tools that are modified to mitigate the effects of a student’s physical or sensory disability do not fall into this category even though materials often take these challenges into account.






Documenting Intensive Instruction and G

Significant Supports in CT-SEDS O G YT

3. Student requires intensive instruction and significant supports.

A. Student does not require extensive, repeated, individualized instruction.

@ B. Student requires extensive, repeated instruction and support that is not of a temporary or transient nature, and uses substantially adapted materials and individualized
methods of accessing information in alternative ways to acquire, maintain, demonstrate, and transfer skills.



Presenter Notes
Presentation Notes
In CT-SEDS, PPTs must document that there is evidence that the student requires repeated instruction and support that is not of a temporary or transient nature, and that they use substantially adapted materials and individualized methods of accessing information in alternative ways to acquire, maintain, demonstrate, and transfer skills. If the team has evidence to support this throughout the IEP, the team will click selection “B” for item 3 on the eligibility form.



What to Look for When Conducting a File c

Review fqr Il?t.enswe Instruction and CONNECTICUT
Slgnlflca nt Supports Education

Intensive, Repeated Individualized Instruction:
Present Levels,

* Review Present Levels of Performance, Annual Goals = k3 gﬂg;iﬁjﬁgw
and Supplementary Aids and Services Aids/Services
* Goals and Objectives

* Which types of accommodations are documented?

* Which types of related services are students receiving? ¢ ﬁﬁi‘;’gi'emng
How many hours/days per week?
* Are students provided repeated access to contentin a
systematic manner across multiple settings and subject Special
areas? Education and
Related

* Review Assistive Technology and adaptive needs Services


Presenter Notes
Presentation Notes
Just like when reviewing the other criteria, administrators should review the following:
In the present levels, annual goals, and supplementary aids and services, is there current evidence to substantiate the student’s goal and objectives? 
Which types of accommodations are documented within the IEP?
Which types of related services is the student receiving? How many hours/days per week?
Is the student provided repeated access to content in a systematic manner across multiple settings and subject areas?
Was an assistive technology consultation provided? What are the student’s AT and adaptive needs?
How is the student accessing the Connecticut Core State Standards for Math and English language arts? How is the student accessing the Next Generation Science Standards?
Is the student working on learning standards that have been substantially modified due to the severity of the disability (e.g., the Essential Elements that are part of the Dynamic Learning Maps alternate assessments)?
How does the IEP address life and job skills (which are appropriate and challenging for this student)?
Are teachers providing extensive, repeated, and individualized instruction across all academic and non-academic areas of the school day?
What types of materials are needed for the student to learn and are they significantly customized for that specific student?
How does the student demonstrate what they know and can do using substantially different materials and supports, including those supports that help a student communicate?
Does the student require substantially adapted materials and individualized methods of accessing information in alternative ways to acquire, maintain, demonstrate, and transfer skill?

Evidence for intensive instruction and significant support should be pervasive, extending across the following areas:
Academic/Non-academic
Behavioral/Social/Emotional
Communication
Vocational/Transitional
Health/Development
Fine and Gross Motor
Activities of Daily Living

Additional Information: 

Review of current evaluations





G

Verification CONNECTICUT

Education

The PPT will then need to verify that the student meets all the eligibility
criteria for participation on the alternate assessments.

Verification

The PPT verifies that supporting evidence related to the student's assessment options was discussed and this student meets the eligibility criteria for participation in the
Connecticut Alternate Assessment System.


Presenter Notes
Presentation Notes
Finally, once the eligibility form is completed, the PPT must verify and attest that supporting evidence related to the student’s assessment options was discussed to determine eligibility for participation in applicable Connecticut Alternate Assessments.

The PPT verifies that they reviewed evidence during the meeting to determine that the student meets all three evidence-based criteria for participation in the Connecticut Alternate Assessment System:
 a) Student has an intellectual impairment with supporting evidence per cognitive testing or other details/evidence exists to substantiate the existence of an intellectual impairment. 
b) Student’s functional adaptive behavior skills are well below age-level expectations with supporting evidence per functional adaptive behavior assessment(s) (e.g., scored more than 1.5 standard deviations below the mean score) and 
c) Student requires intensive instruction and significant supports.

If this box is not selected, or if evidence was submitted that indicates that the student does not meet qualifying criteria, the team must plan for the student to participate on standard assessments. More will be discussed on the next slide.

The PPT is in full agreement based on the evidence documented throughout the plan that the student has a significant cognitive disability and meets the eligibility for the Connecticut Alternate Assessment System.  


. Additional Alternate Eligibility
Considerations




When There is Insufficient Evidence to G

Meet Eligibility Criteria O G YT

* Review and determine the access points used for the students to
access their instruction within the learning environment.

* Understand accessibility supports that may be available for that
student to access the learning environment, including curriculum and
social emotional learning.

* Based on accessibility supports utilized throughout instruction, review
designated supports and accommodations associated with each
applicable standard assessment.

* Trial practice and training tests with appropriate supports and
accommodations to gather information and evaluate student need.

* Document the accessibility supports needed for the summative
assessment and the student will take the grade applicable standard
assessments in the IEP.


Presenter Notes
Presentation Notes
For students with cognitive disabilities that have average or slightly below average functional adaptive skills, or those that do not meet the cognitive eligibility criteria, plan to administer the standard assessment. 

What are the access points used for the student to access their instruction within the learning environment? 

Trial Practice Tests with appropriate supports and accommodations to: 
Explicitly familiarize the student with the test format, platform, and available embedded tools, designated supports and accommodations. 
Show the student how to use them. 
Work with the student to determine which supports are helpful versus those that are not. 
Trial assistive technology or communication devices with the test to check functionality and student access needs.





When to Reconsider Eligibility for the | H

Alternate Assessment CONNECCUT

Revisit the student’s alternate eligibility status if you find the following:

* The student participated in standard state assessments (e.g., Smarter
Balanced) in the past.

* The primary disability category is a learning disability, learning
disability/dyslexia, or emotional disability.

* The reason provided as to why the student qualified is that:

“they are in a life skills class” or

“they are in the self-contained class” or

“they are in the alternate assessment class” or

anything having to do with “behaviors” as the primary issue.

Adapted from Rhode Island Department of Education and the Pawtucket School Department


Presenter Notes
Presentation Notes
As teams, when revisiting the student's eligibility status reconsider the following: 
Has the student participated in standard assessments in the past?
Is the disability category SLD, SLD/Dyslexia, or ED?
If the reason provided is or is similar to statements such as…
“they are in a life skills class” or 
“they are in the self-contained class” or 
“they are in the alternate assessment class” or
Or anything having to do with “behaviors” as the primary issue
Then teams will need to return to the annotated eligibility form to ensure appropriateness . 
If you are a PPT Chair, a member of the PPT, or an Administrator, and you are hearing these comments, these should act as a red flag for you.  Consider reviewing the decisions to assess certain students with alternate assessments.



When to Reconsider Eligibility for the | H

Alternate Assessment CONNECCUT

Revisit the student’s alternate eligibility status if you find the
following:

* The student takes a content-area class in a general education setting
with their typical peers without significant supports and
modifications.

* They student is slightly below, or even at, grade level in one content
area.

* The student never took the alternate assessment and then, in
middle or high school, they do.

Adapted from Rhode Island Department of Education and the Pawtucket School Department


Presenter Notes
Presentation Notes
Revisit the student’s alternate assessment eligibility status and IEP is you find that:
A student participates in a general education content area class without significant supports and modifications or if they at or slightly below grade level in one content area. 

Another flag might be if you have a student who, in elementary school never took an alternate assessment, but in middle or high school is now considered eligible, this too would be a student whose alternate eligibility status should be revisited.

In any of these situations, the team may want to review the general summative assessment and accessibilities features available to provide access to the standard assessments. 


Teams should review and consider the student’s goals and objectives and ensure that they are aligned appropriately the grade level standards. Teams should start with the student’s access point and build the scaffolding and accessibility features needed to meet that entry point. It is important to consider where that entry point is in relation to the grade-access-level standard.


. Best Practices to Consider



Presenter Notes
Presentation Notes
We are now going to go over some best practices districts may want to consider. Please note, these best practices are not in any order. 


G

Best Practices for Administrators CONNECTICUT

Education

* Review participation rates and identify possible trends by disability
categories or other demographics that might be disproportionate to students
taking standard assessments.

* Ensure that teams are accurately completing the Alternate Assessment
Eligibility Form as designed. Use the annotated form as reference.

* Provide continuous professional development opportunities for staff, so that
they can maximize differentiated learning and inclusion teaching practices.

* Hold office hours, team meetings, or mini trainings for PPT staff including
building administration, on alternate eligibility criteria.

* Provide opportunities to engage families in discussions regarding appropriate
identification and eligibility for the alternate assessment.

* Communicate and share resources for teachers and administration on
preparing students to participate on standard assessments if they do not
meet alternate eligibility criteria.


Presenter Notes
Presentation Notes
We have compiled a list of some best practices for districts to consider that can support the process of accurate identification for the Alternate Assessment. Many of these recommendations are drawn from a survey of several districts in which they were asked to share their best practices for special education teachers and PPTs.

When a district is given notice of exceeding the 1% threshold, administrators or IEP file reviewers should consider:

Conducting file reviews of individuals identified for the Alternate Assessment
Reviewing for accurate completion of the eligibility form as designed
Using the Annotated Connecticut Alternate Assessment System Eligibility Form as reference 
Training of PPT Chairs
Continually training to adjust for staff turnover rates
Engaging families through communication regarding the process where appropriate, sharing the forms, and considering parent training 

https://ct.portal.cambiumast.com/resource-item/en/annotated-connecticut-alternate-assessment-eligibility-form

Best Practices for ¢

Special Education Teachers and PPTs GO aton "

* Communicate with parents/guardians on summative assessments and
eligibility.

* Carefully consider the impact of placing a student on an alternate
assessment.

* Thoroughly review and verify student alternate eligibility data in |EP.

* Review evidence and eligibility criteria at annual PPT; do not
automatically accept decision from previous year.

* Review justification for student eligibility; ensure evaluations are
current and within the triennial.

* Accurate completion of the Alternate Assessment Eligibility Form with
all current and applicable data in CT-SEDS.

* Attend trainings, office hours, and have team meetings on eligibility
criteria for alternate assessments.


Presenter Notes
Presentation Notes
For Special Education Teachers and PPT members, we recommend: 

Familiarizing teams with the eligibility form and the annotated form. 

Ensuring parent communication and their understanding of statewide assessments and eligibility criteria for alternate assessments and accessibility features provided for student access. 

Thoroughly reviewing and verifying student alternate eligibility data in IEP. For example, ensuring that the IEP provides evidence regarding all aspects of alternate eligibility in all the applicable sections of the IEP. 





. Next Steps for Districts Exceeding
the One-Percent Threshold



Presenter Notes
Presentation Notes
Given all the information covered in this presentation, here are some important next steps for districts.


G

Next Steps CONNECTICUT

Education

1. Complete follow up survey by November 25, 2024. This will be emailed to Superintendents,
Directors of Special Education, and District Administrators. Please submit one survey per
district.

2. Carefully review your local participation data (See EdSight) at each grade, subject per school.

3. Review local practices for identifying assessments appropriate for students with disabilities.

4. ldentify and address the possible root causes for high participation in the alternate
assessments.

5. Require assurances with PPT members to ensure their adherence to the Connecticut
Alternate Assessment System eligibility guidance.

6. Provide assurances to communicate with parents/guardians about implications for their
child’s participation on alternate assessments.

7. ldentify actionable items “Do now/Do tomorrow” and set goals to accurately identify students
for the most appropriate assessments based on current assessment and evidence.


Presenter Notes
Presentation Notes
This slide contains some important next steps that you can review.  You can review them, but we will highlight a few. 

Upon completion of this training, the CSDE is requesting that each district review and complete the follow up survey. This survey will be emailed to district representatives. Please note, only one submission per district is necessary. 

We also recommend that districts review their local alternate assessment participation data for the current 2024-25 school year and ensure that PPTs are adhering to the guidance specified by the Connecticut Alternate Assessment System Eligibility Form.  Following this presentation, we hope that districts will take time to review local practices and identify actionable items (“Do now/Do Tomorrow”) and set goals to accurately identify students for the most appropriate assessments based on current assessment data and evidence throughout the IEP - starting with the “End in Mind” for all students.






. Helpful Resources



Presenter Notes
Presentation Notes
In the next few slides in this presentation, you will find helpful resources to support you, your educator teams, and families. Some of these resources were developed at the national level to support PPT determination on alternate assessments, and state resources that support understanding on assessment topics including accommodations, accessibility considerations, and parent overviews.  


Helpful Resources

* Developing an Assessment
Participation Action Plan: A
Tool for District Leaders

* |EP Team Resource: Making

Decisions about Participation
In the Alternate Assessment

e Parent Overview of the
Connecticut Alternate
Assessment System

G

CONNECTICUT

Education

* TIES helps educators, parents,
and administrators create and
support inclusive school
communities | TIES Center

* FAQ About the Connecticut
Alternate Assessment System

* Connecticut Alternate
Assessment Participation
Guidance for Planning and
Placement Teams



Presenter Notes
Presentation Notes

 


https://nceo.umn.edu/docs/OnlinePubs/Tool14_DistrictAction%20Plan.pdf
https://nceo.umn.edu/docs/OnlinePubs/Tool14_DistrictAction%20Plan.pdf
https://nceo.umn.edu/docs/OnlinePubs/Tool14_DistrictAction%20Plan.pdf
https://nceo.umn.edu/docs/OnlinePubs/Tool10_IEPTeamResource.pdf
https://nceo.umn.edu/docs/OnlinePubs/Tool10_IEPTeamResource.pdf
https://nceo.umn.edu/docs/OnlinePubs/Tool10_IEPTeamResource.pdf
https://ct.portal.cambiumast.com/resource-item/en/parent-overview-of-connecticuts-alternate-assessment-system
https://ct.portal.cambiumast.com/resource-item/en/parent-overview-of-connecticuts-alternate-assessment-system
https://ct.portal.cambiumast.com/resource-item/en/parent-overview-of-connecticuts-alternate-assessment-system
https://tiescenter.org/
https://tiescenter.org/
https://tiescenter.org/
https://tiescenter.org/
https://ct.portal.cambiumast.com/resource-item/en/faq-about-the-connecticut-alternate-assessment-system-eligibility-form
https://ct.portal.cambiumast.com/resource-item/en/faq-about-the-connecticut-alternate-assessment-system-eligibility-form
https://ct.portal.cambiumast.com/resource-item/en/connecticut-alternate-assessment-system-participation-guidance-for-planning-and-placement-teams
https://ct.portal.cambiumast.com/resource-item/en/connecticut-alternate-assessment-system-participation-guidance-for-planning-and-placement-teams
https://ct.portal.cambiumast.com/resource-item/en/connecticut-alternate-assessment-system-participation-guidance-for-planning-and-placement-teams
https://ct.portal.cambiumast.com/resource-item/en/connecticut-alternate-assessment-system-participation-guidance-for-planning-and-placement-teams

G

Helpful Resources CONNECTICUT

Education

* AA-AAS: Standards That Are * Accessibility Considerations

the “Same but Different” « CSDE Assessment Guidelines
(NCSC Brief #1) (archive-it.org) ,
* Special Documented

e State Assessment Decision- Accommodations
making Processes for ELLs
with Disabilities

* Resources for Planning and

. , Placement Team/Section 504
* Improving Instruction for webpage

English Learners Through
Accessibility Decision Making
(Improving Instruction):
Training Module

» Assessment Resources Quick
Guide for Planning and
Placement/Section 504 Teams



Presenter Notes
Presentation Notes
 


https://wayback.archive-it.org/6505/20240617130539/http:/www.ncscpartners.org/Media/Default/PDFs/Resources/NCSCBrief1.pdf
https://wayback.archive-it.org/6505/20240617130539/http:/www.ncscpartners.org/Media/Default/PDFs/Resources/NCSCBrief1.pdf
https://wayback.archive-it.org/6505/20240617130539/http:/www.ncscpartners.org/Media/Default/PDFs/Resources/NCSCBrief1.pdf
https://nceo.info/Resources/publications/OnlinePubs/briefs/brief09/brief09.html
https://nceo.info/Resources/publications/OnlinePubs/briefs/brief09/brief09.html
https://nceo.info/Resources/publications/OnlinePubs/briefs/brief09/brief09.html
https://nceo.info/About/projects/improving-instruction/training-module#:%7E:text=Two%20online%20teacher%20professional%20development%20modules%20and%20related%20materials%20help
https://nceo.info/About/projects/improving-instruction/training-module#:%7E:text=Two%20online%20teacher%20professional%20development%20modules%20and%20related%20materials%20help
https://nceo.info/About/projects/improving-instruction/training-module#:%7E:text=Two%20online%20teacher%20professional%20development%20modules%20and%20related%20materials%20help
https://nceo.info/About/projects/improving-instruction/training-module#:%7E:text=Two%20online%20teacher%20professional%20development%20modules%20and%20related%20materials%20help
https://nceo.info/About/projects/improving-instruction/training-module#:%7E:text=Two%20online%20teacher%20professional%20development%20modules%20and%20related%20materials%20help
https://ct.portal.cambiumast.com/resource-item/en/accessibility-considerations
https://ct.portal.cambiumast.com/resource-item/en/csde-assessment-guidelines
https://ct.portal.cambiumast.com/resource-item/en/process-for-requesting-special-documented-accommodations
https://ct.portal.cambiumast.com/resource-item/en/process-for-requesting-special-documented-accommodations
https://portal.ct.gov/sde/student-assessment/resources-for-ppts-and-504-teams-related-to-ct-seds-and-statewide-assessments
https://ct.portal.cambiumast.com/resource-item/en/assessment-resources-for-planning-and-placement-and-section-504-teams-quick-guide
https://ct.portal.cambiumast.com/resource-item/en/assessment-resources-for-planning-and-placement-and-section-504-teams-quick-guide
https://ct.portal.cambiumast.com/resource-item/en/assessment-resources-for-planning-and-placement-and-section-504-teams-quick-guide
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* Every Student Succeeds Act. 2015. 20 USC § 1001.
https://www.congress.gov/114/plaws/publ95/PLAWV-
114publ95.pdf

* US Department of Education. 2017. Every Student Succeeds Act:
Assessments under Title 1, Part A & Title 1, Part B: Summary of
Final Regulations.

* Every Student Succeeds Act: Assessments under Title 1, Part A &
Title 1, Part B: Summary of Final Regulations (2017):
https://www?2.ed.gov/policy/elsec/leg/essa/essaassessmentfacts
heet1207/.pdf
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https://www.congress.gov/114/plaws/publ95/PLAW-114publ95.pdf
https://www.congress.gov/114/plaws/publ95/PLAW-114publ95.pdf
https://www2.ed.gov/policy/elsec/leg/essa/essaassessmentfactsheet1207.pdf
https://www2.ed.gov/policy/elsec/leg/essa/essaassessmentfactsheet1207.pdf
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Take a few seconds and either click on the link in the presentation or scan the QR code to share one take away or new learning from this training. 

https://www.menti.com/alys2wk1i7bj
https://www.menti.com/alys2wk1i7bj
https://www.menti.com/alys2wk1i7bj

- Follow-up Survey

| A follow-up survey will be emailed
'. - to Directors of Special Education,
Superintendents of Schools, and
District Administrators
e Deadline: November 25, 2025
e One submission per district
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After this training, we will send a survey to Superintendents, Directors of Special Education, and District Administrators. Please complete one survey per district by November 25, 2024. 


CSDE Contacts

Performance Office

Abe Krisst
Connecticut Education — Performance Office
Phone: 860-713-6894
Mobile Phone: 860-690-0650
Email: Abe.Krisst@ct.gov

Deirdre Ducharme
Education Consultant
Connecticut Education
Performance Office- Special Populations
Direct line: 860-713-6859
Email: Deirdre.Ducharme@ct.gov

Katie Seifert
Associate Education Consultant
Connecticut Education
Performance Office- Special Populations
Direct line: 860-713-6722
Email: Katherine.Seifert@ct.gov

Bureau of Special Education

Bryan Klimkiewicz

Special Education Division Director

Connecticut Education
Phone: 860-713-6910
Bryan.Klimkiewicz@ct.gov

Dori Papa, Ed.D.
Education Consultant
Connecticut Education
Bureau of Special Education
Phone: 860-713-6923
Email: Dori.Papa@ct.gov

Bridget Adams
Connecticut Education
Bureau of Special Education
Associate Education Consultant
Phone: 860-713-6998
Email: Bridget. Adams@ct.gov
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Here are CSDE contacts from the Performance Office and Bureau of Special Education. Please reach out with any questions. 

We are here to support you and your teams. 

mailto:Abe.krisst@ct.gov
mailto:Bryan.Klimkiewicz@ct.gov
mailto:deirdre.ducharme@ct.gov
mailto:Dori.Papa@ct.gov
mailto:Katherine.Seifert@ct.gov
mailto:Bridget.adams@ct.gov

No one rises to low
expectations.

Les Brown
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Before we wrap things up, keep in mind this quote "No one rises to low expectations". Continue to keep advocating and doing the hard work you do on a daily basis to support our students. 


| ‘A UNIVERSE OF
} OPPORTUNITIES

CONNECTICUT "

Education

+ 2024-2025 -

Thank you!!!!

For attending and all that you do
to support students!

Connecticut State
Department of Education
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