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Welcome to the Sensible Assessment Practices for 2020-21 and Beyond series and our latest webinar on the Instruction and Assessment Cycle. As your partners in education here at the Connecticut State Department of Education, we welcome you back to the classroom albeit in person or remote. We know that you are busy collaborating with colleagues and school staff, preparing your classrooms and instructional units, and welcoming your students and families back all in the spirit of a new and memorable school year.

Before we begin, we want to take a moment to recognize your hard work and commitment as teachers. While we can never underestimate the passion, energy, and inspiration you bring to your students each and every day, we know that this pandemic has touched you, your families, and communities in so many personal ways. Yes, you are an educator, however, you also have other critical roles as a parent, grandparent, spouse, partner, caregiver, or friend. Your membership in this community is immeasurable, so be sure to take time to self-care so that you have the energy and focus to fulfill this critical role you serve in the lives of so many young people. Take a deep breath and know that while the days ahead may present a variety of challenges, we are in this partnership together. 
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This short presentation in the Sensible Assessment Practices series offers information on the effective use of evidence-based assessment and practices in long-term curriculum planning. All webinar topics are designed to support teachers and include the Start of the School Year, Building Community, Beginning with Units Designed for Success, and Focusing on Sensible Assessment Practices. This webinar, the Instruction and Assessment Cycle, will share best practices in teaching using formative assessment processes and assessment tools to guide and facilitate the delivery of instruction, while cultivating students’ growth as they engage in their own learning process. 
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Classrooms across the state will look very different this school year. Some districts are beginning with remote learning, while others are staggering start schedules to allow for a safer return to school. Assessment, in all its forms, will need to be incorporated into the curriculum, regardless of the instruction delivery model selected. You may find gaps in learning, a loss in continuity, and a need for greater flexibility to meet the ever-changing needs of the individual learners and the learning environment. Despite these challenges, the provision of equitable and accessible instruction and student support using formative assessment practices is the keystone that bridges the divide.




The Goal

To administer
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Now what? You have gathered critical information about your students, planned for and created a nurturing community, and developed units incorporating principles of universal design for learning. Now, you need to transition students and their instruction to on-grade learning and naturally on-grade assessment logically follows. Though there are many types of assessments available, educators need to know the value and the purpose of an assessment prior to administration. The goal is administer assessments that will provide the information required or desired, without over testing students or narrowing curriculum by teaching to the test. 

As the Sensible Assessment Practices for 2020-21 and Beyond document articulates, there is no single assessment that can meet the needs of all stakeholders and purposes. For example, a teacher may want to know if their students can use equivalent fractions as a strategy to add and subtract fractions, while a district or school leader may want to know which schools demonstrate the strongest academic growth, especially for students with high needs. The Connecticut State Department of Education, Boards of Education, legislators, and other community stakeholders may want to know in which schools students are progressing at a substantially greater pace than the state, especially for students with high needs or which districts or schools should receive resources and supports from the state. One assessment cannot serve that many purposes! Therefore, the selection of assessments must be purposeful with the assurance that the results will be used to make informed and appropriate decisions.



Effective Use of Student Assessments

Formative
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Often, when people think of assessments, high-stakes standardized tests are the first that come to mind, along with the negative connotations of teachers being pressured to “teach to a test” and inadvertently narrowing instruction by focusing only on those specific skills outlined by test frameworks.

The Connecticut State Department of Education has continually emphasized the best practice of integrating the state standards within a rich, rigorous, and equitable curriculum developed at the local level. Moreover, the Connecticut summative assessments have always been designed to reliably measure the state’s grade-level standards. 



Formative Assessment Practices

Process

Used During Instruction
Feedback

Non-Standard

Classroom-Level Data

Formative
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Over the last decade, we’ve been able to implement a state-wide assessment system that provides teachers with supports, such as our online repository of lessons aligned to the standards and created by peers, known as Tools for Teachers. The resources in Tools for Teachers include suggestions for the use of a variety of formative assessment practices. Formative assessment processes, combined with instruction based on grade-level state standards, create a foundation to guide daily instruction for every content area and in every classroom. 



Interim Assessments

Alighed
Domain-Level Performance

Periodic
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Evaluate a Class/Grade
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Connecticut’s assessment system offers optional interim assessment blocks that can be used formally or informally to capture student learning and proficiency related to specific skills in the areas of English language arts, math, and science. 


Summative Assessments

Overall'Performance
Aligned

Standardized

Accountability
Evaluate a school/program
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Finally, the assessment system includes the summative assessments administered to students in Grades 3-8 and 11. The primary purpose of the state’s summative assessment is to provide an efficient and reliable estimate of a student’s overall performance in a subject area relative to grade-appropriate standards that enable valid interpretations of student achievement in all tested grades and subjects, and progress in Grades 4 through 8 for ELA and mathematics. The statewide summative assessment is an important indicator of student achievement and progress, but it is not the only one. 
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As shown by this model, formative assessment practices and interim assessments have a valuable influence on daily instruction and learning, while results from the end-of-year summative assessment can be used with other important indices to capture the extent of growth and performance on the grade-level standards. These assessment results, combined with other sources of student-specific data, can then be used for planning during the summer and the subsequent year ahead. Administrators use summative results in addition to other measures available on EdSight to measure the effectiveness of certain programs and to ensure that all students are on track to be college and career ready by the time they graduate from the Connecticut Public School System.


Assessment Processes Inform
Instruction and Enhance Learning

Formative
assessment
practices

Tier 2
supports
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In this webinar, we are going to present how you can use assessments, the formative assessment process and other tiered supports to nurture your students from the first moment they return to school- either in person or remotely! This process begins with the student. What do we already know about a student’s learning needs? What information is still needed? What tools or assessments can provide new information? How will the results be used to make reliable and valid determinations?

As illustrated by this model, diagnostic assessments may be used to identify strengths and weaknesses in the pre-requisite skills for the on-grade content. Teachers may choose to use the existing and available diagnostic assessments in the district for desired purposes if the available assessment allows for valid interpretations of students’ strengths and weaknesses relative to the defined purpose. 

Teachers should provide differentiated instruction that covers the grade-level content but the instruction should personalized to the needs and interests of students. 

The use of formative assessment practices and Tier 2 supports will further inform students’ understanding and mastery of the skills taught. Formative assessment practices allow teachers to gauge the impact of their teaching by eliciting evidence of student learning, providing actionable feedback, and adjusting their teaching. Tier 2 supports should be offered based on the information derived from the formative assessment practices. The support can be either embedded in the classroom or provided separately, based on student’s need. 

The incorporation of optional interim assessments can be embedded within the local curriculum to serve as short assessments. The Interim Assessment Blocks can further inform educators about the strengths and weaknesses of the students in their class. Teachers may choose to administer an aligned, on-grade block at the end of a unit to evaluate learning mastery. Some schools have chosen to use purchased assessments such as NWEA or STARS in lieu of the interims. 

Regardless, the same cycle then continues for each instructional unit for the remainder of the year. 

Let’s look at this process piece by piece.
 


Identify students’
strengths/weaknesses,
especially in the prerequisite
skills for on-grade content
Show what a student/class
knows about an upcoming
: : topic

Di agnosltiC Results are:

used to inform planning,
development of goals and
objectives

Identify areas that need
more/less focus

Identify areas of
misunderstanding

low stakes
not used for grading

Assessments
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Diagnostic assessments are a type of low-stakes pre-assessment used by teachers to gauge how much information a student has about a particular topic. Diagnostic assessments are typically administered at the beginning of a unit, lesson, quarter, or a specific period of time and are not used for grading. They are administered before content instruction begins and should be aligned to the principles of Universal Design for Learning. Diagnostic assessments allow teachers to refine lesson plans and incorporate differentiation based on the results. They also influence the extent for how much and which types of background knowledge is needed as teachers introduce the content. 

Keep in mind that diagnostic assessments differ from formative assessment practices. The results of diagnostic assessments become the foundation that supports the teacher’s developing unit or lesson goals, while formative assessments are used during instruction to gauge ongoing student understanding of the content, allowing for timely adjustments during instruction.
 
Teachers can also use results from diagnostic testing to create flexible, short-term groupings based on student profiles.



Examples of

Diagnostic
Assessments

Formal Diagnostics

» Developmental Reading
Assessment

» IReady

» NWEA Map

» Aimsweb Math

Informal Diagnostics

» Surveys/questionnaires
» Text book pre-course tests

» Teacher-designed
assessments

» Analysis of student work
samples

Teacher/student conferencing

Error of analysis of math
problems/computation

VY
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For the many districts that have developed their own units of study and corresponding lessons, they have also developed pre-assessments or mini performance tasks aligned to each lesson for the purpose of informing instructional decisions. Furthermore, teachers have developed and used their own assessments based on learning targets that are considered pre-formative in nature. Some examples include one-minute response, entrance tickets, KWL charts, anticipation guides, and concept sorts. Keep in mind, these types assessments focus on content, topic, and conceptual knowledge. Similar pre-assessments or mini performance tasks have been developed for other content areas. So, in this sense, the aforementioned assessments can be used to identify students’ strengths/weaknesses, especially in the prerequisite skills for on-grade content.

A more common occurrence might be to use specific subtests from standardized diagnostic instruments to provide information in areas not assessed by screening or progress monitoring. Examples of common diagnostic assessments include the Developmental Reading Assessments, Fountas & Pinnell Benchmark Assessment Systems, iReady, NWEA, and Aimsweb math. 

Diagnostic Assessments can be informal as well. For example, teachers may administer surveys, questionnaires, or text book pre-course tests. Other non-standardized diagnostic methods include error analysis of math problems and/or computation, analysis of student work samples from class assignments, observations, and teacher-student conferencing. 

As a reminder, we encourage the use of diagnostic assessments only when there is a clear expectation that they will provide new information about a student’s learning needs that can be used to develop more focused or powerful instruction. 





Differentiated
Instruction

Start with understanding the
individual student

Plan for variation of tasks
using principles of Universal
Design for Learning to meet
individual needs for
engagement, representation,
action and expression

Provide a variety of supports to
allow for student-constructed
meaning

Incorporate student choice and
voice

Use flexible grouping
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Why is differentiated instruction important? 

Differentiated instruction is an instructional framework that emphasizes the ways that teachers structure their instruction to meet the varying needs of their students. Teachers can differentiate at least four classroom components to provide more effective instruction. These components include the content, which is the identified skills or information taught. Next, teachers can differentiate the instructional process or the tasks and activities the student will engage in to learn the content, and the products or culminating activities and projects that allow the student to demonstrate their understanding and extend their knowledge. 
Lastly, teachers can differentiate the learning environment by altering the organization and structure of the classroom.

Teachers provide differentiated instruction throughout lessons by reacting to responses provided by students. A few examples of strategies that can be incorporated to support students’ academic progress involve altering the presentation of the content, providing manipulatives and models, allowing choices in tasks or methods for final products, or encouraging students to select aspects related to the timing or order of tasks. 

Flexible grouping can be used to address not only the needs of students experiencing difficulties, but also those of high‐achieving students who are ready to move on to a more complex skill or to explore a particular topic in more depth than is usually provided by the curriculum. The manipulation of the components of differentiated instruction allows the teacher to address the needs of all students in the class in real time. Students who may be struggling with a particular concept can be grouped together, even in a virtual breakout room. Students, such as English learners, who may need more focused information and vocabulary development, can be supported as well. 




Tier 1 Instruction

for In-Person and Remote Learning

Align learning standards

Connect to topics previously taught

Chunk content into manageable bits

Use multi-dimensional formats

Encourage student discourse and reflection
Implement formative assessment practices
Provide regular feedback

Collaborate Supplement instruction with “packaged” content videos
(e.g., Khan Academy, Learn Zillion)


Presenter
Presentation Notes
Scientific Research-Based Interventions referred to as SRBI is not new to Connecticut teachers. In fact, the implementation of research-based interventions that facilitate success in the general education setting for a broad range of students has been a focus in Connecticut for more than a decade. The model is based on three tiers of instruction that are part of a comprehensive educational system involving scientific, research-based core general education practices and interventions, with supports from a wide range of support services personnel. These tiers should not be viewed as categorical placements or as “gates” to special education. Rather, when interventions are designed to meet specific students’ needs, implemented with fidelity, and include data demonstrating students’ progress, most students will not require special education services.

Take a moment to reflect on the students in your classroom this upcoming year. Each learner comes to you with individual strengths and abilities, along with complexities and potential challenges further impacted by their experiences during the pandemic. When we consider the “whole student,” we know that each learner may have been impacted in a multitude of ways that may require supplemented or specialized support to address areas of academic, social, emotional, or behavioral need. 

Effective Tier 1 instructional practices create a crucial base for the tiered model of SRBI; the success of the other two tiers rests heavily on the practices in Tier 1. There are varieties of effective instructional strategies such as flexible groupings or the use of graphic organizers that can be applied across a wide array of content areas. All students within each tier need to be monitored to confirm progress and it is important to identify struggling learners who need additional support as well as students who are excelling and are in need of enrichment activities. In Tier 1, “at risk” students receive supplemental instruction during the school day in the regular classroom. This is often accomplished through differentiated instruction. The use of flexible small groups can help in this differentiation, with various groupings providing opportunities for additional practice or explicit instruction in specific areas. Additionally, teachers can offer opportunities for student discourse and reflection, while providing ongoing feedback as part of formative assessment processes.
 



Tier 2 Instruction

for In-Person and Remote Learning

Collaborate with general and SPED teachers, academic interventionists,
behavioral support specialists, and parents or guardians

Maintain or modify current intervention programs to work during remote learning

Use “breakout” rooms for small group instruction with assistance from non-
Instructional staff

Provide “packaged” video content

Schedule distance learning with interventionists

Monitor student progress through formative assessment practices

Connect with families regularly

Explore and use supports for student access, language, and communication
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What is Tier 2 instruction? 
Students who are not able to demonstrate success on important benchmarks despite adequate instruction differentiated to meet their needs, should receive Tier 2 instruction. Tier 2 instruction is short term, lasting anywhere between 8 and 20 weeks, while the student remains part of the general education system yet receives supports from specialists. 

Interventions must be research‐based, be reasonably feasible for educators to use, and accurately target the student’s area of difficulty. These interventions are provided as supplemental and do not replace core instruction.

Accurate pinpointing of individual student’s needs and selection of appropriate interventions are critical to the success of Tier 2 interventions. Tier 2 is typically implemented with groups of three to six students all of whom have similar needs. Teachers use modeling, active participation, corrective feedback, and self-monitoring, in addition to a variety of other strategies. The teacher and intervention teams should monitor the progress of the interventions used and determine their effectiveness.

You might be wondering how to address Tier 2 for those students accessing instruction through online, distance learning. 

Providing Tier 2 intervention remotely can be difficult. However, teachers can attend to the needs of struggling learners using the “breakout” room feature on digital platforms with assistance from non-instructional staff so that small group instruction can occur. Try providing “packaged” video content for pre-teaching and the building of foundational skills. Be sure to collaborate with interventionists, special educators, and language support staff to identify evidence-based strategies and schedule distance learning to ensure that students who receive support from an interventionist continue to do so. It is extremely important that teachers connect with families regularly by phone, text, or e-mail to answer questions. And lastly, make use of supports for student access, language, and communication needs and resources that are at a student’s ability level and are content relevant.



Tier 3 Instruction

for In-Person and Remote Learning

Maintain or modify current intervention programs to work in a remote
learning environment

Structure distance learning so time spent on intervention is proportional to
the grade-level content instruction that occurred prior to remote learning

Conduct one-to-one virtual meetings with students to provide targeted
support

Collect data using various platforms (e.g., Kahoot, Google Forms, Interim
Assessments)

Adjust interventions based on data analysis Connect with families regularly
to communicate progress
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What is Tier 3 instruction?
For students making inadequate progress with Tier 2 instruction, intensification of interventions should be considered. 
The primary difference between Tier 2 and Tier 3 involves the intensity or individualization of the instruction. Greater intensity can be achieved with a smaller teacher‐student ratio, a longer duration of instruction, and more frequent progress monitoring. Tier 3 instruction requires careful planning and should be provided by specialists or other trained educators. 
How do we address Tier 3 at a distance? 
While Tier 3 instruction provided remotely may present unique challenges, teachers can maintain the use of current intervention programs as much as possible or make needed modifications to those programs so they work in a remote learning environment. Try to structure distance learning so that the time spent on intervention is proportional to the grade-level content instruction that occurred prior to remote learning. Educators might conduct one-to-one virtual meetings with students to provide targeted support and continue to collect data by using various platforms such as Kahoots, Google Forms, or the Interim Assessments.
Remember to adjust the interventions based on data analysis so that the intervention is effective, and always connect with families regularly by phone, text, or e-mail to communicate the child’s progress and answer any remaining questions they might have.



Key Concepts of Formative Assessment

Practices

Establish and communicate clear
learning targets and criteria for success
Build in opportunities for students to
self-assess or ask questions, based on
criteria

Give brief, clear, actionable feedback
based on the criteria

Give students opportunities to revise
assignments or re-do assignments
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Good instruction employs formative assessment practices and although we are certain many of you already know, it is worth reminding everyone that formative assessments are not “tests.” 

Formative assessment is a planned process that informs learning as it is taking place: real time, minute-to-minute, day-to-day. Formative assessment practices are embedded within all facets of tiered instruction and help guide differentiated instruction by connecting the dots between teacher instruction and student learning. 

The process is two-fold. It involves both the teacher and student as they work through the cycle that asks: Where am I going? Where am I now? And, where do we go next? The teacher begins the process by establishing and communicating clear learning targets and criteria for success. The teacher builds opportunities for students to become active participants in their learning through self-assessment and inquiry, while providing clear, actionable feedback based on criteria. As teachers facilitate this process, students have opportunities to revise assignments. This is where the magic of learning happens.

Let’s take a moment to dive a little deeper into the power of formative assessment practices!


Formative Practices

What Is formative assessment?
» the ongoing process students and teachers engage in when they

focus on learning goals.
take stock of where current work is in relation to the goal.
take action to move closer to the goal.

» used before instruction to find out where students are, and during
Instruction to find out how they are progressing

» when students and teachers routinely share information about the
quality of student work relative to the learning targets, learning
Improves
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Formative Assessment Practices are a series of effective teaching practices, inseparable from instruction, which provide actionable evidence of learning for teachers and students at any point in time. Formative assessment is central to equitable learning, and when aligned to the principles of Universal Design for Learning, ensuring that every student has access to the resources and educational rigor they need at the right moment in their education, across race, gender, ethnicity, language, or disability.

Effective formative assessment practices support teachers in the process of identifying where students are in their learning and providing the right resources at the right time. It is used before instruction to find out where students are, and during instruction to find out how they are progressing.

Formative assessment practices include clarifying the purpose of the learning and providing exemplars so students clearly understand the expectations. Teachers should use activities that engage students, eliciting evidence of their learning, and providing feedback that helps learners to know what they need to do to continue learning. Students are encouraged to consult with their peers and view them as learning resources, which in turn increases student ownership of learning. Formative assessment is a critical evidence-based lever that can positively impact teaching and learning.

Examples of formative assessment practices include questioning students about content, regular discussions about ideas or concepts, or informing instruction based on quizzes, assignments, or homework. Another formative assessment practice is to watch and listen before intervening when students are working. 

These practices motivate students and can empower students to become active agents in advancing their own learning!







“When teachers
use formative
assessment to
drive

differentiation,
student
engagement
Inevitably
INncreases.”

~ Andrew Miller
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The formative assessment process is most successful when teachers, students, and parents or guardians work together on what students are learning, monitor how the learning is progressing, and adjust and readjust as the learning and situation changes.


Interims are:

quick, short, diagnostic
precursors to the on-grade
unit.

selected to measure the
Use of prerequisite skills for each

Interim on-grade unit.

A ¢ Interims can:
SSESSMENLS be used as a diagnostic

assessment.

tell teachers the
strengths/and weaknesses
of students.
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Another valuable resource are the Interim Assessment Blocks, which are broken into two categories: IABs that measure 3-8 targets or Focused IABs that measure fewer than three targets. All interim assessments, including NGSS interim assessments, can now be given without the use of secure browser. This means, even in situations where remote teaching and learning is occurring, all Interim Assessments are available to inform educators. These optional, short assessments can be used informally by browsing items from the Assessment Viewing Application by grade or content area to meet specific learning purposes and goals. Items can be presented to students in a lesson as a “Do Now” activity or can be used to model a concept. You can use specific items or an entire block as a pre- or post-test activity to check on students’ progress. �
Additionally, teachers can formally administer the IABs to students at home or in the classroom and all scores will be available in the Centralized Reporting System.
Don’t forget that a benefit to using the Interims is that embedded designated supports and accommodations are available for eligible students using Interim Assessments remotely through distance learning, assuming the supports are identified in the student’s TIDE profile. 

Some non-embedded designated supports are only available with a paper copy test such as large print or braille tests, or a translation glossary for math, or an illustration glossary. The teacher should carefully consider what is needed for a student to access the interims. If a necessary designated support can't be provided as an embedded support, the teacher should consider the materials and tools available to the student in the home environment to assist with this process. These should already be in place because the student would most likely need the same tools to access distance learning instruction.


Smarter Balanced Tools for
Teachers Features:

Smarter
Balanced Tools
for Teachers

Tools for ’L
Teachers

SMARTER BALANCED

Instructional resources
aligned to learning standards

Interactive Connections
Playlists that link interim

assessments to

differentiated instructional
resources

Formative assessment
strategies embedded In
every instructional resource

Accessibility strategies
included in each lesson
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Tools for Teachers is a new site for instructional resources and professional development. It features lesson and activities developed and vetted by teachers. All resources are aligned to the standards and have formative assessment and accessibility strategies embedded within them. Each Interim Assessment Block has a corresponding Connections Playlist that offers options for lessons based on students’ performance on the IAB. Suggestions for intervention for students who perform below standard on a block, sample items to incorporate when teaching a skill, and related academic vocabulary are also a part of this valuable resource. All Connecticut educators with access to TIDE are automatically provided access to Tools for Teachers from the CT Assessment Portal. 

https://smartertoolsforteachers.org/
https://smartertoolsforteachers.org/search;resourceTypes=cp
https://youtu.be/Im-thuZCp4c
https://youtu.be/wpwZCqvt70U

Integrate this process in every facet of

Instruction...



Presenter
Presentation Notes
As you move into the year ahead, consider your success stories. We’re sure you have many! Think about how your use of formative assessment processes, research, and evidence-based instructional strategies contributed to these successes. Think about the powerful combinations you can employ to nurture the whole child in the year ahead, whether in person or remotely, such as identifying the needs of your students, selecting the most appropriate assessment tools, using formative assessment practices, and creating collaborative opportunities with the student, specialized staff, and parents. We know that the challenges are great and time is limited, but your potential and your student’s success stories are ready to unfold!




Foundational Resources

Sensible Assessment Practices This document offers guidance to educators on how they can
“assess” their incoming students when schools re-open without necessarily having to “test” them.
The assessment and instructional practices in this document are intended to apply to all students,
including students with disabilities and English learners.

Plan for Reimagining CT Classrooms for Continuous Learning The purpose of this document is to
provide a framework for developing local Continuous Learning Plans to support the reopening of all
schools that will provide continuity of learning.

Adapt, Advance, Achieve: Connecticut's Plan to Learn and Grow Together This document is
intended to be a fluid document that will evolve based on the public health data trends as well as
the understanding of the best way to mitigate spread. To close the digital divide in Connecticut and
empower students across the state to learn from home, Governor Lamont recently announced this
initiative Everybody Learns Initiative to fill any device and/or connectivity gaps that may still remain.
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The Connecticut State Department of Education continues to provide guidance resources for districts to support the reopening of schools in the fall. The Sensible Assessment Practices for 2020-21 and Beyond and the Plan for Reimaging Connecticut Classrooms for Continuous Learning are foundational documents for supporting Connecticut’s students and teachers. Many of the overarching ideas in this webinar series are drawn from these resources. 

Connecticut’s plan for school reopening in fall 2020, Adapt, Advance, Achieve: Connecticut’s Plan to Learn and Grow Together, is the third of our foundational resources and the plan expects districts to provide robust educational learning options to those students who choose temporarily to not participate in the in-school program due to individual considerations. Furthermore, in addition to in-person instruction, the reopening plan also expects districts to be prepared for blended learning or fully virtual scenarios that may be necessary based on changing health conditions in the community. Therefore, it is vital that students have access to the requisite device and adequate connectivity in the home to participate in virtual learning.��The CSDE is making available nearly $100 million dollars in federal funds to local school districts through the CARES Act. Some of these resources will be directed toward those students for whom devices and/or connectivity may be barriers to full participation in virtual learning. To close the digital divide in Connecticut and empower students across the state to learn from home, Governor Lamont recently announced that his administration is launching the Everybody Learns initiative to fill any device and/or connectivity gaps that may still remain. 

https://portal.ct.gov/-/media/SDE/COVID-19/SensibleAssessmentPractices.pdf
https://portal.ct.gov/-/media/SDE/COVID-19/ReimaginingCTClassrooms.pdf
https://portal.ct.gov/-/media/SDE/COVID-19/CTReopeningSchools.pdf
https://portal.ct.gov/SDE/COVID19/Everybody-Learns-Initiative

Resources

The Types and Purposes of Student Assessment in Education: An FAQ: The CSDE published
this resource to clarify the different assessment types and purposes.

Volume 3: Resources to Support Student Learning: The CSDE published four volumes of
resources to support lesson development and learning activities in response to COVID-19.
Volume 3 offers a variety of resources that focus on assessment and instruction.

Volume 4: Resources to Support Student Learning: The CSDE published four volumes of
resources to support lesson development and learning activities in response to COVID-19.

Volume 4 offers a variety of resources that focus on Tiered instruction, SRBI, and MTSS
Behavioral Resources.
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Here is a list of resources specific to this presentation. 
	

https://portal.ct.gov/-/media/SDE/Student-Assessment/Main-Assessment/The_Types_and_Purposes_of_Student_Assessment_in_Education_Final.pdf
https://portal.ct.gov/-/media/SDE/Digest/2019-20/Volume-3-Resources-to-Support-Student-Learning.pdf
https://portal.ct.gov/-/media/SDE/Digest/2019-20/Covid-19-Resources-Vol-4.pdf

Resources

Fundamental Insights about Formative Assessment: This document developed by FAST
SCASS describes key components of formative assessments and identifies ways in which in a
coherent and balanced assessment system, the formative assessment process positively
impacts teaching and learning while promoting equitable learning for all students.

NCEQ Five Formative Assessment Strategies to Improve Distance Learning Outcomes for
Students with Disabilities: This brief describes the use of formative assessment processes with
students with disabilities during distance learning and presents five formative assessment
strategies that can be used to support student understanding of their own learning. This has
the potential to be a powerful antidote to the “check-box” approach some students may bring to
online learning where they focus on compliance with following directions and completing a list
of assignments.

Learn More About the Formative Process video.
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These are a few more resources we used when designing this presentation.

https://ccsso.org/sites/default/files/2018-10/FAST%20SCASS%20Fundamental%20Insights%20about%20Formative%20Assessment.pdf
https://nceo.umn.edu/docs/OnlinePubs/NCEOBrief20.pdf
https://www.youtube.com/watch?v=wpwZCqvt70U&feature=youtu.be
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Presenter
Presentation Notes
And please remember that we are here to support you as you move through this school year. You are welcome to contact us at any time with any questions you might have.
Thank you and be well.
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