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Presentation Notes
Welcome to this webinar on planning a unit in our Sensible Assessment Practices series. 
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Webinar
Overview

Start of School Year Analyzing qualitative
and quantitative data to make informed
decisions for ALL students

Building Community Building an effective
community of learners while meeting the
needs of ALL students (onsite, remote)

Modeling a unit of instruction and assessment
k—Grade 5 standards
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Practices Year Round
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Presentation Notes
Welcome to this webinar on planning a unit in our Sensible Assessment Practices series. All webinar topics are designed to support teachers and include the Start of the School Year, Building Community, the Instruction and Assessment Cycle, and Focusing on Sensible Assessment Practices. This webinar, Beginning with a Unit Designed for Success, will share an introductory unit to promote engagement, build community, and focus on students’ social and emotional well-being. 


Strive to elevate
students to move
from participants
to drivers.

Drivers achieve
and learn more
deeply.

~ Linda Darling-
Hammond
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Linda Darling-Hammond articulates the importance of facilitating activities so students are actively participating in their own learning.  The ultimate goal is that they become drivers of their education and not passive participants. By creating an initial unit that allows for student success, teachers lay the foundation for students to take risks in their learning throughout the year.  As we discuss the unit designed, keep in mind that the goal of the unit is to build community, give students a feeling of success in that supportive community, and to improve their comfort level so they are willing to explore and take risks, or become drivers, in their own learning. 

Before we leave this slide, Linda’s name is linked to a panel discussion with her, Doug Fisher, and Tyrone Howard entitled, The Contrasting Realities of Reopening Schools: Understanding Inequities to Support the Whole Child. This panel discussion is also linked and described in the resources at the end of the presentation. 

https://www.youtube.com/watch?v=suvkoH8csq0&feature=youtu.be
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Today we will share some thoughtful suggestions to support you as you build this year’s introductory unit. We will discuss ways that activities can promote equity and student engagement, foster connectivity with peers, and allow students to feel successful. 

Teachers know that instruction must be accessible to all learners across all abilities and cultural backgrounds. Teaching should be intentional and delivered in a way that meets the needs of all learners, regardless of whether the learning environment is in-person or remote.

High-quality instruction is designed around the Connecticut Core Standards. Students should be actively participating in meaningful work as educators use formative measures to determine what students already know, and what they need to know. While these factors are just as critical when building an introductory unit, the needs of returning students in the context of this pandemic is complex and sensitive. Teachers should initially be working to build a classroom of trust while they are getting to know their students. Reciprocally, students are building relationships with their teacher and new classmates, while navigating new learning environments, routines, and expectations in a context that may feel overwhelming. 


When designing units for

SUCCESS...

Embed formative assessment practices
that support and inform teaching and

Areas of earning
Create opportunities to support building
Focus rapport, fostering community

Consider time and delivery; unit
iImplementation can range from a few
days to a week or two

Provide instructional feedback and
positive reinforcement often

Keep parents/guardians involved in
expectations and learner progress
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The school year should start with an introductory lesson that is accessible and meaningful, with grade-level skills embedded throughout. Rather than focusing solely on what student’s already know, focus on delivering a unit that builds student engagement and creatively integrates the grade-level standards. As you construct your introductory unit, take this opportunity to create something that not only encourages active participation but personal success. Begin with a topic that is familiar and accessible to all learners – themselves! The activities within the unit should provide opportunities for students to share with a partner, a small group, and the whole class to facilitate community building.

Introductory lessons might also involve using a review approach for certain skills like math. Select content that emphasizes important pre-requisite standards for new learning in the current grade. For example, in mathematics this may be adding basic fractions as opposed to adding fractions with unlike denominators. While the first unit is ideally an on-grade unit, in some instances it may be necessary for this unit to focus on expectations from the prior grade. 
The length of a review unit will depend on the needs of the students in the classroom. It may last as little as a few days, but is not intended to extend beyond 2–3 weeks. Lessons should be designed so that all students, including students with high needs, will have a high probability of success. 

As the first unit is implemented, teachers should provide constructive instructional feedback and recommendations based on formative assessments practices, not formal assessments, to students. Share this information with the parents/guardians of your students. Frequent and consistent communication is key, especially to promote student and family engagement.


Making Instruction Accessible Using the
Universal Design for Learning Guidelines
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As mentioned, instruction must be accessible for all learners. The Universal Design for Learning Guidelines, created by CAST, a nonprofit education research and development organization, provides a framework to support teaching and learning for all people based on scientific insights into how humans learn.

The first principle is engagement, which addresses the “why” of learning. Students all learn and interact differently. Some students are most comfortable working alone, while others prefer to work with peers. Certain children are extremely self-motivated, while others can be more reticent to participate in a project or begin an activity. 

The second is representation and captures the “what” of learning. This speaks to the fact that students learn and internalize information and concepts differently. A different approach to teaching and learning might be required for students who are English language learners or students with an IEP. 

Finally, the third principle is action and expression, which focuses on the “how” of learning. Everyone has different ways of expressing themselves and some students may be better writers. Others may prefer to express themselves orally. Students who are English Learners or students with an IEP may need to express themselves in ways that do not include speaking or writing. 

The chart can be used both vertically and horizontally to structure unit development. Vertically, the guidelines are organized according to the three principles of Universal Design, or UDL. These principles act as suggestions to reduce barriers for all learners and maximize learning opportunities. 

http://www.cast.org/our-work/about-udl.html?utm_source=udlguidelines&utm_medium=web&utm_campaign=none&utm_content=homepage

Access, Build, Internalize

Frovide oplions for Provide aptions for Provide options for
Recrulting Interest Perception Physical Action

ALCBER

The access row suggests ways to increase access to learning goals by recruiting interest and by
offering options for perception and physical action.
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The build row suggests ways to develop effort and persistence, language and symbols, and
expression and communication.
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Internadize

The internalize row suggests ways to empower learners through self-regulation, comprehension,
and executive function.
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When examining and incorporating the content of this chart horizontally, each row offers specific goals aligned to the three overarching principles of learning.

The first row, labeled access, suggests ways to reach learning goals by offering options, not necessarily in the content learned, but in how students choose to access the content that helps them connect to lessons. Students not only have some autonomy in their learning, but in how they demonstrate understanding, using authentic activities and incorporating ways for students to make sense of the information. 

The second row, referenced as build, suggests ways to foster a sense of community and to encourage students to collaborate, presenting information in multiple manners or alternative formats. This includes using various types of media and expanding on the way text is defined. Students can express their understanding of a concept using multiple modalities. 

Internalize, represented by the third row, suggests ways to empower learners through self-regulation, teaching coping skills and strategies, activating and validating prior knowledge, and enhancing students’ abilities to monitor their own progress and plan accordingly.

These guidelines are just that, guidelines, and can be used in myriad ways. Mix and match to help students reach a specific learning goal. Most educators already incorporate these strategies, but as we reopen schools this fall, we need to be certain that any remaining barriers to learning have been removed. This may mean working with students while they use their computers in the classroom to prepare for the possibility of a switch to all remote learning. Mitigate difficulties and build routines while students have support from the teacher and peers to prepare for a fluid transition, should that be necessary. 

Keep in mind these UDL goals as you are building your introductory lesson and consider how your lessons can be aligned to the individual needs of your students.












Formative Assessment

What is formative assessment?
the ongoing process students and teachers engage in when they
» focus on learning goals.
» take stock of where current work is in relation to the goal.
» take action to move closer to the goal.

used before instruction to find out where students are, and during instruction to
find out how they are progressing

when students and teachers routinely share information about the quality of
~tudent work relative to the learning targets, learning improves
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Formative Assessment Practices are a series of effective teaching practices, inseparable from instruction. The process of formative assessment, used in conjunction with Universal Design principles facilitate a learning environment that meets the various needs of a diverse group of learners. Formative assessment practices include clarifying the purpose of the learning and providing exemplars so students clearly understand the expectations. Teachers should use activities that engage students, eliciting evidence of their learning, and providing feedback that helps learners to know what they need to do to continue learning. Students are encouraged to consult with their peers and view them as learning resources, which in turn increases student ownership of learning.

Examples of formative assessment practices include questioning students about content, regular discussions with students about ideas or concepts, and gaining understanding and informing instruction based on quizzes, assignments, or homework. Another formative assessment practice is to watch and listen before intervening when students are working. 

Formative assessment is not used for grading-rather it can be used before instruction, to find out where students are, and during instruction, to find out how they are progressing- something that benefits all students, especially at-risk learners. 





Sample
Beginner Unit

Grade 5

Choose a grade-appropriate
anchor text

Bridge activities that build
cohort and classroom
community

Enhance icebreaker/get-to-
know-you activities

Connect with other relevant
lessons across content areas

Design collaborative activities
that can be conducted in-
person or remotely
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When designing initial units, be particularly sensitive to the varied needs of your returning students. Observe their behaviors carefully to determine if more support is needed. Creating a unit based on a topic that is familiar to all students encourages increased engagement and is low risk. Making the initial unit cross-disciplinary provides repeated exposure to the content. 

Use student performance on early informal assessments, such as a piece of student writing, a small project, or an assignment to provide feedback and supplemental instruction to help gauge students’ relative skill status. Employ a range of regular formative assessment practices that are integrated into lessons given in the first few weeks of school to provide actionable feedback to students. Apply the results of ongoing formative assessment practices as another source of student information to adjust instruction, target incorrect or partial understanding, and to create supports to meet the diverse needs of students. Create flexible, short-term groupings of students based on initial profiles and alter them as necessary. Remember that grades are not important in the pre-assessments because they are meant to inform instruction. 

For modeling purposes, we have created a Grade 5 unit, which you would be able to modify for the grade you teach. When developing the unit plan, incorporate universal design features and formative assessment practices. Connecting lessons within the unit will create the “learning hooks.” Be sure to incorporate procedures and activities across content areas that can be done on-site or remotely.

This unit we designed as an example is intended to promote community building, validate the range of emotions students are experiencing, and reinforce classroom norms and behaviors across content areas. We chose The Fun We Had, by Isaac Asimov, as our anchor literary text and supported that text with informational articles we found online. After completing the text complexity placemat for the anchor and supporting texts, we determined these to be appropriate for Grades 5 and 6. Rather than beginning the unit with a text, we suggest starting with an online poll, even if students are in the classroom, as a way to break the ice and share experiences.  This poll will be used to incorporate math activities and to encourage students to delve deeper into responses captured.



Take an Online Class Poll

» Did you enjoy taking classes
remotely?

» What was the best part about
remote learning?

» What was the worst part of remote
learning?

» What did you miss most about not
being in school?

» What did you miss least about not
being in school?

» List two positive things you
learned about yourself during the
closure?

» Name one skill you learned that
you should work on or improve.

» What is your favorite subject?

» Do you speak more than one
language?

» Do you play a sport?

» Do you plan an instrument?
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Designing a class poll gives you the opportunity to gather important information about student experiences and to perform an emotional check-up on students. Students may be able to provide information about their own perceived areas of weaknesses and those skills they need to improve. It is a simple activity, with no wrong answers, so students are bound to be successful! This is also a chance to determine if students have difficulties using their devices at a time when support is a step away.  
�When results are explored in the various math activities woven into the unit, the analyzing of this valuable qualitative data can provide students with the opportunity to group and classify student responses, examine differences and commonalities among responses, and through this analysis, the responses can offer social and emotional benefits in which students validate their peers’ feelings and experiences, by illustrating that others have encountered similar circumstances. 

This type of poll creates opportunities for the teacher to better understand the specific situations of students during the closing of school, and to gain some insight into any difficulties they may have suffered. Teachers can follow up with mini-lessons to reinforce or reteach those skills students felt were unsupported during the closure. Participating in discussions about the results of the poll to glean more specific information is yet another opportunity to support learning in a way that creates a community. As a potential added option, students can create a similar poll to use with parents to help expand the information received and to build a link between the school and home community.

The math activities used to review poll responses serve as a formative assessment for teachers concerning grade-level math skills. 


(5.MD.A.1): Convert measures of length, area,
capacity, weight, and time expressed in a
given unit to other units in the same

measurement system in number and word
problems.

Gather, collect a variety of
student information

mtegrat_e Enter data as a cohort/class
Mathematics Graph/plot
Make qualitative/quantitative
observations

Draw conclusions based on
data findings
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When designing this introductory unit across content areas, we suggest the use of math content including work studied in earlier grades that allows students to demonstrate their problem solving proficiency.

This introductory math lesson uses Claim 2 to model problems in pure mathematics and problems set in context. In this claim, math activities require students to construct their own solution pathway rather than follow a provided one. Students will need to select appropriate conceptual and physical tools to use.  We searched for activities in Tools for Teachers, the new online resource for teachers from Smarter Balanced.  

Using the information from the poll, students can be asked to work individually or in pairs with the information collected, to present it in multiple manners, and draw conclusions. The same information can then be used to answer short word problems, compare and contrast, determine percentage versus actual numbers, or converting to percentages or fractions.

Based on conclusions, students can brainstorm follow-up areas of interest that will develop ideas for lessons, such as remote learning study habits or computer skills, and these new ideas will be student driven and authentic.  


Literary

Anchor
Text

The Fun
They Had

Read alone, in pairs, or small groups
Interview someone who attended
school in the 50’s

Create a timeline of inventions

Review pictures of classrooms from the
o0’s

Write to a prompt

Learn more about the author’s
background

© Pearson Education, Inc., or its affiliates. All rights reserved.
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At this point, consider using the literary anchor text we chose. The Fun They Had, by Isaac Asimov, is a short story written in the 1950’s about school in the year 2157 and amazingly enough, there is a resemblance to remote teaching and learning. Students can read the story as a whole group, in pairs, or alone. Provide information about the author and the time in which this was written to better understand what a classroom or school day might have been like in the 1950’s. You might ask someone who went to elementary or middle school at that time to join you for a brief interview on the phone or on a digital platform. The guest can share their experiences in school and even compare them to the experiences in schools now. 

To present information that incorporates the principles of UDL, you might want to create a PowerPoint of images and quotes for students to reference. Visual learners might benefit from a timeline of inventions used in schools across each decade. This can be made by the teacher or students can research this and present their own timelines. Students could answer the question, “What did the author get right about remote learning?” in a discussion or in writing.



Consider modalities that provide text
In print, audio, and video.

leferentlatl ng The Fun They Had- video of the
to Meet the story being read aloud without
Needs of All captions
Learners The Fun They Had- video of the
story being read (shows the
words).

Model strategies of note taking,
annotating, building vocabulary
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To give learners options on how to interact with the text, we offer two videos of the Fun They Had. The first is a video of the text being read aloud, however, there is no closed captioning. The lack of captioning hampers access for some students. The second video is a reading of the text while the text is displayed. This is not the same as captioning, but will provide access to students who need to follow along using the text as support.

Other options you will need to consider, depending on your students’ needs, may include braille text, text-reader programs, text presented with an interpreter, simplified text using support such as Boardmaker symbols, or the use of an augmentative or assistive communication device.


https://video.search.yahoo.com/yhs/search?fr=yhs-iba-1&hsimp=yhs-1&hspart=iba&p=asimove+the+fun+they+had%2C+video#id=10&vid=527b36d7ac713d61dc339c9a59ba9ffb&action=view
https://www.youtube.com/watch?v=LuPN6wljDQA

Connecting With the Story

What will the children of the future say about our schools today?
What is the lesson the author is trying to convey?

How is learning in present different from learning in 21577 What similarities do they
share?

How do the roles of the student and teacher in 2157 compare to these roles in today’s
learning environment?

What feelings did you share with the main characters about remote or in-person
classes? What experiences did you have that might be similar to those in the story?

How is modern technology helpful and harmful to society? How has this story made
_you think about the impact of modern technology on society?
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After reading the story, students can answer questions verbally, in writing, or both. 
Remember to create activities that are universally designed and meet the needs of all your learners. Think about how students will engage. Do they have choices? How will students demonstrate their understanding? Consider a large group activity to create a concept map. Then create topic area work groups with tools such as graphic organizers or sentence completion models.

Offer students choices. Instead of simply writing to a prompt, consider asking them to create a current job description compared to the job description for 2157.

If you choose to conduct a close read of the text while annotating, you can break students into groups or model this as a whole class activity. Revisit sections of the text you marked during your first read. Annotate details that you notice. Make a list of questions you might still have. Write one conclusion you can make from the story and support it with evidence from the text. 





Pairing With Other Texts Across

Disciplinary Content Areas

thinkalong

Jrrerit gvEnts For th

SHOULD SCHOOLS PROVIDE A LAPTOP AND
INTERNET ACCESS FOR ALL STUDENTS?

THIS ACTIVITY SHOULD TAKE ABOUT 90 MINUTES. IF STUDENTS ARE ABLE TO REVIEW MEDIA FOR
HOMEWORK, IN-CLASS TIME SHOULD BE 45 TO 60 MINUTES.

INVESTIGATE

Read, watch, and listen to the three media resources on the Thinkalong module. Students can use the Investigate graphic organizer

‘to summarize each piece of media and record new informs
Thinkalong module.

HOW LIMITED INTERNET ACCESS CAM SUBTRACT FRI
MPR | February 5, 2016 | Audio
3:34 minutas

About one-quarter of lower-income families with school-a;
home, according to a national study.
#*  Rutgers University and Joan Ganz Cooney Center i
13 with family mcomes below the national povert
#=  Smartphones reduce historic Internet use disparit
tend to rely maore heavily on their smartphones to
*  Accessing the Internet through a smartphone me:
it harder for a kid to become digitally sawvwy.
= Some discount programs for Internet access have
requiring that families do not have Internet acces:
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Nayel Mereado, 15, saphamare, Richmand High

Before distance learning. my mental health was never great, but it was controllable. Although, once
guarantine atarted, where we don't go out, [ feel way more mentally exhausted. Along with that, I've been
really emotional [ get really sad over listle things or angry st things I shouldn’t get anpgry sbout. T used to
complain about school a lot but T kind of miss it now: I miss my frends, teachers, sttending class. 1 mim
school in general.

© Pearson Education, Inc., or its affiliates. All rights reserved.
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We want the students to understand that thousands of other children across the country shared similar experiences during the extended school closures. To reinforce this fact and to validate how students feel about the experience of learning remotely, we chose two informational texts to pair with the literary anchor text. Exposing students to multiple texts across a topic, and including fiction and non-fiction, provide additional opportunities to differentiate for students of varying support levels. As a resource to locate texts and activities, we used the CT Learning Hub, located on the CSDE main page. The CT Learning Hub provides access to curated tools and resources to accelerate learning and advance equity. The link to the hub is available in the resources listed at the end of this presentation. 

Students can then focus on sharing their opinions on distance learning. Encourage them to think about what would have made the situation better or easier for them. Have students work with peers to brainstorm ideas to solve some of the issues that arise from the discussion. To support visual learners, consider asking students to make Venn diagrams representing the pros of distance learning, and the positive aspects of in-person learning. Try to have them find aspects of both that overlap.


Watch video on how to curate your own exhibition
from things at home developed by the Smithsonian
Learning Lab

Choose a theme or story. What are the objects you
love? What do they tell about you?

Assign students to create their own exhibition that
can be shared in-person via a photograph or video

R) 1:15/514

Students can write about their exhibit and then
prOVide an oral presentation hlghllghtmg aSpeCtS Of  Education Department, Cooper Hewitt. "Smithsonian Learning
Lab Resource: Design at Home: Mini Exhibition." Smithsonian

themselves both in the remote or in-person Learing Lab. Accessed July 23, 2020,
earning environment
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As a culminating activity, we chose an activity that includes art, writing, and speaking, all of which can be done remotely or in-person. This lesson by the Smithsonian Learning Lab provides students with an engaging opportunity to learn from the experts about the basics of curating an art exhibit. The video introduces students to a variety of techniques and designs used by professional artists and museum curators all of whom design and build their own small exhibit as examples. 

Students determine a theme, which might be remote learning or the lockdown, gather objects to represent that theme, and then photograph it. The photograph can be labeled and the student can write about the pieces they have chosen and what they represent. Later, students can present to the class or make a video of their speech. Teachers might pair students and have each pair share their mini-exhibit and explanation to each other. Then, students present to the whole group about what they learned about their partner to promote the building of positive culture and group cohesion. Teachers can incorporate brainstorming activities along with guidelines to make this activity as open or structured as needed.


https://learninglab.si.edu/collections/design-it-yourself-mini-exhibit/JrAPjvrMbC4cExwK#r/806540

Design for
ACCESS,

Connectivity,
and Success

Plans purposeful
Instruction

Embeds standards in
meaningful work

Students research and
explore

Accessible to all learners
Builds community

Promotes agency in
student learning
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As the school year begins, whether remotely or in-person, remember that starting with activities that promote equity, build community, and allow for success are the perfect way to ease students back into the classroom during this confusing time.  




Foundational Resources

Sensible Assessment Practices This document offers guidance to educators on how they can “assess”
their incoming students when schools re-open without necessarily having to “test” them. The
assessment and instructional practices in this document are intended to apply to all students, including
students with disabilities and English learners.

Plan for Reimagining CT Classrooms for Continuous Learning The purpose of this document is to
provide a framework for developing local Continuous Learning Plans to support the reopening of all
schools that will provide continuity of learning.

Adapt, Advance, Achieve: Connecticut's Plan to Learn and Grow Together This document is intended
to be a fluid document that will evolve based on the public health data trends as well as the
understanding of the best way to mitigate spread. To close the digital divide in Connecticut and
empower students across the state to learn from home, Governor Lamont recently announced this
initiative Everybody Learns Initiative to fill any device and/or connectivity gaps that may still remain.
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The Connecticut State Department of Education continues to provide guidance resources for districts to support the reopening of schools in the fall. The Sensible Assessment Practices for 2021 and Beyond, and the Plan for Reimagining Connecticut Classrooms for Continuous Learning are foundational documents for supporting Connecticut’s students and teachers. Many of the overarching ideas in this webinar series are drawn from these resources.  

Connecticut’s plan for school reopening in fall 2020, Adapt, Advance, Achieve: Connecticut’s Plan to Learn and Grow Together, is the third of our foundational resources, and the plan expects districts to provide robust educational learning options to those students who choose temporarily to not participate in the in-school program due to individual considerations. Furthermore, in addition to in-person instruction, the reopening plan also expects districts to be prepared for blended learning or fully virtual scenarios that may be necessary based on changing health conditions in the community. Therefore, it is vital that students have access to the requisite device and adequate connectivity in the home to participate in virtual learning.��The CSDE is making available nearly $100 million dollars in federal funds to local school districts through the CARES Act. Some of these resources will be directed toward those students for whom devices and/or connectivity may be barriers to full participation in virtual learning. To close the digital divide in Connecticut, and empower students across the state to learn from home, Governor Lamont recently announced that his administration is launching the Everybody Learns initiative to fill any device and/or connectivity gaps that may still remain. 


https://portal.ct.gov/-/media/SDE/COVID-19/SensibleAssessmentPractices.pdf
https://portal.ct.gov/-/media/SDE/COVID-19/ReimaginingCTClassrooms.pdf
https://portal.ct.gov/-/media/SDE/COVID-19/CTReopeningSchools.pdf
https://portal.ct.gov/SDE/COVID19/Everybody-Learns-Initiative

Resources

EdSource, Student Perspectives: The Pros and Cons of Distance Learning Student
Perspectives: the pros and cons of distance learning, June 3, 2020, Sixteen students
from the West Contra Costa school district in Richmond, California, share their
opinions on distance learning during the pandemic.

The Fun They Had A video of the story by Isaac Asimov being read aloud without
captions.

The Fun They Had A video of the story by Isaac Asimov being read aloud that shows
the text during the reading.

The CT Learning Hub This free and interactive site, located on the CSDE main page,
provides access to curated tools and resources to accelerate learning and advance
uity, in both on-line and off-line learning.
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Here is a list of resources specific to this presentation. 
	

https://edsource.org/2020/student-perspectives-the-pros-and-cons-of-distance-learning/632498
https://edsource.org/2020/student-perspectives-the-pros-and-cons-of-distance-learning/632498
https://video.search.yahoo.com/yhs/search?fr=yhs-iba-1&hsimp=yhs-1&hspart=iba&p=asimove+the+fun+they+had%2C+video#id=10&vid=527b36d7ac713d61dc339c9a59ba9ffb&action=view
https://www.youtube.com/watch?v=LuPN6wljDQA
https://portal.ct.gov/SDE/Academic-Office/CT-Learning-Hub

Resources

“Smithsonian Learning Lab - Design it Yourself This lesson shows students how to
deign a mini exhibit about themselves using items they own.

New York Times “Making It Relevant: Helping Students Connect Their Studies to the
World Today” (December 6, 2018). This article includes lessons written to accompany
New York Time’s articles with engaging ideas for authentic research and project based
learning activities.

Sanford Inspires Webinars, The Contrasting Realities of Reopening Schoals:
Understanding Inequities to support the Whole Child is a panel discussion about how to
be an inspiring educator while facing challenges during this pandemic.

Universal Design Guidelines This document, offered by CAST, includes descriptions of
possible activities and the research associated with UDL.
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Presentation Notes
These are a few more resources we used when designing this presentation.

https://learninglab.si.edu/collections/art-and-technology-projects-for-museums-and-classrooms-from-today-i-am-here-to-discovering-us-descubriendonos/UxE2KbKy88yi0mrC#r/
https://learninglab.si.edu/collections/design-it-yourself-mini-exhibit/JrAPjvrMbC4cExwK
https://www.nytimes.com/2017/12/07/learning/lesson-plans/making-it-relevant-helping-students-connect-their-studies-to-the-world-today.html
https://www.youtube.com/watch?v=suvkoH8csq0&feature=youtu.be
http://www.cast.org/our-work/about-udl.html#.XyDWGp5KhRY
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Bureau Chief
Abe.Krisst@ct.qov
(860) 713-6894

Janet Stuck

Janet.Stuck@ct.qov
860-713-6837

~
Deirdre Ducharme

Deirdre.Ducharme@ct.gov
860-713-6859

\_
-

VAN

Dr. Cristi Alberino
Cristi.Alberino@ct.qov
860-713- 6862

\_
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Presentation Notes
Please contact the Connecticut State Department of Education staff in the Performance Office with any questions you might have.
Thank you.
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