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Webinar Practices



Attendee Reminders

• Thank you for attending!
• All attendees will be placed on mute for the 

duration of the webinar.
• Ask all questions in the “Question” feature box. 
• The “Chat” feature will not be monitored for 

questions.
• There is time set aside to address questions.
• This session is being recorded and will be posted 

to the CSDE COVID-19 web page.
CONNECTICUT STATE DEPARTMENT OF EDUCATION
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Presenter
Presentation Notes
Matt Falconer will open the webinar and review these guidelines.  He will then hand it over to Deputy Commissioner Charlene Russell-Tucker. 



Today’s Lead Presenters

Dr. Miguel A. 
Cardona

Vannessa 
Dorantes

Hedy 
Chang

Commissioner
Department of 

Education

Commissioner
Department of 
Children and 

Families

Executive 
Director

Attendance 
Works
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Presenter
Presentation Notes
Charlene Introduce Yourself!

Charlene to introduce our presenters:

Commissioner Miguel A. Cardona, CSDE
Commissioner Vannessa Dorantes, Department of Children and Families
     and
Hedy Chang, Executive Director of Attendance Works

We will also be joined by team members from both CSDE and DCF later in the webinar including:

DCF Deputy Commissioner Michael Williams and Careline Director Lisa Daymonde
CSDE Deputy Commissioners Charlene Russell-Tucker
CSDE Chief Performance Officer Ajit Gopalakrishnan
Division Director John Frassinelli (Student Supports)
Division Director Bryan Klimkiewicz (Special Education)
Education Consultant for Attendance, Kari Sullivan-Custer

Turnover to Commissioner Cardona



Commissioner Miguel A. Cardona, Ed.D.
Department of Education



CONNECTICUT STATE DEPARTMENT OF EDUCATION

Unique school attendance challenges:
• Students are facing more challenges than ever including: decreased 

socialization; new rules of engagement; isolation; new technology; and the need 
for more social emotional support

• Families are facing a multitude of priorities at home and work and have 
become true partners in their child’s education

• Schools must adjust how and when attendance 
is taken and recorded and be flexible to the needs 
of families

• Community providers are learning to adapt to 
families needs

Student Attendance and Engagement
in the COVID Era
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Presenter
Presentation Notes
The next couple of slides will set the context for our discussion:

This slide:
Acknowledge and validate that the pandemic has brought unprecedented challenges to ALL of us.  Each must adapt to a new way of “doing” school.  

Share personal experience?

Review bullets.



Key Practices
• Work together – schools, families & communities
• Notice absences early – to ensure preventive action is taken 
• Track/monitor absenteeism data – to respond quickly if learning 

models are not working as planned
• Identify successful practices – that can be taken to scale
• Connect to overall goals of equity and access – to 

maintain level of urgency and proactive communication

Student Attendance and Engagement
Practices for Success
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CONNECTICUT STATE DEPARTMENT OF EDUCATION

Presenter
Presentation Notes
Attendance and engagement are as important or even more important than ever.
We can not afford to allow students to miss school whether in-person or remote learning.  It is too easy to fall behind and students can have an even more difficult time catching up to lost learning time.

Review bullets.




Keep revisiting the why!

-Why is this worth it?

-How are we accomplishing this?

-What are we recording? 

Student Attendance and Engagement
Practices for Success

Simon Sinek
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Presenter
Presentation Notes
Attendance and engagement are as important or even more important than ever.
We can not afford to allow students to miss school whether in-person or remote learning.  It is too easy to fall behind and students can have an even more difficult time catching up to lost learning time.

Review bullets.




Today’s webinar is an opportunity for an open dialogue with partners:

Commissioner Vannessa Dorantes
– Trauma-informed approach to student safety and well-being during remote and hybrid 

learning

Hedy Chang and Deputy Commissioner Russell-Tucker
– Using attendance data to guide action during pandemic
– Identifying appropriate strategies to improve attendance
– Analyzing data to identify who needs support

Chief Performance Officer Ajit Gopalakrishnan
– Tracking daily attendance on remote days in 2020-21

CONNECTICUT STATE DEPARTMENT OF EDUCATION

Today’s Webinar
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Presenter
Presentation Notes
Our meeting today has over 600 registered!  We recognize that this is an important topic for all of us.

Today’s webinar is an opportunity for an open dialogue with partners:

Commissioner Vanessa Dorantes
Trauma-informed approach to student’s safety and well-being during remote and hybrid learning

Hedy Chang and Deputy Commissioner Russell-Tucker
Using attendance data can to guide action during pandemic
Identifying appropriate strategies to improve attendance
Analyzing data to identify who needs support

Chief Performance Officer, Ajit Gopalakrishnan
Tracking Daily Attendance on Remote Days in 2020-21

 Introduce Commissioner Vannessa Dorantes to begin her presentation.



Commissioner Vannessa Dorantes
Department of Children and Families



CT Department 
of Children & 
Families 
Commissioner
Vannessa Dorantes 

MANDATED REPORTERS 
AS    

MANDATED SUPPORTERS



Where We Find 
Ourselves Now: In the 

(im)Perfect Storm

COVID -19

Economic 
Crisis

Racial 
Unrest  
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Presenter
Presentation Notes
Keep our data in mind as we think about the current context in which we – and our families – are finding ourselves. The uncertainty, fear, anger are impacting every part of who we are and what we do. So the urgency for us to address the injustices – and the stakes – are high. 



None of us do this alone ….

CTDCF EDUCATION 

BEHAVIORAL 
HEALTH 
SERVICE 

PROVIDERS

HEALTHCARE LAW 
ENFORCEMENT 

OTHER 
COMMUNITY 

STAKEHOLDERS

CHILD WELL-BEING  SYSTEM
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Assessing Child Abuse/Neglect in 
a Remote Environment             

Build Rapport

Assess

Clarify

• Disclosure is much more likely when there is a trusting 
relationship. Incorporate activities that foster connection.

• Check in on regularly on student's social, emotional, and 
physical well being. 

• Without creating bias, what does the district know about the 
student based on previous interactions, effort and ability in 
school?

• What is the student's behavior, environment, affect, and 
general presentation representing? 

• Does the student have special needs or increased 
vulnerability?

• Remote learning creates a unique opportunity to also 
develop a relationship with the caregiver for communication 
and assessment beyond academics. 

• Is there an explanation for the presenting concern from the 
student and caregiver? Are they congruent?

• How does the student indicate that the concern makes them 
feel?

• Is there resources that should follow up with the student, like 
a school based social worker? Do other professionals share 
your assessment?

14



ASSESSING SUPERVISION 
REMOTELY 

• There is no state statute regarding 
age at which a child can be left 
home alone.

• Children should be able to 
identify a way to contact an 
appropriate caregiver (parent, 
neighbor, responsible sibling).

• Child's developmental level, 
access and proximity to 
resources, and level of comfort 
should be considered.  
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ASSESSING 
EDUCATIONAL NEGLECT 

REMOTELY 

• What barriers are 
identified that are 
impacting 
access/participation?

• Is parent/caregiver 
directly responsible for 
those barriers and 
unwilling to resolve 
them?

• What efforts have been 
made by the district to 
identify the concerns 
and engage in solution 
focused dialogue?
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If you have a 
reasonable  suspicion 
of abuse/neglect of a 

child that is an 
immediate concern for 

the child's safety, 

please contact the 
DCF Careline at 

1-800-842-2288.
https://www.proprofs.com/training/course/?title=draft-dec-
2019-connecticut-mandated-reporter-training-for-school-
employees_5de7fde99ae99 17

https://www.proprofs.com/training/course/?title=draft-dec-2019-connecticut-mandated-reporter-training-for-school-employees_5de7fde99ae99
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2019 
Total Reports:

67,518

Reports from School 
Personnel

24,272

Accepted Reports from 
School Personnel

10,070

Reports from School 
Personnel designated 

for Investigation
4,250

Estimated school 
reports substantiated:

1,573  (6.5% of all 
school reports)

School Generated 
Reports and Outcomes

In 2019, DCF 
received 12.4% 
more referrals 
than 2018.

Of the reports 
received, 
36.6% were 
from school 
personnel.

Of the school 
reports, 40.1% 
were accepted.

Of those, 
42.2% were 
investigations.

‘19 Subs 
Rate: 37%.
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DCF dedicated COVID 19 portal 
https://portal.ct.gov/DCF/COVID-19/HOME
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https://portal.ct.gov/DCF/COVID-19/HOME


Educator/Student 
Relational Interactions

• Go slowly in your engagement with your 
students.

• Take a stance of “not knowing.”
Students are the experts on their lives. 
They have wisdom to share. 

• “How are you getting through all of this?” 
rather than, “What’s wrong with you?” 

• Listen more
• Co-regulate through empathy and tuning-

in verbally and non-verbally. 
• Stay compassionate and curious
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Distance 
Learning 
CT DCF 
Foster Parent 
Feedback
*Includes all FosterCare types 
(core, kin/relative & tfc) 

Nearly all participated in distance learning and a majority of caretakers reported 
feeling somewhat to extremely comfortable; smaller percentage felt less 
equipped to support distance learning for students

About 95% of respondents indicated students had access to equipment 
necessary to participate in distance learning; a small number had primarily 
packet instruction and no need for equipment; 

Majority of students engaged in distant learning reported spending 2 or more 
hours/day engaged (online, packets, teacher-led instruction)

Small percentage did not participate or participated sporadically
Primary barriers related to students’ unwillingness to engage
Students tended to be of high school age

Nearly all students promoted to the next grade; those that did not tended to be 
of high school age (may have been struggling prior to remote learning)
More than 60% received pass/fail vs. letter grades

Majority of students were using school equipment (remainder had their own or 
used foster parent equipment)
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Educator/Student
Relational Interactions

USE OPEN-ENDED 
QUESTIONS THAT 

INVITE CURIOSITY AND 
SELF-REFLECTION

NOTICE WHEN 
EMOTIONS QUICKLY 
SHIFT, WHICH OFTEN 

INDICATES THAT IMPLICIT 
TRAUMA MEMORIES 

HAVE BEEN ACTIVATED. 

STAY IN THE PRESENT 
MOMENT AND 
RESPOND WITH 

COMPASSION AND 
ACCEPTANCE. 

WHEN YOU MAKE A 
MISTAKE—ACKNOWLEDGE, 
APOLOGIZE, AND REWIND, 
MODELING EXPRESSION OF 
VULNERABILITY, COURAGE, 

AND HONESTY.
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Opportunity for 
institutional adjustments 
to how we interact with 

those we serve…

https://www.racialequitytools.org/resourcefiles/Powell_
Systems_Thinking_Structural_Race_Overview.pdf24

https://www.racialequitytools.org/resourcefiles/Powell_Systems_Thinking_Structural_Race_Overview.pdf
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Hedy Chang, Attendance Works
A Conversation with 

Deputy Commissioner Charlene Russell-Tucker
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Monitoring Absenteeism 
During COVID-19

Attendance Works 

October 29, 2020



28© www.attendanceworks.org

Why should we care about  
attendance and absenteeism? 



www.attendanceworks.org 29©

The Multiple Purposes for Attendance Data Should Guide Action During Covid 19

Allocate
Funding

Ensure 
Compliance

with
Compulsory 
Education

Accountability

Early Warning 
For

Additional
Support

Inform 
Program and 

Policy 
Decisions

Hold
Harmless from 
Funding Cuts

Create 
Alternatives to 

Legal Action

Refrain from
High Stakes 

Accountability 
Until We Know 

More

Use AW Data 
Framework to 
Put in Place 

Expanded 
Metrics

Use AW Data 
Framework to 

Put in Place 
Expanded 
Metrics

Presenter
Presentation Notes
Attendance data is used for multiple purposes.   You need to keep these purpose in mind when determining when/how to use attendance data or to understand why a state or district may be using data in a particular why. For example, some states allowed districts to count every child as present when schools closed last spring because they were trying to reduce the impact on funding.  They might not have thought through the implications for early warning.   We especially promote the use of data for purpose of early warning and informing program/policy decisions.

------------------------------------- 
For more detail: 

Allocate funding – Some states use Average Daily Attendance to allocate funding. [If you are speaking to a national or regional audience, you can say different states are taking different approaches in 2020-21. AW is supportive of holding districts harmless from funding cuts. If you are speaking within a particular state, find out what the decision around funding is.]
Truancy/Compulsory Education – Many states traditionally use unexcused absences to enforce compulsory education/truancy laws. During spring 2020, most states suspended punitive truancy measures. In 2020-21, even in states that are enforcing truancy, there is a move towards alternatives to legal action as educators recognize many absences are not willful but due to circumstances beyond a family’s or student’s control (e.g. needing to quarantine due to Covid-919 explores)
Accountability – The U.S. Department of Education suspended the use of chronic absence as an accountability measure in spring 2020. It is unclear what will happen in 2020-21 and states seem to be mixed as to whether it will be used as an ESSA accountability measure.
Early Warning for Additional Support- AW supports the use of attendance data for identifying students in need of additional support. (we will talk in a moment about expanded metrics)
Inform Program and Policy Decisions- AW supports the use of attendance data to inform program and policy decisions.
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Why Should We Care? 

Absenteeism is a leading indicator 
and a cause of educational 

inequity 
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Absenteeism is an Early Warning that Positive Conditions for Learning Are 
Missing = Whether Classes Are In Person, Distance or Blended  
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What can we do to 
improve attendance? 
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Tier 3
Intensive

Intervention 

Tier 2 
Early Intervention

Tier 1
Universal Prevention

Foundational Supports 

Use Data to Support an 
Integrated Multi-tiered 
System of Support

Presenter
Presentation Notes
Use data to support a multi-tiered system of support.  
Tier 1 represents universal strategies to encourage good attendance for all students. 
Tier 2 provides early intervention for students who need more support to avoid chronic absence. 
Tier 3 offers intensive support for students facing the greatest challenges to getting to school.
Foundational Supports. The pyramid graphic shows how the 3 Tiers of Intervention sit on top of foundational supports. We believe that these foundational supports are the building blocks of good schools that promote attendance. 

Keep in mind that these tiers are additive. A student needing tier 3 supports, still needs tier 1 and tier 2 and the foundational supports. 
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Foundational Supports are  
Building Blocks of Good Schools 
that Promote Attendance   

Access to tech 
equipment and 

connectivity

Physically healthy 
learning environment

Welcoming, socially-
emotionally safe, 
trauma-informed 
school climate 

Predictable daily/weekly 
routines, rituals and 

celebrations  

Enrichment 
activities and clubs 
(with virtual options)

Foundational Supports

Active engagement of 
parents and students in 
planning and problem 

solving

Support for all families 
to facilitate learning 

at home

A culture of continuous 
improvement

Positive relationships 
between school staff, 
students and families

A schedule of classes 
and where/how they 

are held

Access to Learning 
Supports 

Home rooms 
and/or Advisory 

(with virtual options)

Presenter
Presentation Notes
Foundational supports are what lay the foundation for all the other tiers. High levels of chronic absence could indicate that one or more of these supports doesn’t exist and must be addressed on systemic/programmatic manner.

Some supports, such as access to computer equipment, internet connectivity, access to learning support for students, and support for families to help them facilitate learning at home are even more fundamental when instruction is remote. 

Note: take a moment to consider your audience and select one or two foundational supports to highlight. If you are talking to mostly secondary, talk about home rooms. If you are in a community where there have been high rates of Covid-19, talk more about the physically healthy learning environment or a welcoming, trauma-informed school climate. 
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Which Tier Examples of Tiered Distance / Blended Learning Practices

Tier 3
Intensive Intervention

• Intensive outreach to locate student and family and assess situation 
• Coordinated case management with multiple systems including child welfare, mental health, 

health, housing/homelessness and juvenile justice (as a last resort) 

Tier 2
Early Intervention

• Using absenteeism data to activate targeted supports
• Virtual/physically distanced family meeting or home visit when absences add-up
• Individual attendance plan developed with families and students 
• Additional tech support and training for families and students
• Mentoring (in-person and virtual)
• Tailored physical and mental health supports 
• Prioritizing participation in expanded learning

Tier 1
Universal Prevention

• Clear, concise and consistent communication about schedules and expectations
• Community building to create belonging and connection
• Taking attendance in a caring manner
• Personalized outreach and communication to families when students are absent
• Recognition of good and improved attendance 
• Individual wellness check and connectivity assessments
• Facilitate access to food, health/telehealth and supports for other basic needs
• Regular monitoring of attendance data to activate supports and identify trends

Presenter
Presentation Notes
How has AW adapted our tiered interventions?

Tier 1 – new and expanded strategies including communication about schedules, wellness checks and connectivity assessments, health and telehealth.

Tier 2 – emphasis on relationships and virtual options for support

Tier 3 – intensive outreach to locate students and families with whom schools have lost contact
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Which Tier What activates support?  When? 

Tier 3 
Intensive Intervention 

What activates intensive intervention?  Suggested criteria:
• Missing 20% or more of school in prior school year before closure (severely chronically absent)
• Missing 20% or more of distance learning opportunities during closure in spring 2020 (this is assuming 

the school district took attendance)
• Missing 20% or more of learning opportunities in a month during current year
• Students who already qualify for McKinney-Vento services, who are in foster care, or involved in 

juvenile justice
• Non-responsive to Tier 2 interventions and efforts of re-engagement 

Who coordinates? Who is involved?  Social Workers? Staff of public agencies, etc.? 

Tier 2 
Early Intervention

What activates early intervention? Suggested criteria:
• Missing 10-19% of school in prior school year before closure
• Missing 10-19% of distance learning opportunities during closure in spring 2020 (this is assuming the 

school district took attendance)
• Missing 10% of learning opportunities in a month during current year
• Lost contact with student/family – wellness check (Immediate action required)
• Note that your state may also set a threshold for outreach, e.g. California mandates tiered interventions when 

students miss 60% in a week. 

Who coordinates? Who is involved? Attendance staff? Counselors?  Nurses? Community partners?  
Advisory Teachers? Social work interns? 

Tier 1
Universal Prevention

What activates universal prevention?  All students enrolled in school and district

Who coordinates? Who is involved?  District, School administrators/leaders, Teachers/staff with the 
support of technology, Expanded learning partners, Local businesses? 

Presenter
Presentation Notes
Review criteria for activating early and intensive intervention

Highlight the important and expanded role of teachers in Tier 1 and 2. Emphasize the need for clear roles and responsibilities and coordinated action.
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How can we use data to identify 
who needs support? 
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Identifying Students At Risk Due to Lack of Opportunity to Learn

Insufficient 
Participation  

(Missing 10%)

Lost 
Learning 
Time In 
SchoolPrior

Chronic 
Absenc

e 

Lost 
Contact 

No or Poor 
Connectivity 

Lack of 
Positive 

Relationships
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Additional Metrics for Ensuring Attendance/ Opportunity To  Learn  



40© www.attendanceworks.org

Use Data to Identify and 
Address Inequities

 Analyze contact, connectivity, relationships and participation data overall, broken 
down by school, grade, race/ethnicity, home language, disability and zip code.

 Track participation (attendance and absence) by mode of instruction: in person, 
synchronous and a synchronous.  

 Use qualitative information, especially drawing upon the perspectives of students 
and families, to deepen an understanding of the contributing factors and how they 
might be addressed. 

 Determine how to address unequal access to resources.

Presenter
Presentation Notes
We need to use data systemically to inform program, policy and resource allocation aimed at reducing inequities. 
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Examining Data During The First 
Months Of School 

1. What does data for attendance, participation, connectivity and chronic absence 
reveal for the first month of school?  Overall and disaggregated by ethnicity, 
student population,  grade and school?  

2. How is attendance being defined ?  What allows a student to be counted as 
present especially in remote learning whether it is synchronous or asynchronous?  
(If it is a low bar, it can mask a lack of a meaningful opportunity to learn.  If data is 
confusing, it could reflect problems with data collection)

3. How often is attendance taken? Is it daily?  

4. How many absences activate early intervention and prevention?  



Ajit Gopalakrishnan
Chief Performance Officer
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This guidance is on the CSDE website at: 
https://portal.ct.gov/-/media/SDE/Digest/2020-21/Tracking-Attendance-On-Remote-Days-For-State-Reporting.pdf

https://portal.ct.gov/-/media/SDE/Digest/2020-21/Tracking-Attendance-On-Remote-Days-For-State-Reporting.pdf
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Questions



Learn more about attendance and engagement:
Adapt, Advance, Achieve: Connecticut's Plan to Learn and Grow Together 
Addendum 14: Supporting Student Attendance and Engagement during Hybrid or Remote Learning

CSDE Chronic Absence Webpage

Connect with CSDE for more information on student 
attendance and engagement:

Facebook.com/ctdepartmentofeducation

http://www.ct.gov/sde

@EducateCT

CONNECTICUT STATE DEPARTMENT OF EDUCATION

Connect with Us!

46

https://www.ct.gov/chronicabsence
http://www.facebook.com/ctdepartmentofeducation
http://www.ct.gov/sde
https://twitter.com/EducateCT?ref_src=twsrc%5Etfw%7Ctwcamp%5Eembeddedtimeline%7Ctwterm%5Eprofile%3AEducateCT&ref_url=https%3A%2F%2Fportal.ct.gov%2Fsde
http://www.ct.gov/sde
https://twitter.com/EducateCT
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