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Welcome to NetStat!



Norms

• Listen and seek to understand

• Learn and share to reflect and reframe

• Lead with a sense of urgency

• If you are wondering, ask yourself and others the hard questions

• What’s said here stays here; what’s learned here leaves here

• This is a judgement free zone!



Welcome!

• Greg Dresko

• Marge Hughes

• Jen Webb

• Iris White



Agenda

• Building a Shared Understanding of School 
Identification and Plan Requirements

• Education Resource Equity in Your School and 
CSDE Resources to Support the Work

• Reflect on Results



SCHOOL 

IDENTIFICATION & 

PLAN REQUIREMENTS



School Category Assignment Per State Law

Category 1 
Accountability Index = 85 - 100

Category 2

Accountability Index = 70 - 84.9 

Category 3

Accountability Index = 0 - 69.9

Category 4 (Turnaround/Focus)

Category 5 (Turnaround/Focus)

• Assignment to categories 1-3 based on Accountability Index. Criterion-
referenced cut scores rather than relative performance (i.e., quartiles) 
implemented for the first time in 2017-18 reporting. Criterion-
referenced cut scores provide consistent targets for schools and 
districts.

• Schools eligible for Category 1 or Category 2 status with an outlier 
achievement or graduation rate gap, or a participation rate less than 
95% will be dropped one category.

• Assignment to categories 1-3 occurs annually. 

• All schools identified for state support (Turnaround/Focus) are classified 
in Category 4 or 5.

      For more information:  Connecticut’s Next Generation Accountability System
                               School Categories

https://edsight.ct.gov/relatedreports/Next%20Generation%20Accountability%20System_Detailed%20Presentation_Jan_2020.pdf
https://public-edsight.ct.gov/Overview/Next-Generation-Accountability-Dashboard/Next-Generation-Accountability-Results?language=en_US


• Turnaround Schools: Consistently Lowest Performing Overall
• Identified every three years. Next identification round will occur during the 2025-26 

school year.
• Identification occurs when the three-year (weighted) average of the accountability index is in the 

bottom 5 percent of all schools statewide (or)

• Six-year adjusted cohort graduation rates for all students is less than 70 percent in each of the 
three most recent cohorts

• Federal parlance: Turnaround Schools are called “Comprehensive Support and 
Improvement” (CSI) schools

Connecticut’s ESSA State Plan

Schools Identified for State Support 
per ESSA Plan: Turnaround Schools

https://portal.ct.gov/-/media/SDE/ESSA/august_4_ct_consolidated_state_essa_plan.pdf?la=en


• Focus Schools: Consistently Underperforming Student Group
• Annual identification
• Identification is based on students with high needs
• Federal parlance: Focus schools are called “Targeted Supported and Intervention” (TSI) schools

Schools with growth results on the Smarter Balanced growth model
• Bottom 10 percent of schools statewide based on the average percentage of target achieved 

by students with High Needs in ELA or mathematics (Indicators 2 b and 2d) in each of the prior 
three years.

High schools only
• Bottom 10 percent of all schools statewide based on the performance index for students with 

High Needs in ELA, mathematics, or science (Indicator 1) in each of the prior three years; or
• Six-year adjusted cohort graduation rate for the High Needs student group that is less than 70 

percent in each of the three most recent cohorts.

Schools Identified for State Support 
per ESSA Plan: Focus Schools



• Turnaround schools identified per the ESSA plan will exit if:
• they no longer meet the reason for their identification in two consecutive years after 

identification; and

• they demonstrate substantial improvement and continued progress.

• Focus schools will exit if:
• they no longer meet the reason for their identification in two of three years after 

identification; and

• they demonstrate substantial improvement and continued progress.

• Focus schools with a Turnaround Subgroup (i.e., ATSI schools) will exit if:
• the school exits Focus status because only Focus schools can be ATSI; or

• the identified Turnaround subgroup meets the Turnaround school exit criteria.

Schools Identified for State Support per 
ESSA Plan: Exit Criteria



• Schools with a Turnaround Subgroup are a subset of Focus schools.

• Federal parlance: These Focus schools are “Additional Targeted Support and 
Intervention” (ATSI) schools

• ATSI schools are identified every three years. Next identification round will 
occur during the 2025-26 school year.
• For identification, the pool of candidates is Focus schools. 

• Any Focus school with an individual subgroup that on its own (based on a subgroup 
Accountability Index) would have led to being identified as a Turnaround school is 
identified as having a Turnaround subgroup.

• This analysis requires calculating subgroup accountability index scores using all 
available indicators. 

Schools Identified for State Support per ESSA Plan: 
Schools with a Turnaround Subgroup



Requirements for CSI Schools

(Turnaround)

Responsibility Action

School Leaders

LEA

CSDE

• Complete a needs assessment based on root cause analysis and prioritized needs
• Develop an improvement plan that identifies measurable benchmarks towards meeting annual 

targets and exit criteria in three years.
• Engage parents in the school improvement process, including their involvement in the needs 

assessment, school improvement plan development, and plan implementation.
• Conduct a Resource Allocation Review.
• Identify growth areas and resource inequities and define reform priorities to address the need.

• Implement a collaborative process that includes input from diverse stakeholder groups (school 
administration, teachers, parents, students, etc.) to help schools review results of root cause 
analysis, complete needs assessment, prioritize needs, and are supported by evidence-based 
interventions.

• Submit monitoring materials in the Tracker.
• Monitor improvement plans.

• Provide resources to support the school improvement process (e.g., CSDE Evidence-Based Practice 
Guides, Needs Assessment Toolkit including Root Cause Analysis, Resource Allocation Review)

• Approve improvement plans and monitor them annually.



Requirements for TSI Schools

(Focus)

Responsibility Action

School Leaders • Complete a needs assessment based on root cause analysis and prioritized needs
• Develop an improvement plan that identifies measurable benchmarks towards meeting annual 

targets and exit criteria in three years.
• Engage parents in the school improvement process, including their involvement in the needs 

assessment, school improvement plan development, and plan implementation.
• Conduct a Resource Allocation Review.
• Identify growth areas and resource inequities and define reform priorities to address the need.

LEA • Implement a collaborative process that includes input from diverse stakeholder groups (school 
administration, teachers, parents, students, etc.) to help schools review results of root cause analysis, 
complete needs assessment, prioritize needs, and are supported by evidence-based interventions.

• Approve improvement plans and monitor them annually.

CSDE • Provide resources to support the school improvement process (e.g., CSDE Evidence-Based Practice 
Guides, Needs Assessment Toolkit including Root Cause Analysis, Resource Allocation Review)



CSI / TSI / ATSI Buckets



CSDE Cycle for Continuous Improvement

Evidence             Use evidence, including data, to determine 

           focus areas and intervention strategies

Analyze                Plan, execute, observe, reflect and revise 

           strategies

Implement         Execute planned strategies and observe 

           outcomes

Monitor  Implementation data is used to determine 

           next steps

Reflect  Determine whether to sustain or change 

           strategic direction



Needs Assessment Toolkit

https://portal.ct.gov/SDE/Turnaround/Turnaround-Office/School-Improvement-Resources/Needs-Assessment-Toolkit 

https://portal.ct.gov/SDE/Turnaround/Turnaround-Office/School-Improvement-Resources/Needs-Assessment-Toolkit
https://portal.ct.gov/SDE/Turnaround/Turnaround-Office/School-Improvement-Resources/Needs-Assessment-Toolkit


School Improvement Plan



Stakeholder Engagement

https://www.thoughtexchange.com/wp-
content/uploads/2018/02/five-criteria-for-effective-se-education.pdf

https://portal.ct.gov/SDE/Publications/Full-Equal-and-Equitable-Partnerships-with-Families/Introduction

https://www.thoughtexchange.com/wp-content/uploads/2018/02/five-criteria-for-effective-se-education.pdf
https://portal.ct.gov/SDE/Publications/Full-Equal-and-Equitable-Partnerships-with-Families/Introduction
https://www.thoughtexchange.com/wp-content/uploads/2018/02/five-criteria-for-effective-se-education.pdf
https://www.thoughtexchange.com/wp-content/uploads/2018/02/five-criteria-for-effective-se-education.pdf
https://portal.ct.gov/SDE/Publications/Full-Equal-and-Equitable-Partnerships-with-Families/Introduction


Evidence-Based Practice Guides

Connecticut State Department of 
Education Evidence-Based Practice Guides

https://portal.ct.gov/-/media/SDE/ESSA-Evidence-Guides/ESSA_EvidenceBasedGuide_EarlyChildhoodEducation.pdf
https://portal.ct.gov/SDE/Connecticut-State-Department-of-Education-Evidence-Based-Practice-Guides
https://portal.ct.gov/SDE/Connecticut-State-Department-of-Education-Evidence-Based-Practice-Guides
https://portal.ct.gov/SDE/Connecticut-State-Department-of-Education-Evidence-Based-Practice-Guides


Resource Allocation Review

Resource Allocation Review for Connecticut Districts How to Use the Resource Allocation Review Report

https://portal.ct.gov/-/media/SDE/Alliance-Districts/Symposium/2022/Resource_Allocation_Review_for_Districts.pdf
https://portal.ct.gov/-/media/SDE/Alliance-Districts/Symposium/2022/HowtouseRARreport.pdf


RESOURCE 

EQUITY



What is Resource Equity?

The allocation and use of resources – people, time, and money – to 
create student experiences that enable all children to reach 
empowering, rigorous learning outcomes, not matter their race or 
income.

…This means spending more on students who face greater learning 
challenges and organizing resources (people, time and money) in ways 
that accelerate learning.  

- Travers, J. (2018) “What is Resource Equity?”

https://files.eric.ed.gov/fulltext/ED593369.pdf


What is Resource Equity?

Educational equity means that every student 
has access to the educational resources and 
rigor they need at the right moment in their 
education across race, gender, ethnicity, 
language, disability, sexual orientation, family 
background and/ or family income.

- The Aspen Education & Society Program and the Council of Chief State School Officers (2017). Leading for Equity: 
Opportunities for State Education Chiefs. Washington, D.C.

https://www.aspeninstitute.org/wp-content/uploads/2017/05/LeadingForEquity.pdf
https://www.aspeninstitute.org/wp-content/uploads/2017/05/LeadingForEquity.pdf


Resource Equity

education-combination.pdf (educationresourceequity.org)

https://educationresourceequity.org/wp-content/uploads/documents/education-combination.pdf
https://educationresourceequity.org/wp-content/uploads/documents/education-combination.pdf


School Funding 

(p. 12)

Each student – including students with higher needs and 
students of color – attends school in a district that distributes 
funding based on the needs of its students, by way of flexible 
and transparent funding systems, so all students can reach 
high standards and thrive.

The Challenge:  We know that extra spending does not 
necessarily lead to accelerated learning because the dollars 
aren’t always used on strategies likely to accelerate 
learning.  Extra dollars only matter when they are used well.



School Funding 

Turn & Talk

The Challenge:

Given the current funding situations, 
what could we do that would be 
effective in counteracting the 
consequences of systemic inequity?



CSDE Resource:

Resource Allocation Review Report

Resource Allocation Review (ct.gov)

https://public-edsight.ct.gov/Overview/Per-Pupil-Expenditures-by-Function---District/Resource-Allocation-Review?language=en_US
https://public-edsight.ct.gov/Overview/Per-Pupil-Expenditures-by-Function---District/Resource-Allocation-Review?language=en_US


CSDE Resource:

Grant Expenditures Dashboard

Grant Expenditures (ct.gov)

https://public-edsight.ct.gov/Overview/Per-Pupil-Expenditures-by-Function---District/Grant-Expenditures?language=en_US
https://public-edsight.ct.gov/Overview/Per-Pupil-Expenditures-by-Function---District/Grant-Expenditures?language=en_US


Teaching Quality & Diversity

(p. 15)

Each student—including students with higher needs and 
students of color—has access to strong teaching, which 
includes having strong, well-supported teachers, who are able 
to meet their students’ distinct needs and provide engaging, 
culturally relevant, and standards-aligned instruction, so all 
students can reach high standards and thrive. The teaching 
workforce reflects students’ racial and linguistic diversity.

The Challenge:  Too often districts have difficulty attracting and 
retaining their best teachers in high-need schools.  



Diverse Schools & Classrooms

(p. 42)

Each student is enrolled in classes that are racially/ 
ethnically and socioeconomically diverse, so all students 
can reach high standards and thrive.

The Challenge:  The literature on the “peer effect” on student 
performance suggests that a student’s classmates are an 
important driver of outcomes.  When students have the 
opportunity to attend a school that enrolls a mix of races and 
backgrounds, it can promote greater understanding and 
effectiveness in working with others.  



CSDE Resource:  

Educator Diversity Dashboard

Educator Diversity Dashboard (ct.gov)

https://public-edsight.ct.gov/educators/educator-diversity-dashboard?language=en_US
https://public-edsight.ct.gov/educators/educator-diversity-dashboard?language=en_US


Teacher Quality & Diversity

Turn & Talk

The Challenge:

Does our school have a higher percentage of teachers with less 
than three years of experience compared to the district or state?  
If so, what are some practices that may be contributing to this?

Are teacher demographics proportionately aligned to the student 
demographics?  If not, what are some practices that may be 
contributing to this?



CSDE Resources

Creating a District Plan to Increase the Racial, Ethnic and Linguistic Diversity 
of Your Educator Workforce: A Guidebook for Hiring and Selection

Creating an Action Plan and Sustaining Efforts to Increase Educator 
Diversity — A Toolkit for District and School Leaders

https://portal.ct.gov/-/media/SDE/Talent_Office/HiringAndSelectionGuidebook.pdf
https://portal.ct.gov/-/media/SDE/Talent_Office/Increasing_Educator_Diversity_Toolkit.pdf
https://portal.ct.gov/-/media/SDE/Talent_Office/HiringAndSelectionGuidebook.pdf
https://portal.ct.gov/-/media/SDE/Talent_Office/HiringAndSelectionGuidebook.pdf
https://portal.ct.gov/-/media/SDE/Talent_Office/Increasing_Educator_Diversity_Toolkit.pdf
https://portal.ct.gov/-/media/SDE/Talent_Office/Increasing_Educator_Diversity_Toolkit.pdf


School Leadership Quality & Diversity

(p. 19)

Each student—including students with higher needs and students 
of color—has access to strong school leadership from principals 
and instructional leadership teams who meet their needs, so all 
students can reach high standards and thrive. The school 
leadership workforce reflects students’ racial and linguistic 
diversity. 

The Challenge:  Strong leaders raise the overall effectiveness of 
their entire teaching staff by organizing to attract, retain, and 
develop strong teachers and teams.  We consistently find that 
schools with higher needs have less-experienced leaders and 
few effective teachers to play leadership roles.



CSDE Resource:  

Evidence-Based Guide

Equity-Driven Leadership

ESSA-Evidence-Based-Practices-for-Leadership.pdf

https://portal.ct.gov/-/media/SDE/ESSA-Evidence-Guides/ESSA-Evidence-Based-Practices-for-Leadership.pdf
https://portal.ct.gov/-/media/SDE/ESSA-Evidence-Guides/ESSA-Evidence-Based-Practices-for-Leadership.pdf


Empowering, Rigorous Content

(p. 22)

Each student—including students with higher needs and students 
of color—has access to high-quality and culturally relevant 
curriculum, materials, coursework, and class offerings to meet 
their needs, so all students can reach high standards and thrive.

The Challenge:  Research has shown a relationship between the level 
of expectations that systems, schools, or teachers set for their 
students and their students’ subsequent levels of achievement.  
Those expectations play out in richness and rigor of curriculum 
material, the way instruction is delivered, what assignments students 
receive and the rigor with which they are graded, and access to 
advanced course material.



CSDE Resources:

GoOpen CT and CT Learning Hub

CT Learning HubGoOpen CT

https://goopenct.org/
https://portal.ct.gov/SDE/Academic-Office/CT-Learning-Hub
https://portal.ct.gov/SDE/Academic-Office/CT-Learning-Hub
https://goopenct.org/


Instructional Time & Attention

(p. 25)

Each student—including students with higher needs and 
students of color—gets the combination of high-quality 
instructional time and teacher attention they need through 
evidence-based approaches, so all students can reach high 
standards and thrive. 

The Challenge:  Using time well means differentiating 
instruction to meet students and then accelerating progress to 
help students with diverse learning needs learn rigorous, 
grade-level content.  



CSDE Resources

CSDE Operations and Instructional Audit Rubric



Positive & Inviting School Climate

(p. 28)

Each student—including students with higher needs and 
students of color—experiences a physically safe and emotionally 
supportive environment at school, including fair and consistent 
rules and discipline policies, positive relationships with staff and 
students that foster belonging, effective social-emotional 
learning opportunities, and meaningful family engagement that 
meets students’ needs, so all students can reach high standards 
and thrive.

The Challenge:  Research demonstrates that students need certain social, emotional, 
and academic development skills and competencies in order to participate in rigorous 
learning.  Schools that have higher concentrations of students with more intensive 
needs will need more resources to provide effective support.



Positive & Inviting School Climate

Turn & Talk

The Challenge:

Which of our practices may be 
contributing to a lack of family 
engagement?

What barriers of time, understanding, or 
access do families face?



CSDE Resources

Connecticut State Department of Education Evidence-Based 
Practice Guide for Climate and Culture

Components of Social, Emotional, and Intellectual Habits: 
Kindergarten through Grade 12

https://portal.ct.gov/-/media/SDE/ESSA-Evidence-Guides/ESSA_EvidenceBasedGuide_ClimateandCulture.pdf?la=en
https://portal.ct.gov/-/media/SDE/Social-Emotional-Learning/CSEIH_K12.pdf
https://portal.ct.gov/-/media/SDE/ESSA-Evidence-Guides/ESSA_EvidenceBasedGuide_ClimateandCulture.pdf?la=en
https://portal.ct.gov/-/media/SDE/ESSA-Evidence-Guides/ESSA_EvidenceBasedGuide_ClimateandCulture.pdf?la=en
https://portal.ct.gov/-/media/SDE/Social-Emotional-Learning/CSEIH_K12.pdf
https://portal.ct.gov/-/media/SDE/Social-Emotional-Learning/CSEIH_K12.pdf


Student Supports & Intervention

(p. 32)

Each student—including students with higher needs and students 
of color—has access to an effective integrated system of supports 
(which includes an accurate and unbiased identification process) 
to address their individualized, nonacademic needs, so all 
students can reach high standards and thrive. Each student has 
access to meaningful guidance to set them up for success beyond 
high school.

The Challenge:  Intervening early to keep students on track is much more effective than 
trying to “catch” students back up once they have fallen behind.  Ensuring access to 
interventions (e.g., early warning systems and MTSS) for all students is critical to 
ensuring resource equity.



CSDE Resources

CT Resources to Support our Children

Cultivating Trauma-Sensitive Classroom Practices: A resilience-focused professional learning webinar for 
all educators (EASTCONN Psychological & Behavioral Consultation Services)

Helping Our Children: Supporting their Mental Health

Leveraging Multi-tiered Systems of Support (MTSS) to Enhance Educational Leadership
Leveraging Multi-tiered Systems of Support (MTSS) to Enhance Educational Leadership
Webinar: Leveraging Multi-Tiered Systems of Support (MTSS) to Enhance Educational 
Leadership (December 2021)

Self-care and Mental Health
Care for the Caregivers: Wellness Strategies for Student Support Service Providers (CSDE)
Healthy Schools Start with Healthy Adults: Strategies to Support Educator Wellness (CSDE)

https://youtu.be/wao3I1gh6uQ
https://portal.ct.gov/-/media/SDE/Social-Emotional-Learning/Helping_Our_Children_Supporting_Their_Mental_Health.pdf
https://portal.ct.gov/-/media/SDE/Social-Emotional-Learning/MTSS_Leadership.pdf
https://youtu.be/1Yvl88MqZH8
https://youtu.be/1Yvl88MqZH8
https://portal.ct.gov/-/media/SDE/COVID-19/CSDE_Wellness_for_Student_Support_Service_Providers.pdf
https://portal.ct.gov/-/media/SDE/COVID-19/CSDE_Healthy_Adults_Healthy_Schools.pdf


CSDE Resources

School Discipline Resources

Resources for Educators and Families for Early Elementary
All behavior has meaning. When trying to understand a child’s behavior, it is important to step back, calmly reflect, and 
consider all perspectives. The resources below were developed by the Office of Early Childhood and the CSDE to help with 
this process.

•Decision Guide for Behavioral Supports Preschool to Grade 2
•Tip Sheet: Seek to Understand a Child’s Behavior
•Tip Sheet: De-escalation Strategies

Videos (YouTube)
•Mobile Crisis Intervention/211 for children experiencing a behavioral or mental health crisis
•The Early Childhood Consultation Partnership (ECCP)
•The Pyramid Model for Supporting Social Emotional Competence in Infants and Young Children
•Understanding Challenging Behavior in Young Children

Family Guides
•When a Child Is Suspended from School: A Fact Sheet for Connecticut Families
•When a Child Is Expelled from School: A Fact Sheet for Connecticut Families

https://portal.ct.gov/-/media/SDE/Discipline/csde_OEC_PreventingSus_DecisionTree_C4V2-LINKED.pdf
https://portal.ct.gov/-/media/SDE/Discipline/CSDE_OEC_PreventingSus_Tipsheet_C4V1-2.pdf
https://portal.ct.gov/-/media/SDE/Discipline/CSDE_OEC_PreventingSus_De-Escalation_C4V1-LINKED.pdf
https://gcc02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.youtube.com%2Fwatch%3Fv%3DxBhjR_XVRjU&data=05%7C01%7CSusan.Fiore%40ct.gov%7C02beee3ef5f1400df28b08da338deb87%7C118b7cfaa3dd48b9b02631ff69bb738b%7C0%7C0%7C637878982212705258%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=kaAmyZxmUZ5cj5A7Q6%2BcMrFUKjVJ6QOJrICj80i0oMk%3D&reserved=0
https://gcc02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.youtube.com%2Fwatch%3Fv%3DVT6FG23OofY&data=05%7C01%7CSusan.Fiore%40ct.gov%7C02beee3ef5f1400df28b08da338deb87%7C118b7cfaa3dd48b9b02631ff69bb738b%7C0%7C0%7C637878982212705258%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=QvvNKTlfuLyP36%2FFjgt2YYih6Z05eYKgceG83qrVpec%3D&reserved=0
https://gcc02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.youtube.com%2Fwatch%3Fv%3DGtpYbFZdjm0&data=05%7C01%7CSusan.Fiore%40ct.gov%7C02beee3ef5f1400df28b08da338deb87%7C118b7cfaa3dd48b9b02631ff69bb738b%7C0%7C0%7C637878982212705258%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=Jx60DqLi4x9Hej026n7VBE%2FeqxdbbMaETfTrvB0UqQU%3D&reserved=0
https://gcc02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.youtube.com%2Fwatch%3Fv%3DacAJsiEKxzg&data=05%7C01%7CSusan.Fiore%40ct.gov%7C02beee3ef5f1400df28b08da338deb87%7C118b7cfaa3dd48b9b02631ff69bb738b%7C0%7C0%7C637878982212705258%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=fBclHjNYBSkIehz5ZdxVciqmWriuLWM40Tj3bscqlQg%3D&reserved=0
https://portal.ct.gov/-/media/SDE/Discipline/Suspension_Family_Guide.pdf
https://portal.ct.gov/-/media/SDE/Discipline/Expulsion_Family_Guide.pdf


High-Quality Early Learning

(p. 36)

Each student—including students with higher needs and 
students of color—has access to high-quality preschool 
programs that meet their needs, so all students can reach 
high standards and thrive.

The Challenge:  Research on early childhood education suggest 
that access to high-quality pre-K programs are among the highest 
impact ways to improve outcomes for students.  Providing access 
to early learning opportunities particularly for students coming 
from families living in poverty or who have special learning needs 
is critical to ensure that they can achieve at the same levels as 
their peers later in life.



CSDE Resource:

Evidence-Based Practice Guide

Early Learning

Connecticut State Department of Education Evidence-Based Practice Guide for Early Learning

https://portal.ct.gov/-/media/SDE/ESSA-Evidence-Guides/ESSA_EvidenceBasedGuide_EarlyChildhoodEducation.pdf


Learning-Ready Facilities

(p. 39)

Each student—including students with higher needs and students 
of color—attends school in buildings that are structurally sound, 
provide a safe and appropriate physical environment for learning, 
and have effective equipment to meet student needs, so all 
students can reach high standards and thrive.

The Challenge:  Capital investments represent a large share of 
education spending, and inequities can have dramatic impacts on 
students, including school closings due to issues such as lack of 
heat.  However, the research suggests that not all investments in 
facilities have an equal impact on students.



Resources

https://portal.ct.gov/-/media/SDE/RFP/RFP816_Low-
Performing_Schools_2024_Bond_Application.pdf 

Flexible Learning Spaces Resources

Teaching in Flexible Learning Spaces (columbia.edu)

The A to Z of Flexible Classrooms | Edutopia

The Benefits & Impact of Active Learning Spaces (steelcase.com)

Igniting Innovation Through Learning – YouTube

7 Lessons for Hybrid Classroom Design - Steelcase

https://portal.ct.gov/-/media/SDE/RFP/RFP816_Low-Performing_Schools_2024_Bond_Application.pdf
https://portal.ct.gov/-/media/SDE/RFP/RFP816_Low-Performing_Schools_2024_Bond_Application.pdf
https://portal.ct.gov/-/media/SDE/RFP/RFP816_Low-Performing_Schools_2024_Bond_Application.pdf
https://ctl.columbia.edu/resources-and-technology/teaching-with-technology/teaching-online/flexible-spaces/
https://www.edutopia.org/package/z-flexible-classrooms
https://www.steelcase.com/research/articles/topics/learning/active-learning-classrooms-meet-demand-for-engagement/
https://www.youtube.com/watch?v=iCNhuox9104
https://www.steelcase.com/research/articles/topics/learning/testing-hybrid-learning-spaces-7-key-takeaways/


Resource Equity Diagnostic

diagnostic.pdf (educationresourceequity.org)

https://educationresourceequity.org/wp-content/uploads/documents/diagnostic.pdf
https://educationresourceequity.org/wp-content/uploads/documents/diagnostic.pdf


Closing

What are you taking away from our 
work today?

How can you apply your learning from 
today into your work moving forward?

Identify the next opportunity for your 
group to convene to continue the work.
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