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Interagency Council for Closing the

Achievement Gaps

Turn and Talk

List areas where a gap might exist in
outcomes based on race or poverty.

(e.qg., reading scores, access to quality dental care)




Connecticut Schools are ranked 3" in the
country recently by a national publication.

Connecticut Schools recently named 2"d best
In the nation for Opportunity to Succeed.
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In Connecticut today, more affluent
black students perform worse than
poorer white students.

In Grade 9, nearly 1 out of every 4 black
or Hispanic students is suspended
or expelled as compared to
1 out of every 13 white students.
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More affluent black students perform worse
than poorer white students.
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High-needs students have gaps by race

English Language Arts Performance Index Mathematics Performance Index
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In 2018-19, about 80 percent of black and Hispanic/Latino students were identified
as high needs*, compared to only 33 percent of white students.

*Students with high needs are English learners, students with disabilities, and/or from a low income family.
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Gaps are greater by race for non-high needs

English Language Arts Performance Index
for Students without High Needs
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Black/brown students in grade 9 are
suspended 3 times more than white students
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40+ Years of NAEP
(Nation’s Report Card) Testing NAEP

NATIONAL ASSESSMENT
OF EDUCATIONAL
PROGRESS

Significant gaps still exist
Skin color and zip code are great determinants of success

CT has among the greatest gaps in student achievement

Connecticut State Department of Education




Black-White Gap

Figure 11. Trend in NAEP reading average scores and score gaps for White and Black 17-year-old students
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The White -
Hispanic
score gap

narrowed about

20 points
since 1975.

Latino-White Gap

Figure 12. Trend in NAEP reading average scores and score gaps for White and Hispanic 17-year-old students
Scale score

5001;
3104
2] 297
] BB B SR SR IR B B 5 i
AT SR S G N
22
280 . apr 21 24 6 3330 24 g9¢99 2% 21  Score gap
41 o Hispanic
e wen=922 === 00Y OIS Dot 0w 0 ST o
250‘ 252-
240
2304
Gf
1 75 ‘80 84 88 "0 92 M "% 99 04 ‘08 12 Year
* Significantly different (p < 05) from 2012 === (kiginal assessmant foemat
NOTE: White exchudes students of Hispanic origin. Hispanic includes Latino. Results are not available for Hispanic students in — Ravsed ascocsment format
1971 because Hispanic was not reported &< 2 separate category 31 that time. Scoee gaps are caloulated based on differences
between unrounded average scors.

Connecticut State Department of Education




Good News!!!
Gap Is closing
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At this rate, they'll be gone In...

2060
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Achievement Gap Task Force was created 2011
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2014 Master Plan was submitted

Inside School House

Reading
English Learners
Chronic Absences

Outside School House

Housing Insecurity
Access to Mental Health
Food Insecurity

Connecticut State Department of Education




Interagency council was established to address

root causes of inequities that lead to gaps
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It still takes a village...
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Featured Achievement Gap Task Force
Recommendation

Chronic Absence

Charlene Russell-Tucker, Deputy Commissioner

Interagency Council for Ending the Achievement Gap
February 21, 2020




Presentation Outline

* Master Plan Recommendation for Chronic Absence
* Chronic Absence Defined

 Why Attendance Matters

* The Connecticut Landscape

e State Infrastructure to Reduce Chronic Absence

CONNECTICUT STATE DEPARTMENT OF EDUCATION




MASTER PLAN RECOMMENDATION
FOR CHRONIC ABSENCE
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esults Statement, Rationale & Policy
Recommendations

Chronic Absence
Results Stat - All Students will attend school at least 90% of the
school year.

Good attendance is essential to student achievement and graduation. Children must be in
school to thrive academically. But too often, students, parents and school leaders and teachers
do not realize how quickly absences — excused or unexcused — can leave children and youth
falling behind. Chronic absence — missing 10 percent of the school year, or just 2-3 days each
month — predicts lower third-grade reading proficiency, course failure and eventual dropout.

Although attendance is typically considered the province of local education agencies, state
policymakers can play key roles in ensuring that schools track the most reliable attendance data
and intervene in meaningful ways. Essential to this is looking beyond the traditional measures
of attendance: the number of students who show up every day (average daily attendance) and
the number of students skipping school (truancy).

Schools and districts must also look at how many students are missing 10 percent of the school
year in unexcused and excused absences. Research shows that 10 percent is the threshold where
absenteeism correlates to poor academic outcomes. This measure is known as chronic absence.

Families need to be informed so that they can partner with schools on attendance. Often
parents don't realize how quickly absences add up: Just two to three days a month amount to
10% of the school year. Helping families understand what they can and should do to ensure
their children are in school so they have an equal opportunity to learn is a critical ingredient of a
two-generation approach to ending poverty. Couple this with outreach to ensure parents know
how to improve attendance or where to turn for help.

Chronic absence can develop for myriad reasons ranging from hunger, a parents depression,
transportation problems, lack of winter clothing to a child raising the younger children while a
parent works. Chronic absence is a social and economic barometer of the families in
Connecticut. With careful attention and personal outreach, each child’s situation can often be
turned around promptly. Treating an absent child as a problem or a family fault, misses the
cause and the intervention.

The impact hits low-income students and children of color particularly hard, especially if they
don't have the resources to make up for lost time in the classroom and are more likely to face
systemic barriers to getting to school — such as unreliable transportation or conflicting parent
work schedules.

Chronic absence is often a symptom of a student's general unhappiness with school.
Improvement plans should include efforts to determine underlying reasons for excessive
absenteeism, including concerns about 1) safety, 2) belonging and friendship, 3) academic
engagement and progress, 4) freedom to make choices, 5) opportunities to have fun and 6)
learning differences.

Policy Recommendations

* Public awareness: Build public awareness of chronic absence and why it matters across
schools and communities.

* Attendance Tracking: Track individual student attendance and absences in state
longitudinal student databases, ensuring that data are entered accurately and
consistently.

« Standard Definition: Adopt a standard definition of chronic absence (missing 10% of the
school year) to be used statewide and by each school district. The definition should
clarify how chronic absence is different from unexcused absences (truancy) and ensure
the inclusion of absences due to suspensions, as well as absences that come when
children switch schools and do not immediately start at a new school.

+ Chronic Absence Reports: Regularly calculate and share chronic absence data statewide,
providing information by district, school, grade and subgroup. Make the information
publicly available through school and district report cards.

* Reports to Families: Encourage districts to provide families with real-time data on their
child’s attendance, as well as an alert if their child may be accruing too many absences.

* School Improvement: Require school improvement plans to include chronic absence
data, strategies that will be used to identify causes for such absence, build a culture of
attendance, and fashion effective interventions for chronically absent students.

* Capacity Building: Promote dissemination and learning to educators and parents about
evidence-based and promising practices for reducing chronic absence including
strategies that engage community organizations as partners in the work.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




Results Statement: A/l students will
attend school at least 90% of the school year

AGTF policy recommendations for reducing chronic absence:

Public Awareness

Attendance Tracking

Standard Definition

Chronic Absence Reports

Reports to Families

School Improvement Plans

Capacity Building

Interagency Resource Allocation and Coordination

CONNECTICUT STATE DEPARTMENT OF EDUCATION




CHRONIC ABSENCE DEFINED
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What is Chronic Absence?

Chronic absence is missing so much school for any reason that a student is
academically at risk. C.G.S. Section 10-198¢(1) defines it as missing 10% or
more of school for any reason.

[ ]
Chronic
Out-of-
Excused Unexcused School » Ab
absences I'J|:|I:I absences I'JI:II:I Suspensions sence

Chronic absence is different from truancy (unexcused absences only) or
average daily attendance (how many students show up to school each day).

Source: Attendance Works

CONNECTICUT STATE DEPARTMENT OF EDUCATION




Factors that Contribute to
Chronic Absence

Negative School
Experiences

Faulty Beliefs

* lliness, both chronic * Struggling * Lack of culturally * Absences are only a
and acute academically or relevant, engaging problem if they are
e Lack of health, vision, socially instruction unexcused
or dental care * Bullying * No meaningful * Missing 2 days per
* Trauma * Suspensions and relationships with month doesn’t affect
« Unsafe path to/from expulsions adults in school learning
school * Negative attitudes of * Stronger ties with * Sporadic absences
» Poor Transportation parents due to their peers out of school aren’t a problem
* Frequent moves or own school than in school * Attendance only
school changes experience g Upwelcoming school matters in the older
S (Fevrsl e s ¢ Undiagnosed climate grades
child welfare or disability * Failure to earn
juvenile justice * Lack of appropriate credits/ no future
systems accommodations for plans
disability * Many teacher

absences or long-
term substitutes

CONNECTICUT STATE DEPARTMENT OF EDUCATION




WHY ATTENDANCE MATTERS
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Attendance Matters!

National Research

At every age and every stage, chronic absence erodes the academic
and social skills needed to succeed in school

e Children in poverty are more likely to be chronically absent at a young age

Ability to Read at Grade Level

Being chronically absent significantly affects a student’s ability to read
at grade level, perform academically and graduate on time

* Students who are chronically absent in both kindergarten and first grade
are much less likely to read proficiently by the end of third grade

* By sixth grade, chronic absence is a key early indicator of dropout from high
school

* By ninth grade, attendance may be a better indicator of dropout than eight-
grade test scores.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




THE CONNECTICUT LANDSCAPE
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Chronic Absence by Selected Student Groups
2017-18 to 2018-19
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Chronic Absence Landscape
in Connecticut

10.4 percent of K-12 students (53,191 students) were chronically absent in
the most recent 2018-19 school year. This is down from 55,384 or 10.7
percent in the previous school year and from 11.5 percent or 60,581 students

in 2012-13.

Significant disparities remain as evidenced by chronic absence rates across
student groups both at the state and district levels.

* Black/African American and Hispanic or Latino students have higher rates of
chronic absenteeism than their White counterparts.

* English Learners and Students with Disabilities still show high rates compared
to their general education peers.

» Students eligible for free meals are highly more likely to be chronically absent
than students not eligible for free or reduced price meals.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




. Chronic Absence by Grade Level

20 Chronic Absence Rates by Grade Level
2016-17 to 2018-19
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STATE INFRASTRUCTURE TO
ADDRESS CHRONIC ABSENCE
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ALIGNMENT OF AGTF

RECOMMENDATIONS Strategy #1

WITH SIX STRATEGIES Build
THAT WORK / Awareness

Strategy #2

Use Data to
Promote

. Standard Definition Action

Strategy #6 . Public Awareness

Foster
Accountability

. Attendance Tracking

. Chronic Absence Reports
. Reports to Families

. School Improvement Plans

Strategy #3

Cultivate
champions to

_ build state
Bright Spots infrastructure

Strategy #5 . Capacity Building

Identify and . Interagency Resource
Leverage Allocation & Coordination

Source: Chang, H., Russell-
Build Ca pacity Tucker, C., & Sullivan, K.
(2016). Chronic early absence:
What states can do. Kappan,
22-27.
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https://www.pdkmembers.org/members_online/publications/archive/pdf/PDK_98_2/22pdk_98_2.pdf

CONNECTICUT - SIX STRATEGIES THAT WORK
ALIGNED WITH STATE AGENCY EFFORTS

Cultivate champions Identify and leverage

Build Awareness

Lead Poisoning
== Prevention and Control
(DPH)

Use data to promote

to build state

Health & Homelessness
Roundtables (SDE, DPH,
DCF, DSS)

Build capacity

Lead Poisoning Prevent
& Control

(DPH)

Foster accountability

action . bright spots
infrastructure ghtsp
C.G.A. Children’s Assignment of School- . , . Strategies to Prevent T Next Generation
=1 Committee (SDE, DCF, = based social workers Cf;_llledarlig ;Izﬁf}%\g;’al == and End Homelessness Schg:;tzi:e(cérsflth == Accountability System
DPH, DSS,) (DCF) (DOH) (SDE)
Attendance Awareness . .
Month Mobility/Housing Community Fatherhoot_i & Co- Higher Order Thinking School Improvement
e (sDE) DOH | revitalization business — Parenting Schools Plans (SDE)
(e (DECD) (DSS) (DECD)
National, state, and : State Board of Prevention and Community Schools & .
| local presentations S, Ca(s;slsx)ssmtance ==l Education Five-year == |ntervention Guide Wraparound Services | Cross D'V('SS;;’SaI Teams
(SDE) Plan (SDE) (Interagency Council) (SDE)
Alliance District - Students with Attendance
D _ udents wi . .
- Convenings ersion - fruancy —| Disabilities Workgroup - Symposiums Cgm;““"'?f & FSE‘E"“E')'V
DOJ/CSSD artnerships
(SDE) el ) (SDE, DPH, DCF) Spring & Fall 2018 (SDE) P




Strategic Collaboration &
Transformative Impact

e Leader of the Interagency Council on
Ending the Achievement Gap with

attendance focus
S OIS  Strong supporter of the state attendance State Board
Branch efforts

of Education

e State statute to address chronic absence
includes: Prevention and Intervention
Guide; district and school-level

RS EMNER  attendance teams; and adoption of

Branch official definition for chronic absence

e Member of Strategic Action Group on
Chronic Absence

e Leader on issues on diversion and
truancy Other

Partners:
LEAs, State,
Nationa

Judicial
Branch

e Five-year Comprehensive Plan includes
reduction of chronic absence

e Board requires plans to address chronic
absence in applications for state funding
(selected districts)

» Next Generation Accountability
System/Guidance and EdSight Data Portal

e Early Indication Tool

® Focus on subgroups with high levels of
chronic absence (students with disabilities)

e Leverage partnerships to support strategic
direction

e Utilize as external experts

e Collaborate for Attendance Awareness
Month

CONNECTICUT STATE DEPARTMENT OF EDUCATION




A Collective Approach

“The good news is chronic absence
Attendance Matters . g
P~ can be significantly reduced when
schools, families and community
partners work together to monitor
data, promote good attendance and
. address hurdles that keep children

from getting to school every day...”

Attendance Works

Advancing Student Success
Mool 0 by Reducing Chronic Absence

lllustration courtesy of Muzamil Zafar, Crosby High School Student

CONNECTICUT STATE DEPARTMENT OF EDUCATION




ROUNDTABLE
DISCUSSION

Vision for Council Going Forward
Lieutenant Governor Susan Bysiewicz




ldentification of AGTF Policy
Recommendations




Deliverables for Next Meeting




Closing

m Next Meeting

m Adjournment
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Vision for Council Going Forward
Lieutenant Governor Susan Bysiewicz




