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REGIONAL SCHOOL DISTRICT 13 MISSION STATEMENT

The mission of the Regional School District 13, a community that celebrates learning, honors
tradition and embraces change, is to ensure that all students will be engaged and ethical
lifelong learners and citizens who will thrive, excel, and contribute in an ever changing,
interdependent world by providing challenging, diverse, and nurturing experiences that
empower each student to succeed through meaningful partnership with family and community.

REGIONAL SCHOOL DISTRICT 13 STATEMENT OF BELIEFS

We believe that:

*Every human being has inherent worth.

*Everyone wants to succeed and can be a successful learner.

*Meaningful learning requires the active involvement and commitment of the learner.

*Individuals are responsible for their actions.

*Each individual bears responsibility for the welfare of others.

*Diversity enriches a society and its individuals.

*Change demands that learning continue throughout one's life.

*Growth, innovation and creativity require the willingness to take risks.

»* The level of expectation drives the level of achievement.

¢ Achievement builds self-worth; self-worth promotes achievement.

¢ Education and learning are the shared responsibility of the students, the family, the school,
and the community.

*¢*The support and involvement of the community are critical to the quality of the schools.

¢+ People are the most important resource in achieving educational excellence.

*»*The future of a just and democratic society depends on an educated citizenry.
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REGIONAL SCHOOL DISTRICT 13 CORE ETHICAL VALUES

As a school community, we are committed to growing in good citizenship and personal
integrity; thus, we are continually asking ourselves:

Am | showing RESPECT for:

Myself?

The worth and rights of others?

The views of others?

Personal, school and community property?
The environment?

X/ X/ X/ X/ X/
L X X R X I X 4

Am | accepting RESPONSIBILITY for:

% My own actions and words?
< My own welfare and the welfare of others?
R/

* My personal growth and learning?
» Making ethical choices?
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Am | practicing HONESTY:
s With myself?
% With others?

L)

®  In my work?

CAR)

Am | showing KINDNESS by:

% Treating others the way | would want to be treated?
* Promoting the well-being of others?
¢ Being patient with myself and others?

% Acting with compassion?

)

oS

Am | showing COURAGE by:

+«» Standing up for moral principles?
Persisting in the face of adversity?
» Being willing to accept challenges?
+* Being true to myself?

0

X/
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Respect, Responsibility, Honesty, Kindness and Courage are the core ethical values we strive to
embrace and practice in Regional School District 13.



GUIDING BELIEFS

Our guiding beliefs are aligned with the Connecticut Guidelines for Educator Evaluation and are
listed below:

1. The primary purpose of educator evaluation is to strengthen individual and collective
practices in order to improve student growth;

2. Educator evaluation is standards-based, using the Connecticut Common Core of
Teaching for Educator Evaluation and the Common Core of Leading: Connecticut
Leadership Standards for Evaluator Evaluation;

3. The Common Core State Standards, adopted by Connecticut in 2012, as well as state
assessments and locally-developed curriculum standards are the basis for establishing
outcomes at the district and school levels;

4. The Guidelines support continuing collaborative dialogue around teaching and learning
in order to increase student academic growth and development;

5. The Guidelines clearly connect professional learning to the outcomes of the evaluation

process.

CORE DESIGN PRINCIPLES

The following principles have been built into Regional School District 13’s new educator
evaluation plan:

1. The Regional School District 13 Educator Evaluation Plan balances summative
measurements with regular and strong formative support and on-going instructional
conversations about teaching, learning, and educator practice in a design that leads to
educator growth and the development of educator proficiency and effectiveness.

2. The summative portion of the Regional School District 13 Educator Evaluation Plan uses
multiple sources of evidence in a design that is intended to result in a fair, accurate, and
balanced picture of educator performance.

3. This Regional School District 13 Educator Evaluation Plan seeks to deepen the
professional conversations between and among educators and the evaluators who are
their evaluators. The dialogue will occur frequently and will focus on student learning.

4. Educators will receive feedback and professional development that targets the individual
needs of their classrooms, roles, and students.

5. Inthe quest for accuracy of ratings, there is a tendency to focus exclusively on the
numbers. We believe that of equal importance to getting better results is the
professional conversation between an educator and evaluator that can be accomplished
through a well-designed and well-executed evaluation system. The process requires
evaluators to observe the practice of educators enough to make informed judgments
about the quality and efficacy of practice.

6. When the educator and evaluator cannot agree on objectives or ratings, there needs to
be a resolution that can be agreed to by all parties. Resolutions must be topic specific
and timely. Should the process established not result in resolution of a given issue, the
determination regarding that issue will be made by the Superintendent.



OVERVIEW OF PLAN

The Regional School District 13 Educator Evaluation Plan develops and promotes a shared
understanding of educator effectiveness. The plan defines educator effectiveness in terms of
(1) educator practice (the actions taken by educators that have been shown to impact key
aspects of school life) and (2) learning outcomes. The plan provides a structure for the ongoing
development of educators. This structure provides a basis for assessing their strengths and
growth areas as well as feedback to support their development. In this plan, the term educator
refers to mean all certified instructional and non-instructional persons below the rank of
evaluator.

EVALUATION OF SCHOOL COUNSELORS AND STUDENT AND EDUCATOR
SUPPORT SPECIALISTS (SESS)

Because School Counselors and some Student and Educator Support Specialists do not have a
classroom and may not be involved in direct instruction of students, the educator and evaluator
shall agree to appropriate venues for observations. Examples of appropriate venues include,
but are not limited to: observing Counselors and Student and Educator Support Specialist staff
working with small groups of children, working with adults, providing professional
development, working with families and participation in team meetings or Planning and
Placement Team meetings. The counselors will be assessed using the Counselor Observation
Form and the Counselor Observation Form - Summative. The Student and Educator Support
Specialist (SESS) will be assessed using the CCT 2014 Rubric for Effective Service Delivery (SESS)
and the CCT 2014 Rubric for Effective Service Delivery (SESS) — Summative.

Because of the unique nature of the roles fulfilled by Counselors and Student and Educator
Support Specialists, Regional District 13 will apply the Core Requirements of
Educator Evaluation Plan as it pertains to goal setting in the ways below.

1. The educator and evaluator will agree on the students or caseloads that the educator
is responsible for and that apply to the SLO.

2. The educator and evaluator will identify the unique characteristics of the population of
students which would impact growth (e.g. high absenteeism, highly mobile population in
school).

3. The educator and evaluator will identify the learning standard to measure: the
assessment/measure of progress, data or product for measuring growth; the timeline for
instruction and measurement; how baseline will be established; how targets will be set
so they are realistic yet rigorous; the strategies that will be used; and the professional
development the educator needs to improve their learning to support the areas
targeted.



4. When parent and feedback mechanisms are not applicable to Counselors and/or
Student and Educator Support Specialists, Regional School District 13 may permit local
development of short feedback mechanisms for parents specific to particular roles or

projects for which the Counselors and Student and Educator Support Specialists are
responsible.

INTRODUCTION TO THE EDUCATOR EVALUATION PLAN

The Educator Evaluation Plan consists of multiple measures to provide a comprehensive picture
of educator performance. All educators will be evaluated in two major categories: (1) educator

practice indicators and (2) student learning outcomes indicators. There are four components
under those categories as shown below and in Figure 1.

Educator Practice Indicators

e Observation of educator performance and practice (40% of educator rating)
e Parent feedback on whole school practices (10% of educator rating)

Student Learning Outcomes Indicators
e Student growth and development (45% of educator rating)
e Whole-school Learning Indicators (5% of educator rating)



FIGURE 1

Whole-School
Learning
Indicators, 5%

ORIENTATION TO EDUCATOR EVALUATION PLAN AND ON-GOING TRAINING

The annual orientation to the Educator Evaluation Plan will take place when educators return to
school in August. The evaluators will meet with educators in groups or individually, to discuss
the evaluation process, roles and responsibilities, and timelines. In these meetings, evaluators
will also discuss district and school priorities that should be reflected in educator goals and
student learning objectives (SLOs).

Support will be provided to assist educators in the creation of a Student Learning Objective and
a minimum of two Indicators of Academic Growth and Development (IAGD) that are specific,
measurable, attainable, relevant, and time-bound. There will be on-going, embedded support
throughout the year on additional topics related to the evaluation plan and instructional
practices, monitoring of student progress, and addressing targeted needs based on data from
the evaluation process. Educators will also receive training in the use of Protraxx, our data
management system. All educators and evaluators will be required to attend these trainings to
ensure a standardized approach to the implementation of the Regional School District 13
Educator Evaluation Plan. Should additional training be needed, it will be scheduled on a case-
by-case basis, at the school or district level.

Educators new to the district will participate in a district orientation program prior to the start
of school. New educators will be provided with appropriate materials concerning the evaluation
process and passwords for the data management system. Opportunities will also be provided
for new staff to meet and review these materials with their evaluators. A major focus will be on
the use of the Common Core of Teaching (CCT) Rubric for Effective Teaching, 2014 and the
Common Core of Teaching Rubric for Effective Service Delivery (CESS) 2014. Additional training
will be provided throughout the school year on how to develop Student Learning Objectives



(SLOs) and Indicators of Academic Growth (IAGDs); and set goals for Parent Feedback and for
Performance and Practice.

EDUCATOR EVALUATION PROCESS AND TIMELINE

The annual evaluation process between an evaluator and educator is anchored by three
conferences, which guide the process at the beginning, middle, and end of the year. The
purpose of these conversations is to clarify expectations for the evaluation

process, set goals and identify professional development needs, and provide comprehensive
feedback to each educator on his/her performance. These conversations are

collaborative and require reflection and preparation by both the evaluator and the educator in
order to be productive and meaningful. The dates for these conferences are indicated below:

Due Date Activity Associated Forms
By Nov. 1 Goal Setting and Planning 1. Goal Setting Forms
By Feb. 22 Mid-Year Check-in and 1. Mid-Year Check-in Educator
Self-Assessment Completed Self-Assessment

2. Mid-Year Check-in
Conference Notes

By June 15 End of Year Summative Review and 1. End—of-Year Educator Self-
or last day of | Self-Assessment Completed Assessment
school

MANAGING THE PROCESS

The process will be identified and managed collaborately by evaluators and educators though
two key activities. The first activity is the monitoring, of the student learning objective and
indicators of academic growth and development, the parent feedback goal and the
performance and practice goal. The second activity is the observation of educator performance
and practice.

GOAL SETTING PROCESS

PERFORMANCE CONFERENCE 1: GOAL SETTING AND PLANNING

Educator Reflection and Goal-Setting: The goal setting process takes place in 4 phases.
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The first step in the goal-setting process begins with the start of the school year. At this time,
educators analyze their students’ prior assessment data, progress reports, and success plans, to
learn more about the needs of their students. Educators meet with their evaluator to discuss
information related to the process and to set the following annual goals:

1. Student Learning Objective with Indicators of Academic Growth and
Development

The educator, through mutual agreement with his/her evaluator, will develop one Student
Learning Objective (with a minimum of two IAGDs), one Parent Feedback Goal, and one
Performance and Practice Goal. The evaluator must formally approve all goal plans by
November 1. Evaluators will consult the SLO approval criteria (below) prior to granting
approval for the Student Learning Objective and the IAGDs,

Priority of Content Quality of Indicators Rigor
Objective is relevant to | Indicators provide specific, IAGDs are attainable but
educator’s assignment | measurable evidence. The indicators ambitious, and represent at least
and addresses a large allow judgment about students’ a year’s worth of growth for
proportion of his/her progress over the school year or students (or appropriate growth
students. semester during which they are with for a shorter interval of

the educator. instruction).

Taking into account each educators specific position and job responsibilities, the evaluator and
educator will mutually agree on specific IAGD targets for the following performance ratings:
“partially meet the goal on the IAGD,” “meet the goal on the IAGD,” and “exceeds the goal on
the IAGD.” The targets for each of the performance ratings will be written into the educator’s
goal plan in Protraxx and used to assess the final SLO/IAGDs.

CREATING STUDENT LEARNING OBJECTIVES (SLOs)
1. Decide on Student Learning Objective. The objective is a broad goal for student learning. It
should address a central purpose of the educator’s assignment and pertain to a large portion of
his or her students. It should reflect high standards for student learning and be aligned to
grade level or course standards.

2. Select Indicators of Academic Growth and Development (IAGD). These are the specific
evidence with quantitative targets that will demonstrate whether the objective was met. The
SLO must include at least two Indicators of Academic Growth and Development. The indicators
must specify the following: (a) what evidence will be examined; (b) what level of performance is
targeted; and (c) what proportion of students is projected to achieve the targeted performance
level. The chart provides samples of SLO’s and IAGDs.

2. Provide any additional information requested such as: the rationale for the objective,
including relevant standards; any important technical information about the indicator
evidence; the baseline data used to set each indicator; interim assessments used to
gauge progress; and any training or support the educator may need to meet the
objective.
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Educator
Category

Student Learning
Objective
(SLO)

Indicators of Academic Growth and
Development (IAGD)

8t Grade Writing

My students will master the
important elements of writing
as outlined in the SBAC writing
standards.

1. My students will write an argument to support
claims with clear reasons and relevant
evidence. 90% will score a 3 or 4 on a 4-pt
scoring rubric focused on the key elements of
argument writing (CCSS W 8.1.) [non-
standardized]

2. 60% of my students will score at least a 3 on
the 1-5 point scale on the PEG writing
assessment in the categories of development
of ideas, organization, and style.
(standardized)

4 Grade Math

My students will demonstrate
proficiency in place value.

1. 90% of students will attain a goal score of 80%
or greater on my end of unit math test on
place value. (non-standardized)

2. 65% of students will meet end of grade level
benchmark on the place value items on the
STAR Math Assessment. (Standardized)

High School Visual
Arts

My students will demonstrate
proficiency in applying the five
principles of drawing.

1. 85% of students will attain a 3 or 4 in at least 4
of 5 categories on the principles of drawing
rubric designed by visual art educators in our
district.

2. 75% of students will develop a portfolio that
includes examples of all the principles of
drawing.

3. Parent Feedback Goal

Once the school-level parent feedback goal has been set by the principal, educators will set one
parent feedback goal by implementing strategies that support the principal’s goal. Strategies
may include things like improving communication with parents, helping parents become more
effective in support of homework, improving parent-educator conferences, etc. For instance, if
the goal is to improve parent communication, a strategy may be specific to sending more
regular correspondence to parents (e.g. bi-weekly updates, new website, newsletter, etc.). The
evaluator will ensure that the individual strategies are related to the principal’s parent feedback
goal. The parent feedback rating for educators is based on the evidence of educator’s

implementation of the agreed upon strategies.

4. Educator Performance and Practice Goal

Educators will develop one Performance and Practice focus area goal that is aligned to the CCT
Rubric for Effective Teaching or the CCT Rubric for Student and Educator Support Specialists
(SESS). This goal should have a clear link to improved educator practice. Educators will include
a rationale and action steps / evidence of progress.
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PERFORMANCE CONFERENCE 2: MID-YEAR CHECK-IN

The evaluator and educator will hold one mid-year check-in conference by February 22. The
educator will collect and reflect on students’ assessment data and other sources of evidence to
date about instructional practice and student learning in preparation for the conference. A
mid-year, written self-assessment is to be completed and entered in Protraxx prior into the
mid-year conference. At the conference, the evaluator and educator review progress on the
parent feedback goal, performance and practice area goal, and the Indicators of Academic
Growth and Development (IAGD). Evaluators may examine student work products, interim
assessments, or consider other data sources. If needed, educators and evaluators can mutually
agree to revise any of the goals and/or action plans. Educators will provide evidence of their
progress relative to each goal as well as challenges and barriers, if any, that exist.

PERFORMANCE CONFERENCE 3: END-OF-YEAR SUMMATIVE REVIEW

An-end-of-year, written self-assessment is to be completed and entered into Protraxx prior to
the end-of-year Summative Review Conference. Educators focus their reflection on the
following; (1) The extent to which each goal was met, citing evidence to support the claim; (2)
What you did to produce those results; (3) What you learned and how you will use it to guide
your future instruction; and (4) Examples of professional experience or professional
involvement related to your goals. Educators rate themselves on each of their goals. The
evaluator and the educator meet no later than June 15% or the last day of school to review the
self-evaluation and discuss all evidence collected.

The evaluator reviews submitted evidence and the self-assessment data and assigns one of four
ratings to each goal. With respect to the rating of the SLO/IAGDs, the rating is based on the
mutually agreed upon IAGD targets for “Exceeding the goal on the IAGD” (4), “Meeting the goal
on the IAGD” (3),” Partially meeting the goal on the I1AGD” (2), or Not meeting the goal on the
IAGD (1), that were agreed upon at the goal setting and planning conference.

13



4-LEVEL RATING SYSTEM

Each goal will be scored using the following the 4-Level Rating System. At the end of the year,
all ratings will be averaged and or combined to produce a final summative rating.

Level Rating Definition Substantially

4 Exemplary Substantially exceeding indicators of performance

3 Proficient Meeting indicators of performance

2 Developing Meeting some indicators of performance, but not others
1 Below standard | Not meeting indicators of performance

OBSERVATION OF EDUCATOR PERFORMANCE AND PRACTICE (40%)

An assessment of an educator’s performance practice is 40% of the final summative rating.
The CCT Rubric for Effective Teaching 2014 and the CCT Rubric for Effective Service Delivery
(SESS) are used to evaluate an educator’s performance and practice. The CCT Rubric has
four domains which are defined below, and elaborated on in Figures 2. The Rubric for
Effective Teaching 2014 is also attached in Appendix A.

Domain 1: Classroom Environment, Student Engagement and Commitment to Learning —
Educators promote student engagement, independence and interdependence
in learning and facilitate a positive learning community.

Domain 2: Planning for Active Learning — Educators plan instruction in order to engage
students in rigorous and relevant learning and to promote their curiosity about
the world at large.

Domain 3: Instruction for Active Learning — Educators implement instruction in order to
engage students in rigorous and relevant learning and to promote their
curiosity about the world at large.

Domain 4: Professional Responsibilities and Educator Leadership — Educators maximize
support for student learning by developing and demonstrating professionalism,
collaboration with others, and leadership.

14




FIGURE 2

Connecticut Common Core of Effective Teaching 2014

Domain 1: Classroom Environment, Student Engagement and
Commitment to Learning

Educators promote student engagement, independence and
interdependence in learning and facilitate a positive learning
community by:

a.

Creating a positive learning environment that is responsive
to and respectful of the learning needs of all students.
Promoting developmentally appropriate standards of
behavior that support a productive learning environment
for all students.

Maximizing instructional time by effectively managing
routines and transitions.

Domain 2: Planning for Active Learning

Educators plan instruction in order to engage students in
rigorous and relevant learning and to promote their curiosity
about the world at large by:

a.  Planning instructional content that is aligned with
standards builds on prior students’ prior knowledge
and provides for appropriate levels of challenge for

all students.
b. Planning instruction to cognitively engage students
in the content.
c. Selecting appropriate assessment strategies to

monitor student progress.

Domain 3: Instruction for Active Learning

Educators implement instruction in order to engage students in
rigorous and relevant learning and to promote their curiosity about
the world at large by:

a.
b.

Implementing instructional content for learning.

Leading students to construct meaning and apply new
learning through the use of a variety of differentiated and
evidence- based learning strategies.

Assessing student learning, providing feedback to students
and adjusting instruction.

Domain 4: Professional Responsibility and Educator
Leadership

Educators maximize support for student learning by
developing and demonstrating professionalism, collaboration
with others and leadership by:

a. Engagingin continuous professional learning to
impact instruction and student learning.

b. Collaborating to develop and sustain a professional
learning environment to support student learning.

c.  Working with colleagues, students and families to
develop and sustain a positive school climate that
supports student learning.

EVALUATOR TRAINING IN OBSERVATION AND EVALUATION

The purpose of the training is to provide evaluators with the tools that will result in evidence-
based classroom observations and improved student performance. Evaluators are required to
be proficient in the use of the CCT rubric for Effective Teaching or the CCT Rubric for Effective
Service Delivery (SESS). Any evaluator who does not initially demonstrate proficiency will be
provided with additional practice as needed and will be required to complete online proficiency
activities. In the first year of the implementation of the Regional School District 13 Educator
Evaluation Plan, all Regional School District 13 evaluators participated in a five day, in-house
training, led by a consultant from ACES, and successfully completed all online proficiency
activities. Evaluators new to the district are required to attend the state-sponsored training.
There will be on-going annual training for all administers to ensure consistency, compliance,
and high quality application of the instrument and rubric in conducting observations.
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THE OBSERVATION PROCESS

The Regional School District 13 Educator Evaluation Plan recognizes that conferences and
observations are necessary in order to gather evidence of, and provide feedback on,
professional practice. Observations are intended to lead to meaningful feedback to help
educators improve their practices. Pre-and post-conferences should include deep instructional
conversations about teaching and learning. This evaluation plan recognizes and values the
formative components of the process as much as the summative components.

Formal announced observations should be at least 20 minutes long, include a pre-observation
conference, a post-observation conference, and written and verbal feedback. Informal In-Class
Observations should be at least 10 minutes and include written feedback. Reviews of Practice
are defined as any activity observed by an evaluator for a minimum of 10 minutes that assesses
professional practice with the goal of improving professional practice and consequently,
student learning, and includes written feedback. This could include, but is not limited to:
observation of data team meetings, observations of coaching/mentoring other educators, and
review of lesson plans or other teaching artifacts.

PRE-OBSERVATION CONFERENCES

Pre-observation conferences are valuable for giving context to the lesson. They provide an
opportunity for educators and evaluators to discuss important variables such as class
composition, students with special needs, and routines. More importantly, they provide an
opportunity for evaluators to review the educator’s planning process and/or for the educator
and evaluator to engage in collaborative planning and gather evidence for Domain 2: Planning
for Active Learning. Prior to the pre-observation conference, the educator will submit,
depending on his or her role, one of the following forms: Pre-observation Plan for Classroom
Teachers, Pre-Observation form for Counselors or Pre-Observation Plan for Student and
Educator Support Specialists (SESS).

POST-OBSERVATION CONFERENCES

Post-observation conferences provide a forum for reflecting on the observation and supporting
the educator’s continuous improvement. A post-observation conference should include the
following: an opportunity for the educator to share and discuss his/her reflection on the
observation; objective evidence used to identify the educator’s performance, improvements to
be made, the focus of future observations; and timely written and verbal feedback from the
evaluator. Prior to the post-observation conference, the educator will submit, depending on his
or her role, one of the following forms: Post-Observation Reflection for Classroom Teachers,
Post-Observation Reflection for Counselors or Post-Observation Reflection for Student and
Educator Support Specialists (SESS).

16



OBSERVATION SCHEDULE

Different numbers of observations will take place according to each educator’s experience,
prior ratings, needs, and goals. Classroom observations generally provide the most evidence for
Domains 1, and 3 of the CCT Rubric for Effective Teaching 2014. Pre-conferences generally
provide evidence for Domain 2. Informal observations generally provide evidence for Domains
1 and 3. Reviews of Practice general provide the most evidence for Domain 4. Both pre-and
post-conferences provide the opportunity for discussion of all domains, including practice
outside of classroom instruction (i.e. lesson plan design and reflection on teaching practices).

Because this plan aims to provide educators with comprehensive feedback on their practice as
defined by the four domains of the CCT Rubric for Effective Teaching 2014, all interactions with
educators that are relevant to their instructional practice and professional conduct may
contribute to their performance evaluation. The following chart outlines observation minimums
for educators based on their levels of experience (years of teaching) and performance.

THREE YEAR SUMMATIVE CYCLE

Educators, in year three and beyond, who received a summative performance evaluation
designation of proficient or exemplary during the 2014-2015 school year shall be
evaluated on a three year summative cycle. During their summative year, they will have a
minimum of one formal in-class observation and one Review of Practice. In the other two
years of the three year summative cycle, educators will be evaluated with a minimum of
three informal observations and one Review of Practice. Educators with proficient or
exemplary designations, during their non-summative years may receive a formal in-class
observation if an informal observation or review of practice results in a concern about the
educator’s practice. For non-classroom educators, the above frequency of observations
shall apply in the same ways, except that the observations need not be in-classroom (they
shall instead be conducted in appropriate settings).

Note: educators who receive a summative performance evaluation designation of below

standard or developing during the 2014-2015 school year shall have annual summative
evaluations.

17



OBSERVATION CYCLE

Performance Designation

Time Parameters

Number of Observations

Conferencing & Feedback

Educators designated as
“exemplary” or “proficient”
during the 2014-2015
school year.

Summative Year
of 3 year cycle.

One formal in-class observation
of at least 20 minutes in length
and one Review Of Practice

Must have pre-conference
and post-conference, and
include written feedback

Non summative
years of the 3

Three informal in class
observations of at least 10

Written feedback

year cycle minutes in length and one
Review of Practice
Educators designated as Every Year Three formal observations of at | All must have pre-
“developing” or “below least 20 minutes in length conference and post-
standard” during the 2014- conference, and include
2015 school year. written feedback
1%t and 2" year / novice Every Year Three formal observations of at All must have pre-

educators

least 20 minutes in length

conference and post-
conference, and include
written feedback

OBSERVATION RATINGS

During observations, evaluators take evidence-based notes describing what occurred in the
classroom. Evidence-based notes are factual, (e.g., the educator asked students to cite evidence
from the text) not judgmental (e.g., the educator used good comprehension strategies).
Evidence is aligned with the CCT indicators within each of the four domains. Performance levels
are based on the CCT Rubric for Effective Teaching 2014 and the CCT Rubric for Effective Service

Delivery (SESS).

Evaluators will provide ratings at the Indicator level and evidence for domains and indicators
that are observed at the indicator level. Instructional conversations in post conferences should
focus on the indicators in the CCT and the rubrics should be used to focus the conversation
between evaluator and educator on the question, “What changes in planning or what educator
moves would shift performance to the right on the rubric?” Strategies for improvement should
be discussed within each domain at the individual indicator level.
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CALCULATING THE FINAL EDUCATOR PRACTICE RATING

At the end of the year, evaluators must determine a final educator practice rating and discuss
this rating with educators during the end-of-year conference. Each goal is rated as indicated in
the following chart.

Level Rating Definition Substantially

4 Exemplary Substantially exceeding indicators of performance

3 Proficient Meeting indicators of performance

2 Developing Meeting some indicators of performance, but not others
1 Below standard | Not meeting indicators of performance

1. Observation of Educator Performance and Practice

The final educator performance and practice rating is calculated by the evaluator in the
following manner:

1 The evaluator holistically reviews all evidence collected through observations and reviews of
practice, analyzing the consistency, trends, and significance of the evidence to determine a
rating for each indicator in the four CCT domains:

In the example below, the evaluator has assigned a rating to each of the three indicators in
Domain 2 —Planning for Active Learning- of 2.a = Developing, 2.b = Proficient, and 2c =
Developing. Each rating is then assigned a score of 1.0 for below standard, 2.0 for
developing, 3.0 for proficient and 4.0 for exemplary.

Domain 2, Planning Indicator Level Rating Evaluator’s Score
2a Developing 2
2b Proficient
2c Developing
# of Indicators Total Score Average Domain, Score
3 7 2.3

2 Asindicated in the chart above, the evaluator then averages the scores of the three
indicators within the Planning Domain to calculate an average Domain score. In the chart
above, the average Domain score for planning is 2.3.
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3 Next, the evaluator averages the Domain 2 Planning score of 2.3 with the average scores
from the other three CCT domains to get an educator performance and practice score. The
average domain scores for the four domains are then averaged to get a final score. As seen
in the chart below, with average domain scores of 2.6 for Classroom Environment, 2.3 for
Planning for Active Learning, 3.0 for Instruction for Active Learning, and 3.1 for Professional
Responsibility and Educator Leadership, the final educator performance and practice score is
a2..

Classroom Environment 2.6
Planning for Active Learning 2.3
Instruction for Active Learning 3.0
Professional Responsibilities and 3.1
Educator Leadership
Educator Performance and 2.7
Practice Score (40%)

As illustrated in the next section, feedback from parents will be used to help determine the
remaining 10% of the Overall Educator Practice and Performance Rating.

2. PARENT FEEDBACK (10%)

Parent surveys will be anonymous and conducted at the whole-school level as opposed to the
educator-level, meaning parent feedback goal will be aggregated at the school level. The
parent survey will be administered on-line using surveymonkey.com. This is to monitor
adequate response rates for ease in compiling data. The parent survey will be administered
every spring and trends analyzed from year-to-year. The survey data will be reviewed at the
school level and the results summarized and shared with the faculty. Building principals will
then identify areas of need and set school-wide parent feedback goals for the subsequent year.

ARRIVING AT A PARENT FEEDBACK RATING

Feedback from parents will be used to determine the final 10%. The Parent Feedback rating
reflects the degree to which an educator successfully provides evidence of implementation of
the agreed upon strategies. This is accomplished through a review of the evidence provided by
the educator to the evaluator. As indicated in the chart below, if the educator exceeds the goal,
he or she receives a score of 4, if the educator meets the goal, he or she receives a score of 3, if
the educator partially meets the goal, he or she receives a score of 2, and if the educator does
not meet the goal, he or she receives a score of 1.

1. Calculate the Educator Performance and Practice rating by combining the observation of
educator performance and practice score (40%) and the parent feedback score (10%).
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2. The observation of educator performance and practice counts for 40% of the total rating
and the parent feedback counts for 10% of the total rating. Simply multiply these weights by
the category scores to get the category points, rounding to a whole number, where

3.

necessary. Then, add the points for the two categories.

To illustrate, the scores from the examples mentioned earlier in this section have been
transferred to the table below. The educator, who received a 2.7 on his/her performance
and practice score and a 3.0 on his/her parent feedback score, has 138 total points.

Category Score (1-4) Weight Points (score x weight)
Observation of Educatqr 7 40 108
Performance and Practice
Parent Feedback 3.0 10 30
Total Educator Performance and Practice Related Indicator 138
Points

4. The total points are then given a “rating” as indicated in the table below. The educator with

138 total points in the example above, receives an educator practice rating of “proficient” as

illustrated below.

Educator Practice Related Educator Practice Related
Indicator Points Indicator Rating
175-200 Exemplary
127 -174 Proficient

81-126 Developing
50-80 Below Standard
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CALCULATING THE FINAL STUDENT LEARNING OUTCOMES RATING

The final Student Outcomes Learning Rating is determined by combining the Student Growth
and Development Score and the Whole-School Student Learning Indicator Score. The Student
Growth and Development rating counts for 45% of the total rating and the Whole-School
Student Learning Indicator rating counts for 5% of the total rating.

1. STUDENT GROWTH AND DEVELOPMENT (45%)
Student Learning Objectives (SLO) and Indicators of Academic Growth and Development (IAGD)

For the 2015-2016 academic year, the required use of state test data is suspended, pending
federal approval, pursuant to PEAC’s flexibility recommendation on January 29, 2014 and the
State Board of Education’s action on February 6, 2014.

1. To arrive at the Student Growth and Development rating, the evaluator reviews all
submitted evidence and self-assessment data and assigns one of four ratings to each
IAGD: Exceeds, Met, Partially Met, or Did Not Meet. Each rating is assigned a numerical
score. This rating is based on the mutually agreed upon specific IAGD targets that were
agreed upon at the Goal Setting and Planning Conference.

Score | Rating

4 Exceeded the goal on the IAGD

3 Met the goal on the IAGD

2 Partially met the goal on the IAGD
1 Did not meet the goal on the IAGD

2.  The evaluator averages the scores for each of the IAGDs.

2. WHOLE-SCHOOL LEARNING INDICATOR - (5%)

An educator’s whole school learning indicator rating shall be equal to the rating of the three
SLO’s of his / her evaluator. Connecticut was granted a waiver for the use of student test data
in 2015-16; therefore, Regional School District 13 will not require that the evaluators’ student
learning component incorporate SPI progress. As a result, the whole school learning indicator
rating will be based solely on the evaluator’s progress on his or her three SLOs.

22



The Whole School Learning Indicator is taken directly from the evaluators rating on his or her

three SLOs.

1. These weights are multiplied by the category score to get the points. If the educator met
the average of his or her IAGDs and received a Whole School Learning Indicator rating of
Proficient, the chart below indicates the total student learning outcome points.

2.
Category Score (1-4) Weight Points (score x weight)
Student Growth and
Development (SLO / IAGDs) 3.0 4> 138
Wh.ole School Learning 30 5 15
Indicators
Total Student Learning Outcomes Related Indicator Points 150

These points are then translated to the Fina

| Student Outcomes Rating as indicated in

the table below. The educator with 150 total points in the example above receives a
Student Outcomes Related Indicator rating of “proficient” as illustrated below.

Student Outcomes Related Indicator

Student Outcomes Related Indicator Rating

Points
175-200 Exemplary
127 -174 Proficient
81-126 Developing
50-80 Below Standard
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The final summative rating is based on the following Summative Matrix. Identify the rating for

CALCULATION OF FINAL SUMMATIVE RATING

each category and follow the respective column and row to the center of the matrix. The point

of intersection indicates the summative rating. As an example, in the matrix, if the Educator
Practice Outcomes rating is Proficient and the Student Learning Outcomes rating is Proficient,

the summative rating, is therefore Proficient. If the two categories are highly discrepant (e.g. a

rating of Exemplary for Educator Practice and a rating of Below Standard for Student Learning
Outcomes), then the evaluator should examine the data and gather additional information in

order to make a summative rating.

Summative Matrix

Educator Practice Related Indicator Rating

Exemplary Proficient Developing Below Standard
4 3 2 1
= Exemplary Gather Further
O E I E I ici
"c'é A xemplary xemplary Proficient Information
2
©
£
8 00 Profg:lent Exemplary Proficient Proficient Developing
= C
L5
U @®
e « Developin
g ) ping Proficient Proficient Developing Developing
S
o
et Below
8 Standard Gather Fu.rther Developing Developing Below Standard
1 Information
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DEFINITION OF EFFECTIVE AND INEFFECTIVE EDUCATORS

For purposes of definition, educator effectiveness will be based upon a pattern of summative
educator ratings derived from the evaluation system. Tenured educators will be recognized as
Proficient if they have consecutive ratings of Proficient or Exemplary with no more than one
year of disruption from a Developing rating. Non tenured educators will be considered effective
if they have at least two sequential ratings of Proficient, one of which must be in year four of the
new educator’s career. Below Standard will be permitted only in year one for new educators,
assuming growth to at least Developing in year two and two sequential ratings of Proficient in
years three and four. By contrast, tenured educators will be considered ineffective if they have
two consecutive ratings of Developing or one year of a Below Standard rating. Non-tenured
educators will be considered ineffective if they have two consecutive ratings of Developing or
one rating of Below Standard.

EVALUATION - INFORMED PROFESSIONAL LEARNING

This evaluation plan is designed to increase student learning and promote educator
competence and professional growth. Specifically, we believe that educators should regularly
refine and renew their skills and knowledge. This is achieved through a continuous and
systematic differentiated professional development plan that has, as its foundation, district,
school, and individual goals and initiatives. These plans will shape the professional
development opportunities that are provided and are supported at the building and/or district
levels.

People learn and grow by honestly assessing their current performance, setting clear goals for
future performance, and outlining the supports they need to close the gap. Throughout the
Regional School District 13 Educator Evaluation Plan, every educator will be identifying his or
her professional learning needs in a mutually agreeable fashion with his or her evaluator. This
will serve as the foundation for ongoing conversations about the educator’s practice and
impact on student outcomes. The professional learning opportunities that are identified for
each educator will be based on the educator’s individual strengths and needs identified through
the evaluation process. The process may also reveal areas of common need among educators,
which then will be targeted with school-wide or district-wide professional development.
Evaluators will be provided with learning opportunities clearly linked to the specific outcomes
of the evaluation process as it relates to their student learning results, observations of
professional practice, and/or results of parent feedback.

CAREER DEVELOPMENT AND PROFESSIONAL GROWTH

Rewarding exemplary performance identified through the evaluation process with
opportunities of career development and professional growth are critical steps in both building
confidence in the evaluation system itself and in building the capacity and skills of all educators.
Examples of such opportunities include, but are not limited to: observation of peers;
mentoring/coaching new educators; participating in supporting peers whose performance is
developing or below standard; and differentiated career pathways.
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DISPUTE RESOLUTION PROCESS

Regional School District 13 believes that evaluation must be a collaborative process between
the evaluator and educator, drawing on the expertise and perspective of both parties. The
purpose of the dispute resolution process is to secure, at the lowest level, equitable solutions
to problems or disagreements related to the implementation of this plan. It is the expectation
that most disagreements can be resolved informally between the educator and the evaluator.
If the educator continues to disagree with the evaluation, he or she must put his or her issues
of disagreement in writing to the evaluator within seven days of the start of the school year,
following the annual evaluation in question. The evaluator will then schedule a meeting with
the educator and his or her association representative within five days of receiving the written
issues of disagreement. If, following this meeting, both parties are not able to resolve the issues
satisfactorily; the issue will be heard by a panel composed of the Evaluators’ Association
President or designee, another member of the Administrative Association, a building
representative, and a representative from the Educators’ Association leadership. The panel
members may not work in the same school as the party filing the dispute and may not include
either of the parties involved in the dispute. If a satisfactory resolution cannot be reached by
the panel, the final determination regarding the areas of disagreement will be made by the
superintendent.

IMPROVEMENT AND REMEDIATION PLAN

If an educator receives a Below Standard Summative, rating he or she will be notified once the
rating is completed. A subsequent meeting will be scheduled between the evaluator and the
educator. The educator may invite their bargaining representative to accompany them to this
meeting. The evaluator will identify areas of concern, citing evidence collected to generate the
Below Standard performance rating. This evidence may include, but is not limited to:
observations: assessment data; parent feedback; examination of instructional lessons and/or
materials; attendance or tardiness reports and/or evidence of lack of attention to professional
responsibilities; and lack of appropriate professional disposition. The educator will provide
feedback to the evaluator for use in designing the Improvement and Remediation Plan.

Within 10 working days from the initial meeting described above, the educator will contribute
to the design of an Improvement and Remediation Plan to address each area of concern. This
plan will be designed in consultation with the educator and his/her exclusive bargaining
representative. The educator will maintain written documentation of progress toward expected
outcomes. All feedback from the evaluator to the educator will be in writing and become part
of his or her personnel file, which includes the Summative Report. Final drafting and approval of
the Improvement and Remediation Plan will be the responsibility of the Superintendent

An educator placed in the Below Standard category will be expected to make progress toward
the Proficient category in a reasonable period of time, and in no case should that be longer than
two years. The Below Standard category is not intended to be a continuing status for any
educator.
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The plan must include the following:

1. Clearly delineated goals linked to specific indicators and domains within the
observations of practice framework/rubric that specify exactly what the educator must
demonstrate at the conclusion of the Improvement and Remediation Plan in order to
be considered “proficient”.

2. Clearly identified targeted supports, which may include specialized professional
development, collegial and administrative assistance, increased supervisory
observations and feedback, and/or special resources and strategies aligned to the
specific improvement outcomes.

3. Dates for interim and final reviews.

Upon the predetermined date of the final review of the Improvement and Remediation Plan,
the evaluator will make one of the following recommendations to the superintendent:

1. Improvement and Remediation Plan is met and the educator has earned a Proficient
summative rating.

2. The educator is making progress toward the Improvement and Remediation Plan but
has not addressed all areas of concern. The educator will continue to receive additional

support and continues on this plan.

3. The educator has made little to no progress on the Improvement and Remediation Plan.
A recommendation for termination will be made to the Superintendent.
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Introduction

Introduction to
The CCT Rubric for Effective Teaching 2014

The Connecticut Common Core of Teaching (CCT) - Foundational Skills (1999),
revised and adopted by the State Board of Educafion in February 2010,
establishes a vision for teaching and leaming in Connecticut Public Schoals,
State aw and regulations link the CCT to various professional requirements
that span a teacher's career, including preparation, induction and teacher
evaluation and support, These teaching standards identify the foundational
skills and competencies that pertain fo all teachers, regardless of the
subject matter, field or age group they teach. The standards arficulate the
knowledge, skills and qualities that Connecticut teachers need to prepare
students to meet 21st-century challenges to succeed in college, career and
life, The philosophy behind the CCT s that teaching requires more than simply
demonstrating a certain set of technical skills, These competencies have long
heen established s the standards expected of all Connecticut teachers,

Training and Proficiency

Accurate and reliable evaluation of the competencies and indicators out-
lined with the CCT Rubric for Effective Teaching 2014 can only be achieved
through careful, rigorous training and demonstrated proficiency that build
on the experience base and professional judgment of the educators who use
this instrument. The CCT Rubric for Effective Teaching 2014 should never be
used without the grounding provided by experience and training, As part of
the CSDE-spansored training, evaluators will be provided sample perform-
ances and artifacts, as well as decision rules to guide their ratings. The CCT
Rubric for Effective Teaching 2014 is not a checklist with predetermined
points. Rather, itisa tool that is combined with training to ensure consistency
and reliability of the collection of evidence and the evaluative decisions. The
CCT Rubric for Effective Teaching 2014 represents the criteria in which evalu-
ators will be trained to describe the level of performance observed.

Calibration

To ensure consistent and fair evaluations across different observers, seffings
and teachers, observers need to regularly calibrate their judgments against
those of their colleagues. Engaging in ongoing calibration activities conducted
around a common understanding of good teaching will help to establish
inter-rater reliability and ensure fair and consistent evaluations. Calibration
activities offer the opportunity to participate in rich discussion and reflection
throughwhichtodeepenunderstanding of the CCTRubric for Effective Teaching
2014 3nd ensure that the observers can accurately measure educator practice
against the indicators within the clzssroom observation tool.

Connecticut State Department Of Education 4
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Introduction

Observation Process

The CCT Rubric for Effective Teaching 2024 will be used by trained and
proficient evaluators to observe a teacher. Each teacher shall be
observed at a minimum as stated in the Connecticut Guidelines for
Educator Evaluation. In order to capture an authentic view of practice
and to promote & culture of openness and comfort with frequent
observations and feedback, it is recommended that evaluators
use a combination of announced and unannounced observations. All
observations should be followed by feedback, either verbal (e.g., a post
conference, comments about professional meetings/presentations, etc.)
or written (e.g,, via email, comprenensive write-up, etc.) or both, within
days of an observation. Specific, actionable feedback s also used to
identify teacher development needs and tailor support to those needs.
Further guidance on the observation protocol is provided in the
Connecticut Guidelines for Educator Evaluation or in the System
for Educator Evaluation and Development (SEED) state model
http:/ /www.connecticutseed.org

Evidence can be pathered from formal in-tlass observations, informal class-
room observations or non-classroom observations/review of practice.
Although the Guidefines for Educator Evaluation do not specifically define
these types of observations and districts may define them as part of their
district evaluation and support plans, the state model SEED provides the
following definitions;

Formal In-Class Observations: last at least 30 minutes and are followed
by a post-observation conference, which inclues timely written and verbal
feedback,

Informal In-class Observations: last at least 10 minutes and are followed
by written and|or verbal feedback.

Non-classroom Ohservations/Reviews of Practice: include but are not
limited to: abservation of data team meetings, ahservations of coaching/
mentoring ather teachers, review of lesson plans or other teaching artifacts.

The following protocol may be used for conducting a formal in-class
observation that requires a pre- and post-conference:

A, Pre-Conference:

B. Observation:

C. Post-Conference;

D. Analysis:

E. Ratings/Feedback:

Before the observation, the evaluator will review
planning documentation and other relevant and
supporting artifacts provided by the teacher in
order to understand the context for instruction,
includingbutnotlimitedto:thelearingobjectives,
curricular standards alignment, differentiation
of instruction for particular students, assessments
used before or during instruction, resources and
materials,

Observers will collect evidence mostly for
Domains 1 and 3 during the in-class observation.

The post-observation conference givesthe teacher
theapportunitytoreflectananddiscussthelesson/
practice observed, progress of students, adjust-
ments made during the lesson, further supporting
ariifacts as well as describe the impact on future
instruction and student learning,

The evaluator analyzes the evidence gathered in
the observationand the pre-and post-conferences
and identifies the applicable performance
descriptors containedinthe CCTRubricfor Effective
Teaching 2014,

Based on the training guidelines for the CCT
Rubric for Effective Teaching 2014, the evaluator
will tag evidence to the appropriate indicator within
the domains and provide feedback to the teacher
While it is not & requirement for any single observat-
ion, evaluators may rate the indicatars.

y
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Comparison o the CT Common Core of Teaching and the CCT Rubric for Effective Teaching 2014

The Common Core of Teaching (CCT) Rubric for Effective Teaching 2014 is completely
aligned with the CCT. The CCT Rubric for Effective Teaching 2014 will be used to evaluate
ateacher’s performance and practice, which accounts for 40 percent of a teacher's annual
summative rafing, as required in the Connecticut Guidelines for Educator Evaluation and

the state model, the System for Educator Evaluation and Development (SEED).

CT Common Core of Teaching Standards

Domain 1

Domain 2

Domain 3

Domain 4

Domain 5

Domain 6

Content and Essential Skills which includes The Common Core State
Standards* and Connecticut Content Standards

(Classroom Environment, Student Engagement and
Commitment to Leaming

Planning for Active Learning

Instruction for Active Learning

Assessment for Leaming

Professional Responsibilities and Teacher Leadership

1ot in RED throughout the document reflects Common Core Stafe Standards

Because teaching is a complex, integrated activity, the domain indicators from the original CCT
have been consolidated and reorganized in this rubric for the purpose of describing essential
and critcal aspects of a teacher's practice. For the purpose of the rubric, the domins have
also been renumbered. The four domain and 12 indicators (three per domeain) identify the
essential aspects of a teacher's performance and practice:

CCT Rubric for Effective Teaching 2014

Domain 1

Domain 2

Damain 3

Domain 4

Demonstrated at the pre-service level as a
pre-requisite to certification and embedded
within the rubric.

(Classroom Environment, Student
Engagement and Commitment to Leaming

Planning for Active Learning

Instruction for Active Learing

Now integrated throughout the other domains

Professional Responsibilities and
Teacher Leadership

Connecticut State Department Of Education

sdeseed@ct.gov SEED

Generally

Observed

In-Class
Chservations

Non-classroom
observations/

reviews of practice

In-Class
Chservations

Non-classroom
observations/

reviews of practice
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CCT Rubric for Effective Teaching 2014 - AT A GLANCE

Evidence Generally Collected Through
In-Class Ohservations

Domain Classroom Environment, Student Engagement
and Commitment to Learning’
1 Teachers promate student engagement, independence

and interdependence in learning and facilitate a positive
learning community by:

13, Creating a positive leaming environment that is respansive to and
respectful of the learning needs of all students.

1b. Promoting developmentally appropriate standards of behavior
that suppart a productive learning environment for all students,

1¢. Maximizing instructional time by effectively managing routines
and transitions.

Domain Instruction for Active Learning

Teachers implement instruction to engage students in
rigorous and relevant learning and to promote their
curiosity about the world at large by:

3a, Implementing instructional content for learning.

3b. Leading students to construct meaning and apply new learning
through the use of a variety of differentiated and evidence-based
learning strategies.

3¢, Assessing student leaming, providing feedback to students and
adjusting instruction.

Evidence Generally Collected Through
Non-Classroom/Reviews of Practice

Planning for Active Learning

Teachers plan instruction to engage students in
rigorous and relevant learning and to promate their
curiosity about the warld at large by:

24, Planning of instructional content that is aligned with standards,
builds on students’ prior knowledge and provides for
appropriate level of challenge for all students.

2b. Planning instruction to cognitively engage students in the
content.

2C. Selecting appropriate assassment strategies to monitor student
progress.

Domain Professional Responsibilities and
Teacher Leadership
4 Teachers maximize support for student learning by
developing and demonstrating professionalism,
collaboration and leadership by:

4a. Engaging in continuous professional learning to impact
instruction and student learning.

4h, Collaborating to develop and sustain a professional learning
environment to support student leaming.

4¢, Working with colleagues, students and families to develop and
sustain a positive school climate that supports student learning.

Connecticut State Department Of Education | 4
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I Classroom Environment, Student Engagement and Commitment to Learning

Teachers promote student engagement, independence and interdependence in learning and factlitate a positive learning community by:

Indicator 1a ‘ Creating a positive learning environment that is responsive to and respectful of the learning needs of all students.”

Attributes

Rapport and positive
social interactions

Respect for student
diversity*

Environment supportive
of intellectual risk-taking

High expectations for
student learning

Below Standard

Interactions batween teacher
and students are negative

or disrespectful and/or the
teacher does not promote
positive sacial interactions
amang students,

Does not establish a learning
environment that is respactful
of students’ cultural,

social and/or developmental
differences and/or the teacher
does not address disrespectful
behavior.

Creates alearning
environment that
discourages students from
taking intellectual risks.

Establishes low expectations
for student leaming.

Developing

Interactions between teacher
and students are generally
pasitive and respectful and/
or the teacher inconsistently
makes attempts to promote
pasitive social interactions
among students,

Estahlishes a learning
environment that is
inconsistently respectful of
students’ cultural, social and/
or developmental differences,

Creates a learning
environment in which some
students are willing to take
intellectual risks.

Establishes expectations far
learning for some, but not all
students; OR is inconsistent in
communicating high expacta-
tions for student leaming.

Proficient

Interactions hatween teacher
and students are consistently
positive and respectful and
the teacher regularly
pramates positive social
interactions among students,

Maintains a learning
environment that is
consistently raspectful of all
students’ cultural, social and/

or developmental differences,

Creates a learning
environment in which most
students are willing to take
intellectual risks.

Establishes and consistently
reinforces high expectations
for learning for all students,

Exemplary

In addition to the characteristics
of Proficient, including one or more
of the following:

Thera s no disrespectful
behavior between students
and/or when necessary,
students appropriately
correct ane another,

Acknowledges and
incorparates students’
cuftural, social and
developmental diversity to
enrich learning apportunities,

Students are willing to take
intellectual risks and are
encouraged to respectfully
question or challenge ideas
presented by the teacher or
other students.

Creates appartunities for
students to set high goals and
take responsibility for their
own learning.

1 (earning needs of allstudents: Includes understanding typical and atypical growth and development of PK-12 students, including characteristics and performance of students with disabiltes, gifted/
falented students, and English language leamers. Teachers take into account the impact of race, ethnicity, culture, language, sacioeconomics and environment on the |eaming needs of students.

4 Student diversity: Recognizing individual differences including, but not imited to race, ethnicity, gender, sexual orientation, socioeconomic status, age, physical abilfies, intellactual abiliies, religious beliefs,
political beliefs, or other idzologies.
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[ Classroom Environment, Student Engagement and Commitment to Learning

Teachers promote student engagement, independence and interdependence in learning and facilitate a positive learning communily by:

Indicator 1b ‘ Promoting developmentally appropriate standards of behavior that support a productive learning
environment for all students.

Below Standard Developing Proficient Exemplary

In addition to the characteristics

Attributes of Proficient, including one or more
of the following:

Demanstrates little or no

evidence that standards of , Establishes high standards Student ehaor s
Communicating, behavior have been ESt}? bh.ShEbs stlandardls L | of hehavior, which are cormpletely appropriate.
reinforcing and established; and/or minimally eﬁf{?rzl::sr E:ténctc;\;l]s:ent Y consistently reinforced OR
maintaining appmpriate enforces expectations (e.g, resulng ingume terference Iresulting in Iitt!e orno Teacher seamlesslyresponds
standards of behavior e ?ndloolnsequences] . with student learning. |nterflerence g 121 to misbehavior without any
resulting in interference with learning. loss of instructional e,
student learning.
Studlents take an active role
Inconsistently teaches, When necessary, expliitly e E S high standards
Provides little to n models, and/or reinforces teaches, models, and/or of behaviors,
Promoting social instruction and/or social skills; does not routinely — positively reinfarces social OR
competence® and opportunities for students provide students with skills; routinely builds Students are encouraged to
responsible behavior to develop social skills and opportunities to seff-repulate  students” capacity to seff et T
responsible behavior. and take responsibilty for regulate and take srermle
their actions, responsibility for their actions.

and take responsibility for
their actions.

4 Social competence: Exhibiting seff-awareness, self-management, social awareness and social skills at appropriate times and with sufficient frequency to be effective in the situation
(Boyatzis, Goleman, & Rhee, 2000).

5 Proactive strategies: Include self-regulation strategies, problem-solving strateges, conflict-resolution pracesses, interpersonal communication and responsible decision-making.
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L: Classroom Environment, Student Engagement and Commitment to Learning

Teachers promote student engagement, independence and interdependence in learning and factlitate a positive learning community by:

Indicator 1C ‘ Maximizing instructional time by effectively managing routines and transitions?

Below Standard Developing Proficient Exemplary
In adlition to the characteristics
Attributes of Proficient,including ane or more
of the following:
. . : Teacher encourages and/or
Routines and transitions 5] Z?fsenmo::‘ﬂ:ﬂ:g&es 221':;?::31;??;'::::5 Establishes routines and provides opportunities for
appropriate to needs of S . ' transitions resulting in students to independently
routines and transitions resulting in some loss of
students e S maximized instructional time,  facilitate routines and
resulting in significant loss instructional time. transifons
of instructional time. '

6 Routines and transitions: Routines are non-instructional organizational activities such s taking attendance or distributing materials in preparation for instruction, Transitions are non-
instructional activities such as moving from one classroom activity, grouping, task or context to anather.

Comnctcu tateDepartment OfEducation
o 860-713-6868 sdeseedactgoy  SEED

G CsDE201

37



2: Planning for Active Learning

Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity about the world af large by:

Planning of instructional content that is aligned with standards, builds on students' prior knowledge and
provides for appropriate level of challenge for all students.

Content of lesson plan®
is aligned with standards

Content of lesson
appropriate to sequence
of lessons and
appropriate level

of challenge

Use of data to
determine students’
prior knowledge and
differentiation based on
students’ leaming needs

Literacy strategies™

Below Standard

Plans content that s
misaligned with or daes not
address the Common Core
State Standards and/or other
appropriate Connecticut
content standards.”

Does not appropriately
sequence content of the
lesson plan.

Uses general curriculum goals
to plan common instruction
and learning tasks without
consideration of data,
students’ prior knowledge or
different learning needs.

Plans instruction that includes
few opportunities for students
to develop literacy skills or
academic vocabulary.

Text in RED reflacts Common Core State Standards connections,

7 Level of challenge: The range of challenge in which a leamer can progress because the task is neither tao hard nor too easy. Bloom's Taxonomy - provides a way to organize thinking
skills into six levels, from the most basic to the more complex levels of thinking to facilitate complex reasoning, Webb's Depth of Knowledge (DOK| a scale of cognitive demand

identified as four distinct levels (1.basic recall of facts, concepts, information, or procedures; 2, skills and concepts such as the use of information (graphs) or requires two or more steps

Developing

Plans content that partially
addresses Comman Care
State Standards and/or other
appropriate Connecticut
content standards.

Partially aligns content of
the lesson plan within the
sequence of [essons; and
inconsistently supparts an

appropriate level of challenge.

Uses appropriate, whole class
data to plan instruction with
limited attention to prior
knowledge and/or skills of
individual students.

Plans instruction that
includes some apportuni-
ties for students to develop
literacy skills or academic
vocabulary in isolation.

Proficient

Plans content that directly
addresses Common Care
State Standards and/or other
appropriate Connecticut
content standards.

Aligns content of the lesson
plan within the sequence of
lessons; and supports an
appropriate level of challenge.

Uses multiple sources of
appropriate data to determine
individual students’ prior
knowledga and skills to plan
targeted, purposeful
instruction that advances

the learning of students,

Plans instruction that
integrates [iteracy strategies
and academic vocabulary.

Exemplary

n addition to the characteristcs of Proficient,

including one or mare of the following:

Plans for anticipation of
miscanceptions, ambiguities
or challenges and considers
multiple ways of how to
address these in advance.,

Plans to challenges students
to extend their learning to
make interdisciplinary
connections.

Plans for students to idantify
their own leaming needs
based on their own
individual data.

Designs opportunities to
allow students to
independently selact literacy
strategies that support their
learning for the task.

with decision points along the way; 3. strategic thinking that requires reasoning and is abstract and complex; and 4. extended thinking such as an investigation or application to real

work). Hess's Cognitive Rigor Matrix - aligns Bloom's Taonomy levels and Webb's Depth-of-Knowledge levels,

8 Lesson plan: a purposeful planned learning experience.
3 Connecticut content standards: Standards developed for all content areas including Early Learning and Development Standards (FLDS) for early childhood educatars.

10 titeracy strategies: Literacy is the ability to convey meaning and understand meaning in a variety of text forms (e.g, print, media, music, art, movement]. Literacy strategies include
communicating through language {reading/writing, listening/speaking]; using the academic vocabulary of the discipling; inferpreting meaning within the discipling; and communicating
through the discipline. Research shows that teacher integration of effective discipline-specific literacy strategies results inimproved student learning,

B
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2: Planning for Active Learning

Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by:

Planning instruction to cognitively engage students in the content.

Strategies, tasks and
questions cognitively
engage students

[nstructional resources®™
and flexible groupings™

Below Standard

Plans instructional tasks
that limit opportunities for
students’ cognitive

Selects or designs resources
andor groupings that do nat

Developing

Plans primarily teacher-
directed instructional
strategies, tasks and
questions that provide some
opportunities for students’
cognitive engagement.

Selects or designs resources
and/or groupings that

Proficient

Plans instructional

strategies, tasks and questions
that promote student
cognitive engagement through
problem-salving, critical or
creative thinking, discourse™
orinquinyhased learning and /
or application to other situations.

Selects or designs resources
andor flexible groupings that
cognitively engage students in

Exemplary

In addition to the characteristics
of Proficient, including one or more
of the following:

Plans to release responsibility
to the students to apply and/
or extend learning beyond
the learning expectation.

Selects or designs resources
for interdisciplinary

iti " minimally engage students connections that cognitivel
Support mgmt“:'e cognitively engage students or o niﬁvejlr angdgmimmall real world, global and/or S——— anje mn;
engageme.nt an support new leaming. sug ort niw learnin V career connections that HEEJ \gearnin
new learning P b support new learning. &

Text in RED reflects Comman Core State Standards connections.

11 piscourse: Is defined as the purposeful interaction between teachers and students and students and students, in which ideas and multiple perspectives are represented,
communicated and challenged, with the gol of creating greater meaning or understanding. Discourse can be oral diglogue (conversation|, written dialogue (reaction, thoughts,
foedhack], visual dialogue (charts, graphs, paintings or images that represent student and teacher thinking/reasaning]: or dialogue through technological or digital resources.

12 Inquiry-based learning: Occurs when students generate knowledge and meaning from their experiences and work collectively or individually to study a problem or answer
a question. Work is often structured around projects that require students to engage in the solution of a particular community-based, school-based or regional or global problem
which has relevance to their world. The teacher's role in inquiry-hased learning is one of facilitator or resource rather than dispenser of knowledge.

13 Instructional resources: Includes, but are nat limited to available: textbooks, books, supplementary reading and infarmation resources, periodicals, newspapers, charts, programs,
online and electronic resources and subscription databases, e-books, computer software, kits, games, transparencies, pictures, posters, art prints, study prints, sculptures, models,
maps, globes, motion pictures, audio and video recordings, DVDs, software, streaming media, multimediz, dramatic productions, performances, concerts, written and performed
music, bibliographies and lists of references issued by professional personnel, speakers {human resources) and all other instructional resources needed for educational purposes,

14 Flexible groupings: Groupings of students that are changeable based on the purpose of the instructional activity and on changes in the instructional needs of individual students over time.
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2: Planning for Active Learning

Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by:

Selecting appropriate assessment strategies™ to monitor student progress.

Below Standard Developing Proficient Exemplary

Inaddition to the charocteristics
of Proficient, inclucing one or more

of the following:
Does not plan criteria for Plans general criteria for Plans specific criteria for Plans o indude students
Criteria for student student success; and/ordoes  student success; and/orplans  student success; and plans develoning critria for
slccess not plan apportunities for some opportunities for opportunities for students to . p. : .
. . manitoring their own success,
studnts to self-assess. students to self-assess, self-assess using the criteria,

Plans assessment strategies Plans assessment strategies

Plans strategies to engage
Plans assessment strategies  that are partially aligned to elicit specific evidence of e 5sin assegssfnent
Ongoing assessment that are limited or not aligned  to intended instructional student leaming of intended . b
. . o . R criteria to self-monitor and
of student learning to intended instructional outcomes OR strategies that  instructional outcomes at :
iy e o reflect upon their own
outcomes. elicit only minimal evidence  critical points throughout
: progress,
of student learning, the lesson,

15 Assessment strateqies are used to evaluate student leaming during and after instruction.
1. Formative assessment is a part of the instructional process, used by teachers and students during instruction that provides feedback to adjust ongoing teaching and learning
toimprove students' achievement of infended instructional outcomes FAST SCASS, October 2006).
2. Summative assessments are used to evaluate student learning at the end of an instructional period. Summative assessment helps defermine to what extent the instructional
and leaming goals have been met.
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3: Instruction for Active Learning

Teachers implement insiuction to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by:

Indicator 3a ‘ Implementing instructional content™® for learning.

Attributes

Instructional purpose

Content accuracy

Content progression
and level of challenge

Literacy strategies”

Below Standard

Does not clearly
communicate learning
expectations to students,

Makes multiple content
ITOs,

Presents instructional

cantent thatlacks a logical
progression; andjor level of
challenge is at an
inappropriate level to advance
studant learning.

Presents instruction with few
opportunities for students to
develop literacy skills and/or
academic vacabulary.

Text in RED reflects Common Core State Standards connections.

Developing

Communicates learning
expectations to students and
sats a general purpose for
instruction, which may require
further clarification.

Makes minar content errors.

Presents instructional
content ina generally

|ogical progression and/or
at a somewhat appropriate
level of challenge to advance
student|earning.

Prasents instruction with
some opportunities for
students to develop literacy
<kills and/or academic
vocabulary.

Proficient

Clearly communicates
learning expectations to
students and sets a specific
purpose for instruction and
helps students to see how

the leaming is aligned with
Common Core State Standards
and/ar other appropriate
Connecticut content standards,

Makes no content errars,

Clearly prasents instructional
contentin a logical and
purposeful pragression and
at an appropriate level of
challenge to advance learning
of all students.

Presents instruction that
consistently integrates
multiple literacy strategies
and explicit instruction in
academic vocabulary.

16 Content: Discipline-specific knowledge, skills and deep understandings as described by relevant state and national professional standards.

Exemplary

In addition to the characteristics
of Proficient, including one or more
of the following:

Students are encouraged to
explain how the learning is

situated within the broader
learning context/curriculum.

Invites students to explain the
content to thair classmates,

Challenges students to extend
their learning beyond the
lesson expectations and make
cross-Curricular connections,

Provides opportunities for
students to independantly
selact literacy strategies that
support their learning.

17 Literacy strategies: To convey meaning and understand meaning in a variety of text forms (e.g,, print, media, music, art, movement]. Literacy strategies include communicating through
language (reading /writing, listening speaking]; using the academic vocabulary of the discipline; interpreting meaning within the discipline; and communicating through the discipline.
Research shows that teacher integration of effective discipline-specific literacy strategies results in student learning,
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3 Instruction for Active Learning

Teachers implement instuction to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by:

Indicator 3 b ‘ |eading students to construct meaning and apply new learning through the use of a variety of differentiated
and evidence-based learning strategies.

Attributes

Strategies, tasks
and questions

Instructional resources™
and flexible groupings

Student responsibility
and independence

Below Standard

Includes tasks that do not lead
students to construct new
and meaningful learning and
that focus primarily on low
cagnitive demand or recall of
information.

Uses rasources and/or
groupings that do not
cagnitively engaga students
0r support new leaming.

Implements instruction that
is primarily teacher-diracted,
providing little or no
opportunities for students
to develop independence as
learers.

Text in RED reflects Comman Core State Standards connections,

18 Instructional resources: Includes, but are not imited to textbooks, books, supplementary reading and information resources, periodicals, newspapers, charts, programs, anline and
electronic resources and subscription databases, e-books, computer software, kits, games, transparencies, pictures, posters, art prints, study prints, sculptures, models, maps, globes,
mation pictures, audio and video recordings, DVDs, software, streaming media, multimedia, dramatic productions, performances, concerts, written and performed music,
bibliographies and lists of references issued by professional personnel, speakers (human resources] and all other instructional resources needed for educational purposes.

Developing

Includes a combination of
tasks and questions in an
attempt to lead students to
construct new learning, but
are of low cognitive demand
and/or recall of information
with some opportunities
for problem-solving, critical
thinking and/or purposeful
discourse or inquiry.

Uses resources andjor
groupings that minimally
engage studants cognitively
and support new leaming.

Implements instruction that
is mostly teacher directed,
but provides some opportuni-
ties for students to develop
independence as leamers and
share responsiaility for the
learning process.

Proficient

Employs differentiated strategies,
tasks and questions that
cognitvely engage students n
constructing new and meaningful
leaming through appropriately
integrated recall, problem-
solving, critical and creative
thinking, purposeful discourse
and/or inquiry. At fimes, students
take the lead and develop their
own questions and problem-
solving strategies.

Uses resources and flexible
groupings that cognitively
engage students n
demonstrating new learning in
muliple ways, including appli-
cation of new learning to make
interdisciplinary, real world,
career or global connections.

Implements instruction that
provides multiple opportuni-
ties for students to develop
independence as learners and
share responsibility for the
|earning process.

Connecticut State Department Of Education
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Exemplary

n adition to the characteristics of Proficient,
including ane or mare of the fallowing:

Includes opportunities for
students to work
collaboratively to generate
their own questions and
problem-solving strategies,
synthesize and communicate
information.

Promotes student awner-
ship, self-direction and choice
of resources and/or flexible
groupings to develop their
learning.

Implements instruction that
supports and challenges
students to identify various
ways to approach learning
tasks that will be effective for
them as individuals and wil
result in quality wark.
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3: Instruction for Active Learning

Teachers implement instruction to engage students in rigorous and relevant learning and to promote their curiosify about the world at large by:

Indicator 3C ‘ Assessing student learning, providing feedback to students and adjusting instruction.

Attributes

Criteria for student
success

Ongoing assessment of
student learning

Feedback™ to students

Instructional
Adjustments”

Below Standard

Does not communicate
criteria for success and/for
opportunities for students to
self-assass are rare,

Assesses student leaming
with focus limited to task
completion and/or
compliance rather than
student achievement of
lesson purpose/objective.

Provides no meaningful
feedback or feedback acks
specificity and/or is
inaccurate.

Makes no attempts to adjust
instruction.

Developing

Communicates general criteria
for success and provides
limited appartunities for
students to self-assess.

Assesses student learning with
focus on whale-class prograss
toward achievement of the
intended instructional
outcomes.

Provides feedback that
partially guides students
toward the intended
instructional outcomes,

Makes some attempts to
adjust instruction that is
primarily in response to
whole-group performance.

Proficient

Communicates specific criteria
for success and provides
multiple opportunities for
students to self-assess.

Assesses student learning with
focus on eliiing evidence of
learning at critcal points in

the lesson in order to monitor
individual and group progress
toward achievement of the
intended instructional outcomes,

Provides individualized,
descriptive feedback that is
accurate, actionable and helps
students advance their
learning.

Adjusts instruction as
necessary in respanse to
individual and group
performance.

Exemplary

In addition to the characteristics
of Proficient, including one or more
of the following:

Integrates student input in
generating specific criteria for
assignments,

Promotes students’
independent monitoring
and self-assess, helping
themselves or their peers to
improve their learning.

Encourages peer feedhack
that is specific and focuses on
advancing student learning.

Students identify ways to
adjust instruction that will be
effective for them as
individuals and resufts in
quality work,

13 Feedhack: Effective feedback provided by the teacher is descriptive and immediate and helps students improve their performance by telling them what they are doing right and
provides meaningful, appropriate and specific suggestions to help students to improve their performance.

20 Instructional adjustment: Based on the monitoring of student understanding, teachers make purposeful decisions on changes that need to be made in order to help students achieve
|earning expectations.
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§: Professional Responsiilities and Teacher Leadership

Teachers maximize support for student learning by developing and demonstrating professionalism, collaboration and leadership by:

Indicator 43 ‘ Engaging in continuous professional learning to impact instruction and student learning.

Attributes

Teacher self-evaluation/
reflection and

impact on student
learning

Response to feedhack

Professional learning

Below Standard

Insufficiently reflects on/
analyzes practice and impact
on student [earning.

Unwillingly accapts
feedhack and
recommendations for
improving practice,

Attends required professional
learning opportunities but
resists participating.

Developing

Self-evaluates and reflects
on practice and impact on
student learning, but makes
limitad efforts to improve
individual practice.

Reluctantly accepts

teedback and
recommendations for
impraving practice, but changes
in practice are imited.

Participates in professional
learning when asked but
makes minimal contributions.

Proficient

Seff-evaluates and reflects

on individual practice and
impact on student [earning,
identifies areas for improve-
ment, and takes action to
improve professional practice.

Willingly accepts feedback

and makes changes in practice
based on feedback.

Participates activelyin
required professional learning
and seeks out opportunities
within and beyond the school
ta strengthen skils and apply
naw learning to practice.

Connecticut State Department Of Education
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Exemplary

In addition to the characteristics
of Proficient, including one or more
of the following:

Uses ongoing self-evaluation
and reflection to inifiate
professional dialogue with
colleagues to improve
collective practices to address
learning, school and
professional needs.

Proactively seeks feedback in
order to improve a range of
professional practices.

Takes a lead in and/or initiates
oppartunities for professional
learning with colleaguas,
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4: Professional Responsibilities and Teacher Leadership

Teachers maximize support for student learning by developing and demonstrating professionalism, collaboration and leadership by:

Indicator 4b ‘ Collaborating to develop and sustain a professional learning environment to support student leaming.

Attributes

Collaboration with
colleagues

Contribution to
professional learning
environment

Ethical use of technology

Below Standard

Attends required meetings to
review data but does not use
data to adjust instructional
practices.

Disregards ethical codes of
conduct and professional
standards.

Disregards established rules
and policies in accessing and
using information and
technology in a safe, legal
and ethical manner,

Developing

Participates minimally with
colleagues to analyze data and
uses results to make minor
adjustments to instructional
practices.

Acts in accordance with
ethical codes of conduct and
professional standards.

Adheres to established rules
and policies in accessing and
using information and
technology in a safe, legal
and ethical manner.

Proficient

Collaborates with colleagues
on an ongoing basis to
synthesize and analyze data
and adjusts subsequent
instruction to improve
student learning.

Supports colleagues in
exploring and making

ethical decisions and adhering
to professional standards.

Models safe, legal and

ethical use of information and
technology and takes steps to
prevent the misuse of
information and technalogy.

Connecticut State Department Of Education
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Exemplary

In addition to the characteristics
of Proficient, including one or more
of the following:

Supports and assists
colleagues in gathering,
synthesizing and evaluating
data to adapt planning and
instructional practices that
support professional growth
and student learning.

Collaborates with colleagues
to deepen the learning
community's awareness of the
moral and ethical demands

of professional practice.

Advocates for and promotes
the safe, legal and ethical use
of information and technology
throughout the school
community,
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4; Professional Responsibilities and Teacher Leadership

Teachers maximize support for student learning by developing and demonstrating professionalism, collaboration and leadership by:

Indicator 4C ‘ Working with colleagues, students and families to develop and sustain a positive school cimate
that supports student learning.

Below Standard Developing Proficient Exemplary
In adldition to the characteristics
Attri butes of Proficient, including one or more
of the following:
Participates in schoolwide Engages with colleagues, Leads efforts within and
Positve school cimate Does not contribute to a efforts todevelopa positive  students and families in outside the school to imprave
positive school climate. school climate but makes developing and sustaininga ~ and strengthen the school
minimal contributions. positive school climate. climate.
Communicates with Communicates frequently 3uPp|0 rtlsoollfefgﬁges " .
- L families about student and proactively with families VEIOpIG ENECIV WaYs
Limits communication with , , , , communicate with families
fomiles shout student academic or behavioral aboutleaming expectations and engaze them i o0x0r-
Family and community cademicor beharior performance through required  and student academic or tunih'eftgsu . rtth:iFr]chiI Js
engagement . reports and conferences; and  hehavioral performance; and -~ pport?
performance to required : . learning; and seeks input from
renorts and conferences makes some attempts to build  develops positive relation- P U
P ' relationships through ships with families to promote S W—-——"
additional communications.  student success, P g
development.
Sometimes demonstrates lack
f respect for cultural L : .
;iffr:?::cesﬂf?:n e Generally communicateswith ~ Consistently communicates  Leads efforts to enhance
' L milies and the communi with families and the culturally-responsive
Culturally responsive oyt dudents S ad i ith families and th fural '
communications® : in a culturally-responsive community in a culturally- communications with families

and families OR demonstrates
bias andor negativity in
the communty.

Mmanner.

responsive manner.

and the community,

21 ulturally-responsive communications: Using the cultural knowledge, prior experiences and perfarmance styles of diverse students to make learning more apprpriate and effective
for students and to build bridges of meaningfulness between home and school experiences,
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Equal Opportunity/Affirmative Action Policy

The Connecticut State Department of Education is committed to a policy of equal opportunity/
affirmative action for all qualified persons. The Department of Education does not discriminate
in any employment practice, education program, or educational activity on the basis of race,
color, religious creed, sex, age, national origin, ancestry, marital status, sexual orientation, gender
identity or expression, disability (including, but not limited to, mental retardation, past or
present history of mental disability, physical disability or leaming disability}, genetic information,
or any other basis prohibited by Connecticut state and/or federal nondiscrimination laws. The
Department of Education does not unlawfully discriminate in employment and licensing against
qualified persons with a prior criminal conviction. Inguiries regarding the Department of
Education’s nondiscrimination policies should be directed to Levy Gillespie, Equal Employment
Opportunity Director/American with Disabilities Act Coordinator, Title 1X /ADA/Section 504
Coordinator, State of Connecticut Department of Education, 25 Industrial Park Road,
Middletown, CT 06457 860-807-2071,
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Appendix B

Connecticut State Department of Education

The Connecticut
Common Core of Teaching (CCT)

Rubric for Effective Service Delivery
2014

Adapted for Student and Educator Support Specialists

A Rubric for the Observation of Performance and Practice to Help Identify
the Foundational Skills and Competency Standards that will Prepare
Connecticut Students to Succeed in College, Career and Life.

5 .
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CCT Rubric for Effective Service Delivery 2014 Development Committee
Introduction (CCT Rubric for Effective Service Delivery 2014, Training and Proficiency, Calibration)
Observation Process

Comparison of the CCT and the CCT Rubric for Effective Service Delivery 2014
CCT Rubric for Effective Service Delivery 2014 - AT A GLANCE

1. Environment, Student Engagement and Commitment to Learning
13. Promoting a positive leaming environment
1b. Promoting developmentally appropriate standards of behavior
1t. Maximizing service defivery
2. Planning for Active Learning
/2. Planning of prevention/intervention
21, Planning prevention/intervention to actively engage students
1. Selecting appropriate assessment strategies
3: Service Delivery
32, Implementing service defivery for leaming
3h. Leading students to construct meaning and apply new leaming
3. Assessing student learning, providing feedback to students and adjustments to service defivery

4: Professional Responsibilities and Leadership
43, Engaging in continuous professional leamning
Ah. Collaborating to develop and sustain o prafessional learning environment
Ac. Working with collagues, students and families to develop and sustain a positive school climate

\ Equal Opportunity/Affirmative Action Policy

Table of Contents

10
1

12
13
14

15
16
17

>

Connecticut State Department Of Education

S T S o e, B o o e e




CCT Rubric for Effective Service Delivery 2014 Committee

Connecticut State Department of Education

Stafan Pryor, Talent Office
Commissioner Dr.Sarah Barzee, Shannon Marimén,
Chigf Talent Cificer Division Director, Fducotor Fffectiveness and Professional Learning
Project Manager Facilitator
Kim Wachtelhausen Deborah Richards
(SDE CREC
Educator Effectiveness and Professional Learning and TEAM Program Manager Director of Student Services
Committee Members / Contributing Authors CSDE Consultants/
Elaine Chagnan Susan Kelleher Janet McCann Contributing Authors
Granby Public Schools/CEA Mitfard Public Schools Glzstonbury Public Schools/CEA .
Consulting Teacher Director of Pupil Personnel Speech ond Longuage ?;u::ma Eﬁﬁ?
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Introduction

Introduction to The CCT Rubric for
Effective Service Delivery 2014

The Connecticut State Department of Education |CSDE) recoznizes the
thallnges faced by districts in the evaluation of educators who teach in
non-tested grades and subjects. & group of these indrviduals are referred to as
Student and Educator Support Specialists (SE55). SESS educators are
thise individuals wha, by the nature of their job description, do not have
traditional classroom assignments, but serve a “raseload” of students, staff
andlor families. Inaddition, they often are not directly responsible for confent
instruction nor do state standardized assessments directly measure their
impact on students,

The CSDE, in partnership with SE55 representatives from around the state
developed the (0T Rubric for Efective Service Delivery 2014 for use with some
5E55 educators. This rubric was purposefully developed &5 a companion to the
CCT Rubric for Efective Teaching 2014 and parallels its structure and format to
illustrate the commn characteristics of effective practice across a variety of
educators in the service of children.

This version s offered 35 an option for use a5 part of a district's evaluation and
suppart plan and should be considersd by the established district Professional
Development and Evaluafion Committes (PDEC] as part of the discussion of
educator roles and responsibilities and approprizte observation frameworks.
specically, School Psychologists, Speech and Language Pathologists, School
social Workers and Comprehensive School Counselors may find this versicn
to be most appropriate. However, that doss not exclude other educatorsin a
school that have unique assiznments and responsibilities | &g, Board-Cerfified
Behavior Analyst (BCBA], Home School Family Lizison etr.) from considering
this rubric & a tool for observation of thair performance and practice,

\

Training and Proficiency

The CCT Rubric for Effective Senvice Delivery 2014 may be used by trained and
proficient evaluztors to observe a Students and Educator Support Specialist.
Accurate and relizble evaluation of the compatencies and indicators can only
b achieved through careful, rigorous training and demonstrated proficiency
that build on the experiance base and professional judzment of the educs-
tors wh use this instrument. As part of the CSDE- sponsored training, evalu-
ators will be provided sample performances and artifacts a5 well as decision
rules to guide their ratings.

Important! the ccr ubric for Effective Senvice Defvery 2014 s
not a checklist with pre-determined points. Rather, it is a ool that, when
combined with trining to ensure consistency and reliability of the collec-
tion of evidence, can lead to informed professional learning oppartunities to
advance professional practice.

Calibration

To ensure consistent and fair evaluations across different ohservers, set-
fings and educators, observers need to regularly calibrate their judgments
azainst those of their colleagues. Engaging in ongoing calibration activities
conductad around & common understanding of ood teaching and/or
service delivery will help to establish inter-rater reliability and ensure fair
and consistent evaluations, Calibration activifias offer the opportunity &
participate in rich discussion and reflection through which to deepen under-
standing of the CCT Rubric for Effective Service Deffvery 2014 and ensure that
ohservers can accurately measure educator practice against the indicators
within the observation tool.

"""""""" SEED

ﬁ_’ Connecticut State Department Of Education  w#
Al

51

& C3DE 2014



Observation Process

The CCT Rubrie for Effective Service Defivery 2014 can be wed by tralned and pro-
fleient evalustors to observe SESS practices. Each educator shall be observed at &
milplmiun, & stated in the Connecticut Guidelines for Educator Evaluation. In order
o promaote an authentic view of practios and to promate a culture of openness and
comfortwith frequentobservations andfeadback itisrecommended that evaluatorsuse s
combination of announced and unannounced observations. Al observations should
be followed by feedback, either verbal [e.g. a post conference, comments about
professional mestings presentations, etc.) or writhen (28, via emall, comprehensive
wirtte-up of both), within days of an observation. Specfic, actionable feedback ks alsa
used to [dantify professional leaming needs and tallor support o address those neads,

Evidence can be gathered from formal observations, Informal observations and non-
tlassroom observations)reviews of practice. As part of the inidal goal-setting confer-
ence, for SESS providers, it will be important to discuss, with an evaluatar, the varlous
learning emvironments where opportunites for observation can oceur, Although the

Formal In- Class/Learning Environment Observations =

AR least 30 minutes followed by a post-observation conference, which Includes Hmely
written and verbal feedback.

Informal In-Class/Learning Environment Observations =

A least 10 minutes followed by written andfor verbal feedback.

Non-classroom Observation/Reviews of Practice =

Include but are not limited to: observation of data team meetings or team meatings fo-
eused on individual students or groups of studants, observations of early intervention
team mrieetings, observations of individual or small group instruction with a student
putside of the clasroom, collaborative work with staff in and out of the classoom,
pravision of training and technical assistance with staff and/or families, and leading

Connecticut Guidelines for Educator Evaluation do not specifically define these types choolwice Il drectyrled tothe XS providsr'sares ofeperte

of obsarvations, the state model known as the System for Educator Evaluation and
Developrent (SEED], provides the following definitions:

The following protocol may be used for conducting a formal in-class/learning environment observation that requires a pre- and post-conference:
Before the observation, the evaluator will review planning documentation and other relevant artifacts provided by the SESS provider in

arder io understand the contest for the wark to be observed, including:the objactives for the activity; the service to be delivered; how
effectiveness for the activity will be assessed before, during and after; what materlals and respurces will be used,

A. Pre-Conference:

B, Observation:

Evaluators will collect evidence mostly for Domaing 1 and 3 during the observation.

The post-observation conference glves the SESS provider the opportunity to reflect and discuss the practice observed, progress of
the reciplents of the service, adjustments made during service delivery, further supporting artifacts as well as describe the impact on
fubure services and supports.

C. Post-Conference:

The evaluator analyzes the evidence gathered in the observation and the pre-and post-conferences and ideniifies the applicable
performance destriptor contained in the CCT Rubric for Effective Service Dellvery 2014,

Based on the training guidelines for the CCT Rubiric for Effecthie Service Delivery 2014, the evaluator will tag evidence to the sppropriate
indicator within the domains of the rubric and provide feedback to the SESS provider. While It is not  requirement for any single
abservation, the evaluator may rate the indicators,

#

E. Ratings / Feedback:

.7 J
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Comparison of the CT Common Core of Teaching and the CCT Rubric for Effective Service Delivery 2014

The Comman Core of Teaching [CCT) Rubrle for Effective Sarvice Dellvery 2014 & com-
pletely aligned with the CCT. The CCT Rubric for Effective Service Delfvery 2014 will be

uised to evaluste a service provider's performance and practice, which accounts for 40
percent of his/her annual summabive rating, & reguired In the Connectiout Guidelines for
Educatior Evaluation and represented within the state madel, the System for Educator
Evaluation and Development |SEED).

CT Common Core of Teaching Standards

Contant and Essential Skills which indludes the Common Core State

Domaind ¢ dardet and connechict Content Standards

Classroom Emvironment, Student Engazement and
Commitment to Leaming

Domain 2
Domain3  Planning for Active Leaming

Domaind  Instruchion for Active Leaming

Comain5  Assessment for Leaming

Domaing  Professional Responsibilities and Teacher Leadership

1 Test in RED throughout the document reflacts Commion Core State Standards

Because service dellvery Is 8 comnplex, Integrated acthdly, the domaln indicstoes from the
orfginal CCT hawe baen consolidated and reonganized in this rubric for the purpaze of describing
essential and critical aspects of practice. For the purpose of the rubric, the domalns have
als been renumbered. The four domaing and 12 indicataes (thiee per domain identify the
easential aspects of a service provider's perfarrnance and prectice:

CCT Rubric for :
Efectve Senvie Delbry 2014 Generally Observed
Demanstrated at the pre-service level
2 & pre-requisite to certification and
embedded within the rubric
_ Leaming Environment, Student In-Class/ Leaming
Domain1  Engagementand Commitmentts  Environment
Learning Observations
. Non-classroom
Domain2  Planning for Active Leaming observirtions
reviews of proctice
; o In-Class/Learning
Domain3  senvice Defivery Environment
(Observabons
How integrated throughout the other
domains
Domain 4 mﬁmﬂllihﬁ ohservations/
reviews of proctice
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The CCT Rubric for Effective Service Delivery 2014 - AT A GLANCE

Evidence Generally Collected
Through Observations

Domain: Learning Environment, Student Engagement
1 and Commitment to Learning

Senvice providers promote student engogement,
independence and interdependence in learning and
focilitate @ positive leaming community by:
1a. Promoting a positive learning environment that is respectful
and equitable.
1h. Promoting developmentally appropriate standards of behavior
that support a productive lzaming emvironment for all students,
1¢. Maximizing service delivery by effectively managing routines and
transitions.

Domain Service Delivery
Service providers implement prevention/intervention to
3 engage students in rigorous and refevant lsaming and to
promate their curiosity about the world ot large by:
3a. Implementing service delivery for leaming.
3b. Leading students to construct meaning and apply new leaming
through the use of avanety of differentiated and evidence-based
leaming strategies.
3¢. Assessing student learning, providing feedback to students and
adjusting s=rvice delivery.

Evidence Generally Collected Through
Non-Classroom/Reviews of Practice

Planning for Active Leaming
Service providers plan prevention/intervention to
engage students in rigorous and relevant leaming and
to promote their cunosity about the world at farge by:
23, Planning prevention/intervention that is aligned with
standards, builds on students’ prior knowledge and provides
for appropriate level of challengs for all students.
2h. Pianning prevention/intervention to actively engage students
in the content.
2¢. Selecting appropriste assessment strategies to monitor student
progress.

Doman Professional Responsibilities
and Leadership
4 Service providers maximize support for student learning
by developing and demanstrating professionalism,
collgbaration and leadership by:
43, Engaging in continuous professional leaming to impact
service delivery and student leaming.
db, Collzborating to develop and sustain a professional leaming
ennironment to suppart student learming.
8¢, Wrking with colleagues, students and families to develog and
sustain 3 positive school climate that supports student leaming,

-~
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1: Learning Environment, Student Engagement and Commitment to Learning
Service providers promote student engagement, independence and interdependence in learning and focilitate o positive learning community by:
indicator 13 | Promoting a positive leaming environment that is respectful and equitable?

Below Standard Developing Proficient Exemplary
In addition to the characteristics
Attributes ﬂfhofﬂ'ent,_r'rmwngwnrmre
of the following:
teradti . Interactions between service  Interactions between
eramamm?:m pioviier and sthukeefscre. | e L
Rapport and positive negative o ditespectul and| genemlhr:mme:d ” mmuﬁ:’.ﬂ?mm hdmﬁh:mmsuuhls
social interactions o the provider does not respectfl and|orthe provider - respecty provider  and|or when necessary,

promote posie s topromote posiivesocal  soclinteractionsamong comectone another,

FREFECtONS aMong stucdents. interactions among students.  students,
Dioes not establish 2 lzaming
emvironment that is respectful  Establishes a learning Maintzins a leaming Acknowdedges and

Respect for student of students’ cultural sodial environment that is enironment that is incorporates students’

diversi andor developmental inconsistently respectiul of consistently respectful of all - cultural, social znd

ersity’ diffzrences and/or the students’ cultural socialand/  students’ cutural socialand/  developmental diversity to

provider does not address or developmental differences, o developmental differences.  enrich leamning oppertunities.
disrespectiul behavior

Students are willing to take
Createsand/orpromotesa  Creates and/or promotes a “‘“"F‘““’f"”’"’“‘“?“ intellectual risks and are

: . A S . leaming environment in
Environment supportive  leaming environment that learming emdronment in which hich most stdens e encouraged to respectfully

of intellectual risk-taking ~ discoursges studentsfrom  some students arewilingto : question or challenge ideas
¢ taking inelectuzl risks. tebe ntelectual ks ﬂ"gw’m presented by the provider
other students.
Establishes expectations for Creates .
: ) . oippartunities for
High expectations for ~ Establishes ow expectatons m"-ﬁ!‘:ﬂ“?".“l"“t.““.' wﬁh‘.""m students to et high goals and
student learning for student earing ents OR s nconsitentn - renforces Ngh BXQectaions .y, ooy for ther
communicating high expecta-  for leamning for all students. own learm
tions for student lzaming.

2 Respectful ond equitabls Jsaming emvironment: Understanding that educators must continuusly work o snsure ot only that educstionsl leaming environmants are Incusive and respectiul of ll sudents but
thiy alai affer opportunties for equitable aceass, sundvabilty, outputs and outcomes. Branson, C, & Gross, 5. Edk.). (2004). Handboak of Ethical Educational Leadership, Aoutledge.

3 Shuden diversity: Recognlaing Individual differences ncluding, but rot limited to race, ethalcity, pender, sewusl orlentation, socloacancric status, age, physical abilifes, intedactual abiltes, rellgious beliefs,
politcal bellefs, or ather idealagles.
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1: Learning Environment, Student Engagement and Commitment to Learning

Service providers promote student engagement, independence and interdependence in leaming and facilitate o positive learning community by:
indicator ] b Promoting developmentally appropriate standards of behavior that support a productive leaming environment

for all students,

Below Standard
Attributes

Demonstrates little or no

o evidence that standards of

Communicating, behavior have been
reinforcing and established: and/or minimally
maintaining appropriate  enforces expectations (e.g,
standards of behavior ~ ulesiand consequences)

resulting in interference with

student leaming,

. . Provides fittle to no
Promoting social instruction andfor
competence* and opportunitiss for students
responsible behavior o develop social skills and

responsible behavior

Developing

Establishes standands of
behavior but inconsistently
enforces expectations
resulting in some interference
with student learming.

Inconsistently teaches,
miodels, and/or reinforces
social skills; does not routinely
provide students with
opportunities to self-regulate
and take responsibility for

their actions.

Proficient

Establishes high standards
of behavior, which are

resulting in little or no
interference with student
lezming.

When necessary, explcitly
teaches, models, and/or
skills; routinely builds
students’ czpacity to self-
regulzte and take
respanzibility for their 2ctions.

Exemplary

In adglition to the charactenistis

of Proficient, inciuing ons or more
0f the following:

Student behavior is
complteyceveopmentaly
appropriate.

OR

4 social competence: Exhibiting self-awareness, seff-management, social awareness and social skills 3t appropriate times and with sufficient frequency to be effective in the situation

{Boyatis, Goleman, & Rhee, 2000),

5 Proactive strategies: Include seff-regulation strategias, problem-solving strategies, conflict-resolution progesses, interpersonal communication and responsible decision-making.
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I: Learning Environment, Student Engagement and Commitment to Learning
Service providers promote student engagement, independence and interdependence in learning and facilitate  positive learning community by:
indicator 1C Maximizing service delivery by effectively managing routines and transitions.?

Attributes

Routines and transitions
appropriate to prior
needs of students

Below Standard

Dioes not establish or
ineffectively establishes
routines. Doss not manage
fransitions from one task to
another effectively, resulting
in significant loss of service
delivery time.

Developing

Inconsistently establishes
routines. Inconsistently
manages transitions,
resutting in some boss of
service delivery time.,

Establishes routines

and effectively manages
- e

maximized service delivery

Exemplary

In acldition to the charactenistics
of Proficient, including one or mare
of the following

Service provider encourages
for students to demenstrate
and/or independently

facilitate routines and
k e

& Rowtines and transitions: Routines can be instrucbonal or non-instructional organizational achivities. Transitions are non-instructional activities such as moving from one grouping, task

OF COnteit to another,

o

Connecticut State Department Of Education

SEED

@ CS0E 201

57



2: Planning for Active Learning

Service providers plan prevention/intervention to engage students in rigorous and relevant leaming and to promate their curiosity about the world at large by:

Planning prevention/intervention that s aligned with standards, builds on students’ prior knowledge and
provides for appropriate level of challenge” for all students,

Below Standard Developing Proficient Exemplary
Inkiton i the chorachists of Proicen,
ineluding ane or more of the folowing:
s intervention  Plans on/intervention  Plans on/intervention
Pians pravention/| ion  Plans prevention/| ion  Plans prevention/| j
: . tetimilmedwithordoss  thatpatalyaligswih  thatdivecty alis with Anticpates and plans for
Plrwge.nhul."ﬁ naemm" not address the appropriate. appropriate Connectiout approprizte Connectiout challenges and considers
fian d.l:rj Igne Connecticut content standards®  content standards, and)for content standards andor proactive approaches to
standards and|or discipine-specific state  discipline-specficstate puide-  discipline-specificstateand  address these in advance.
and nationd guidelines, fnes, national guidziines
Prewenﬁun!‘intervenﬁon Does not plan prevention/ Partially pians prevention/ o onfnterention Plans to challenge students
rests on evidence-based  intervention using evidence-  intervention using evidence- ?M;T'mm IMEre! e 0eend theirlaming to
practice, student need  basedpractics sudemtreed  basedpractice sudentreed ESEL IM:T o Makecomectonstothe
and appropriate level of appropriate evel of and appropriate evel of Jevel of challne PRICRY schiool setting and larger
thallenge. challenge. : word.
of challenge
Uses muitiple sources of .
Use of dats to oot by TS EIS iy
: Plans ion/intervention  Plans prevention/intervention . their own lzzming needs
determine students’ students’ prior knowledge
- without consideration of dafa,  with limit=d attention to prior d stiIL';gl based on their own
et st rornowiedz e nowedgeandorsilsof o PanterEeted, il data toadhance
differentiate based o0 iferen amingreeds.  incivicual stucents st ey lamning, rowth and
students’ leaming needs il
the learning of students.
Pians e Plans prevention/intervention  Plans prevention/intervention Eﬁ:ﬂ:;m”' I Muf:hf
Comnectiontoschool  thetincudesfewopport- 12 1 udes some thatncluces mu il select preventionintenven-
setting and lareer world  fies for students to connect to g e e 11 tion strategies that support
E Ige <choot st and reer world connect to school settingand  connect to school setting and their leaming in the schoo
ngand BRET TS | ol =t gir lzaming in the schoo

Teut in RED reflects Common Cors State Standards connactions.

setting and |arger world.

T Lewel of challenge: The range of challenge in which a leamer cin progress because the task is neither too hard nor too #azy. Bloom's Taxonomy - provides 2 way to organize thinking skills into six
levvelz, from the most basic to the more comples |evels of thinking to fadfitate complex reasoning. Webb's Depth of Knowledge (DOK] - 2 scale of cognitive demand identified 2z four distingt fey-
els (L basic recall of facts, concepts, information, o procedures; 2. skills and concepts such 2s the use of information (Fraphs) or requires two or mare Seps with dection paints along the way, 3.
sirategic thinking that requires reasoning and is abstract and compley; and 4. evtended thinking such a5 an imestigation or appfication to real work]. Hess's Cognitiee Rigor Matrix - aligns Bloom's
Tangnomy levels and Webb's Depth-of-Knowledge levek.

& Prevention/Intervention phan: 2 purposeful planned learning experience

5 Connecticut content standards: Stancards developed for 2l content areas including Common Care State Standards (CCS5) inclusive of College and Career Readiness Anchor Standards and Early
Learning and Development Standards (ELDS).

10 Muliple sources of dota: May include existing data or data to be collected, Diata may formal |standardized tests) or infarmal (survey responzes, interviews, anecdots), grades etc ) and data may

be formative or summative. p
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2: Planning for Active Learning

Service providers plan prevention/intervention to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by:
Planning prevention/intervention to actively engage students in content,

Below Standard Developing Proficient Exemplary
In addition to the charctenistics
of Proficiant, including one or mare
of the following:
Planz instructional
Flans primarily service strategies, tasks and questions
Strategies, tasks and Plans preventionntervention  provider-irected prevention/ - thatpromot stucent Plans to refease responsibilty
, X tasks that fimit opportunities  intervention sirategies, tasks  activeengagementthroush  tothe students to appy and/
questions actively for students'active andquestons that provide.~ problem-soling, crificlor  or extend leaming to cther
engage students engagement. 50me opportunities for creative thinking, discourse™  situations.
students' active engagement.  orinuinybased leaming™ and |
o application to other Stuatiore.

) Selectsordesigns resources Selects or designs resources
Resources” and flexible  Selects or designs resources  and|for groupings that and)or fladble groupings that

groupings support andfor groupings that donot  minimally engzge students  actively engage students in B
‘ . i that actively engage students
active engagement and actively engage students or and minimally support new real world, global and/or 10 extend new leami
new leaming suppart new leaming. leaming about the world career connections that &
at [arge. support new lEaming.

Tet in RED reflacts Comman Core State Standards connactions.,

11 piscourse: 15 defined 25 the purposeful interaction between senvice providers and students and students and students, in which ideas and multiple perspectves are represented,
communicated and challenged, with the goal of creating greater mezning or understanding. Discourse can be orl dtalugue [conversation], writien dislozue (reaction, thoughts,
feedhack], visual dizlogue charts, graphs, paintings or images that represent student and teacher thinking/reasoning), or dialogue through technological or disital resources.

12 inquiry-based learning: Occurs when students generate knowledge and meaning from their experiences and work collectively or individually to study a problem or answer
A question. Work is often structured around projacts that require students to angage in the solution of a particular community-based, school-based or rezional o global problam
which has relevance to their world. The service provider's role i inquiry-based laaming is one of faclitator or resource rather than dispenser of knowledge.

13 Resources: Includes, but are not limited to available: textbooks, books, supplementary reading and information resources, periodicals, newspapers, charts, programs, online and
glectronic resources and subscription databases, a-hooks, computer software, kits, games, transparendies, pictures, posters, art prints, study prints, sculptures, maodels, maps,
globas, motion pictures, audio and video recordings, OVDs, software, streaming media, multimedia, dremafic productions, performances, concerts, written and performed music,
biblingraphizs and lists of referances issued by professional personnel, speakers (human resources) and all other instructional resources needed for educational purposes,

14 Fiexible groupings: Groupings of students that are changeable based on the purpase of the instructional actiity and on changes in the instructional needs of individual students over time.
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2: Planning for Active Learning

Service providers plan prevention/intervention to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by:

Selecting appropriate assessment strategies to monitor studant progress,

Below Standard Developing Proficient Exemplary
In adelition to the charactenistics

of Proficient, incuding one o more
of the following:

Dioes not plan aiteria for Plans general ariteria for Plans specific criteria for

Criteria for student student success; and/or does  student success; andforplans  student success; and plans F'imsm_mm g
SUICCESS Pot plan opportunities o~ some oppartunfies for opportunitis for students to m“'e.lup.rg m—
students o seffassecs students to self-assess. sefassess using the criteri e GRS

Plans assessment strategies Plans assessment sirategies )
Plas asesment stategies thataeparlyalimedt  welcitspecficeidencent | SeteEes (0 ngage

Ongoing assessment that are limited ornot aligned  intended prevention/interven-  intended prevention/inter- MT E:f::n
of student learning tointendsd prevention/ tinoones ORsttegis ventinoutomesataial o " ﬂ:f‘:"m

inervention autcomes. that el iy il paints throughout the
eidence of fudent kaming.  prevention/imenentionplan. T e

13 gssessment strotegies are used to evaluate student learming during and after service delivery.
1. Formative assessment i a part of the instructional process, used by service providers and students during service delivery that provides feedback to adjust ongoing sarvices
and learning to improve students” achievement of intended instructional/ program outcomes FAST SCASS, Octobar 2006).
1. Summeative assessments are used to evaluate student leaming at the end of a service period. Summative assessment helps determine to what extent the service and leaming
20als have baen met.
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3: Service Delivery

Service providers Implement preventionyintervention to engage students in rgorous and relevant learning and to promate their curiosity about the world ot large by:
indicator 33 ‘ Implementing service delivery* for leaming.

Below Standard Developing Proficient Exemplary
- Inaddinona the chomctrtesof Profcan,
Attributes g el
Clearly communicates Stud i
leaming expectations to o I::ﬂ'e i mf
Communicates laming students and sets 3 specific tErvention s situated within
. . Docsnot ceary expectations to students and Purpmefg‘pmenhmf the [
Prevention/intervention . . sefs 3 peneral purposefor ~ intervention and helps s context
communicate leaming : : students tosee how the curriculum. Students will
purpase S——— prevention/intervention, tosee how dersandig
I ' which may require further leaming iz aligned with of o )
clarification. Commion Core Standards e |
andfor discipline spacific state i
and national guidelines.
: : : . Prevention/intervention Invites students to explain the
Prevention/intervention ial.m ":memmnfm L':Emﬂ:m mtﬂ;f delivery demonstrates flevibil-  prevention/intervention plan
plan precision mmﬁ = FJ:HE“ oo h[x’rm WM ity and sensithity to targeted  and how it applies to their
' ' putcomes. erowth and development.
Delivers prevention] ?MF”’:?"“IHBW m\f!f:u’:fmﬂm Challnges students to axtend
Preventionfintervention  FEnentonthaladsa Hervention Ina gen . therleaming beyond the

: Iogical progression, is not gl POETESSION, 5 SOMe- pu_rpmeful PR, prevention/intervention
progression and level of tonieq, A evdencbased aten-  vidence-bsed,atenteto i
thallenge :]ﬂ.lj u*rt[E mhaserl, — tive to student needs and student needs and at an m“’“"’?‘”"‘; theschooland

- gf;a" OappIOPrEte  appropriate level of challenge.  appropriatelevel of challenge to e o
FEE. toadvance studentleaming.  advance leamingof all tudents, e hoTe-

. Delivers prevention/interven-  Delivers prevention/interven-  Delivers prevention,interver- i ltnl ; hm
Connection to school tion with few opportunities  tion with some opportunities  tion that consistently . I| i
and larger world forstudentstoconnecttothe  forstudentstoconnect tothe  integrates into the school M"'“P"h” ﬂﬁ'“ w"“m ml'

school setting and largerworld.  school setting and larger world.  setting and larger world. —

Teut in RED reflacts Commin Core State Standards connections.
18 Service delfvery framewark: & set of principles and best practices used to puide the design and implementation of sarvice as described by state and national professional standards.
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J: Service Delivery

Service providers implement prevention/intervention to engage students in rigorous and relevant learning and to promote their curiosity about the world ot large by:

Indicator 3b ‘ Leading students to construct meaning and apply new learing through the use of a variety of differentiated
and evidence-based learning strategies,

Attributes

Strategies, tasks
and questions

Resources” and
flexible groupings*

Student respansibility
and independence

Below Standard

Strategies, tasks and
questions do not lead
students to construct new
and mezningful lzaming.

Uses resources and/or
Eroupings that do not
actively engage students
o support new leaming.

Implements prevention/
intervention that is primarily
provider-directed, providing
little or no opportunities for
students to develop
independence a5 leamers.

Teut in RED reflects Comman Core State Standards connechions,
A7 Resources: fdudes, b ar ot e o estbooks, books, supplementary readieg and Ineametion esturces, penodicals, newsgapers, chasts, peograms, online and eledtronic resgurtes and subscrgion ditabises,
bk, ot st ik, games, trnspatesces pictunes, postes, ar i, sudy s, sclgfures, modsls, mags, plobes, motian plcture, aud and vides recoedings, DNDs, software, shesming medla, mltimedl, dramsatc prodc-
Foi, peomsances, concerts, wilte and perforesed mause, bibogpaptes and it o eferences s by profeslonal personnel speakirs [uesan resource) and allother tructionalrescurces neede for edocaoeal purpeses
18 Fiexible groupings: Grusigs o susersthl s chargeabl e o e purpse ot nsruchonel iy e o chngs i the el nesof bl et o e

Developing

Uses  combination of tasks
and questions in an attempt
to lead students to construct
new lzzming, with some
opportunities for problem-
salving, critical thinking and)
or purposeful discourse or
inquiry.

Uses respurces andjor
groupings that minimally
engage students actively to
sUpport new leaming.

Implements prevention /inter-
vention that is mostly provider-
directed, but provides some
opportunities for students to

develop independence 3 leam-

ers and share responsibility for
the learning process.

Proficient

Employs differentiated
strategies, tasks and
questions that actively
engage students in
constructing new and
meaningful leaming
through appropriatey
integrated disipline-specific
tools that promote problem-
solving, critical and creative
thinking, purposeful
discourse and/or inguiry.
Uses resources and flexible
roupings that actively
engage students in
demanstrating new [aming
in multiple ways, including
application of new leaming
to make real world, career or
global connections.

Implements pravention/
intervention that provides
multiple opportunities for
students to develop
independence 2 [eamers
and share responsibility for
the lzaming process.

Connecticut State Department Of Education &

SEED

Exemplary

i adktion i the chimcteristics of Proficant,
inguding one or more of the following:

Includes oppartunitis

for students to work
collaboratively, when
appropriate, and to

generate their own questions
and problem-solving
strategies, synthesize and
communicate

information.

Promites student owner-
ship,sefdirecton and choice
of resources andor flexible
Eroupings to develop his/her

learming.

Implements prevention/
intervention that supports and
challenges students to identify
Various ways to approach leam-
ing tasks that will be effective
for them as individuals and will
result in quality outcomes.

& C30E 201
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3: Service Delivery

Senvice prowiders implement prevention/intervention to engage students in rigorous and relévant learming and to promote their cuniosity about the world ot large by:
indicator 3C | Assessing student learning, providing feedback to students and adjusting service delivery.

Below Standard Developing Proficient Exemplary
In addition to the characteristics
Attributes ofroficiet, inclcingoneor o
of the following:

Dioes not communicate Communicates general criteria — Communicates spedific aitera —
Criteria for student (riteria for success andjor for success and provides for success and provides 'ldamf',-lg“m'il'ﬁ nd an;jmm:lg
SUCCEsS opportunitiss for studentsto  limited opportunities for miultiple opportunitias for A _

self-assess are m@re. students to self-assess. stugdents fo sefassess. G| Citea for slecess

Assesses student leaming Assesses student leaming with

with focus limited to task Assesses student learning focus on progresstowardthe  Promotes students'
Ongoing assessment of completion andjor with focus on progress toward  prevention/intervention in independent monitoring
ctudent leami compliance rather than achievement of the intended ~ orderto monitor individualand — and self-assessment, helping

UGERL Ieaming student zchievement of prevention/ Eroup progress toward achieve-  themselves or their peers to

outcomes in prevention/ intervention cutcomes. ment of the intended preven-  improve their learning.

intervention plan. ionyintervention outcomes,

Provides no meaningful e Providesindiidualied, g e cob reflection or

tedback or feedhack ladks partially guides students desariptive feedback that is that s spe
Feedback® to students ack r e toward the intended e i

specicy andjor s prEentionfimsnenion  students advance thei LEl i

iNaCCurate. OUtCOES. leaming, student leaming.

) Adjusts delivery of Students identify ways
Prevention/ Makesnoattemptstoadjust  Makes some attempts to prevention,intervention to adjust prevention,
intervention delivery of prevention/ adjust defivery of prevention/  planas necessaryin response  intervention plan that wil
adiustments"” intervention plan. intervention plan. o individual and group be effective for them

perfammance. & indviduals.

13 peerdback: Effective feedback provided by the service provider is descriptive and immediate and helps students improve their parformance by telling them what they are daing right
and provides meaningful, appropriate and specific suggestions to help students to improve their performance.

20 Prevention/intervention odjustments: ased on the monitoring of student understanding, sendce providers make purposeful dedsions on changes that need to be made in onder to help students
acfieve [eaming expectations,

=+
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4 Professional Responsibilites and Leadership

Service providers maximize suppart for student leaming by developing and demonstrating professionalism, collaboration and leadership by:
indicator 4 Engaging in continuous professional learning to impact service delivery and student leaming,

Below Standard Developing Proficient Exemplary
In oddition to the chararteristics
Attributes of roficent, cling onecrmore
af the following
Uses angoing self-2valuztion
Senice provider Seff evaluates and reflecs fmﬁ";ﬂjﬁ and eflecion toiniate
self-evaluation/reflection Insufficiently reflects on/ on practice and impact on impact on student eamin professional diglogue with
di de analyzes practice and impact  student leaming, but makes identifes areas o' & colleagues to improve
and impacton student o, o dent feaming imited efortsto improve POV olectve practices o acdress
leaming inividual pracice mentand e a0 i ool and

improve professional practice. fessional needs.

Reluctantly accepts

:ﬂf"f“ feadback and Wilingly accepts feschack  Proactvely seehs eedback in
Response to feedback m; otions or recommendations for and makes changes in practice  order to improve a range of
S ) improving practice, and/or based on feedback. professional practices.
IMRINg praceice changes in practice e imited.
Partiiates actiely in
Atends required professionsl  Participatesin professionsl ;ﬂ“ﬂ"ﬂﬁm' 'Ei.:j“;"‘ Takes 2 ead in and]or infiates
Professional learning leaming cpportunitiesbut  leamingwhen aged bt L wﬂw nme' u 5|:||| L opRoruritis for professiona
resists particpating, makes minimal contributions. - pen il and apply learning with colleagues.
new |earming to practice.

% Connecticut State Department Of Education  w#
o SEFD
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4: Professional Responsibilites and Leadership

Service providers maximize support for student leamning by developing and demaonstrating professionalism, collaboration and feadership by:
Indicator 4b Collabarating to develop and sustain a professional learning enviranment to support student leaming.

Below Standard Developing Proficient Exemplary
. In addition to the characteristics
Attributes ofboces, csding o or more
of the following:
Collaborstes with colleagues  Supports and assists
. . Farticipates minimally with on an ongoing basis to coll=agues in gathering,
Attends required meetings to . . .
Colsbortonith ~ revdmm e OISRSEMARGER  snlemadudied  spifeigandealan
colleagues data to adjust prevention/ Tmﬁf mtsup maor s ﬂﬁ“m@“ toadptpanning e
el o Intervention practics. DIACtce T mprove tucknt  fices tha support proesiond
lezming. growth and student learning.
L . Collaborates with coll=agues
Contribution to Disregards ethical codes of ~ Actsin accordance with SW“LH@F" to degpen the learming
pofessionalleaming  condutandprofesionsl el ndescfconductand  SPOTESIOTE - communityssvarenesof e
D standards. professional standards. o ecsions NS aNENE ) o eicl demands
o professional standards. of professions| pracice,
Disegards estabihedrules  Achersstoestablishedndes  Models safe. el and Advocates for and promotes
and pofices inaccessingand  and policiesin accessingand  ethical use of information and  the safe, legal and ethical use
Ethical use of technology  using information and using information and technologyandtakes stepsto  of information and technology
technology in 3 safe, legal technology in a safe, legal prevent the misuse of throughout the schoal
and ethical manner, and ethical manner. information and technology.  community.

#
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4: Professional Responsibilites and Leadership

Service providers maximize support for student leaming by developing and demonstrating professionalism, collaboration and leadership by:
ndicator &€ Working with colleagues, students and families to develop and sustain a positive school climate

that supports student learning.
Below Standard Developing Proficient Exemplary
I addition to the characteristics
Attributes of roficint, incucing ne r moe
ofthe folowing
Participates in schoohwide Engages with colleagues, Leads efforts within and
TR Dioes not contribute to 3 efforts to develop 2 positive. students and families in outside the school to improve
positive schoo! dimate. schood climate but makes developing and sustaining a and strengthen the school
minimal contributions. positive school climate. dlimate.
Commuricates vith Communicates frequenty ?‘“’"‘?‘ colleagues n o
. . families shout student mipmatehvibfmis
Limits communication with academic o behavioral about leaming expectations communicate with families
: : families about student : e e 2nd engage them in oppor-
Family and community . \ performance through required  and student academic or ” P
academic or behavioral ; : . tunitizs to support their child's
engagement performance to required reports znd conferences; and  behavioral performance; and leaming and sesks inpyt rom
and conferences miakes some attempts to build  develops positive relztion- famifis and nities 1o
' relationships through ships with families to promote support student erowth and
additionz| communications.  student success. deel
Sometimes demonstrates
. ARG oerly commuricatswith oty cmmunicates Lesds fors oenfance
Culturally-responsive v with s ES and the community vith faifes andthe culturally-responsive
communications™ f‘rg‘g”’?l'. n’ﬁ p e In2uraliresponsie communityinacuiturally-  communications with families
taias aﬁ}gﬂ i Manner, FESPONSIVE MAnner, and the community.
the community.

21 Culturally-responsive communications: Using the cultural knowledge, prior experiences and performance styles of diversa students to make leaming more appropriate and effective
for students 2nd to support connectedness between home and school experiences.
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Equal Opportunity/Affirmative Action Policy

The Connecticut State Department of Education is committed to a policy of equal opportunity/
affirmative action for all qualified persons. The Department of Education does not discriminate
in any employment practice, education program, or educational activity on the basis of race,
color, religious creed, sex, age, national origin, ancestry, marital status, sexual orientation, gender
identity or expression, disability (including, but not limited to, mental retardation, past or
present history of mental disability, physical disability or learning disability), genetic information,
or any other basis prohibited by Connecticut state andjor federal nondiscrimination laws. The
Department of Education does not unlawfully discriminate in employment and licensing against
qualified persons with a prior criminal conviction. Inquiries regarding the Department of
Education’s nondiscrimination policies should be directed to Levy Gillespie, Equal Employment
Opportunity Director/American with Disabilities Act Coordinator, Title [X /ADA/Section 504
Coordinator, State of Connecticut Department of Education, 25 Industrial Park Road,
Middletown, CT 06457 860-807-2071,

4
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Appendix C

e
SLO Development Guide
i 3
= o 5 - Teacher Rewviewsar:
cE EE =2 SLO Title: Grade: | Date:
EE =2 =5 Content Area: School:

Student Cearning TObjective
What Is fhe expectafion for sfedenf improvemenf relsfed fo school improvement gosls ?

S0 Toous siaement 0=scTDes & Droad goal 10T SIN0ent lEarming Snd =X pem =d Sihaent

im prowement

[ RETIECE high Srpeciaions 107 SIPOSN IMphoy ST S SIS 107 MaseEry Of Comen or Skl
develpment

[5 tied to the schod im provement plan

EBaseline — Trend Data
Whatf dafs were reviewed for fhis SLO? How do fhe dafs supporf fhe SLO?

TENTTIES SOUr e B) O 058 S0 SIS e T ave, PG LG [Pre-a5 Seasi e, trend aa
historical dats, prior grades, feedback from parents and previows teschers, and other bassine dsis
SUMMAalI=s SI00=n 051510 JemoNEDeE SPecIlic SIU0 &Il Nesd 101 e lEsming conen Ted 100
s pecific standards (Tneluding srengihes and wesknesses)

~ Ftudent Population
Who are you going fo include in fhis objecfive? Why is fhis famgef group'class selecfed?

JUSTMES Wiy This CEss an0/.0r Iangei=d grolp was s=Sened, 86 &0 ppoted by date companng fie |
idendfied populaton of students to & broader conrect of students (is., other classes, pravious
YEIr's students, Sic )

ESCTIDES Charsci=rs STden N With NUmen & Sped i city InCIu0ing S pecia nesas
relevant to the SL0O{=.g. | haved English langusage learners, 4 students with reading
s sbites. . )
[ TRCINGSS 3 [Srge proporton of SI0ents IEU0Ing SpeciiG Tage] QIoups wheE Sppropnas |

Handards and Learning Content
What are fhe sfandards connecfed fo fhe leaming confenf?

SIS & goal Tof Sinoent learning Tha oenties i g 8nd core 085S, Oomains, Lo E0ge, Sn o
skills stuwdents sre expectad to scguie for which baseline deeindicate 8 nead
AlIgNE [0 Epeci ¢ applicabis SEndanis [Comimen ok, onreCUT L, T airnal of Ivausiny

standards)

Interval of Instruction
Whaf is fhe fime penod fhaf insfruciion for fhe leaming confenf will ooowr?

Specifies staut and srop daves which includes the maprity of the cowss length

Assessments
How will yrow measwre fhe oufeome of powr SLO7

IoEntmes by Ep ecifl chame The pre-as 55 Smen i=. oS FSESeSsmEnS, SN0 o pErformance
mMessures
KNS MroEr e 315 SESSMNENT MEMS SNl OF ML ChaEna arming {ﬂ'ﬁr'”l,l'“‘y

FAESESSMEN Of peENormance MEeasUures 15 Jesigned 10 255655 S0 [Earning oDEcvely, mirk, and |
includes plans for consistent sdministration procedurnss

[ Emphasiz 86 conSiTICI=0-IEspons s of pENoIMEnc e 1asis 8N WyNET Girder T
[ FEMCIMance of ClCome Meas Ies SIS STR0eNS 10 G ﬁa;pplﬂ"ﬂﬁ
knowledge/skils

[ InOIcSTes Thal INele S1e CEAT SnSwel ey, Soonng gUiies , SN0l TLDNcs 107 31185 sessment Tens
or performances tssks

Indicators of Academic Growth and Development [TAGDsNGrowth Targets
Whaf are fhe guanfifafive fargefs thaf will demonsirafe achisvemenf of fhe ELO7

=== N T TE G =) = o El=icy OF 3 [SIge Propoliion Of SIU0EMs ha are
rigorous, sttenable, snd meeror excesd dEfrict expactatons rrg-::-r{:ul.:1.=.r;;e1= refiect both grastsr
-:-|:.1r ot knraiedge Snd compiesxty of thankng reguired tor Socess)

Haselne and (rend dai= suppon EEEI I'E_ 13,315_

In5trU{=tH:-naI S-trate-gle-s.ls-uppurts
Whaf mefhods will youw wse fo sccomplish fhis SLO? How will progress be monfored?
Whaf professionsl leamingsupporfs do yow nesd fo achisve fhis SLOP

[IEnnEs and 0esobes 1he r:=-'g.-_|r;| TCIONE] ST eges 10 e Talken uning NG TCoon
= I5=0 10 QUItE INSITIC oo
[ TOenohes prof=ss onal IESrmingy s Ippons nes0ea H:--:{I'lm =00
[ OETinEsS oW S2Ch SO0UCSIoT CONTIDUES 10 e oversll IESTning SO wWiven MoTe Than Cne

exdncator is involad in the 5100

o HESO: g
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MISSION STATEMENT

The mission of the Regional School District 13, a community that celebrates learning, honors
tradition and embraces change, is to ensure that all students will be engaged and ethical
lifelong learners and citizens who will thrive, excel, and contribute in an ever changing,
interdependent world by providing challenging, diverse, and nurturing experiences that
empower each student to succeed through meaningful partnership with family and community.

STATEMENT OF BELIEFS
We believe that:

¢ Every human being has inherent worth.

¢ Everyone wants to succeed and can be a successful learner.

“*Meaningful learning requires the active involvement and commitment of the learner.

¢ Individuals are responsible for their actions.

¢ Each individual bears responsibility for the welfare of others.

+¢ Diversity enriches a society and its individuals.

¢ Change demands that learning continue throughout one's life.

¢+ Growth, innovation and creativity require the willingness to take risks.

¢ The level of expectation drives the level of achievement.

¢ Achievement builds self-worth; self-worth promotes achievement.

*¢Education and learning are the shared responsibility of the students, the family, the school,
and the community.

**The support and involvement of the community are critical to the quality of the schools.

¢+ People are the most important resource in achieving educational excellence.

*»*The future of a just and democratic society depends on an educated citizenry.
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REGIONAL SCHOOL DISTRICT 13 CORE ETHICAL VALUES

As a school community, we are committed to growing in good citizenship and personal
integrity; thus, we are continually asking ourselves:

Am | showing RESPECT for:

Myself?

The worth and rights of others?

The views of others?

Personal, school and community property?
The environment?

R/ 7 7 X/ X/ X/
LA IR X R X S X IR K4

Am | accepting RESPONSIBILITY for:
¢ My own actions and words?
% My own welfare and the welfare of others?
¢ My personal growth and learning?
** Making ethical choices?

Am | practicing HONESTY:
s With myself?
% With others?
% In my work?

Am | showing KINDNESS by:

0,

¢ Treating others the way | would want to be treated?

0,

% Promoting the well-being of others?

0,

% Being patient with myself and others?

0,

*» Acting with compassion?

X/

X/

X/

X/

Am | showing COURAGE by:
% Standing up for moral principles?
¢+ Persisting in the face of adversity?
% Being willing to accept challenges?
¢ Being true to myself?

Respect, Responsibility, Honesty, Kindness and Courage are the core ethical values we strive to

embrace and practice in Regional School District 13.
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GUIDING PRINCIPLES

Our guiding principles are aligned with the Connecticut Guidelines for Educator Evaluation and
are based on the following.

1. The primary purpose of educator evaluation is to strengthen individual and collective
practices in order to improve student growth;

2. Educator evaluation is standards-based, using the Connecticut Common Core of
Teaching for Educator Evaluation and the Common Core of Leading: Connecticut
Leadership Standards for Administrator Evaluation;

3. The Common Core State Standards, adopted by Connecticut in 2010, as well as state
assessments and locally-developed curriculum standards are the basis for

establishing outcomes at the district and school levels;

4. The guidelines support continuing collaborative dialogue around teaching and
learning in order to increase student academic growth and development;

5. The guidelines clearly connect professional learning to the outcomes of the
evaluation process.
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CORE DESIGN PRINCIPLES

The following principles have been built into the Regional School District 13 Administrator
Evaluation Plan:

1. Focus on what matters most: The State Board guidelines for evaluation specifies four
areas of administrator performance as important to evaluation — student learning (45%),
administrator practice (40%), stakeholder feedback (10%), and educator effectiveness
(5%). Since the first two components make up 85% of an administrator’s evaluation, we
focus the bulk of our model design on specifying these two components. In addition, we
take the view that some aspects of administrator practice, most notably instructional
leadership, have a bigger influence on student success and therefore demand increased
focus in the evaluation plan.

2. Emphasize growth over time: The evaluation of an individual’s performance should
primarily be about his or her improvement from an established starting point. This
applies to the professional practice goals and the outcomes they are striving to reach.
Attaining high levels of performance matters, and for some administrators, maintaining
high results is a critical aspect of their work. But the model should encourage
administrators to pay attention to continually improving their practice. Through the goal-
setting processes described within this document, this plan does that.

3. Leave room for judgment: In the quest for accuracy of ratings, there is a tendency to
focus exclusively on the numbers. We believe that of equal importance to getting better
results is the professional conversation between an administrator and his/her supervisor
that can be accomplished through a well-designed and well-executed evaluation system.
The process requires administrators to observe the practice of administrators enough to
make informed judgments about the quality and efficacy of their practice.
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OVERVIEW OF PLAN

The Regional School District 13 Administrator Evaluation Plan develops and promotes a shared
understanding of administrator effectiveness. The plan defines administrator effectiveness in
terms of (1) administrator practice (the actions taken by administrators that have been shown
to impact key aspects of school life); (2) the results that come from this leadership (educator
effectiveness and student achievement); and (3) the perceptions of the administrator’s
leadership among key stakeholders in their community. See Figure 1 on the following page.
The plan provides a structure for the ongoing development of administrators. This structure
provides a basis for assessing administrators’ strengths and growth areas as well as feedback to
support their development. This plan meets the requirements for the evaluation of 092
endorsement holders as outlined in Connecticut Statute and Connecticut State Board of
Education regulations.

ORIENTATION AND TRAINING

Annually, all administrators being evaluated will participate in an orientation so that they will
understand the four performance categories, the processes, and the timelines for the
evaluation system. The administrator will provide the administrators with materials used in the
evaluation process, including the rubric for assessing administrator practice, the instruments to
gather feedback from stakeholders and forms that show the process and calculation by which
all evaluation elements will be integrated into the overall rating. Special attention will be paid
to the Connecticut School Leadership Standards and the Leadership Practice Rubric, so that all
administrators fully understand the Performance Expectations and the requirements for being a
proficient administrator. Training in calibration, conducting effective observations, and
providing high-quality feedback will also be provided. Administrators who are new to the
district will be required to participate in the state - sponsored five day training.
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INTRODUCTION TO THE ADMINISTRATOR EVALUATION PLAN

. Observation of Leadership Performance and Practice (40%)

0,

. Stakeholder Feedback (10%)

% Assessed by the administration of a survey with measures that align to the
Connecticut Leadership Standards.

Multiple Student Learning Indicators (45%)
+» Assessed by performance and growth on three SLO’s based on locally-
determined measures. They will account for 45% of the administrators’
evaluation.

Educator Effectiveness Outcomes (5%)

0,

+* Measured by an aggregation of educators’ student learning objectives (SLO’s).

FIGURE 1

Stakeholder Educator
Feedback 10% Effectiveness
Outcomes 5%

ADMINISTRATOR EVALUATION TIMELINE

*» Assessed by direct observation of practice and the collection of other evidence.
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The chart below describes the process by which administrators and their administrators collect
evidence about practice and results, culminating with a final rating. The chart also references
the appropriate forms.

Due Date Activity Associated Forms
By August 1 Orientation and Context Setting N/A
By Sept. 15 Goal Setting Conference Goal Setting Forms in Protraxx
Fall Observations 1. Administrator - Leader:
School-Site First and second year administrators and/or Evaluation Rubric 2015
Or administrators who have received ratings of “developing” 2. Administrator Observation
District-Site or “below standard “: two school-site observations in the Response Form
Observations | fall: By November 1, January 1
Administrators who have received ratings of “proficient”
or “exemplary” - one school-site observation in the fall by
November 1
Assistant Principal: one school-site observation in the fall
by November 1
Central Office Administrators: one district-site
observation in the fall by November 1
By March 1 Mid-Year Formative Review 1. Administrator Evaluation:
Self-Assessment Completed Mid-Year Self-Assessment
2. Administrator Evaluation:
Mid-Year Check-in
Conference Notes
Spring Observations 1. Administrator - Leader:
School-Site First and second year administrators and/or Evaluation Rubric 2015
Or administrators who have received ratings of “developing” 2. Administrator Observation
District-Site or “below standard” two school site observations in the Response Form
Observations | spring: by March 1, and May 1.
Administrators who have received ratings of “proficient”
or “exemplary” - one school-site observation in the_spring
by May 1
Assistant Principal: one school- site observation in the
spring - by March 1
Central Office Administrators: one district--site
observation in the spring by May 1
By June 30 End of Year Summative Review 1. Administrator — Leader:
Self-Assessment Completed Evaluation Rubric-End-Of-
Year Self Reflection
2. Administrator — Leader
Evaluation Rubric
Summative
3. Administrator Summative
Response Form

OVERVIEW OF THE TIMELINE

Each administrator participates in the evaluation process as a cycle of continuous improvement.
The cycle is the centerpiece of state guidelines designed to have all administrators play a more
active, engaged role in their professional growth and development. For every administrator, as
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illustrated in Figure 2, orientation and context-setting are followed by the goal-setting process,
setting the stage for implementation of a goal-driven plan. The cycle continues with a mid-year
formative review, followed by continued implementation. The latter part of the process offers
administrators a chance to self-assess and reflect on progress to date, a step that informs the
summative evaluation. Evidence from the summative evaluation and self-assessment become
important sources of information for the administrator’s subsequent goal setting, as the cycle

continues into the subsequent year.

FIGURE 2: Administrator Evaluation Cycle

Step 5: End of
Year Summative
Review

Step 4: Mid-
year Formative
Review

Step 1:
Orientation and
Context Setting

Step 2: Goal
Setting Process

Step 3: Plan
Implementation
and Evidence
Collection
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STEPS IN THE EVALUATION CYCLE

Step 1: Orientation and Context Setting

To begin the process, the evaluator provides the administrator with a copy of the Administrator
Evaluation Plan. All student learning data must be available, as soon as published, for review by
the administrator. The Stakeholder Survey data must also be available for review by the
administrator. The superintendent communicates his/her student learning priorities for the
year in the form of a district improvement plan. From this plan, the administrator develops a
school improvement plan from which student learning goals (SLOs) are developed.

Step 2: Goal Setting Process

The goal-setting forms are to be completed by the administrator being evaluated. Specifically,
administrators will identify three Student Learning Objectives (SLOs) and one stakeholder
feedback target.

Next, the Superintendent and the administrator meet to discuss and agree on the selected
outcome goals. This conference will result in an agreement between the Superintendent and
administrator on specific measures and performance targets for the student learning objectives
and stakeholder feedback. The Superintendent and administrator also discuss the appropriate
resources and professional development needs to support the administrator in accomplishing
the goals. Together, these components — goals, and the resources and supports — comprise an
individual’s evaluation plan. See Figure 3. In the event of any disagreement, the administrator
makes the final determination about the performance targets. The goal-setting form is to be
completed by the administrator being evaluated. The goals, activities, outcomes, and time line
will be reviewed by the administrator’s evaluator prior to the beginning work on the goals.

The administrator will establish a schedule of school-site or district-site observations with the
administrator to collect evidence and observe the administrator’s work. For tenured
administrators, including tenured Central Office Administrators, the first school-site or district-
site observation will take place by January 1 and the second school or district-site observation
will take place by May 1. For administrators new to the district, school, or profession; assistant
principals, and/or tenured administrators who have received a rating of developing or below
standard, four observations will take place by November 1, January 1, March 1, and May 1.
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Figure 3

—

Available Data

Superintendent’s

Priorities
SLO 1
District Improvement Plan
SLO 2
School Improvement SLO 3
Plan
Survey Target

Prior Evaluation
Results
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Step 3: Plan Implementation and Evidence Collection

As the administrator implements the plan, the administrator and the administrator both collect
evidence about the administrator’s practice. For the evaluator of tenured administrators, this
must include two observations. For tenured administrators receiving ratings of Developing or
Below Standard, this must include four observations. For non-tenured administrators, this
must also include four observations. The administrator must provide the administrator with
written feedback following each observation. School visits offer critical opportunities for
administrators to observe, collect evidence, and analyze the work of administrators and provide
invaluable insight into his or her performance and offer opportunities for ongoing feedback and
dialogue. The administrator rubrics should be used in the following ways:

Helping administrators to improve: The rubric is designed to be developmental in use. It
contains a detailed continuum of performance for every indicator within the Connecticut
School Leadership Standards, in order to serve as a guide and resource for school
administrators and evaluators to talk about practice, identify specific areas for growth and
development, and have language to use in describing what improved practice should be.

Making judgments about administrator practice: In some cases, evaluators may find that an
administrator demonstrates one level of performance for one concept and a different level of
performance for a second concept within the same row. In those cases, the administrator and
evaluator will use judgment to decide on the level of performance for that particular indicator.
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3. Assigning ratings for each performance expectation: Evaluators and administrators will be

required to complete this rubric at the Indicator level for any self-assessment or evaluation
process. Evaluators and administrators will review performance and complete evaluation detail
at the indicator level, and may discuss performance at the element level, using the detailed
information as supporting evidence, as needed. As part of the evaluation process, evaluators
and school administrators should identify a few specific areas for ongoing support and growth.

Step 4: Mid-Year Formative Review

By March 1, there will be a formal mid-year formative review in which opportunity is provided
for the evaluator and administrator to discuss progress toward the student learning targets. In
preparation for the meeting, the administrator completes the self-assessment, analyzes
available student achievement data, and considers progress toward his or her goals. The
meeting is also an opportunity to surface any changes in the context (e.g., a large influx of new
students) that could impact accomplishment of outcome goals; goals may be changed at this
point. The evaluator is required to provide written feedback on administrator performance
following the mid-year review.

Step 5: End - of - Year Summative Review

The administrator being evaluated completes a self-assessment on the six performance
expectations of the Connecticut School Leadership Standards. For each expectation, the
administrator determines whether he/she needs to grow and improve practice on this
expectation; has some strength on this expectation but needs to continue to grow and improve;
is consistently effective on this expectation; or can empower others to be effective on this
expectation. The administrator will also assess his or her progress on each SLO, stakeholder
feedback. The administrator submits the self-assessment to the administrator.

The evaluator and the administrator meet to discuss the administrator’s self-assessment and all
evidence collected over the course of the year. This meeting serves as an opportunity to convey
strengths, areas for growth, and their probable rating. After the meeting, the evaluator assigns
a summative rating and generates a summary report of the evaluation before the end of the
school year.

The evaluator shares it with the administrator and adds it to the administrator’s personnel file.
The administrator can add any written comments within two weeks of receipt of the report. If
and when state test data is used for the final rating, a final rating may be revised before
September 15™ when state test data are available.
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1. LEADERSHIP PRACTICE (40%)

An assessment of an administrator’s leadership practice, by direct observation of practice and
the collection of other evidence, is 40% of an administrator’s summative rating. Leadership
practice is described in the Common Core of Leading: Connecticut School Leadership Standards,
adopted by the Connecticut State Board of Education in June of 2012, which use the national
Interstate School Administrators Licensure Consortium (ISLLC) standards as their foundation
and define effective administrative practice through six performance expectations.

1. Vision, Mission, and Goals: Educational leadership ensures the success and
achievement of all students by guiding the development and implementation of a
shared vision of learning, a strong organizational mission, and high expectations for
student performance.

2. Teaching and Learning: Educational leadership ensures the success and achievement
of all students by monitoring and continuously improving teaching and learning.

3. Organizational Systems and Safety: Educational leadership ensures the success and
achievement of all students by managing organizational systems and resources for a
safe, high-performing learning environment.

4. Families and Stakeholders: Educational leadership ensures the success and
achievement of all students by collaborating with families and stakeholders to respond
to diverse community interests and needs and to mobilize community resources.

5. Ethics and Integrity: Education leadership ensures the success and achievement of all
students by being ethical and acting with integrity.

6. The Education System: Educational leadership ensure the success and achievement of
all students and advocate for their students, faculty and staff needs by influencing
systems of political, social, economic, legal, and cultural contexts affecting education.

Vision,
Mission &

Goals
Ethics & Organizational

Integrity <4 Systems &
Safety
Teaching &

Learning ‘

The

Educational Families &

System Stakeholders
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An assessment of an administrator’s leadership practice — by direct observation of practice and
the collection of other evidence is 40% of an administrator’s summative rating. All six of the
performance expectations from the Common Core of Leading: Connecticut School Leadership
Standards contribute to successful schools, but research shows that some have a bigger impact
than others. In particular, improving teaching and learning is at the core of what effective
educational leaders do. As such, Performance Expectation 2 will be weighted 30%, while
Performance Expectations 2-5 will be weighted 15% each, and Performance Expectation 6 will
be weighted 10%. The weighting will be consistent for all principals and other Regional School
District 13 administrators. In order to arrive at these ratings, administrators are measured
against the Leader Evaluation Rubric which describes leadership actions across four
performance levels for each of the six performance expectations and associated elements.

FOUR PERFORMANCE LEVELS

The four performance levels are:

Exemplary The exemplary leader focuses on the concepts of developing capacity for action
and leadership beyond the individual leader. Collaboration and involvement
from a wide range of staff, students, and stakeholders is prioritized as
appropriate in distinguishing Exemplary performance from Proficient
performance.

Proficient The rubric is anchored at the Proficient level using the indicator language from

highlighted in bold in the Proficient level.

the Connecticut School Leadership Standards. The specific indicator language is

Developing The developing level focuses on leaders with a general knowledge of leadership
practices but most of those practices do not necessarily lead to positive results.

Below The below standard level focuses on a limited understanding of leadership

Standard practices and general inaction on the part of the leader. Two key concepts,

indicated by bullets, are often included as indicators. Each of the concepts
demonstrates a continuum of performance across the row, from below
standard to exemplary.

Performance indicators provide examples of observable, tangible behavior that indicate the
degree to which administrators are meeting each performance expectation. Administrators and
administrators will review performance and complete the evaluation at the performance level,
NOT at the domain level. Additionally, it is important to document an administrator’s
performance on each performance expectation with evidence generated from multiple
performance indicators, but not necessarily all performance indicators. As part of the
evaluation process, administrators and school leaders should identify a few specific key areas
for ongoing support and growth.
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DEFINITION OF EFFECTIVENESS AND INEFFECTIVENESS

Administrator effectiveness will be based upon a pattern of summative ratings derived from the
new evaluation system. All administrators will need to have a rating of Proficient or Exemplary
within two years of the implementation of the plan. After the first two years of implementation
of the program, administrators will be required to have no more than one summative rating of
Developing during the two year period and a summative rating of Proficient or Exemplary in
the other year. Any administrator with a rating of Developing or Below Standard will be placed
on an Improvement and Remediation Plan.

ARRIVING AT A LEADERSHIP PRACTICE RATING

Summative ratings are based on the preponderance of evidence for each performance
expectation in the Connecticut School Leadership Standards. Administrators collect written
evidence about and observe the administrator’s leadership practice across the six performance
expectations described in the rubric. This is accomplished through the following steps,
undertaken by the administrator being evaluated and by the administrator completing the
evaluation:

1. Evaluator of administrators who have received ratings of Exemplary or Proficient will
conduct two school-site or district-site observations, one to be done by January 1 and
the other to be done by May 1. Administrators of administrators who are serving in the
role of Assistant Principals or new to the district, school, or profession, and/or who have
received ratings of Developing or Below Standard will conduct four school-site or
district-site observations to be done by November 1, January 1, March 1, and May 1.

2. The evaluator and administrator hold a mid-year formative review by March 1 with a
focused discussion of progress toward proficiency in the identified goals.

3. By June 30, the administrator being evaluated reviews all information and data collected
during the year and completes a summative self-assessment, identifying areas of
strength and continued growth. The evaluator and the administrator meet to discuss all
evidence collected. Following the conference, the evaluator uses the preponderance of
evidence to assign a summative rating of exemplary, proficient, developing, or below
standard for each performance expectation. Then the evaluator assigns a total practice
rating based on the criteria listed in the matrix below and incorporates this information
into the administrator’s summative evaluation.
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LEADERSHIP PRACTICE MATRIX

Exemplary (4)

Proficient (3)

Developing (2)

Below Standard (1)

Exemplary on Teaching
and Learning

Exemplary on at least
2 other performance
Expectations

No rating below
Proficient on any
performance expectation

At least Proficient on
Teaching and Learning

At least Proficient on at
least 3 other performance
expectations

No rating below
Developing on any
performance expectation

At least Developing on
Teaching and Learning

Below Standard on
Teaching and Learning

At least Developing
on at least 3 other
performance expectations

Or

Below Standard on at
least 3 other
performance
expectations

2. STAKEHOLDER FEEDBACK (10%)

Feedback from stakeholders will be assessed by a survey with measures that align to the
Connecticut Leadership Standards. The survey will be done on-line using Survey Monkey.com.
This will allow stakeholders to remain anonymous. The survey will be a fair, valid and reliable
measure of administrator effectiveness. For school-based administrators, stakeholders solicited
for feedback will include educators, staff, and parents. Central office administrators are rated
based on feedback from the stakeholders whom the administrator directly serves.

Administrators will collect and analyze stakeholder feedback data that will be used for
continuous improvement. More than half of the rating of an administrator on Stakeholder
Feedback is based on an assessment of improvement of time. Surveys will be administered one
time per year in the spring. The spring survey data will be used by administrators as baseline
data for the following academic year.

ARRIVING AT A STAKEHOLDER FEEDBACK RATING

Arriving at stakeholder feedback is accomplished in the following steps, undertaken by the
administrator being evaluated and reviewed by the administrator:

1. Review survey data.

2. Set one target for growth on a selected measure.

3. Administer the survey to relevant stakeholders, in the spring.

4. Collect aggregate data to determine whether the administrator achieved the established

target.
5. Aratingis assigned, using the chart below:

Exemplary (4) Effective (3) Developing (2) Below Standard (1)

Made little or no
progress against
target

Made progress but
did not meet target

Exceeded target Met target
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3. MULTIPLE STUDENT LEARNING INDICATORS (45%)

For the 2015-2016 academic year, the required use of state test data is suspended, pending federal
approval. Given this, the entire 45% of an administrator’s rating on student learning indicators shall
be based on locally-determined student learning objectives (SLO’s). These SLO’s will comprise the 5%
of the Whole-School Learning Indicator rating for educators.

LOCALLY-DETERMINED MEASURES

As outlined in the table below, administrators will establish three Student Learning Objectives
(SLOs) on measures they select. In selecting measures, certain parameters apply: 1) All
measures must align to Connecticut or National Learning Standards; 2) At least one of the
measures must focus on student outcomes from subjects and/or grades not assessed on state-
administered assessments; 3) For administrators in high school, one measure must include the
cohort graduation rate and the extended graduation rate. Examples of SLOs are listed in the
chart below.

Student Learning Objective 1 Student Learning Objective 2
Elementary or Student/School Achievement | Broad discretion based on district, school
Middle School in non-tested subjects or and student data
Principal grades
High School Graduation Rates (meets the Broad discretion based on district, school
Principal non-tested grades or subjects | and student data

requirement)

High School
Assistant Principal

Graduation Rates (meets the
non-tested grades or subjects
requirement)

Broad discretion: Indicators may focus on
student results from a subset of educators,
grade levels, or subjects, consistent with the
job responsibilities of the assistant principal
being evaluated.

Central Office
Administrator

Broad discretion: Indicators may be based on results in the group of schools,
group of students, or subject area most relevant to the administrator’s job

responsibilities, or on district-wide student learning results.

Beyond these parameters, administrators have broad discretion in selecting objectives,
including, but not limited to: 1) Student performance or growth on state-administered
assessments and/or district adopted assessments not included in the state accountability
measures; 2) Students’ progress toward graduation in the school using strong predictive
indicators, including but not limited to 9™ and/or 10™ grade credit accumulation and/or the
percentage of students that pass 9t and/or 10%" grade subjects most commonly associated with
graduation; 3) Students’ performance or growth on school or classroom-developed
assessments in subjects and grade levels for which there are not available state assessments.
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PROCESS FOR SETTING STUDENT LEARNING OBIJECTIVES (SLOs)

The process for selecting SLOs should strike a balance between alignment to district student
learning priorities and a focus on the most significant school-level student learning needs. To
do so, it is critical that the process follow a pre-determined timeline:

1. First, the district establishes student learning priorities for a given school year based
on available data. These are in the form of a district improvement plan with
continuation for multi-year improvement strategies or a new priority that emerges
from achievement data.

2. The administrator uses available data to craft an improvement plan for the school or
department. This is done in collaboration with other stakeholders and includes a
manageable set of clear student learning targets.

3. The administrator chooses student learning priorities for her/his own evaluation
that are (a) aligned to district priorities (unless the school is already doing well
against those priorities), and (b) aligned with the school/department improvement

plan.

4, The administrator chooses measures that best assess the priorities and develops
clear and measurable student learning objective for the chosen
assessments/indicators.

5. The administrator shares the student learning objectives with her/his evaluator,

informing a conversation designed to ensure that:

e The objectives are adequately ambitious.

e There is adequate data that can be collected to make a fair judgment
about whether the administrator met the established objectives.

e The objectives are based on a review of student characteristics (e.g.,
mobility, attendance, demographic and learning characteristics)
relevant to the assessment of the administrator against the objective.

e The professional resources are appropriate to supporting the
administrator in meeting their performance targets.

6. The administrator and evaluator collect interim data on the SLOs to inform the mid-
year conference (which is an opportunity to assess progress and, as needed, adjust
targets) and summative data to inform summative ratings. See chart on the next
page for summative ratings.

ARRIVING AT A STUDENT LEARNING RATING

Exemplary Proficient Developing Below Standard
Met all 3 objectives Met 2 objectives Met 1 objective and Met 0 objectives
and substantially and made made substantial OR
exceeded at least 2 | substantial progress | progress on at least | Met 1 objective and
targets. on the third 1 other. did not make
OR substantial progress
Met all 3 objectives on either of the
OR other 2.
Met all 3 objectives
and made
substantial progress
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4. EDUCATOR EFFECTIVENESS OUTCOMES (5%)

Five percent of an administrator’'s summative rating is based on educator effectiveness
outcomes as measured by meeting a target of a high percentage of educators who meet the
student learning objectives outlined in their performance evaluations. See the table below for
the targeted percentages.

Improving educator effectiveness is central to an administrator’s role in driving improved
student learning outcomes. That is why, in addition to measuring the actions that
administrators take to build capacity in their teaching staff, other things like conducting
educator evaluations, hiring, placement, and ongoing professional development are critical
activities for leaders. The administrator evaluation plan also assesses the outcomes of all of
that work.

In the Regional School District 13 Evaluation Plan, educators are assessed in part on their
achievement of their student learning objectives. This is the basis for assessing administrators’
contribution to educator effectiveness outcomes. In order to maintain a strong focus on
educator’s setting ambitious SLOs for their evaluation, it is imperative that the Superintendent
and administrators discuss strategies to work with educators to set rigorous SLOs. Principals
will be responsible for the educators they directly evaluate, as will assistant principals. Central
office administrators will be responsible for the staff they directly evaluate.

Exemplary Proficient Developing Below Standard
>80% of educators >60% of educators >40% of educators are <40% of educators

are rated proficient or
exemplary on the
student growth
portion of their
evaluation

are rated proficient
or exemplary on the
student growth
portion of their
evaluation

rated proficient or
exemplary on the
student growth
portion of their
evaluation

are rated proficient
or exemplary on the
student growth
portion of their
evaluation

4 LEVEL SUMMATIVE RATING SCALE

Each administrator shall annually receive a summative rating in one of four levels:

1. Exemplary: Substantially Exceeding indicators of performance

2. Proficient: Meeting indicators of performance

3. Developing: Meeting some indicators of performance but not others
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4. Below standard: Not meeting indicators of performance

Proficient represents fully satisfactory performance. It is the rigorous standard expected for
most experienced administrators. Proficient administrators can be characterized as: Meeting
expectations as an instructional leader; meeting expectations in at least two other areas of
practice; meeting and making progress on one target related to stakeholder feedback; meeting
state accountability growth targets on tests of core academic subjects (if available); meeting
and making progress on three SLOs aligned to school and district priorities

Supporting administrators to reach the Proficient rating is at the very heart of this evaluation
model.

Exemplary ratings are reserved for performance that significantly exceeds proficiency and could
serve as a model for leaders district-wide or even statewide. Few administrators are expected
to demonstrate exemplary performance on more than a small number of practice elements.

A rating of Developing means that performance is meeting proficiency in some components,
but not others. Improvement is necessary and expected and two consecutive years at the
Developing level is, for an experienced administrator, a cause for concern. On the other hand,
for principals in their first year, performance rated Developing is expected. If, by the end of
three years, performance is still developing, there is cause for concern.

A rating of Below Standard indicates performance that is below Developing on all components
or unacceptably low on one or more components.

DETERMINING A FINAL SUMMATIVE RATING

The process for determining a final summative rating has three steps: (1) determining a practice
rating, (2) determining an outcomes rating, and (3) combining the two for an overall final
summative rating.

A. SUMMATIVE RATING FOR PRACTICE: Leadership Practice (40%) + Stakeholder Feedback
(10%) = 50%

The practice rating derives from an administrator’s performance on the six performance
expectations of the leader evaluation rubric and the stakeholder feedback target. Evaluators
record a rating for the performance expectations that generates an overall rating for leadership
practice. The Stakeholder Feedback rating is combined with the Leadership Practice rating, to
determine an overall Practice Rating. See example below:
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Component

Observation of Teacher Performance and
Practice

40 112

Parent Feedback

3

10 30

TOTAL TEACHER PRACTICE RELATED INDICATORS POINTS 142

Teacher Practice Related

Indicators Points

Rating Table

Teacher Practice Related
Indicators Rating

50-80 Below Standard
81-126 Developing
—_—127-174 Proficient —
175-200 Excmplary

B. SUMMATIVE RATINGS FOR OUTCOMES: Student Learning (45%) + Educator Effectiveness

(5%) = 50%

The outcomes rating derives from the three SLO’s and educator effectiveness outcomes. The
evaluator records a rating for the Student Learning Objectives agreed to at the beginning of the
year. The SLO’s, along with the educator effectiveness, combine to determine an overall

Outcomes Rating. See example below:

Component Score (1-4) Weight (Pscé::?rtesx weight)
Student Learning (SPI Progress and
SLOs) 3 45 i35

| Teacher Effectiveness Outcomes 2 5 1o ]
TOTAL STUDENT OUTCOMES-RELATED POINTS 145

Student Outcomes
Related Indicators Points

Student Outcomes
Related Indicators Rating

50-80 Below Standard
81-126 Developing
[ -—==5g 127-174 Proficient =
175-200 Exemplary

C. FINAL SUMMATIVE RATING: Practice (50%) + Outcomes (50%) = 100%

The final summative rating combines the practice and outcomes ratings using the matrix below.
Using the ratings determined for each major category: Student Outcomes-Related

Indicators and Leader Practice-Related Indicators, follow the respective column and row

to the center of the matrix. The point of intersection indicates the summative rating.

If the two major categories are highly discrepant (e.g., a rating of exemplary for Leader

Practice and a rating of below standard for Student Outcomes), then the evaluator should
examine the data and gather additional information in order to determine a summative

rating.
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Administrator Practice

Administrator Outcomes

Exemplary Proficient Developing Below
Standard
Exemplary Exemplary Exemplary Proficient Developing
Effective Exemplary Proficient Proficient Below
Standard
Developing Proficient Developing Developing Below
Standard
Below Developing Developing Below Standard Below
Standard Standard

EVALUATION-INFORMED PROFESSIONAL LEARNING

As our core values indicate, Regional School District 13 believes that the primary purpose for
professional learning is school improvement as measured by the success of every student. We
also believe that professional learning must focus on creating meaningful experiences for all
staff members. Designing evaluation-based professional learning is a dynamic process, based
on the individual or group of individuals’ strengths and needs.

We recognize that educators as well as students learn in different ways and have different
learning needs at different points in their career. However, learning opportunities are linked to
the specific outcomes of the evaluation process as it relates to student learning results,
observations of professional practice and/or results of stakeholder feedback.

CAREER DEVELOPMENT AND PROFESSIONAL GROWTH

The Regional School District 13 will provide opportunities for educator career development and
professional growth based on the performance identified though evaluation process.
Administrators will be able to participate in opportunities to further their professional growth,
including attending conferences and other professional learning opportunities.

For educators rated Exemplary, the following career development and professional growth
opportunities may be available: observation of peers; mentoring/coaching early-career
administrators or administrators new to Regional School District 13; participating in
Administrator’s Professional Assistance for peers whose performance is Below Standard;
leading Professional Learning Opportunities for peers; and, targeted professional growth based
on areas of interest or need.

IMPROVEMENT AND REMEDIATION PLAN
If an administrator’s performance is rated as developing or below standard, it signals the need
for focused support and development. Regional 13 will support administrators not meeting the
proficiency standard by way of an Improvement and Remediation Plan. The plan will be
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created within 15 days after the completion of the end-of-year summative

review. Improvement and remediation plans will be developed in consultation with the
administrator and his/her exclusive bargaining representative, when applicable, and be
differentiated by the level of identified need and/or stage of development. The plan will include
supports that will be provided to address the performance areas identified as needing
improvement. The Improvement and Remediation Plan will be designed and written in a
collaborative manner. Final drafting of the plan will be the responsibility of the Superintendent.
The Superintendent and administrator both must sign the plan.

The contents of the plan will be confidential and must include the following components:

1. Areas of Improvement: Identify areas of needed improvement.

2. Rationale for Areas of Improvement: Evidence from on-site or district-site observations
that demonstrate an area(s) needing improvement.

3. Performance Expectation: List performance expectations rated Developing and/or Below
Standard.

4. Indicators for Effective Leading: Identify Exemplary practices in the areas identified as
needing improvement.

5. Improvement Strategies to be implemented: Provide strategies the administrator can
implement to show improvement in performance expectations rated Developing or
Below Standard.

6. Tasks to Complete: Specific tasks the administrator will complete that will improve the
performance expectations.

7. Support and Resources: List of supports and resources the administrator will use to
improve, e.g. professional learning opportunities, peer observation, colleague or mentor
support, and books.

8. Indicators of Progress: How the administrator will show progress towards Proficient
and/or Exemplary in domains through observations, data, evidence, etc.

9. A predetermined date to review the progress on the action steps and a target
completion date to review the entire plan.

DISPUTE RESOULUTION PROCESS

In cases where the Superintendent and administrator cannot agree on goals, the evaluation period,
feedback or other component of the Improvement and Remediation Plan, the issue shall be
considered by the Superintendent whose decision shall be final and binding.
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APPENDIX A

Connecticut School Leadership Standards

*Performance Expectations, Elements and Indicators
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PERFORMANCE EXPECTATION 1: Vision, Mission, and Goals

Education leaders ensure the success and achievement of all students by guiding the
development and implementation of a shared vision of learning, a strong organizational mission,
and high expectations for student performance.

Element A. High Expectations for All: Leaders ensure that the creation of the vision, mission and
goals establish high expectations for all students and staff.

Element B. Shared Commitments to Implement the Vision, Mission, and Goals:
Leaders ensure that the process of implementing and sustaining the vision, mission, and goals 18
inclusive, building common understandings and commitment among all stakeholders.

Element C. Continuous Improvement toward the Vision, Mission, and Goals: Leaders ensure
the success and achievement of all students by consistently monitoring and refining the
implementation of the vision, mission and goals.

PERFORMANCE EXPECTATION 2: Teaching and Learning

Education leaders ensure the success and achievement of all students by monitoring and
continuously improving teaching and learning.

Element A. Strong Professional Culture: Leaders develop a strong professional culture which
leads to quality instruction focused on student learning and the strengthening of professional
competencies.

Element B. Curriculum and Instruction: Leaders understand and expect faculty to plan,
implement, and evaluate standards-based curriculum and challenging instruction aligned with

Connecticut and national standards.

Element C. Assessment and Accountability:
Leaders use assessments, data systems, and accountability strategies to improve achievement,
monitor and evaluate progress, and close achievement gaps.

PERFORMANCE EXPECTATION 3: Organizational Systems and Safety

Education leaders ensure the success and achievement of all students by managing
organizational systems and resources for a safe, high-performing learning environment.

Element A. Welfare and Safety of Students, Faculty and Staff: Leaders ensure a safe
environment by addressing real and potential challenges to the physical and emotional safety and
security of students, faculty and staff.

Element B. Operational Systems: Leaders distribute responsibilities and supervise management
structures and practices to improve teaching and learning.

Element C. Fiscal and Human Resources: Leaders establish an infrastructure for finance and
personnel that operates in support of teaching and learning,
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PERFORMANCE EXPECTATION 1: Vision, Mission, and Goals

Education leaders ensure the success and achievement of all students by
guiding the development and implementation of a shared vision of
learning, a strong organizational mission, and high expectations for
student performance. Y,

Dispositions exemplified in Expectation 1:
Education leaders believe in, value, and are committed to

¢ Every student learning

¢ Collaboration with all stakeholders

¢« Examining assumptions and beliefs

« High expectations for all students and staff

¢ Continuous improvement for all based on evidence

Narrative

Education leaders are accountable and have unique responsibilities for developing and
implementing a shared vision of learning to guide organizational decisions and actions.
The shared vision assists educators and students to continually develop the knowledge,
skills and dispositions to live and succeed as global citizens. Education leaders guide a
process for developing, monitoring, and refining a shared vision, strong mission, and
goals that are high and achievable for every student when provided with effective
learning opportunities.

The vision, mission, and goals include a global perspective and become the beliefs of the
school community in which all students achieve. The vision, mission, and goals become
the touchstone for decisions, strategic planning, and change processes. They are
regularly reviewed and refined, using varied sources of information and ongoing data
analysis.

To be effective, processes of establishing vision, mission, and goals incorporate diverse
perspectives in the broader school community and create consensus to which all can
commit. While leaders engage others in developing and implementing the vision,
mission, and goals, it is undeniably their responsibility to also advocate for and act to
increase equity and social justice.
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Element A: High Expectations for All
Leaders ensure that the creation of the vision, mission, and goals establishes high expectations
for all students and staff.’

Indicators: A leader...

1. Uses varied sources of information and analyzes data about current practices and outcomes
to shape a vision, mission, and goals.

2. Aligns the vision, mission, and goals of the school to district, state, and federal policies.

3. Incorporates diverse perspectives and collaborates with all stakeholders’ to develop a shared
vision, mission, and goals so that all students have equitable and effective learning
opportunities.

' Leader: Connecticut School Leaders who are employed under their intermediate admimistrator 092
certificate fe.g. curriculum coordinator, principal, assistant principal, department head, and other
educational supervisory positions).

* Staff: all educators and non-certified staff.

* Stakeholder: a person, group or organization with an interest in education.
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Element B: Shared Commitments to Implement and Sustain the Vision, Mission, and
Goals

Leaders ensure that the process of implementing and sustaining the vision, mission, and goals is
inclusive, building common understandings and commitment among all stakeholders.

Indicators: A4 leader...

1. Develops shared understandings, commitments, and responsibilities with the school
community and other stakeholders for the vision, mission, and goals to guide decisions and
evaluate actions and outcomes.

2. Aligns actions and communicates the vision, mission, and goals so that the school
community and other stakeholders understand, support, and act on them consistently.

3. Advocates for and acts on commitments in the vision, mission, and goals to provide
equitable and effective learning opportunities for all students.
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Element C: Continuous Improvement toward the Vision, Mission, and Goals
Leaders ensure the success and achievement of all students by consistently monitoring and
refining the implementation of the vision, mission, and goals.

Indicators: A feader...

1. Uses data systems and other sources of information to identify strengths and needs of
students, gaps between current outcomes and goals, and areas for improvement.

2. Uses data, research, and best practice to shape programs and activities and regularly assesses
their effects.

3. Analyzes data and collaborates with stakeholders in planning and carrying out changes in
programs and activities.

4. Identifies and addresses barriers to achieving the vision, mission, and goals.

Seeks and aligns resources to achieve the vision, mission, and goals.
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PERFORMANCE EXPECTATION 2: Teaching and Learning

Education leaders ensure the success and achievement of all students by
monitoring and continuously improving teaching and learning.

Dispositions exemplified in Expectation 2:

Education leaders believe in, value, and are committed to
* Learning as the fundamental purpose of school
* Inspiring a life-long love of learning
+ High expectations for all
¢ Standards-based curriculum and challenging instruction
 Diversity as an asset
+ Continuous professional growth and development to support and broaden

learning

 Collaboration with all stakeholders

Narrative
In a strong professional culture, leaders share responsibilities to provide quality,
effectiveness, and coherence across all components of the instructional system. Leaders
are responsible for a professional culture in which learning opportunities are targeted to
the vision, mission, and goals and include a global perspective. Instruction is
differentiated to provide opportunities to challenge all students to achieve.

A strong professional culture includes professional development and leadership
opportunities. As a supervisor and evaluator the school leader provides timely, accurate,
and specific feedback and time for reflective practice.

Educators collaboratively and strategically plan their professional learning to meet
student needs. Leaders engage in continuous inquiry about the effectiveness of curricular
and instructional practices and work collaboratively with staff and other educational
leaders to improve student learning.
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Element A: Strong Professional Culture

Leaders develop a strong professional culture which leads to quality instruction focused on
student learning and the strengthening of professional competencies.

Indicators: A leader...

1.

5

Develops shared understanding and commitment to close achievement gapzf so that all
students achieve at their highest levels.

Supports and evaluates professional development to broaden faculty” teaching skills to meet
the needs of all students.

Seeks opportunities for personal and professional growth through continuous inguiry.

Fosters respect for diverse ideas and inspires others to collaborate to improve teaching and
learning.

Provides support, time, and resources to engage faculty in reflective practice that leads to
evaluating and improving instruction, and in pursuing leadership opportunities.

Provides timely, accurate, specific, and ongoing feedback using data, assessments, and
evaluation methods that improve teaching and learning.

achievement gap (attainment gap): refers to the observed disparity on a number of educational measures

between performance groups of students, especially groups defined by gender, race/ethnicity, and socioeconomic
status. The gap can be observed on a variety of measures, including standardized test scores, grade point average,

dropout rates, and college-enrollment and completion rates.
faculty: certified school faculty.
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Element B: Curriculum and Instruction
Leaders understand and expect faculty to plan, implement, and evaluate standards-based
curriculum and challenging instruction aligned with Connecticut and national standards.

Indicators: A leader...

1. Develops a shared understanding of curriculum, instruction, and alignment of standards-based
instructional programs.

2. Ensures the development, implementation, and evaluation of curriculum, instruction, and
assessment by aligning content standards, teaching, professional development, and
assessment methods.

3. Uses evidence-based strategies and instructional practices to improve learning for the diverse
needs of all student populations.®

4. Develops collaborative processes to analyze student work, monitor student progress, and
adjust curriculum and instruction to meet the diverse needs of all students.

5. Provides faculty and students with access to instructional resources, training, and technical
support to extend learning beyond the classroom walls.

6. Assists faculty and students to continually develop the knowledge, skills, and dispositions to
live and succeed as global citizens.

® diverse student needs: students with disabilities, cultural and linguistic differences, characteristics of gifted and
talented, varied socio-economic backgrounds, varied school readiness, or other factors affecting leaming.
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Element C: Assessment and Accountability
Leaders use assessments, data systems, and accountability strategies to improve achievement,
monitor and evaluate progress, and close achievement gaps.

Indicators: A4 feader...

1. Uses district, state, national, and international assessments to analyze student performance,
advance instructional accountability, and guide school improvement.

2. Develops and uses multiple sources of information’ to evaluate and improve the quality of
teaching and learning.

3. Implements district and state processes to conduct staff evaluations to strengthen teaching,
learning and school improvement.

4. Interprets data and communicates progress toward the vision, mission, and goals for faculty
and all other stakeholders.

T multiple sources of information: including but not limited to test scores, work samples, school climate data,

teacher/family conferences and observations.
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PERFORMANCE EXPECTATION 3: Managing Organizational Systems and
Safety

Education leaders ensure the success and achievement of all students by
managing organizational systems and resources for a safe, high-
performing learning environment.

- /

Dispositions exemplified in Expectation 3:
Education leaders believe in, value, and are committed to
s A physically and emotionally safe and supportive learning environment
e Collaboration with all stakeholders
¢ Equitable distribution of resources
¢ Shared management in service of staff and students

Narrative
In order to ensure the success of all students and provide a high-performing learning
environment, education leaders manage daily operations and environments through
effective and efficient alignment of resources with the vision, mission, and goals.

Leaders identify and allocate resources equitably to promote the academic, physical, and
emotional well-being of all students and staff. Leaders address any conditions that might
impede student and staff learning. They uphold laws and implement policies that protect
the safety of students and staff. Leaders promote and maintain a trustworthy,
professional work environment by fulfilling their legal responsibilities, implementing
policies, supporting due process, and protecting civil and human rights of all.
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Element A: Welfare and Safety of Students, Faculty and Staff
Leaders ensure a safe environment by addressing real and potential challenges to the physical
and emotional safety and security of students, faculty and staff.

Indicators: A leader...

1. Develops, implements and evaluates a comprehensive safety and security plan in
collaboration with the district, public safety departments and the community.

2. Advocates for, creates and supports collaboration that fosters a positive school climate which
promotes the learning and well being of the school community.

3. Involves families and the community in developing, implementing, and monitoring
guidelines and community norms for accountable behavior to ensure student learning.
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Element B: Operational Systems

Leaders distribute responsibilities and supervise management structures and practices to
improve teaching and learning.

Indicators: A leader...

1.

Uses problem-solving skills and knowledge of operational planning to continuously improve
the operational system.

Ensures a safe physical plant according to local, state and federal guidelines and legal
requirements for safety.

Facilitates the development of communication and data systems that assures the accurate and
timely exchange of information to inform practice.

Evaluates and revises processes to continuously improve the operational system.

Oversees acquisition, maintenance and security of equipment and technologies that support
the teaching and learning environment.
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Element C: Fiscal and Human Resources
Leaders establish an infrastructure for finance and personnel that operates in support of teaching

and learning.

Indicators: A leader...

1. Develops and operates a budget within fiscal guidelines that aligns resources of school,
district, state and federal regulations.

2. Seeks, secures and aligns resources to achieve organizational vision, mission, and goals to
strengthen professional practice and improve student learning.

Implements practices to recruit, support, and retain highly qualified staff.

4. Conducts staff evaluation processes to improve and support teaching and learning, in keeping
with district and state policies.
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PERFORMANCE EXPECTATION 4: Collaborating with Families and
Stakeholders

Education leaders ensure the success and achievement of all students by
collaborating with families and other stakeholders to respond to diverse
Qommunity interests and needs and to mobilize community resources.

Dispositions exemplified in Expectation 4:
Education leaders believe in, value, and are committed to

Narrative

High standards for all students and staff

Including families, community resources and organizations as partners
Respecting the diversity of family composition and culture

Continuous learning and improvement for all

In order to ensure the success and achievement of all students, educational leaders
mobilize all stakeholders by fostering their participation and collaboration and seeking
diverse perspectives in decision making and activities.

Leaders recognize that diversity enriches and strengthens the education system and a
participatory democracy.

Leaders ensure that teachers effectively communicate and collaborate with families in
support of their children’s learning.

In communicating with families and the community, leaders invite feedback and
questions so that communities can be partners in providing the best education for every
student.
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Element A: Collaboration with Families and Community Members
Leaders ensure the success of all students by collaborating with families and other stakeholders.

Indicators: A leader...

1. Coordinates the resources of schools, family members, and the community to improve
student achievement.

2. Welcomes and engages families in decision making to support their children’s education.

3. Uses a variety of strategies to engage in open communication with staff, families and
community members.
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Element B: Community Interests and Needs
Leaders respond and contribute to community interests and needs to provide high quality

education for students and their families.

Indicators: A leader...

1. Demonstrates the ability to understand, communicate with, and interact effectively with
people.

2. Uses assessment strategies and research methods to understand and address the diverse needs
of student and community conditions and dynamics.

Capitalizes on the diversity® of the community as an asset to strengthen education.
4. Collaborates with community programs serving students with diverse needs.

Involves all stakeholders, including those with competing or conflicting educational
perspectives.

”diversit_v: including, but not limited to cultural, ethnic, racial, economic, linguistic, and generational.
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Element C: Community Resources
Leaders access resources shared among schools, districts, and communities in conjunction with
other organizations and agencies that provide critical resources for children and families.

Indicators: A leader...

1. Collaborates with community agencies for health, social, and other services that provide
essential resources and services to children and families,

2. Develops mutually beneficial relationships with community organizations and agencies to
share school and community resources.

3. Applies resources and funds to support the educational needs of all children and famulies.
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PERFORMANCE EXPECTATION 5: Ethics and Integrity

Education leaders ensure the success and achievement of all students and
staff by modeling ethical behavior and integrity.

Dispositions exemplified in Expectation 5:
Education leaders believe in, value, and are commitied to
* Modeling ethical principles and professional conduct
in all relationships and decisions
* Upholding the common good over personal interests
* Taking responsibility for actions
* Promoting social justice and educational equity for all learners

Narrative
Connecticut school leaders exhibit professional conduct in accordance with

Connecticut's Code of Professional Responsibility for Educators (Appendix 4).

Leaders hold high expectations of themselves, students, and staff to ensure that all
students have what they need to learn. They remove barriers to high-quality education
that derive from economic, social, cultural, linguistie, physical, gender, or other sources
of educational disadvantage or discrimination. By promoting social justice across highly
diverse populations, leaders ensure that all students have equitable access to educational
resources and opportunities.

Leaders create and sustain an educational culture of trust and openness. They promote
reflection and dialogue about values, beliefs, and best practices. Leaders are receptive to
new ideas about how to improve learning for every student by engaging others in
decision making and monitoring the resulting consequences on students, staff, and the
school community.

112



Element A: Ethical and Legal Standards of the Profession
Leaders demonstrate ethical and legal behavior.

Indicators: A leader...

1. Exhibits professional conduct in accordance with Connecticut’s Code of Professional
Responsibility for Educators (see Appendix A).

2. Models personal and professional ethics, integrity, justice, and fairness and holds
others to the same standards.

3. Uses professional influence and authority to foster and sustain educational equity and
social justice” for all students and staff,

4. Protects the rights of students, families and staff and maintains confidentiality.

* Social Justice: recognizing the potential of all students and providing them with the opportunity to reach that
potential regardless of ethnic origin, economic level, gender, sexual orientation, race, religion, etc. to ensure
fairness and equity for all students.
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Element B: Personal Values and Beliefs
Leaders demonstrate a commitment to values, beliefs and practices aligned with the vision,
mission, and goals for student learning.

Indicators: A leader...

1.
2

Demonstrates respect for the inherent dignity and worth of each individual.
Models respect for diversity and equitable practices for all stakeholders.

Advocates for and acts on commitments stated in the vision, mission, and goals to provide
equitable, appropriate, and effective learning opportunities.

Overcomes challenges and leads others to ensure that values and beliefs promote the school
vision, mission, and goals needed to ensure a positive learning environment.
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Element C: High Standards for Self and Others
Leaders model and expect exemplary practices for personal and organizational performance,

ensuring accountability for high standards of student learning.

Indicators: A leader...

L.

Models, reflects on, and builds capacity for lifelong learning through an increased
understanding of research and best practices.

Supports on-going professional learning and collaborative opportunities designed to
strengthen curriculum, instruction and assessment.

3. Allocates resources equitably to sustain a high level of organizational performance.

Promotes understanding of the legal, social and ethical use of technology among all members
of the school community.

Inspires and instills trust, mutual respect and honest communication to achieve optimal
levels of performance and student success.

Leaders model and expect exemplary practices for personal and organizational performance,
ensuring accountability for high standards of student learning.
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PERFORMANCE EXPECTATION 6: The Education System

Education leaders ensure the success and achievement of all students and
advocate for their student, faculty and staff needs by influencing social,
cultural, economic, legal, and political contexts affecting education.

& /

Dispositions exemplified in Expectation 6:
FEducation leaders believe in, value, and are committed to
¢ Advocating for children and public education
s Influencing policies
* Upholding and improving laws and regulations
* Eliminating barriers to achievement
¢ Building on diverse social and cultural assets

Narrative

In a variety of roles, leaders contribute special skills and insights to the cultural,
economic, legal, political, and social well-being of educational organizations and
environments.

Leaders understand that public schools belong to the public and contribute to the public
good. They see schools and districts as part of larger local, state, and federal systems
that support the success of every student, while increasing equity and social justice.
Leaders see education as an open system in which policies, goals, and resources extend
beyond traditional ideas about organizational boundaries of schools or districts. Leaders
advocate for education and students in professional, social, economic, cultural, political
and other arenas. They recognize how principles and structures of governance affect
federal, state, and local policies and work to influence and interpret changing norms and
policies to benefit all students.

Building strong relationships with stakeholders and policymakers enables leaders to
identify, respond to, and influence issues, public awareness, and policies.

Leaders who participate in the broader system strive to provide information and engage
constituents with data to sustain progress and address needs.
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Element A: Professional Influence
Leaders improve the broader, social, cultural, economie, legal, and political contexts of

education for all students and families.

Indicators: A leader...

1. Promotes public discussion within the school community about federal, state, and local laws,
policies, and regulations affecting education.

2. Develops and maintains relationships with a range of stakeholders and policymakers to
identify, respond to, and influence issues that affect education.

3. Advocates for equity, access, and adequacy in providing for student and family needs to
enable all students to meet educational expectations.
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Element B: The Educational Policy Environment
Leaders uphold and contribute to policies and political support for excellence and equity in
education.

Indicators: A leader...

1. Collects and accurately communicates data about educational performance in a clear and
timely way.

2. Communicates with decision makers and the community to improve public understanding of
federal, state, and local laws, policies, and regulations.

3. Upholds federal, state, and local laws, and influences policies and regulations in support of
education.

118



Element C: Policy Engagement
Leaders engage policymakers to inform and improve education policy.

Indicators: A leader...

1. Advocates for public policies and administrative procedures that provide for present and
future needs of children and families to improve equity and excellence in education.

2. Promotes public policies that ensure appropriate, adequate, and equitable human and fiscal
resources to improve student learning.

3. Collaborates with community leaders to collect and analyze data on economic, social, and
other emerging issues to inform district and school planning, policies, and programs.
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Sec. 10-145d-400a. Code of Professional Responsibility for Educators

(a) Preamble

The Code of Professional Responsibility for Educators is a set of principles which the education
profession expects its members to honor and follow. These principles set forth, on behalf of the
education profession and the public it serves, standards to guide conduct and the judicious appraisal
of conduct in situations that have professional and ethical implications. The Code adheres to the
fundamental belief that the student is the foremost reason for the existence of the profession.

The education profession is vested by the public with a trust and responsibility requiring the highest
ideals of professionalism. Therefore, the educator accepts both the public trust and the
responsibilities to practice the profession according to the highest possible degree of ethical conduct
and standards. Such responsibilities include the commitment to the students, the profession, the
community and the family.

Consistent with applicable law, the Code of Professional Responsibility for Educators shall serve as a
basis for decisions on issues pertaining to certification and employment. The code shall apply to all
educators holding, applying or completing preparation for a certificate, authorization, or permit or
other credential from the State Board of Education. For the purposes of this section, “educator”™
includes superintendents, administrators, teachers, special services professionals, coaches, substitute
teachers, and paraprofessionals.

PROFESSIONAL CONDUCT
(b} Responsibility to the student
{1} The professional educator, in full recognition of his or her obligation to the student shall:

{A) Recognize, respect and uphold the dignity and worth of students as individual human beings
and, therefore, deal justly and considerately with students;

(B) Engage students in pursuit of truth, knowledge, and wisdom and provide access to all points
of view without deliberate distortion of subject matter;

(C) Nurture in students lifelong respect and compassion for themselves and other human beings
regardless of race, ethnic origin, gender, social class, disability, religion, or sexual
orientation;

(D) Foster in students the full understanding, application, and preservation of democratic
principles and processes;

{E) Guide students to acquire the requisite skills and understanding for participatory citizenship
and to realize their obligation to be worthy and contributing members of society;

{F) Assist students in the formulation of worthy, positive goals;

{G) Promote the right and freedom of students to learn, explore ideas, develop critical thinking,
problem-solving, and necessary learning skills to acquire the knowledge needed to achieve
their full potential;

(H) Remain steadfast in guaranteeing equal opportunity for quality education for all students;

(I) Maintain the confidentiality of information concerning students obtained in the proper course
of educational process, and dispense such information only when prescribed or directed by
federal or state law or professional practice;

{J) Create an emotionally and physically safe and healthy learning environment for all students;
and

(K} Apply discipline promptly, impartially, appropriately and with compassion.
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{c) Responsibility to the profession
(1) The professional educator, in full recognition of his or her obligation to the profession, shall:

{A) Conduct himself or herself as a professional realizing that his or her action reflects directly
upon the status and substance of the profession;

(B) Uphold the professional educator’s right to serve effectively;

{C) Uphold the principle of academic freedom;

(D) Strive to exercise the highest level of professional judgment;

{E) Engage in professional learning to promote and implement research-based best educational
practices;

(F) Assume responsibility for his or her professional development;

{G) Encourage the participation of educators in the process of educational decision making:

{H) Promote the employment of only qualified and fully certified, authorized, or permitted
educators;

(I) Encourage promising, qualified, and competent individuals to enter the profession;

{J) Maintain the confidentiality of information concerning colleagues and dispense such
information only when prescribed or directed by federal or state law or professional practice;

{K) Honor professional contracts until fulfillment, release, or dissolution mutually agreed upon by
all parties to contract;

(L) Create a culture that encourages purposeful collaboration and dialogue among all
stakeholders;

(M) Promote and maintain ongoing communication among all stakeholders; and

{N) Provide effective leadership to ensure continuous focus on student achievement.

{d) Responsibility to the community
(1) The professional educator, in full recognition of the public trust vested in the profession, shall:

(A) Be cognizant of the influence of educators upon the community-at-large, and obey local,
state, and national laws;

(B) Encourage the community to exercise its responsibility to be involved in the formulation of
educational policy;

(C) Promote the principles and ideals of democratic citizenship; and

(D) Endeavor to secure equal educational opportunities for all students.

{e) Responsibility to the Student’s Family
(1) The professional educator in recognition of the public trust vested in the profession, shall:

{A) Respect the dignity of each family, its culture, customs, and beliefs;

(B) Promote, respond, and maintain appropriate communications with the family, staff, and
administration;

(C) Consider the family’s concerns and perspectives on issues involving its children;
and

(D) Encourage participation of the family in the educational process.
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UNPROFESSIONAL CONDUCT*
{f) The professional educator, in full recognition of his or her obligation to the student, shall not:

{A) Abuse his or her position as a professional with students for private advantage;
{B) Discriminate against students;

{C) Sexually or physically harass or abuse students;

(D) Emotionally abuse students; or

{E) Engage in any misconduct which would put students at risk.

{g) The professional educator, in full recognition of his or her obligation to the profession, shall not:

{A) Obtain a certificate, authorization, permit or other credential issued by the state board of
education or obtain employment by misrepresentation, forgery or fraud;

(B) Accept any gratuity, gift or favor that would impair or influence professional decisions or
actions;

{C) Misrepresent his, her or another’s professional qualifications or competencies;

(D) Sexually, physically or emotionally harass or abuse district employees;

(E) Misuse district funds and/or district property; or

{(F) Engage in any misconduct which would impair his or her ability to serve effectively in the
profession.

{h) The professional educator, in full recognition of the public trust vested in the profession, shall not:

{A) Exploit the educational institution for personal gain;

{B) Be convicted in a court of law of a crime involving moral turpitude or of any crime of such
nature that violates such public trust; or

{C) Shall not knowingly misrepresent facts or make false statements.

*Unprofessional conduct is not limited to the above. When in doubt regarding professional conduct
{choice of actions) please seek advice from your school district.

(1) This code shall be reviewed for potential revision concurrently with the revision of the Regulations
Concerning State Educator Certificates, Permits and Authorizations, and by the Connecticut Advisory
Councils for Administrator and Teacher Professional Standards. As a part of such reviews, a process
shall be established to receive input and comment from all interested parties.
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APPENDIX B

Examples of Evidence for Each Element (Common Core of Leading)

Performance Expectation 1: Vision, Mission and Goals
Education leaders’ ensure the success and achievement of all students by guiding the development and

implementation of o shared vision of learning, @ strong organizational mission and high expectations for student
performance.

ELEMENT A: High Expectations for All

Leaders ensure that the creation of the vision, mission and goals establishes high expectations for all
students and staff’

The vision, mission and goals are supported by current, relevant data

Written values and beliefs reflect high expectations for all students

The vision focuses on student academic excellence and healthy social/ emotional development
Goals and the instructional program are clearly aligned to the vision

The vision, mission and goals are collaboratively developed by and shared with stakeholder
groups

" & 8 & B8

ELEMENT B: Shared Commitments to Implement and Sustain the Vision, Mission and Goals
Leaders ensure that the process of implementing and sustaining the vision, mission and goals is
inclusive, building common understandings and commitments among all stakeholders.

¢ Theschool’s goals and vision are shared and widely known within the school community

» Parents, staff and other stakeholders are clear about academic expectations

s School priorities are public—with a common understanding of short- and-long term milestones
and goals

o Results of the school assessment are publicly shared with the staff and with members of the
community

ELEMENT C: Continuous Improvement toward the Vision, Mission and Goals

Leaders ensure the success and achievement of all students by consistently monitoring and refining the
implementation of the vision, mission and goals.

s Disaggregated student data is continually monitored and analyzed to determine the current
state

of the school

Progress toward goals is collaboratively reviewed to make necessary adjustments that
keep the focus on student outcomes

s Fiscal and human resources are aligned with and support priority areas and goals

Leader: Connecticut School Leaders who are employed under their intermediate administrator 092 or 093 certificate with the
exception of superintendents and assistant superintendents (e.g., curriculum coordinator, principal, assistant principal,
department head and aother educational supervisory positions)

2 Staff: All educators and non-certified staff
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Examples of Evidence for Each Element (Commeon Core of Leading)

Performance Expectation 2: Teaching and Learning
Education leaders ensure the success and achievement of all students by monitoring and continuously
improving teaching and fearning.

ELEMENT A: Strong Professional Culture
Leaders develop a strong professional culture which leads to quality instruction focused on student
learning and the strengthening of professional competencies.

* Stakeholders are focused on closing achievement gaps between subgroups of students and
use data to determine appropriate interventions for students or subgroups not making
progress

s Effective instructional practices are being implemented across multiple classrooms

s Staff are actively engaged in job-embedded collaborative learning including observations of
other teachers

o Teachers are frequently observed by peers and the principal who provide actionable feedback
for reflection and improved instruction

* Teacher leadership opportunities are available and designed to support improved instruction
and student outcomes

ELEMENT B: Curriculum and Instruction
Leaders understand and expect faculty to plan, implement and evaluate standards-based curriculum and
challenginginstruction aligned with Connecticut and national standards.

* Theschool instructional framework aligns curriculum with standards, instruction,
assessment and learning

* A rigorous, relevant and standards-based curriculum that meets the unique needs of each
student is being implemented

o Stakeholders collaboratively review and analyze the effectiveness of the curriculum to make
real-time and necessary adjustments

s Faculty and students are offered diverse and innovative learning opportunities that extend
beyond the classroom

ELEMENT C: Assessment and Accountability
Leaders use assessments, data systems and accountability strategies to improve achievement, monitor and
evaluate progress and close achievement gaps.

s Systems to access real-time data and purposefully monitor progress toward goals are in place
and operational

o Information from multiple sources — qualitative and quantitative, formative and
summative — is collaboratively collected and analyzed

* Teachers and staff are evaluated and receive targeted support and guidance through on-going
classroom visits and dialogue

» Stakeholders are routinely updated on the progress toward meeting goals and realizing the vision
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Examples of Evidence for Each Element (Common Core of Leading)

Performance Expectation 3: Organizational Systems and Safety
Education leaders ensure the success and achievement of all students by managing organizational
systems and resources for a safe, high-performing learning environment.

Element A: Welfare and Safety of Students, Faculty and Staff
Leaders ensure a safe environment by addressing real and potential challenges to the physical and
emotional safety and security of students, faculty and staff.

¢ The school building is clean and safe in accordance with the school safety plan and any legal
regulations

¢ The school is a positive learning environment that supports the success of all students by
meeting their physical, emotional, social and academic needs

Element B: Operational Systems
Leaders distribute responsibilities and supervise management structures and practices to improve

teaching and learning.

¢ School building is clean and safe in accordance with the school safety plan and any legal
regulations

¢ Operational responsibilities are distributed among the individuals responsible for the
students’ education and well-being
Up-to-date data systems are used to inform operational, instructional and safety procedures
Technology equipment is functional and supports the success of all students and adults

Element C: Fiscal and Human Resources
Leaders establish an infrastructure for finance and personnel that operates in support of teaching
and learning.

o Instructional funds are transparently and equitably distributed to accomplish the organizational
goals

s Teachers who have the expertise to deliver instruction that maximizes student learning are
recruited and retained

» Teachers and staff are evaluated and receive targeted support and guidance as required by
district and state evaluation requirements
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Examples of Evidence for Each Element (Common Core of Leading)

Performance Expectation 4: Families and Stakeholders
Education leaders ensure the success and achievement of all students by collaborating with families and other
stakeholders to respond to diverse community interests and needs and to mobilize community resources.

Element A: Collaboration with Families and Community Members

Leaders ensure the success of all students by collaborating with families and stakeholders.

s  School staff, families and community members interact and communicate regularly to
share ownership for the success of the school

¢ Theschool meaningfully engages families in the learning process

Element B: Community Interests and Needs

Leaders respond and contribute to community interests and needs to provide the best possible
education for students and their families.

s The success of all students is promoted through collaboration among family and community
partners

» School leadership welcomes and responds to diverse community interests and needs
and mobilizes community resources

o Families and community members from a diversity of cultures and backgrounds are
engaged as partners in the learning process

e Structures are in place to ensure all stakeholders, regardless of position or viewpoint, are
engaged in the learning community

Element C: Community Resources

Leaders maximize shared resources among schoaols, districts and communities in conjunction with
other organizations and agencies that provide critical resources for children and families.

o Community resources are leveraged to meet student needs such as after-school food
sources, health care services, employment opportunities, social services and additional
educational services

» School resources are used to support the needs of students and their families
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Examples of Evidence for Each Element (Common Core of Leading)

Performance Expectation 5: Ethics and Integrity
Education leaders ensure the success and well-being of all student and staff by modeling ethical behavior

and integrity.

Element A: Ethical and Legal Standards of the Profession
Leaders demonstrate ethical and legal behavior.

* Expectations for professional and ethical behavior are clearly communicated and
modeled by school personnel

* Program implementation and outcome data are monitored to ensure equity and guarantee that
all students are justly served

¢ There are audits of student and adult data to ensure privacy and confidentiality are maintained

Element B: Personal Values and Beliefs:
Leaders demonstrate a commitment to values, beliefs and practices aligned with the vision, mission

and goals for student learning.

Each person in the learning community is known, valued and respected
Influential educational, political and community leaders are mobilized to advocate for the
vision, mission and goals of the school

* The school is a positive learning environment that supports the success of all students by
meeting their physical, emotional, social and academic needs

Element C: High Standards for Self and Others.
Leaders model and expect exemplary practices for personal and organizational performance, ensuring
accountability for high standards of student learning.

s Life-long learning 1s modeled by staff through engaging in professional learning that is
aligned with the vision, goals and objectives of the school
Current educational research and best practices are reflected in all facets of the school
Resources are equitably allocated to the core components of student academic, social,
emotional, behavioral and physical development as well as to educator quality
Technology is appropriately used for learning and communication purposes
The learning community is inspired to work together toward high levels of student
performance
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Examples of Evidence for Each Element (Common Core of Leading)

Performance Expectation 6: The Education System

Education leaders ensure the success and achievement of all students and advocate for their student,
faculty and staff needs by influencing social, cultural, economic, legal and political contexts affecting
education.

Element A: Professional Influence
Leaders improve the broader, social, cultural, economic, legal and political contexts of education for
all students and families.

The goals of the school and education more broadly are promoted and advocated for
throughout the school community

Internal stakeholders are equipped with talking points and advocacy plans so they can
influence key external groups with a consistent voice

Element B: The Educational Policy Environment
Leaders uphold and contribute to policies and political support for excellence and equity in education.

Stakeholders are routinely updated on the progress toward meeting goals and realizing the vision
The school complies with legal and ethical requirements in relationships with all

stakeholders and clearly communicates all applicable state, federal and district policies,
procedures and gmdelines

Structures and systems are in place to review compliance with all laws

Element C: Policy Engagement
Leaders engage policymakers to inform and improve education policy.

[ ]

The school leader is a visible ambassador for education in the learning community and in the

district, city, state or nation

¢ Deliberate relationships with policy makers are developed to influence policy and advocate
for programs that improve education
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APPENDIX C — Leader Evaluation Rubric

LEADER EVALUATION RUBRIC
Performance Expectation 1: Vision, Mission and Goals:

Education leader’ ensure the success and achievement of all students by guiding the development

and implementation of a shared vision of learning, a strong organizational mission and staff and high expectations for student performance.

Element A: High Expectations for All
Leaders ensure that the creation of the vision, mission, and goals establishes high expectations for all students and staff.

The Leader...

Indicator Below Standard Developing Exemplary

1. Information & relies on their own uses data to set goals for uses 4 wide-range of data to
analysis shape knowledge and assumptions | students shapes a vision inform the development of
vision, mission and | to shape school-wide vision, | and mission based on basic and to collaboratively track
goals mission and goals. data and analysis. progress toward achieving

the vision, mission and goals.

2 Alignment fo does not align the school’s | establishes school vision, builds the capacity of all staff
policies vision, mission and goals fo | mission and goals that are to ensure the vision, mission

district, state or federal partially aligned to district and goals are aligned to
policies. priorities. district, state and federal
policies.

3. Diverse provides limited offers staff and other collaboratively creates a
perspectives, opportunities for stakeholder | stakeholders some shared vision of high
collaboration, and | involvement in developing | opportunities to participate expectations with all
effective learning | and implementing, the in the development of the stakeholders® and builds staff

school’s vision, mission and | vision, mission and goals. capacity to implement a

goals. o shared vision for high student
develops a vision, mission achievement.

creates a vision, mission and | and goals that set high

goals that sef low expectations for most

expectations for students. students.

Leader: Connecticut School leaders who are employed under their intermediate administeator 092 eertificate (e.g., cusriculum coordinator, principal, assistant principal,

department head and other educational supervisory positions)
Staff: all educators and non-certified staff
*Stakeholders: a person, group of organization with an interest in education



Element B: Shared Commitments to Implement and Sustain the Vision, Mission and Goals
Leaders ensure that the process of implementing and sustaining the vision, mission and goals 1s inclusive, building common
understandings and commitments among all stakeholders.

The Leader...

Indicator | Below Standard Developing Exemplary

[ Shared fells selected staff and stakeholders| develops understanding of engages and empowers staff
tnderstandings | about decision-making processes | the vision, mission and and other stakeholders to
guide decisions | related to implementing and goals with staff and take responsibility for
& evaluation of | sustaining the vision, mission and | stakeholders. selecting and implementing
oulcomes. 20als. effective improvement

provides increased strategies and sustaining
nvolvement for staff and progress foward the viston,
other stakeholders in mission and goals.
selecting and implementing

effective improvement

sirategies and sustaining the

vision, mission and goals.

2 and 3 combined- | 1s unaware of the need to builds stakeholders’ effectively articulates
Communicates | communicate or advocate for the | understanding and urgency to stakeholders to
vision; school s vision, mission and support for the vision, reach student goals and
Advocates for | 2oals or for effective leaming for | mission and goals. achieve the vision and
effective all, mission,
learning for all generates some support for

equiiable and effective persuasively communicates

learning opportunities for
all students.

the importance of equitable
learning opportunities for all
students and the impact on
students and the community
if these opporfunities are not
available.
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Element C: Continuous Improvement toward the Vision, Mission and Goals

Leaders ensure the success and achievement of all students by consistently monitoring and refining the implementation of the vision,

Exemplary

collaboratively reviews and analyzes data and
other information with staff and stakeholders
to identify individual student needs and gaps
to goals.

works with faculty to collectively identify
specific areas for improvement at the school,
classroom and student level.

collaboratively develops and promotes
comprehensive systems and processes to
monitor progress and drive planning and
prioritizing using data, research and best
practices.

engages all stakeholders in building and
leading a school-wide continuous
improvement cycle.

mission and goals.
The Leader...

Indicator Below Standard Developing

1. Analyzes data fo | 1s unaware of the uses data to identify
identify needs | need to analyze data | gaps between current
and gaps and information to | outcomes and goals
between 88658 progress for some areas of
outcomes and | toward student school improvement.
goals achievement goals

and the vision and
mission.

Jand 3 18 unaware of the uses some systems and
combined—Uses | need to use data, processes for
data and research or best planning, prioritizing
collaborates to | practice to inform and managing change
design, assess | and shape programs | and inquires about the
and change and activities. use of research and
programs best practices fo

design programs to
achieve the school's
vision, mission and
opals.

3. Identifies and | does not proactively | manages barriers to
addresses identify barriersto | the achievement of the
barriers to achieving the vision, | school’s vision,
achieving goals | mission and goals, | mission and goals on

or does not address | a situational level.
identified barriers.

4. Seeks and is unaware of the aligns resources to
aligns resources | need to seek or align | some initiatives

resources necessary | related to the

to sustain the school's vision,
school’s vision, mission and goals.
mission and goals.

focuses conversations, initiatives and plans on
minimizing barriers to improving student
achievement and is unwavering in urging staff to
maintain and improve their focus on student
outcomes.

uses challenges or barriers as opportunities to
learn and to develop staff.

builds capacity of the school and its staff to
provide services that sustain the school's vision,
mission and goals.

prioritizes the allocation of resources to be
consistent with the schools vision, mission and
ooals.
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LEADER EVALUATION RUBRIC

Performance Expectation 2: Teaching and Learning
Education leaders enstire the siccess and achievement of allstudents by monitoring and contimiously improving teaching and learning,

Element A: Strong Professional Culture
Leaders developa strong professional culture which leads to quality instruction focused on student learning and the strengthening of professional
competencies

The Leader...

Indicator Below Standard Developing Exemplary

[ Closes 15 unaware of the achievement | uses student outcome regularly shares ongoing data on
achievement | gap'. data to build their own achievement gaps and works with
gps awareness of faculty to identify and implement

15 working toward achievement gaps. solutions.
improvement for only some _ o
studets s developinga esfablishes a culfure in which
personal commifment faculty members crgaltclasgmom
to improvement forll and student goals aligned with
studets ensuring all students achieve at
high levels.

2 Supports and | provides professional provides professional works with staff to provide job-
Evaluates development that is misaligned | development for staff embedded professional development
Professional | with faculty and student needs. | that addresses some but and follow-up supports aligned to
Development not all needs for specific leaming needs.

does not monitor classroom | improvement.

instruction for the collaborates with staff to monitor
implementation of and evaluate the effectiveness of
professional development professional development based on
content. sfudent outcomes.

"Achlevement gap (atainment aap) efors o the disparity on  rumber of educational measures between performance groups of tudents, especially proups defined by gender, racefethniciy and

socioeconomic status.  The gap can be observed on a variety of measures, including standardized test scores, grade point average, dropout rates, and college enrollment and completion rates
Faculty: certified schoolfaculy
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develops processes for continuous
inquiry with allstaff and inspires
others to seek opportunities for

personal and professional growth,

builds a culture of candor,
openness fo new ideas, and
collaboration to improve
instruction with all staff.

3and 4 combined - | establishes most strategies | models leaning and
Fosters Inquiry | and directions without staff | seeks opportunities for
and Collaboration | collaboration and i rarely | personal growth.
for Inprovement | 0pen 10 new ideas and

srtegis. encourages staff
collaboration and

isuninvolved in faculty | growth to improve

conversations o resolve | teaching and learning

student learning

challenges,

5. Supports Teacher | provides insufficient fime | recognizes the
Reflectionand | and resources for teachers | importance of teacher
Leadership to work together on reflection and provides

instructional improvement, | some opportunities for
teachers o reflect on

provides few roles for classtoom practices and

teacher leadership and their leadership inferests.

rarely encourages teaches

to scek leadership

opportunitis.

0. Provides Feedback | neffectively usesdata, | provides sporadic
{0 Improve assessments or evaluation | feedback based on data,
Instruction methods to support assessments or

feedback. ¢valuations,

does not consistently monitors some
provide specific and teachers” practice for
constructive feedback or | improvements based
effectively monitor for | on feedback.
changes in practice.

provides time and resources for
teacher collaboration and builds

the capacity.

of teachers to lead meetings
focused on improving instruction,

builds a strong instructional
leadership team, builds the
leadership capacity of promising
staff, and distributes leadership
opportunities among staff

provides regular, timely and
constructive feedback to allstaff
and monitors for implementation
and improved practice.

creates a culture of candid feedback
and opportunities for staffto review
¢ach other's data and instructional
practice and provide feedback to
¢ach other.
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Element B: Curriculum and Instruction

Leaders understand and expect faculty to plan, implement and evaluatestandards-based curriculum and challenging instruction aligned with Connecticut

Exemplary

and national standards.
The Leader...

Indicator Below Standard | Developing

[ and 2 combined - | s unaware of | builds their own

Aligns Curricuum, | how to align understanding of state and

Instructionand | curriculum with | national standards.

Assessment fo standards,

Standards instruction and | develops curriculum,

A85ESSMENs, Instruction and assessment
methods that are loosely
aligned to standards.

3. Improves supports the use | uses evidence-based
Instruction for | of instructional | instructional strategies and
the Diverse | strategies that do | instructional practices that
Negds of All | not meef the address the learning needs of
Students diverse learning | some but ot all student

needs of students. | populations,

builds the capacity of all staff to
collaboratively develop, implement
and evaluate curriculum and
instruction that meet or exceed state
and nattonal standards.

monitors and evaluates the alignment
of all instructional processes,

builds the capacity of staff to
collaboratively identify differentiated

learning needs for student groups.

works with staff to continuously adjust
Instructional practices and strategies to
meet the needs of every student.

'Diverse student needs: studenis with disablicis, cultural and linguistic differences, characteristics of gifted and talented, varied socio-conomic backgrounds, varied school readiness, or
other factors affecting learning.

134




4. Collaboratively | is unaware of analyzes student work and
Monitors and | how to analyze monitors student progress
Adjusts student progress | with occasional
Curriculum | using student collaboration from staff.
and Instruction | work.

facilitates adjustments to
supports the use | curriculum and instruction that

of curriculum and | peet the needs of some but not
instruction that all students.

fail to
consistently meet
the needs of all
students.
5. Provides identifies only promotes leaming beyond the
Resources and | limited resources | classroom provides
Training for | and supports for | inconsistent support and
Extended extending resources to faculty around
Learning learning beyond | extending learning
the classroom. opportunities.

6. Supports the | focuses onlyon | supports some staff and
Success of | established students in developing their
Facultyand | academic understanding of the
Students as | standards as knowledge, skills and
Global goals for student | dispositions needed for success
Citizens' and staff skills. as global citizens.

provides limited
support or
development for
staff or students
associated with the
dispositions for a
global citizen.

empowers faculty members to
continuously monitor student progress
and improve curriculum and instruction
to meet the learning needs of every
student,

builds strong faculty commitment to
extending leaming beyond the
classroom.

collaborates with faculty to attain
necessary resources and provide

ongoing training and support for
extended learning.

establishes structures for staff to
continuously discuss the skill,
knowledge and dispositions necessary
for success as global citizens.

faculty and students have multiple
opportunities to develop global
knowledge, skills and dispositions.

'A Global Citizen uses 21t century knowledge, skills and dispositions to communicate effectively, think creatively, respect diversity, gain an awareness and understandings of the wider

world, appreciate different cultures and points of view and work to make the world a better place.
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Element C: Assessment and Accountability
Leaders use assessments, data systems and accountability strategies to improve achievement, monitor and evaluate progress and

Exemplary

builds the capacity and accountability of staff to
monitor multiple sources of information and a
range of assessments for each student.

empowers staff members to continuously use
multiple sources of information to adjust
instructional strategies and improve ieaching and
learning.

close achievement gaps.
The Leader...
Indicator | Below Standard___| Developing
land? monitors limited develops awareness and
combined- sources of student understanding among
Uses information and staff of a variety of
Multiple staff evaluation data. | assessments and sources
Sources of of information on
Information’ o | does not connect student progress and
Improve information to school | mstruction.
Instruction goals and/or
instruction. 13 learning to use
multiple sources of
information to identify
areas for improvement.
3. Staff conducts occasional | completes evaluations
Evaluation | classroom observations | for all staff according to
for some staff. stated requirements.
does not connect 11s¢s some evaluation
evaluation resultsto | results to inform
professional professional
development or school | development.
Improvement goals.
4. Communicates | provides limited provides updates on
Progress information about student progress to
student progressfo | faculty and famlies.
faculty and families.

sets and monitors meaningful goals with each
staff member, accurately differentiates ratings and
provides additional evaluation activity and
feedback for Developing or Below Standard
feachers.

develops and supports individual staff learning
plans and school improvement goals based on
evaluations,

builds the capacity of all staff to share ongoing
progress updates with families and other staff
members,

consistently connects results to the vision,
mission and goals of the school and frequently
updates staff and families around progress and
needs for improvement,

"Multiple sources of information: Including but not limited to est scores, work samples, school climate data, teacher/family conferences and observations. Multple assessments would
include local, state, national, and international assessments.
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LEADER EVALUATION RUBRIC

Performance Expectation 3: Organizational Systems and Safety
Education leaders ensure the success and achievement of all students by managing organizational systems and resources for a safe,

high-performing learning environment,

Element A: Welfare and Safety of Students, Faculty and Staff
Leaders ensure a safe environment by addressing real and potential challenges to the physical and emotional safety and security of

students, faculty and staff.
The Leader...
Indicator | BelowStandard | Developing Exemplary
1. Safetyand security | insufficiently plans for | developsa safety and continuously engages the school
plan school safety. security plan and monitors its community in the development,
implementation, implementation and evaluation of a
by comprehensive safety and security
creates minimal engagement plan,
with the community around
safety plan.
2. Positive school | isunaware of the link | seeks input and discussion supports ongoing collaboration
climate for learning | between school climate | from school community from staff and community to
and student learning. members to build his/her review and strengthen a positive
own understanding of school school climate.
acts alone in addressing | climate.
school climate issues. developsa school climate that
plans to develop a school supports and sustains learning,
climate focused on social/emotional safety and success
learning and social/ for every member of the school
emotional safety. community.
3. Community norms | uses his/her own develops and informs staff builds ownership for all staff,
Jor learning Judgment to develop about community norms community and students to
norms for behavior. for accountable behavior. develop and review community
: norms for accountable behavior.
does not consistently | Monitors for
implement or monitor | implementation of students, staff and parents all hold
noms for accountable | established norms, themselves and each other
behavior. accountable for following the

established norms,
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Element B: Operational Systems
Leaders distribute responsibilities and supervise management structures and practices to improve teaching and leaming,

The Leader...

Indicator Below Standard Developing Proficient Exemplary

| and 4 combined = | ineffectively monitors reviews existing processes | uses problem-solving skills | continuously evaluates and
Evalyate and | operational processes, and plans improvements to | and knowledge of revises school processes.
Improve operational systems. operational planning to
aperational makes minimal continuously evaluateand | plans ahead for learning needs
sistéims Improvements to the revise. and proactively creates
' operational system. improved operational systems fo

Processésto improve the | ¢, ey instructional
operational system. strategies.

2. Safe physical | maintains a physical plant ensures a safe physical | develops systems to maintain
plant that does not consistently plant according to local, | and improve the physical plant

meet guidelines and legal stafe and federal guidelines | and rapidly resolve any
requirements for safety. and legal requirements for | identified safety.
safety.

| Data systems fo | uses existing data systems | monitors communication | facilitates the development | gathers regular input from faculty
inform practice | that provide inadequate and data systemsfo provide | of communication and | on new communications or data

information to inform support fo practice. data systems that assure | systems that could improve
practice. the accurate and fimely | practice.
exchange of information to
inform practice seeks new capabilities and
resources based on school
community input.

2. Equipmentand | uses existing equipment | identifies new equipment | oversees acquisition, develops capacity among the
technology for | and technology or and technologies and/or | maintenance and security of | school community to acquire,
learning technology that maintains existing equipment and technologies | maintain and ensure security of

neffectively supports technology. that support the teaching | equipment and technology and to
teaching and leaming. o and learning environment. | use technology to improve
I learning about how instructional practices and
technology can support the ethance communication.
learning environment.
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Element C: Fiscal and Human Resources

Leaders establish an infrastructure for finance and personnel that operates in support of teaching and learning,

The Leader...

Indicator Below Standard

Dovlping

I and 2 combined - | operates a budget that does
Aligns resources fo | not align with district or
goals state guidelines.

allocates resources that are
ot aligned to school goals.

develops and operates a
budget within fiscal
guidelnes.

aligns resources to school
goals and to strengthening
professional practice.

Exemplary

3. Recruitsand | uses hiring processes that

reviews and improves

works with community to secure
necessary funds to support school
a0als,

aligns and reviews budgets on a
regular basis to meet evolving
needs for professional practice and
to improve student learning,

retains staff mvolve few recruiting processes for recruiting
SOUTCES. and selecting staff.
provides limited support for | PrOvides support o eary
earlycareer feachers and has | CATET tedchers but has
fow strategics o reain | muted srategies o develop
teachers. and retain effective
feachers.
4. Conducts staff | does not consistently prioritizes and
evaluations implement district/state completes staff
evaluation processes. evaluation processes.
evaluation results are 18 beginning to connect
ot used o improve evaluation process and
teaching and learning. results to professional
learning.

involves all stakeholders in
processes {o recruif, select and
support effective new staff.

implements strategies and practices
that successfully retain and
develop effective staff in the school
and district.

coordinates staff to conduct staff
evaluation processes and
differentiate evaluation process
based on individual teacher
performance.

works with staff to connect
evaluation processes to
professional learning and
instructional improvement,
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LEADER EVALUATION RUBRIC

Performance Expectation 4: Families and Stakeholders
Education leaders ensure the success and achievement of all students by collaborating with families and other stakeholders to
respond to diverse community interests and needs and to mobilize community resources.

Element A: Collaboration with Families and Community Members
Leaders ensure the success of all students by collaborating with families and stakeholders.

The Leader...
Indicator Below Standard Developing Exemplary
I. Accesses 1s unaware of how to access | reaches out to the broader consistently seeks and mobilizes
family and resources or support from | community to access family and community resources
community families and the community. | resources and support. and support aligned to improving
resources _ achievement for all students.
seclres community
resources that are not
consistently aligned to
student learning.
2 Engages families | provides limited welcomes family engages families consistently
in decisions opportunities for involvement in some school in understanding and
families to engage in decisions and events that coniributing to decisions about
educational decisions. support their children’s school-wide and studen-
education. specific leaning needs.
does not ensure that
families feel welcome in
the school environment.

3. Communicates | uses limited strategiesto | shares information and
with families and | communicate with families | progress with families.

uses & variety of sirategies and
builds the capacity of all staff to

commnity and community members. facilitate open and regular
o Ny provides opportunities for communication between the
limits opportunities f0r | fyyiies and communty school and familis and
familgs and community | yermhers o share input and community members,
members 0 hare Ut OF | o carns wih the school
concerns with the school.
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Element B: Community Interests and Needs
Leaders respond and contribute to community interests and needs to provide the best possible education for students and their famlies,

Exemplary

communicates and inferacts
effectively with a wide range of
stakeholders.

builds the skills of staff to ensure
clear two-way communication and
understanding with all stakeholders.

uses assessment strategies and
research with all staff to build
understanding of diverse student
and community conditions.

collaborates with staff to meet the
diverse needs of students and the
community,

Integrates community diversity info
multiple aspects of the educational
program to meet the learning needs
of all students.

The Leader...
Indicator Below Standard Developing
[. Communicates | ineffectively communicates | communicates clearly with
effectively with members of the school | most people.
communly secks more opportunities to
interact with stakeholders.
2. Understands and) uses limited resourcesto | collects information to
accommodates | understand diverse student | understand diverse student
diverse’ student | needs. and community conditions,
a8 ;ﬂ,m MY\ Gemonstrates limited provides some
condifions knowledge of community | accommodations for diverse
conditions and dynamics. | student and community
conditions.
3. Capitalizes on | demonstrates limited values community diversity.
diversity awareness of community f :
. : evelops some connections
diversity as an educational between community diversiy
et and educational programs.
4. Collaborates | establishes limited collaborates with community
with community | collaboration with programs to meet some
programs COMMUNIY programs. student learning needs.
commUnIty programs
address few student
learning needs.
3. Ivolves all | provides limited elicits some stakeholder
stakeholders | opportunities for involvement and input.
stakeholder input. o
secks occasional input from
occasionally excludes or competing educational
ignores competing perspectives.
perspectives.

builds and regularly reviews and
strengthens partnerships with
community programs fo meet the
diverse needs of all students.

lDivmity: including, but not limited to cultural, ethnic, racial, economic, linguistic, generational

builds a culture of ongoing open
discussion for all stakeholders.

actively seeks and values alternate
viewpoints,
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Element C: Community Resources
Leaders maximize shared resources among schools, districts and communities in conjunction with other organizations and agencies that
pro-vide critical resources for children and families.

Exemplary

proactively identifies and
prioritizes essential resources
and services for children and
families.

collaborates with community
agencies to provide prioritized
services and consistently
evaluates service quality.

The Leader...
Indicator Below Standard Developing
. Collaborates with works with community collaborates with
community agencies when needed. s0Me community
agencies agencies for health,
provides limited accessto | soctal or other
community resourcesand | services,
services fo children and
families. provides some access to
resources and srvices
to children and families.
2 Develops develops limited develops relationships
relationships relationships with with community
with community community agencies. organizations and
agencies agencies.
community partnerships
inconsistently meet the needs | evaluates some
of the school community. | partnerships to ensure
benefit to agencies and
school community.
3. Applies resources does not consistently align | aligns resources to the
fo meet the needs resources {o the educational | educational needs of
of children and needs of the school. students.
Jamilies
supports the educational
needs of most families.

develops ongoing relationships
with community agencies aligned
to school needs.

assesses partnerships on a regular
basis o ensure mutual benefit and
shared resources for school and
agency.

identifies educational needs of

students and families and aligns
all resources to specific needs.
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Performance Expectation 5: Ethics and Integrity

LEADER EVALUATION RUBRIC

Education leaders ensure the success and well-being of all student and staff by modeling ethical behavior and integrity.

Element A: Ethical and Legal Standards of the Profession
Leaders demonstrate ethical and legal behavior.

Exemplary

continuously communicates, clarifies and
collaborates to ensure professional
responstbilities for all educators.

The Leader...
Indicator Below Standard Developing
1. Professional | does not consistently exhibit
Responsibiliy | or promote professional

responsibility in accordance
with the Connecticut Code of
Professional Responsibility
for Educators.

2, Ethics does not consistently
demonstrate personal and

professional ethical practices.

holds high expectations of themselves
and staff to ensure educational
professionalism, ethics, inegrity, justice,
and fairness.

+ temoves barriers to high-quality

education that derive from all sources
of educational disadvantage or
discrimination.

+ promotes social justice by ensuring all

students have access to educational
opportunities.

Confidentiality

rights of students, families and
staff and/or maintain
appropriate confidentiality.

3, Equityand | does not consistently promote | earns respect and is
Social Justiee | educational equity and social | building professional
Justice for students. influence to foster
educational equity and
social justice for all
stakeholders.
4. Rights and | does not consistently protect the

+ huilds a shared commitment to

protecting the rights of all students
and stakeholders.

+ maintains confidentiality, as

appropriate.

'Soctal Justice: recognizing the potential of all students and providing them with the oppoetunity to reach that potential regardless of ethnic origin, economic level, gender, sexual orientation,
race, feligion, efc. to ensure fairmess and equity for all students.
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Element B: Personal Values and Beliefs
Leaders demonstrate a commitment to values, beliefs and practices aligned with the vision, mission and goals for student leaming,

The Leader...

Indicator BelowStandard | Developing Exemplary

. Respects the Dignity | does not consistently promotes the recognition of the
and Worth of Each | treat everyone with dignity and worth of everyone,
Individual fespect.

|. Models Respect for | does not consistently builds a shared commitment to

Diversity and Equitable | demonstrate respect for diversity and equitable practices
Practices diversity and equitable for all stakeholders.

practices forall

stakeholders.

5. Advocates for does not consistently advocates for the advocates and actively engages
Mission, Vision and | advocate for or act on vision, mission and the participation and support of
Goals commitments stated in the | goals. all stakeholders towards the

mission, vision and goals. vision, mission and goals to
provide equitable, appropriate and
effective leaming opportunities.

6. Ensures a Positive | does not consistently addresses some skillfully anticipates and

Learning Environment | address challenges or challenges or overcomes challenges and
contribute to apositive | engages others to collaborates with others to ensure
learning environment, ensure valugs and that values and beliefs promote

beliefs promote the the school vision, mission and
school vision, aoals needed to ensure a positive
mission and goals. learning environment.
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Element C: High Standards for Self and Others

Leaders model and expect exemplary practices for personal and organizational performance, ensuring accountability for high standards of student

learning.
The Leader...
Indicator Below Standard | Developing Exemplary
L. Lifelong Learning | does not consistently recognizes the models reflection and continuous
engage In or seek importance of growth by publicly sharing their own
personal professional personal learning learning process based on research
learning opportunities, | needs. and best practices and ifs
relationship to organizational
1ses some resgarch improvement,
and best practices for
professional growth.
2 Supportof does not consistently supports professional supports and collaboratively uses
Professional Learning | support and use development that 1s differentiated professional
professional development | primarily related to development strategies to strengthen
o strengthen curriculum, | curriculum and curriculum, instruction and
nstruction and Instructional needs. assessmen.
assessment.
3. Allocates Resources | does not equitablyuse | allocates resources actively seeks and provides
Equitably resources to sustainand | which address some resources to equitably build, sustain
strengthen organizational | organizational needs. and strengthen organizational
performance. performance.
4. Promotes Appropriate| demonstrates a limited | promotes the use of 15 highly skilled at understanding,
Use of Technology | understanding of technology and has modeling and guiding the legal,
technology and ethical | addressed some legal, social and ethical use of technology
implications for itsuse. | social and ethical among all members of the school
Issues. community.
3. Inspires Student ineffectively builds trust, | promotes creates a collaborative leaning
Sticcess respect and communication and is community which inspires and
communication to building trust and instills trust, mutual respect and
achieve expected levels | respect to strengthen honest communication to sustain
of performance and school performance optimal levels of performance and
student success. and student learning. student success.
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LEADER EVALUATION RUBRIC

Performance Expectation 6: The Education System

Education leaders ensure the success and achievement of all students and advocate for their student, faculty and staffneeds by influencing

social, cultural, economic, legal and political contexts affecting education.

Element A: Professional Influence
Leaders improve the broader, social, cultural, economic, legal and political contexts of education for all students and families,

Exnplry

The Leader...
Indicator Below Standard Developing
. Promoies public does not consistently follow | follows current
discussion about current federal, state and local | education legislation,
educational laws, education laws, policiesand | seeks opportunities to
policies and regulations and has limited engage in professional
regulations conversations about how they | learning activities to
impact education. understand issues and
implications, and
shares information with
the school community.
2. Builds fakes few opportunities to identifies some issues
relationships with engage stakeholders in that affect education and
Stakeholders and educational issugs. mantains a professional
policymakers relationship with
stakeholders and
policymakers.

engages the entire school
community in dialogue about
educational issues that may lead
to proactive change within and
beyond his'her own school and
district as appropriate.

actively engages local, regional
and/or national stakeholders
and policymakers through local
community meetings and state
or national organizations, using
various modes of
communication.
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3. Advocates for
equity, access and
adequacy of
student and family
resources

has limited understanding
and/or ineffectively uses
resources for family services
and support through
community agencies.

is learning how to help empowers the school

students and families community to successfully and
locate, acquire and appropriately advocate for
ACCEss programs, equal and adequate access to
SEIVICEs OF resources services and resources for all.
fo create equity.
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Element B: The Educational Policy Environment
Leaders uphold and contribute to policies and political support for excellence and equity in education.

The Leader...

Inicato Below Sandard Devcloping Exemplry

| Aecurately neffectively communicates | reviews school growth engages the school community
communicates with members of the school | measures and student and stakeholders in analysis of
educational community, data. school and student data that
performance leads to identifying important

does not fully understand conducts basic data indicators of school progress,
arowth, trends and analysgs and areater understandings and
mplications for communicates data implications for growth and
Improvement. about educational refinements fo the school or
performance. district’s mission, vision and

a0als,

L. Improves public | provides incomplete shares information about actively communicates and
tndersiandingof | information to the publicto | federal, state and local clarifies federal, state and local
leislation, policy | understand school or student | laws, policies and laws, policies and regulations
and laws results, legal issues, practices | regulations, with stakeholders and decision

and implications. makers to improve public
provides information understanding and mput.
{o decision-makers
and the communty.

3. Upholds laws and | does not consistentlyuphold | upholds federal, state works with district, state
influences laws, regulations. and local laws and seeks and/or national leaders to
educational policies to engage in public advocate forfor provide
and regulations discourse about polices feedback about the

and regulations fo implementation
support education, effectiveness of policies or

regulations.
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Element C: Policy Engagement
Leaders engage policymakers to inform and improve education policy.

Exenplry

works with students, families and caregivers
to successfully advocate for equitable and
appropriate policies and procedures to close
the achievement gap by ensuring all
children have an equal opportunity to learn.

The leader...
Indicator BelowStandard | Developing
1. Advocates for public | does not advocate identifies some policies and
policies to support the | for policies and procedures that can support
present and future needs| procedures to meet | equity and seeks to
of children and families | the needs of all communicate with the
students and their community about these
families. policies.
2. Promotes public is unaware of policies | supports fiscal
policies to ensure that result in equitable | gidelines to use
appropriate, adequate | resources to meets the | resources that are
and equitable human | needs of all students. | aligned to meet school
and fiseal resources goals and student needs.
does not allocate
resourees allocates and distributes
appropriately, school resources among
adequatelyor faculty, staff and
equitably. students.
3. Collaborates with demonstrates limited | is learning to collect
leaders to inform understanding or analyze and share data with
planning, policies and | involvement with others to raise awareness of
programs others toinfluence | its impact on decisions
decisions affecting affecting student learning
student learning inside | on local, district, state and
or outside of own national levels.
school or district.

aligns with state and national
professional organizations that promote
public policy and advocate for
appropriate, adequate and equitable
resources to ensure quality educational
opportunities that are equal and fair for
all students.

actively engages all stakeholders through
conversations and collaboration fo
proactively change local, district, state and
national decisions affecting the
improvement of teaching and learning.

s involved with local, state and national
professional organizations in order to
influence and advocate for legislation,
policies and programs that improve
education.
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