Connecticut Education 
The Strengthening Career and Technical Education for the 21st Century Act (Perkins V)
Three-Tiered Program Compliance Review Process
Perkins V mandates that each eligible recipient receiving funds develop and implement evaluations of the CTE programs carried out with Perkins funds, including an assessment of how the needs of special populations are being met [Sec. 135(b)(6)].  
The Connecticut State Department of Education (CSDE) has instituted a three-tiered program compliance review process to assist in determining secondary and/or post-secondary eligible recipients’ compliance with the requirements of Perkins V, ensuring local awards are used appropriately and local performance goals are achieved.  The CSDE program compliance review process consists of three tiers: 
· Tier One: Self-Assessment;
· Tier Two: Desk Review; and
· Tier Three: On-site Compliance Review.
Tier One: Self-Assessment
Eligible recipients receiving Perkins funds must conduct a yearly self-assessment of the implementation of the Perkins V statutory requirements. Eligible recipients will attest to their compliance through the assurances portion of the Perkins V Local Application. Secondary and post-secondary eligible recipients shall use the results of the self-assessment to ensure compliance with State and Federal program responsibilities and identify areas of needed improvement. When performing the self-assessment, eligible recipients may want to utilize the Tier Two: Desk Review Checklist.  
Tier Two: Desk Review
Selected secondary and post-secondary eligible recipients receiving Perkins funds shall be monitored with a desk review.  The desk review process includes secondary and post-secondary eligible recipients organizing and providing specific documentation and data to the CSDE for review.  
Tier Three: On-site Compliance Review
Selected secondary and post-secondary eligible recipients receiving Perkins funds shall be monitored with an on-site compliance review.  Technical assistance is simultaneously provided during an on-site compliance review.  Tier Three includes:
· a review of documentation and data maintained by the secondary or post-secondary eligible recipient;
· information obtained in interviews; and
· information obtained through observation. 

Although all secondary and post-secondary eligible recipients are eligible and will be selected for a tier two and/or a tier three review, those institutions exhibiting any of the following conditions are deemed at higher risk and may be required to complete more frequent desk or on-site compliance reviews:

· evidence of serious and/or chronic compliance problems;
· funds not expended;
· complaints from parents and/or other stakeholders; and
· lack of attainment and/or progress as evidenced by core indicator data.

CONNECTICUT EDUCATION
Academic Office
Career and Technical Education (CTE)
 Information Form
Perkins V Program Compliance Review



District/College:  ____________________________________________________________________________________

Address:  ____________________________________________________________________________________

	      ___________________________________________________________________________________

Web site:  ___________________________________________________________________________________

Principal/Chief Administrative Officer:  ___________________________________________________________________________________

Superintendent/College President: _______________________________________________________________________________



Perkins Administrator:  ________________________________________________________________________

E-mail :  __________________________________________________________________________________


Phone # :  ___________________________________________ Fax # : ___________________________


I, ___________________________________________________________, the undersigned authorized administrative official, submit these desk audit documents on behalf of the district, attest to the appropriateness and accuracy of the information contained herein, and comply with all relevant requirements of the state and federal laws and regulations.

Administrative Official: _____________________________________________ Date: _______
Name (typed)  

Signature of Administrative Official: ___________________________________ Date: _______	


Connecticut Education
The Strengthening Career and Technical Education for the 21st Century Act (Perkins V)
Tier Two: Desk Review for Eligible Recipients 

The Strengthening Career and Technical Education Act for the 21st Century (Perkins V) mandates that each eligible recipient receiving funds develop and implement evaluations of the CTE programs supported by Perkins V, including an assessment of how the needs of special populations are being met [Sec. 135 (b)(6)]. The Connecticut State Department of Education (CSDE) has instituted a program compliance review process to assist in determining compliance with the requirements of Perkins V, ensuring funds are used appropriately, and local performance goals are achieved.  
Steps for Desk Review

1. Career and Technical Education (CTE) teachers must complete a CTE Teacher Survey which will be supplied by the CSDE Education Consultant.  The CTE Teacher Survey will assist the consultant in measuring the overall effectiveness of the CTE program.
2. Each eligible recipient that receives Perkins funds must use attached Tier Two: Desk Review Checklist to identify, review, and organize all available documentation addressing at a minimum the required evidence cited in this document. Previous year’s information should guide the review.
3. Submit documents and evidence electronically to your Perkins Grant Application Program Manager.

	
	
	



Please direct all questions to your Perkins Grant Application Program Manager.
	
	
	




	Connecticut Education
The Strengthening Career and Technical Education for the 21st Century Act (Perkins V)
Tier Two: Desk Review Checklist for Eligible Recipients 

	          Program Improvement, Procedural, and Fiscal Elements
	Required Evidence 
	Notes 

	A.	Academic integration: Rigorous course standards and progressive, sequenced courses
	
	

	A.1	Rigorous course standards 
          [Sec. 135(b)(1)]
	· List of the state/national standards utilized in each CTE program. Describe the curriculum development improvement process for CTE career clusters, pathways and programs of study.
	

	A.2	Progressive, sequenced courses
          [Sec. 135(b)(1)]
	· Document detailing progressive, sequenced courses available to students. (e.g., career cluster, pathway, and programs of study)
· Explain how school counselors use student success plans, career clusters, pathways, and programs of study to guide students into CTE coursework, college or other post-secondary preparation, and careers.
·  Describe how students, including members of special     
 populations, learn about CTE course offerings.
	

	A.3     Career technical student organizations (CTSO)
           [Sec. 135(b)(5)]
	· List of CTSOs for this school year and CTE staff members and endorsements associated with CTSOs. (minimum of one with at least 10 state and national paid memberships)
· List of CTSO activities showing how CTSOs contribute to learner’s experience and instruction.
	

	A.4	Professional learning plan 
          [Sec. 135(b)(2)]
	· List of professional learning activities and dates.
· List of participants and professional learning opportunities completed in the past year including opportunities for administrators and school counselors.
	

	A.5    District and school staff collaboration [Sec. 135(b)(2)]
	· Evidence of staff meeting together to evaluate and create interdisciplinary goals, objectives, and/or activities (e.g., list of meetings).
	




	B.	Stakeholder engagement
	
	

	B.1    Students have opportunities in work-based learning within their career interests
          [Sec. 124(b)(5); Sec. 135(b)(3); Sec. 135(b)(5)]
	· Appendix A: Work-based Learning Opportunities Information Sheet
	

	B.2    A formalized relationship between secondary
          and post-secondary in place that includes regular interactions and mutual planning
          [Sec. 135(c)(8); Sec. 122(c)(1)(A)]
	· Post-secondary agreements through aligned programs of study (e.g., CCP, ECE).
· Have student success plans in place for each student to coordinate intentional programmatic decisions and seamless transitions.
	

	B.4     Advisory boards
           [Sec. 135(b)(5)]
	· Meeting minutes and agendas (minimum of two per year)
· Comprised of a broad spectrum of stakeholders (e.g., business and industry).
	

	B.5     Industry collaboration 
           [Sec. 135(b)(1); Sec. 135(b)(2)]
	· List opportunities for collaboration with industry to design, and implement courses or programs of study aligned to labor market needs in new or emerging fields.
	

	B.6     Needs assessment and multiple stakeholder  
           feedback used to guide learner outcomes 
           [Sec. 134(d)]
	·  Appendix B: Stakeholder Meeting Documentation Template
·  Appendix C: Action Plan Template with S.M.A.R.T Goals 
·  Appendix D: Performance Data Overview Template 
	

	C.        Instructional materials, supplies, equipment
	
	

	C.1      Equipment inventoried 
	· Inventory list and sample equipment label
· List of disposed equipment.
	

	C.2      Program improvement 
            [Sec. 135(b)(1); Sec. 135(b)(4); Sec. 135 (b)(5)] 
	· Plan for long-term equipment upgrades and replacements.
	

	D.        Special populations and nontraditional completion and participation
	
	

	D.1      A plan is in place to ensure the success of               special needs students in CTE programs and prepare for high-skill, high-wage, and/or in-demand industry or occupation 
            [Sec. 135(b)(1); Sec. 135(b)(5)]
	· Appendix E: Special Populations and Equal Access Question Template.
	

	D.2     A plan is in place to promote CTE programs to nontraditional students.
           [Sec. 135(b)(1); Sec. 135(b)(5)]
	· Describe how nontraditional students are recruited and retained in CTE programs.
	

	E.        Fiscal compliance
	
	

	E.1      Funds are used to improve CTE programs [Sec. 135]
	· Appendix F: Financial Review Form
	


	
	
	




	
	
	




Appendix A: Work-based Learning Opportunities Information Sheet
Directions:
Please complete the following form, print, and attach to the Tier Two: Desk Review Checklist.

Section I
	Name of Eligible Recipient:
	

	Person Completing Form:
	

	Contact Information:
	



Section II
Directions: Please complete the table below.
	Check if opportunity is offered to students
	Work-Based Learning Model
	Number of students involved

	☐	Apprenticeship
	

	☐	Business/industry field trips
	

	☐	Career fair
	

	☐	Career related speakers
	

	☐	Cooperative Work Education (CWE)
	

	☐	Job placement assistance
	

	☐	Job shadow
	

	☐	Paid internships
	

	☐	School based enterprises
	

	☐	Service learning
	

	☐	Simulated work experiences
	

	☐	Supervised agriculture experiences
	

	☐	Supervised entrepreneurial experiences
	

	☐	Unpaid Experiential Learning Program (UELP)
	

	☐	Industry Recognized Credentials
	

	☐	Other, please list:
	



Section III
Directions: In the space provided, please give a brief explanation about the work-based learning programs at the school or college. What are the objectives and goals? How do you evaluate the program? What were the successes? What are the areas that need improvement? What areas do you require assistance?
	


[bookmark: _Toc16151564][bookmark: _Toc212549799]
	
	
	




	
	
	



Appendix B: Stakeholder Meeting Documentation
The CSDE created the following Stakeholder Meeting Documentation Template for the Comprehensive Local Needs Assessment to assist eligible recipients in organizing their stakeholder engagement process. This document is required for the CSDE Local Application, Comprehensive Local Needs Assessment and Perkins V Program Compliance Review.
	Meeting Location:
	

	Meeting Date:
	



	Stakeholder Name:
	Role:
	Organization/Title:
	Contact:

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


[bookmark: _Toc16151576]Meeting Details:
	Objectives:
	


	Focus/topics:
	


	Outcomes:
	


	Next steps:
	


	How will this information assist in the establishment, operation and evaluation of CTE programs for all students?
	


Appendix C: Action Plan Template with S.M.A.R.T. Goals
Section 134(c) of Perkins V outlines specific requirements regarding the Comprehensive Local Needs Assessment. To support this process, include S.M.A.R.T. Goals for each strategy listed in the plan, for guidance refer to the next page. This document is required for the CSDE Local Application, Comprehensive Local Needs Assessment and Perkins V Program Compliance Review.
Actionable Plan: (copy and paste for additional topics)
	Actionable Plan Topic:
	Strategies

	Vision statement
	

	Top priorities
	

	Areas of strength/needed improvement
	

	Performance indicator needs
	

	Workforce partnership
	

	Professional learning 
	

	Staff recruitment/retainment
	


S.M.A.R.T. goals help you identify if what you want to achieve is realistic and determines a deadline. (copy and paste table for additional goals)
	Initial Goal (Goal you want to achieve)

	

	Specific (What do you want to accomplish and when? Why is this a goal?)

	

	Measurable (How can you measure progress, impact or success? What data will be used to measure this?)

	

	Attainable (Targeted objectives are doable and realistic)

	

	Relevant (Why am I setting this goal?  Is it aligned with overall objectives?)

	

	Time frame (When will it be accomplished or measured to determine impact?)

	

	Revised Goal in S.M.A.R.T. format
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Appendix D: Performance Data Overview Template
The CSDE created the following template to assist eligible recipients in organizing their student data.  This information is required for the Perkins V Local Application, Comprehensive Local Needs Assessment, and Perkins V Program Compliance Review. 

	Totals, Male, Female, 
Special Populations, Race and Ethnic Diversity
	1S1 Four year graduation rate
Year 1
	1S1 Four year graduation rate
Year 2
	1S1 Four year graduation rate
Year 3
	Trend
	2S1 Reading/Language arts proficiency 
Year 1
	2S1 Reading/Language arts proficiency 
Year 2
	2S1 Reading/Language arts proficiency 
Year 3
	Trend
	2S2 Mathematics proficiency
Year 1
	2S2 Mathematics proficiency
Year 2
	2S2 Mathematics proficiency
Year 3
	Trend
	2S3 Science proficiency
Year 1
	2S3 Science proficiency
Year 2
	2S3 Science proficiency
Year 3
	Trend
	3S1 Post-secondary placement 
Year 1
	3S1 Post-secondary placement 
Year 2
	3S1 Post-secondary placement 
Year 3
	Trend
	4S1 Nontraditional enrollment
Year 1
	4S1 Nontraditional enrollment
Year 2
	4S1 Nontraditional enrollment
Year 3
	Trend
	5S3 Work-based learning participant
Year 1
	5S3 Work-based learning participant
Year 2
	5S3 Work-based learning participant
Year 3
	Trend

	Totals
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Male
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Female
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	English Learners
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Homeless individuals
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Youth in or aged out of foster care
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Economically disadvantaged
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Individuals with disabilities 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Individuals out of the workforce
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Single parents, including pregnant students
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Students in nontraditional fields
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Youth with parents in the armed forces
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	African American/Black
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	American Indian/Alaska Native
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Asian
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Caucasian/White
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Hispanic/Latino
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Native Hawaiian or other Pacific Islander
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Two or more races
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 



	
	
	




	
	
	



Appendix E: Special Populations and Equal Access Question Template
The CSDE created the following Special Populations and Equal Access Question Template based on responses provided in the local application.  This document is required for the CSDE Local Recipient Perkins V Program Compliance Review.
Perkins V focuses on equal access to high-quality CTE courses for all students and increasing employment opportunities for chronically unemployed or underemployed populations.  In Perkins V, these populations are entitled “special populations” and include the following:

· individuals with disabilities;
· individuals from economically disadvantaged families, including low-income youth and adults;
· individuals preparing for non-traditional fields; 
· single parents, including single pregnant women;
· out-of-workforce individuals;
· English learners;
· homeless individuals;
· youth who are in, or have aged out of, the foster care system; and
· youth with a parent who is a member of the armed forces and is on active duty. 

	List how your district/community college expanded opportunities for special populations to access both challenging academic courses and quality career and technical programs. 

	

	List the ways in which your district/community college provided students, including members of special populations, opportunities to learn about CTE course offerings, pathways and programs of study. 

	

	The Federal government highlights six types of barriers that can impede equitable access of participation: gender, race, national origin, color, disability, or age. List the steps your district/community college implemented to overcome these barriers and ensured equitable access to, and participation in, the Perkins V funded CTE program for students, teachers, and other program beneficiaries with special needs.  Refer to General Education Provisions Act (GEPA) 427 Form (OMB Control No. 1894-0005) verify this l for some examples of how an applicant might satisfy this Federal requirement.

	

	List how your district/community college ensured that members of special populations were not discriminated against on the basis of their status as members of special populations.
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Appendix F: Financial Review Form
	GRANTEE NAME:

	GRANT PERIOD:                                                                                                        AUTHORIZED AMOUNT: 

	OBJECT     CODE
	DESCRIPTIONS
	APPROVED BUDGET
	DESCRIPTION OF ACTUAL EXPENDITURE CHANGES
	ACTUAL FINAL BUDGET

	111A
	NON-INSTRUCTIONAL

	
	
	

	111B
	INSTRUCTIONAL

	
	
	

	200
	PERSONAL SERVICES-
EMPLOYEE BENEFITS

	
	
	

	320
	PROFESSIONAL EDUCATION SERVICES

	
	
	

	322
	IN SERVICE

	
	
	

	330
	EMPLOYEE TRAINING AND DEVELOPMENT SERVICES

	
	
	

	510
	STUDENT TRANSPORTATION

	
	
	

	580
	TRAVEL

	
	
	

	600
	SUPPLIES

	
	
	

	700
	PROPERTY

	
	
	

	917
	INDIRECT COSTS

	
	
	

	
	TOTAL

	
	
	


If your institution did not expend all grant funds, please provide reason(s) for returning money to the Connecticut State Department of Education below:

Business/Fiscal Manager Signature: ____________________________________ Date: _____________



