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1. ScHooL VisIoN AND DESIGN

1. MissION AND VISION STATEMENTS

The mission of Olam Public Charter School (OPCS) is to prepare its diverse student body for
advanced studies through a rigorous curriculum and the integration of global citizenship competencies,
including instruction in Modern Hebrew.

The core purpose of OPCS is to empower students academically and
personally to reach their full potential and to achieve continued personal growth as ethical and informed global
citizens. Our work is organized around the OLAM Values, a guiding set of principles that suffuses each element
of our program design:

e Outstanding Problem-Solvers. We are optimistic and solutions-oriented. We believe that constructive
disagreement and discourse are fundamental to the teaching and learning process. We use critical
thinking and evidence to solve problems.

e Lifelong Learners. We are raising students to fall in love with learning, so that they continue their
learning journey for a lifetime. As adults, we welcome and embrace feedback, and we know that the key
to student improvement is our own growth and development.

e Aware Communicators. We know that listening deeply, taking others’ perspectives and learning about
multiple languages and cultures are all fundamental characteristics of global citizens. We communicate
clearly and effectively with different audiences.

e Making a Difference. We use our problem solving, learning, and communication skills to make big and
small differences in the world. From the kindergarten student helping a friend tie their shoelaces, to the
teams of adults committed to providing outstanding educational opportunities for our students, each of
us plays a role in positively shaping the world we live in.

By providing a common language shared by all members of our community, the OLAM Values — which are
are an acronym for the Hebrew word for ‘world” — have proven instrumental in supporting our efforts to create
positive school cultures. OPCS will be part of the Hebrew Public charter management organization, which has 4
schools in New York and Pennsylvania (Hebrew Language Academy Charter School, Hebrew Language
Academy Charter School 2, Staten Island Hebrew Public Charter School, Philadelphia Hebrew Public Charter
School). Specifically, as we use OLAM across all of our campuses, we have found that these OLAM values
help students and staff to think critically, demonstrate empathy, communicate clearly, listen well, value learning,
and bring all of these skills together to improve their communities. The values are distilled in great part from the
Asia Society’s global competencies framework.'

At full enrollment, the school will serve grades PreK-8 and a total of 510 students. Upon enrollment, all
students are welcomed to the community, included, and academically supported. OPCS will not use screeners,
will not establish barriers to entry, and will commit to helping students of all backgrounds. OPCS’s proposed
grade levels and estimated enrollment numbers are as follows:

2026-27 2027-28 2028-29 2029-30 2030-31 2031-32 2032-33 @ 2033-34

Grades Served PreK-1  PreK-—2 PreK-3 PreK—4 | PreK-5 PreK-6 PreK-7 PreK-8
Estimated 136 184 232 286 342 398 454 510
Enrollment

! Asia Society. Global Competence. https://asiasociety.org/education/what-global-competence
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In order to keep the enrollment numbers steady, we plan to “backfill” seats to address student attrition while we
build a solid reputation as a new school.

Our vision is to create an academically excellent instructional program for all students. To do so, we rely on five
key design elements:

e Differentiated Instruction. We use different sources of information to ensure that each child is
provided with challenging educational content regardless of their current academic level. Our model
provides significant amounts of small-group instruction, as well as customized academic support to
learners not yet meeting grade level expectations.

e Social and Emotional Learning (SEL) and Support. Children cannot succeed academically if they are
struggling socially or emotionally in ways that impede their learning. Our commitment to SEL includes
the Responsive Classroom model, with features such as morning meeting, closing circle, and advisory. It
also includes the work of our social work team, our school culture team, and the training and support
that all staff receive to identify and address student SEL needs.

e Professional Development and Career Pathways. We provide ongoing, intensive training and support
for all school staff. Our Professional Development Program includes sessions during the summer and on
each Friday afternoon, a model that supports high levels of student achievement by ensuring
administrators, educators, and support staff have ample time to hone their practice, review pertinent
data, and collaborate with their colleagues. We also provide all staff members with one-on-one coaching
throughout the school year, and leadership opportunities to stretch their professional practice.

e Diversity, Equity, and Inclusion. With a commitment to serving children from all backgrounds and to
promoting diversity within our educator workforce, we work to ensure that all students and adults in our
school community feel the authentic sense of belonging that allows for connections to be made and for
learning to occur. We represent a diversity of stories and lived experiences in our curricular materials
and our staff development sessions.

e World Language Instruction. Our school is part of a growing movement of linguistically diverse
public charter schools, teaching languages as varied as Modern Hebrew, Greek, Mandarin, French, and
Arabic. This movement is based in part on a wide body of research showing the benefits of learning a
foreign language: improved school performance; problem-solving skills; cross-cultural communication;
and understanding of different perspectives.? It is also consistent with our focus on global citizenship.

OPCS’s mission and core values are anchored in the fundamental belief that all
students are capable of achieving at high academic levels when provided with the appropriately supportive
learning environments that allow them to thrive. Not only does our mission communicate high standards of
academic achievement, but our model is expressly designed to provide the essential academic, social-emotional,
and cultural supports that allow students to meet and exceed those rigorous expectations. Academics are aligned
to Connecticut Core Standards and Next Generation Science Standards, and we support the whole child through
social-emotional learning and a focus on global citizenship.

Our vision is that OPCS will serve as a model of how
meaningful integration in public schools can boost academic outcomes and positively develop student skills and

2 See, e.g., Méartensson, J., et al. (2012). Growth of language-related brain areas after foreign language learning. Neurolmage, 63(1), 240-244; Gold,
B. T., Kim, C., Johnson, N. F., Kryscio, R. J., & Smith, C. D. (2013). Lifelong bilingualism maintains neural efficiency for cognitive control in aging.
Journal of Neuroscience, 33(2), 387-396.
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values. Students will emerge as highly educated, globally aware, ethical citizens who are prepared with a
foundation for success in middle and high school, college, the workplace, and society.

In an increasingly polarized world, OPCS will focus on global citizenship. This includes teaching

empathy, cooperation and collaboration with those who are different, and coming together to identify and solve
problems in the community and the world. This focus is aligned with our OLAM Values, particularly
communication and problem solving, which are integrated throughout the academics and culture of the school.
In our surveys, parents requested schools “where students of all backgrounds feel comfortable” and a “school
that explores diversity and promotes tolerance and mutual understanding.” Our model responds to this interest.

We have also heard community members request schools that focus deeply on World Language instruction
starting at kindergarten. There are a handful of schools in Stamford that teach French and Spanish at the
elementary school level (starting at 3rd grade), and the district has been discussing a dual language program in
Spanish.’ More importantly, Modern Hebrew is not currently offered in the district’s public schools, and
community members are intrigued by the prospect of students learning a language that is taught far less
frequently than Romance languages, and which carries a story of revival from ancient to modern times. And,
critically, community members have expressed a hope that our school will become a beacon of cross-cultural
understanding and mutual respect that will help the next generation of Stamford residents grow up as
open-minded and empathetic global citizens. Please see Appendix U for survey results.

Although Stamford schools are diverse, there is a significant opportunity gap between outcomes for White and
affluent students, and those of students of color, Multilingual Learners (MLs), Students with Disabilities
(SWD), and high-need students. Additionally, the ML and SWD populations have been steadily growing in
Stamford.* Hebrew Public has a strong record of educating high-need populations in a diverse setting. Our
schools are diverse by design, meaning that we intentionally cultivate communities composed of families
representing a range of backgrounds, cultures, and native languages. This approach represents an effort to
redress the entrenched school enrollment patterns that frequently preclude students from learning in racially and
socioeconomically diverse settings. Connecticut has one of the largest opportunity gaps in the country, and it
has only worsened since the pandemic.’

Fewer Black and Hispanic students enroll in AP and Honors classes in Stamford, and this opportunity gap starts
in the early grades.® There is also a history in some schools of racial segregation within the schools.” Charter
schools are singularly positioned to promote school diversity when they choose to prioritize it as part of their
mission. Hebrew Public uses these structural benefits in concert with our mission to create high quality, diverse
charter schools in which all children thrive, starting in Pre-K, so these benefits can carry on through high
school.

A 2021 report published by Columbia University’s Teachers College found that diverse-by-design charter
schools have helped “students learn at higher levels than they might otherwise have achieved if they had

3 Laguarda, I. (2023, November 13). Stamford Schools Want to Start Dual English-Spanish Language Program. Stamford Advocate.
https://www.stamfordadvocate.com/local/article/stamford-schools-dual-language-english-spanish-18472434.php

4 Lagardo, 1. (2024. January 30). Stamford schools’ special education, English-learning populations are spiking. Now the budget is too. Stamford
Advocate. https://www.stamfordadvocate.com/local/article/stamford-schools-budget-special-education-english-18630985.php

SConnCAN. The Roadmap to Closing the Gap. https://conncan.org/wp-content/uploads/sites/16/2018/03/The-Roadmap-to-Closing-the-Gap.pdf
® Laguarda, 1. (2021, February 27). Fewer Black/Histpanic students enroll in AP/Honors Courses. Stamford Advocate.
https://www.stamfordadvocate.com/news/article/Fewer-Black-Hispanic-students-enroll-in-15983793.php

7 Olivia, N. (2016, December 22). Stamford Students Push to End Racial Segregation. Stamford Advocate.
https://www.stamfordadvocate.com/local/article/Stamford-students-push-to-end-racial-segregation-10814211.php


https://www.stamfordadvocate.com/local/article/Stamford-students-push-to-end-racial-segregation-10814211.php
https://www.stamfordadvocate.com/news/article/Fewer-Black-Hispanic-students-enroll-in-15983793.php
https://conncan.org/wp-content/uploads/sites/16/2018/03/The-Roadmap-to-Closing-the-Gap.pdf
https://www.stamfordadvocate.com/local/article/stamford-schools-budget-special-education-english-18630985.php
https://www.stamfordadvocate.com/local/article/stamford-schools-dual-language-english-spanish-18472434.php
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attended their local district school, especially in English language arts, and with far fewer chronic absences and
suspensions.”® Hebrew Public adheres to the best practices adopted by other public charter schools that have
successfully implemented diverse-by-design models, reinforcing our commitment to inclusion through
social-emotional learning, community-building activities, culturally responsive practices, and restorative
disciplinary policies that aim to foster welcoming environments.

In family outreach surveys and in conversations with families in Stamford, families have identified a need for
“raising the bar” and “raising the standards” for ALL students in Stamford. One of the highest survey responses
was a need for a school with “academic rigor with high quality curriculum and high expectations for learning.”
In our diverse-by-design model, all students are working on rigorous, grade-level materials and curriculum, and
are expected to meet high expectations with customized support based on their needs.

Based on the conversations we have had with community stakeholders, Hebrew Public is well-positioned to fill
a need within Stamford’s educational landscape. Our diverse-by-design model will create an inclusive school
where all students feel a sense of belonging. It also exposes all students to rigorous instruction and materials
and incorporates strategies to increase belonging and global citizenship. Our school models have successfully
reduced the opportunity gap and have increased academic and social-emotional outcomes for those furthest
from opportunity—particularly students of color, low-income students, SWD, and MLs.

Specialized Focus

The mission of Hebrew Public (“HP”) is to lead a national movement of exceptional, diverse public charter
schools that teach Modern Hebrew to children of all backgrounds and to prepare them to be successful global
citizens. Accordingly, an integral part of OPCS’s mission will be the study of Modern Hebrew, a language
undergoing a contemporary revival. Studying Modern Hebrew offers students the opportunity to learn and
understand another language and to witness its growing use across varied communities. We provide instruction
using the Proficiency Approach to language acquisition, which focuses on learning a language based on its use
in daily life with a heavy initial emphasis on conversational proficiency.

World Language instruction correlates with higher academic achievement on standardized tests and benefits
both monolingual English speakers and MLs in bilingual and two-way immersion programs. There are
correlations between world language learning and increased attention,” memory,'* brain growth,'' increased
cognitive flexibility,'*and increased linguistic awareness; between foreign language learning and students’
ability to hypothesize in science; between children’s language development and the development of print
awareness; and between early language study and higher scores on the SATs and ACTs. There is a correlation
between bilingualism and attention control on cognitive tasks, intelligence, meta-linguistic skills, memory
skills, and problem-solving ability."

8 Teachers College, Columbia University. (2021). Moving the needle on desegregation: Performance outcomes and implementation lessons from
diverse-by-design charter schools. https://www.tc.columbia.edu/media/news/images/2021/august/TC-Diverse-by-Design Final.pdf

? Krizman, J., Marian, V., Shook, A, Skoe, E., & Kraus, N. (2012). Subcortical encoding of sound is enhanced in bilinguals and relates to executive
function advantages. Proceedings of the National Academy of Sciences of the United States of America, 109(20, 7877-7881).

"Morales, J., Calvo, A., & Bialystok, E. (2013). Working memory development in monolingual and bilingual children. Journal of Experimental
Child Psychology, 114(2), 187-202.

I Mértensson, J., et al. (2012). Growth of language-related brain areas after foreign language learning. Neurolmage, 63(1), 240-244.

12Gold, B. T., Kim, C., Johnson, N. E., Kryscio, R. J., & Smith, C. D. (2013). Lifelong bilingualism maintains neural efficiency for cognitive control
in aging. Journal of Neuroscience, 33(2), 387-396.

13 St. Augustine College. (2024). The Cognitive Benefits of Bilingualism. https://www.staugustine.edu/2024/05/30/cognitive-benefits-of-bilingualism/


https://www.staugustine.edu/2024/05/30/cognitive-benefits-of-bilingualism
https://www.tc.columbia.edu/media/news/images/2021/august/TC-Diverse-by-Design_Final.pdf
https://ability.13
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The benefits of learning a foreign language are numerous, and yet American K—12 schools lag in the teaching
of foreign languages, putting U.S. students at a competitive disadvantage. Our focus on World Language
learning will be a springboard for our students to have more facility in their pursuit of additional languages in
the future. Studying world languages also helps foster a greater depth of understanding of the English language
with reinforcement of concepts such as grammatical construction, noun-verb agreement, and vocabulary
expansion. Through the study of Modern Hebrew, students are better able to appreciate and navigate the
diversity of our world.

As part of our approach to providing a robust global citizenship education, we study the particular — Modern
Hebrew and Israel — to better understand the universal — languages, peoples, and communities across the
world. By examining the complexity of Israel’s history and present, students engage with issues of substantial
geographic, sociopolitical, historical, cultural, and religious complexity. Students learn multiple perspectives,
and how to listen and empathize in order to be better global citizens, to gain a deeper understanding of the
world and to solve complex problems. We focus on applying learning of another society to current and future
situations that will yield a more open-minded approach and respect for differences in perspective, belief, and
culture. We aim to develop attitudes such as curiosity, interest, concern, and appreciation of different cultures.

Our vision is for students to succeed in an intentionally integrated, diverse
school that reduces the opportunity gap for students of color, students with high needs, MLs, and SWD by
supporting students' social-emotional growth and teaching them to be global citizens. OPCS will do this through
the implementation of research-based best practices, high-quality, standards-aligned curriculum and instruction,
common planning time, data-driven instruction, integrated professional development, and a diverse-by-design
model. Furthermore, we aim to create an inclusive, welcoming environment where students work together to
problem-solve across lines of difference.

While our principal reason for existence as an educational institution is to support the academic and
social-emotional development of the children in our care, our vision for impact as a civic institution extends to
all of the stakeholders who compose our community. Through our diverse, global-citizenship-oriented model,
we hope to improve inter-community relations and cohesion, increasing a sense of belonging, and decreasing
polarization. Our school will partner with parents, community organizations, and other community members
such as social service organizations and recreation sites. Students will also participate in civics and global
citizenship projects to help improve the community, as well as practice empathy and seeing multiple
perspectives. Finally, as we are creating a new school, this has a positive economic impact by creating jobs for
teachers and staff in the school, in facilities development, and in neighborhood revitalization.

Hebrew Public believes that the best student outcomes result when schools engage families as true partners in
their children’s education. We rely on robust two-way communication with families to ensure student needs are
being addressed. We translate written and oral communications to mitigate barriers to involvement, and invite
families to attend school- and classroom-level celebrations. We solicit input from families through regular
parent surveys and adapt our policies and programming in response to the feedback we receive.

Teachers receive high-quality, meaningful, and relevant development opportunities and have access to clear and
transparent career pathways, allowing them to refine their craft and advance into positions of progressively
greater responsibility while remaining part of the Hebrew Public family.

Our vision for responsible citizenship within the Stamford community consists of working in concert with
existing governmental and community-based organizations—including the Stamford Public School
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District—that are already working to support children and families. We are confident, based on both our needs
analysis and our experiences in New York and Philadelphia, that our innovative model provides a service that
parents cannot receive elsewhere. Our community stakeholders have shared with us a compelling vision for how
they believe OPCS will contribute to the richness of their community by bringing together students who may
not otherwise find themselves in the same setting, and uniting them through a program that features rigorous
academics and World Language instruction, emphasizes social and emotional learning, and places a premium on
a diversity. We understand that our success will be predicated on smooth integration into the existing
educational ecosystem, and we are eager to partner, to share, and to learn.

2. EpUCATIONAL PHILOSOPHY

The founders of OPCS believe that students learn best when they are in a context of
diversity, surrounded by clear, consistent systems of support, and when given opportunities to learn individually
and together. When students from different socioeconomic, racial, and cultural backgrounds come together, the
bar is kept high for everyone; students learn together and from one another; they learn to celebrate and
understand different cultures and viewpoints, and therefore become active, contributing global citizens who
work to improve the world.

OPCS will be part of a unique charter management organization that combines research-based elements in its
program design, including teaching of Modern Hebrew; racial and economic diversity; a focus on global
citizenship; and a rigorous academic program. The school’s instructional model relies on inquiry,
differentiation, data-driven instruction, and frequent small-group instruction. In addition to standard academic
measures of progress, OPCS will prioritize developing students as global citizens who are bilingual or
multilingual; develop social-emotional skills of empathy, teamwork, and cross-cultural communication; and
who actively engage in solving problems in the local, national, and global communities.

Hebrew Public builds schools rooted in caring, rigor, diversity, equity, and inclusion. The founding group
believes that a school’s academic program should be rigorous (grounded in a belief that all children are capable
of demonstrating substantial academic growth); supportive (with a focus on social and emotional growth and on
meeting the needs of diverse learners); and unique (teaching Modern Hebrew and focusing on global
citizenship). Our commitment to racial and economic diversity—reflected in our membership in the Coalition of
Diverse Charter Schools—enables students and families to build community across lines of difference. This
conscious effort around diversity, equity, and inclusion is a core part of our school design, and is increasingly
vital during this period of intense polarization.

Our mission encompasses a belief in the critical importance of informed global citizenship, which is given
expression through our OLAM Values (see section I.1.b above). A global citizen—which we model in our work
with children, families, and colleagues—is committed to discourse, is empathetic, can communicate across lines
of difference and in more than one language, and is a critical thinker and problem-solver. As a founding team,
we are dedicated to building a school that helps prepare children to wrestle with complexity, to forge
community, to think critically, and to make the world a better place. Our curricula and instruction are aligned to
this goal. As described above, we believe that honoring the work of our educators by investing in their personal
and professional growth, using data to facilitate differentiation of instruction, and pursuing diversity not only
within our student body, but among our teachers and leaders, will allow us to fulfill our mission and to have a
positive impact on all key constituencies.
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OPCS will be open to any child who is eligible under the
laws of Connecticut for admission to a public school, and the school will ensure compliance with all applicable
anti-discrimination laws governing both public schools and admission to a charter school. OPCS’s overarching
educational approach is designed to ensure that all children, including those children most at-risk of academic
struggle, will be able to meet the Connecticut Core Standards (CCS). Our curriculum and instruction are aligned
to our OLAM Values: Outstanding Problem-Solvers, Lifelong Learners, Aware Communicators and Making a
Difference. In particular, the following elements of the OPCS instructional framework maximize our students’
ability to attain the skills and knowledge necessary to master grade-level content:

1. In OPCS’s inclusive environment, all student populations are provided with access to the general education
curriculum and strong Tier 1 instruction. We have opportunities for intervention via our Multi Tiered System of
Support (MTSS) and instructional level small groups, but ensuring students have access to grade-level content
is at the heart of our approach.

2. Our overall instructional model—using an inquiry-based model coupled with small-group
instruction—ensures that there is a high ceiling and low floor for accessing academic content.

3. We use culturally relevant, high-quality curriculum that provides access to rigorous Tier 1 instruction.

4. Our teaching model further leverages the capacity for differentiation, and personalized and targeted supports,
with special educators and interventionists supporting general education students, MLs and SWD.

5. Data-driven instruction is at the heart of our model. Teachers continually use data, both formal and informal,
to inform their instruction. Collecting data daily allows teachers to address student needs in real time, driving
the content of individual conferences and small-group instruction and setting student goals.

6. In order to ensure access, teachers include specific misconceptions and break-it-down questions in their
lesson planning, as well as the specific accommodations they are planning to offer to specific students.
Examples of scaffolded access to grade-level content might look like sentence starters for a writing assignment,
annotated reading with key vocabulary, or a mini-lesson to build background knowledge before diving into a
grade-level text.

7. The weekly common planning time available for Hebrew Public teachers is also an important factor in
supporting special student populations’ achievement. Common planning time is by grade level and includes
special education teachers and ML teachers. OPCS’s schedule will seek to provide additional time for ongoing
training, planning and collaboration between general studies teachers and interventionist teachers and
intervention specialists (reading specialists, special education teachers and ML teachers) within a grade level,
and among Modern Hebrew teachers during the school day. This ensures effective coordination and
communication among all instructional staff working with special student populations.

8. Teachers meet regularly with their school Student Services Coordinator to review student Individualized
Educational Programs (IEPs) and to learn how to address learning needs in their planning and instruction. In
addition, teachers fill out progress reports, which are sent to families quarterly, to track student progress on their
IEP goals.

9. We also provide specific SEL instruction using Responsive Classroom. This is aligned with our OLAM
Values. Students also receive social-emotional support via our MTSS system.

10. We use the Hibuki model of trauma-informed teaching and support.

Our founding team is confident that our approach will lead to strong student
academic achievement. Faithful implementation of Hebrew Public’s educational philosophy has routinely led to
improvement in student learning outcomes, particularly for at-risk students. For example, on the 2023-2024
New York State exams, students in tested grades (grades 3-8) at all New York City Hebrew Public Schools
outperformed their peers from across New York City and New York State.
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Hebrew Public NY State Assessment Comparative Results: ELA and Math 2023-2024
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Opportunity Gap

Hebrew Public students from grades 3-8 outperformed their peers in New York City in almost every subgroup,
with particularly strong performance in students furthest from opportunity, with Black and Latino students,
MLs, and SWD significantly outperforming their peers in New York City."

Comparative Achievement Results by Demographic
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The model, and particularly the emphasis on inquiry-based learning, diverse-by-design, and differentiating
instruction, has been proven to be effective with populations furthest from opportunity, including SWD,
economically disadvantaged students, students of color, and MLs. Please see Section I.4.a below for
Instructional Methods, Section I.1.d above for the research on diverse-by-design models, and Section II.1.g
below for more information on the achievement of HP as a network. Additional disaggregated state assessment
data are provided in Section II.1.

4 As of the date of this application, November 1st, 2024, New York State has not yet released their assessment by subgroup.
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Of particular note are the growth scores in math. We attribute this to an increased focus on curriculum fidelity
and data analysis, and partnering with outside organizations. We also audit our practices, and are reflective and
committed to continuous improvement. See the graph below for more detail on growth over time in math.

Hebrew Public NYS Assessment
Math Growth Over Time

/

Percent Proficient

3. CURRICULUM

Our curriculum selection and development process is
grounded in the following beliefs:

1. High expectations are driven through warmth and humanity. Strong relationships form the basis of our
learning partnerships.

2. Alignment with Connecticut Core Standards (CCS) and Next Generation Science Standards (NGSS) and
other national standards such as the C3 Standards for Civics.

3. When we engage all students in rigorous and complex tasks and allow them to productively struggle, we
are deepening their capacity to be independent learners.

4. When we use an accelerate-to-remediate approach we will address unfinished teaching and learning

(particularly from missed instruction during the pandemic) faster and ensure that all students have access

points to grade level content.

Data is critical. We use formal and informal assessments to make instructional decisions daily.

6. We value diversity, equity, and inclusion. We strive to create loving communities of respect and
connection where diverse learners and experiences are valued.

7. Teaching Modern Hebrew is a gateway to building community and global citizenship and appreciating
other cultures.

W

The OPCS academic program is rooted in research-backed curricula proven to accelerate progress toward
proficiency for all students. Rather than rely on teacher-created materials that are often of variable quality and
seldom build knowledge in a coherent manner, we have identified curricula that work well in conjunction with
the inquiry-based pedagogical approach and, since we have already implemented them in our New York and
Philadelphia schools, have proven to be effective for the student populations we anticipate serving in
Stamford."

The process and criteria by which we identify curriculum is as follows:

15 See, e.g., Dolfin, S., Richman, S., Choi, J., Streke, A., DeSaw, C., Demers, A., & Poznyak, D. (2019). Evaluation of the Teacher Potential Project.
Mathematica. https://mathematica.org/-/media/publications/pdfs/education/2019/teacher-potential-project-final-report-070519.pdf; Educational
Research Institute of America. HMH Science Dimensions Grade 5 An Efficacy Study.
https://s3.amazonaws.com/prod-hmhco-vmg-craftcms-public/research/HMH_Science Dimensions GR5 FT_Spring 2017.pdf


https://s3.amazonaws.com/prod-hmhco-vmg-craftcms-public/research/HMH_Science_Dimensions_GR5_FT_Spring_2017.pdf
https://mathematica.org/-/media/publications/pdfs/education/2019/teacher-potential-project-final-report-070519.pdf
https://Stamford.15
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1. Complete comprehensive research on research-based curriculum, including, but not limited to
curriculum approved by the state of Connecticut,'® curriculum that is highly rated by independent
publications such as EdReports, and curriculum that has successfully been implemented by similar
charter schools or public schools with similar populations, as measured by increased outcomes on state
assessments or nationally normed assessments such as the NWEA MAP.

2. Ensure that the curriculum meets the criteria we have determined as high quality, including:

o alignment to the school’s mission, including global citizenship
o alignment to CCS and NGSS
o level of rigor, including high-level skills and thinking (Bloom’s Taxonomy and Webb’s Depth of

Knowledge)

whether the curriculum is research-based

alignment to our instructional practices, such as inquiry-based learning

developmental appropriateness for K-8

whether the materials are culturally relevant and responsive, and appropriate for

diverse-by-design schools (“windows, mirrors and sliding glass doors”)"’

whether the materials include supports for diverse learners, including SWD and MLs

how easily the materials can be differentiated

whether the materials and activities are engaging, and use multiple modalities

organization and how easy the materials are to use and follow

assessments contained in the curriculum

o how well the materials meet the needs of the student population

3. Pilot the curriculum in one of our schools in one grade level or classroom. Assessment results on state
tests and nationally-normed assessments are then compared to results from classrooms not piloting the
curriculum. Students, teachers, and families are also surveyed to see if they are engaged in the
curriculum.

O O O O

O O O O O

Although teachers do not develop their own curriculum, teachers differentiate curriculum according to
assessment results and needs of students during common planning time. More on the process for differentiation
and data-driven instruction can be found in Sections 1.4.c and e and 1.5.d. Please see Sections 1.3. a, ¢, and f for
the process for renewing curriculum.

Humanities: English Language Arts (ELA) and Social Studies

Hebrew Public’s ELA program relies on the evidence-based approach to literacy instruction enshrined in
Connecticut’s recently enacted “Right to Read” legislation, and is designed to prepare students to achieve
college and career readiness. As described below, OPCS’s curricular and instructional model adheres to the
tenets of the “Science of Reading” promoted by the Department of Education’s Center for Literacy Research
and Reading Success, and we look forward to partnering with key stakeholders across Connecticut to strengthen
early literacy outcomes for all students, particularly those enumerated in Conn. Gen. Stat. § 10-66bb(c)(3)(A)
(i.e., students with a history of low academic performance, students from economically disadvantaged families,
students with a history of behavioral and social difficulties, SWD, and MLs).We also align our program to the
five Areas of Reading Instruction identified by the National Reading Panel as central to reading achievement:

Connecticut State Department of Education. Connecticut’s Approved K-3 Reading Curriculum Models or Programs.
https://portal.ct.gov/SDE/Academic-Office/Center-for-Literacy-Research-and-Reading-Success/Connecticut-Approved-K-3-Reading-Curricula-Progr
ams

"Bishops, R.S. (1990). Mirrors, Windows, and Sliding Glass Doors. Perspectives: Choosing and Using Books for the Classroom, 6(3).
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Phonemic Awareness, Phonics, Fluency, Comprehension and Vocabulary.'® Accordingly, OPCS will implement
a rigorous ELA curriculum beginning in kindergarten.

Social Studies is integrated into the EL (formerly called Expeditionary Learning) curriculum (below) and
aligned with key texts. Through this inquiry and project-based curriculum, students will learn key social science
skills such as geography, sourcing, multiple perspectives, and writing. They will also be exposed to rigorous
grade level texts that are culturally relevant and where they can “see” themselves and the stories of others in the
curriculum.

Israel Studies will be integrated into Social Studies and Modern Hebrew. Integral to World Language study is
the study of the places, history, culture, and people where/who speak the language of study. As such, students
will be introduced to people, places, and cultures of Israel as case studies and models. In grades 4 and 5, we will
use a global competencies protocol (investigate/recognize perspective/communicate/take action) to study world
issues, which has been adapted from the Asia Society." To explore issues within our community, students in
each grade engage in a service-learning program tied to the curriculum and in a school culture project meant to
strengthen the school community. The Israel Studies curriculum and instructional materials have been
developed by Hebrew Public, refined over the years, and are shared with all schools in its network. Hebrew
Public’s Associate Director of Hebrew Studies works with the OPCS Hebrew Academic Dean to support
implementation of the curriculum in the classroom.

The table below describes our ELA program, which has been proven to be successful for a diverse group of
students across all of our schools. We have reviewed these curricula to ensure they are in alignment with CT
standards and that they are appropriate for the student population of Stamford.

'8 National Reading Panel. (2000). Report of the National Reading Panel: Teaching children to read: An evidence-based assessment of the scientific
research literature on reading and its implications for reading instruction. https://www.nichd.nih.gov/publications/pubs/nrp/smallbook
1% Asia Society. Global Competence. https://asiasociety.org/education/what-global-competence
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Literacy/ELA
Curricular K-2 3-5 6-8
Component
Core Reading EL EL EL
(~60 min) (~60 min) (~60 min)
Purpose The EL Education Language Arts curriculum is a comprehensive, research-informed, core
language arts program that encompasses compelling, real world content. At HP we use EL as our
core reading curriculum to build important content knowledge based on a compelling topic related
to science, social studies, or literature.
Skills Fundations Lavinia Group
(~30 min) (Supplemental)
(~30 min)
Purpose Fundations is aligned with the During Close Reading, 3-8 students learn to use a
Science of Reading and guides symphony of strategies, supplied by Lavinia Group, to
teachers to provide effective unpack complex texts that are at or above grade level.
instructional practices. Daily phonics | Through a carefully designed roadmap of questions,
lessons with Fundations, explore the | students are prepared to attend to both the essential
study of sounds, consonants, vowels, | meaning of the text as well as the author's craft. The Close
and rhyming. All students in K-2 Reading for Meaning framework, transferable stamps, and
will receive Fundations in order to questions teaches students how to approach texts of
build foundational reading skills. various genres. After engaging in a shared experience with
their teachers, students are given the opportunity to apply
these skills to a new text, honing their ability to tackle any
text confidently and independently.
Small Group Geodes Just Words/Wilson
(~30 min) (~45 min)
Purpose

Geodes accessible books about the
world allow students to not just
apply phonics skills but to also build
knowledge and cultivate a deep
learning experience. In K-2, during
small group instruction, teachers will
use Geodes to provide students with
the opportunity to apply the phonics
skills they are learning in continuous
text, while also building background
knowledge.

Wilson’s Just Words is a highly explicit, multisensory
decoding and spelling program for students in grades 3 and
up who have mild to moderate gaps in their decoding and
spelling proficiency but do not require intensive
intervention.

12
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In grades K-2, students are learning to read, in grade 3 and beyond, students transition to reading in order to
learn. Reflecting these distinct purposes, our K-2 ELA program has differences from our program in upper
grades. For example, students in K-2 must have foundational reading and writing skills in order to learn how to
read. Phonemic awareness and phonics knowledge are the basis for a child’s ability to decode and spell words.
Accordingly, we will use the Wilson Fundations phonics program to ensure that all students have phonemic
awareness, fluency, phonics knowledge, and basic comprehension skills. Additionally, Fundations is paired with
Great Minds’ Geodes which puts foundational literacy skills into practice providing emerging readers with the
opportunity to read to learn as they learn to read. To support the literacy skills of struggling readers in grades
3-5, we will use Wilson Just Words. This curriculum provides struggling readers with strategies that allow them
to independently read and spell words and build the skills necessary to access and master grade-level standards.
At OPCS, students will use the Just Words and Geodes curricula in small groups based on their current skill
level.

Fundations provides foundational reading skills with an emphasis on phonics. The Fundations program is based
on the Wilson Reading System principles and is research-based. Research from TNTP states that educators
should use Science of Reading methods in order to develop reading skills, which includes a focus on phonemic
awareness and phonics, fluency, vocabulary, and comprehension.”’ Fundations provides a research-based
program that includes instruction and assessments. It provides students with practice and does everything
possible to help them become completely proficient.?! By teaching concepts fully and supporting student
learning throughout, student mastery and success is inevitable. The instructional principles for teaching reading
and writing have been identified by research, and Fundations provides teachers with a program that incorporates
these important principles:

Measurable learning objectives aligned to NGSS and CSS

Integrated, systematic word study, spelling, and handwriting curriculum

Lessonsthat connect to students’ previous learning by reviewing and spiraling prior content
Accessibility based on practice that targets multiple learning styles

Repeated opportunities for practice

Opportunities for teacher feedback and differentiation in each lesson

The key, overarching goals of the time spent in this course include the following:
e Build students’ skills through repeated practice and spiraling content

e Develop fluency in encoding and decoding words quickly and accurately

e Teach strategies to build automaticity over time

For grades K-8, ELA content and Social Studies content are interwoven into one Humanities block using the EL
Education Language Arts curriculum. The EL Education Language Arts curriculum is a comprehensive,
research-informed, core language arts program that encompasses compelling, real world content. At OPCS we
use EL as our core reading and writing curriculum to build important content knowledge based on a compelling
topic related to science, social studies, or literature. The EL program is inquiry-based and offers students the
opportunity to engage in real world content that is developmentally appropriate for the primary years. In the

20 TNTP. (2023, October 3). What is the Science of Reading and Why Does it Matter? TNTP Blog.
https://tntp.org/blog/what-is-the-science-of-reading-and-why-does-it-matter/?unique_id=152772560632|kwd-300894019816|692324081728&utm_so
urce=google&utm_medium=cpc&utm_campaign=&gad_source=1&gclid=CjwKCAjwkuqvBhAQEiwA65XxQA8I0AZUz6y9Z2zRKkdsmwVos34a
LwJBdqH-6SIK P1IENBRQZiu_bRoC7QwQAvD BwE

2! Florida Center for Reading Research. Fundations Report.
https://www.wilsonlanguage.com/wp-content/uploads/2015/04/FCRR_Fundations_Report.pdf
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early elementary grades, the curriculum includes learning through play, an emphasis on oral language
development, daily work with rich, complex texts and engagement through songs and poems. All of these
strategies are highly effective in supporting English language development, especially among MLs. The EL
lessons are cross-curricular, have a robust text selection that is culturally responsive, and include many
embedded suggestions of differentiation to ensure all students can access grade-level content. The EL approach
is student-centered and has many opportunities for group work, discussion, and collaborative writing in addition
to robust independent practice. In EL, students work on analytical reading and argumentative writing which
engages students with compelling, real world content and builds equitable and inclusive learning opportunities
for all students. Students read (or are read) passages of text, analyze the texts and respond to critical thinking
prompts. The EL units are interdisciplinary, combining literacy, historical content, and current events in robust
projects and writing assignments. Through this interdisciplinary approach, standards come alive for students by
connecting learning to real-world issues and needs.

Starting in grade 3 and continuing through grade 8, students deeply study rich, complex texts in a Close
Reading block with materials from Lavinia Group, which is supplemental to the EL reading block. The Close
Reading for Meaning approach gives students the tools to understand both the literal and deeper meaning of any
nonfiction, fiction, or poetry text,by examining craft and structure, and developing evidence-based ideas.

As students progress towards upper elementary, they will have content-specific teachers in order to prepare
them for a fully departmentalized middle school experience and allow teachers to become more specialized in
the subject matter as the content and rigor advances. We also increase our history content in grade 5 by
including Social Studies as an additional instructional block. For grades 5-8 Social Studies, we will use the
Pearson My World curriculum as a resource and the College, Career, and Civic Life framework to guide
instruction. Both are aligned to the CCS.

The Head of School and Academic Deans, with support from Hebrew Public, will work with teachers on pacing
calendars, mapping curricula, curriculum implementation and support, instructional strategies, service learning
projects, reviewing lesson observations, student case management, and analyzing student data. Teachers will
analyze data (disaggregated by subgroups) quarterly during weekly common planning time to address
misunderstandings and support MLs, SWD, students not yet meeting grade level standards, and to make plans
for reteaching. (See Section 1.4.c below on Data Driven Instruction).

Please see Appendix D for the daily schedules for each grade level.

Math

We strive to ensure that our students develop mathematical proficiency because we believe it is a core
requirement for success in the 21* century. To be mathematically proficient means to have conceptual
understanding, procedural fluency, adaptive reasoning, and a productive disposition. We seek to develop our
students’ abilities to be deft problem-solvers, capable of achieving at high levels of mathematics, and who have
the confidence to interpret (and a knack for interpreting) their world mathematically. The competencies that
arise from mastery of math—aptitude in problem solving; facility with numbers; clear communication; logic
and reasoning; argument and proof; mental discipline; and strategic and analytical thinking—are skills that
deepen one’s ability and effectiveness in areas far beyond the math discipline. A strong foundation will enable
our students both to engage in higher level mathematics in the academic space and to apply math to the
real-world. Our mathematics program focuses on developing young mathematicians who are problem-solvers,
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have a solid foundation in number fluency and can explain and justify their thinking as well as critique the
reasoning of others.

Math
Curricular K-2 3-5 6-8
Component
Core Math Eureka K-5 (~60 min) Core Eureka Math 6-8 (~45 min)
Purpose | The 60-minute block structure ensures fidelity to | The 45-minute block ensures fidelity to Eureka
Eureka Math: A Story of Units, while providing | Math: A Story of Ratios while providing routine
routine time for responsive instruction to meet time for responsive instruction to meet all
all students’ needs. Students learn grade level students’ needs. Students engage in math from
content, as defined by the Common Core the moment they enter the classroom and
Standard, by engaging in aligned fluency experience purposefully selected and highly
routines, high-quality tasks, problem sets, class | engaging activities that promote rich discussion,
discussions, and mathematical models to explore | fluency, and a positive mindset about math
mathematical concepts and skills. Ongoing, learning. Students learn grade level content by
facilitated discussions offer students the engaging in objective-driven classwork
opportunity to learn from their peers’ thinking. consisting of high-quality tasks, problem sets,
Students solidify their learning through extended | class discussions, and mathematical modeling
application, practice of mathematics, and the and exploratory challenges. Ongoing, facilitated
lesson debrief. discussions offer students the opportunity to
learn from their peers’ thinking, reflect on their
own learning, and demonstrate understanding on
daily formative assessments.
Skills Number Stories (Hebrew Public Created)
(~30 min)
Purpose | Cognitively-guided instruction (CGI) provides

the opportunity for K-5 students to build upon
and discuss their natural problem-solving
strategies. Students spend the entire 30 minute
block studying a math problem in a real-world
context. Then, they explain their own reasoning
and strategies with their peers. Through strategic
selection of strategies, students are able to
compare and explore different methods of
solving while also discussing key algebraic and
number goals.
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Small Zearn/IXL
Group

Purpose Students receive targeted support either through teacher instruction or through online learning
platforms aligned with their instructional needs.

In grades K-5, we use the Great Minds’ Eureka Math: A Story of Units, which focuses on place value, fluency
with addition and subtraction, fractions, and understanding multiplication and division. The curriculum modules
are marked by an in-depth focus on fewer topics. They entail rigorous classroom reasoning, extensive problem
sets, and high expectations for mastery. With Eureka, students get the benefits of conceptual math programs,
meaning they learn not just to memorize procedures, but also think and wonder and construct understanding.
This is balanced with straightforward, direct instruction and hands-on practice with manipulatives. Eureka Math
is also aligned with the Standards for Mathematical Practice and thus provides lessons that include math
fluency, procedures, application, practice, and work towards mastery of complex concepts.

In grades K-5, students also engage in Number Stories (~30 min per day) where students make sense of and
grapple with word problems. Materials are developed and provided by the Hebrew Public network team.
Students are encouraged to use varied strategies to solve problems and lead the discourse. This
student-centered, inquiry-based approach to math focuses on developing flexible thinking, increased
sophistication and efficiency in solving math problems and the ability to explain one’s thinking, approach, and
strategy in solving the problem.

For students who need intervention, we use Zearn and IXL, two online adaptive programs that help to teach (or
reteach) fundamental skills.

Please see more detail on timing, schedules, and instructional models in Appendices D and G.

Science

OPCS students will explore life science, physical science, earth science, and the human body. The science
curriculum allows students to build connections to technology and societal impacts. These are strongly
connected to community health, population, natural resources, environmental quality, natural and
human-induced hazards, and other global challenges. The study of science in connection with technology and
health provides the foundation for developing conscientious and service-oriented learners. OPCS will use the
Houghton Mifflin Science Dimensions curriculum in Grades K-8. This program is aligned with the transition of
Connecticut to the Next Generation Science Standards (NGSS) and uses an inquiry approach to learning.
Leveled books allow for differentiated instruction by introducing and exploring identical science concepts at
each student’s reading level. It emphasizes active, hands-on explorations that help students understand key
concepts and invites students to develop and explain concepts in their own words.

PreK Programming

We will use Every Child Ready (ECR) curriculum through Appletree. We have a partnership with Appletree
that provides curriculum and coaching. Our Pre-K starts at age four. Children engage in whole group, small
group, and play. It is a play-based instructional model that provides differentiated instruction through a variety
of learning experiences.The Every Child Ready instructional model is rooted in seven guiding principles and is
aligned with the Science of Reading. These guiding principles establish a foundation for development,
implementation, and decision making that values the knowledge, needs, and experiences of children, families,
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teachers, and leaders: (1) Reflective: Day-to-day decision making and intentional instruction should be guided
by multiple data sources; (2) Nurturing: Nurturing, early-learning experiences contribute to children’s positive
feelings about school, teachers, and their community; (3) Balanced: Teachers in early-learning classrooms
support children’s development across social-emotional, physical, cognitive, and academic competencies; (4)
Intentional: High-quality teaching requires ongoing professional learning and dedicated time for planning,
practice, and reflection; (5) Diverse: Children in early-learning classrooms should have access to materials and
print that represent diverse backgrounds and cultures; (6) Playful: Children learn through exploration and
purposeful play; (7) Inclusive: A child’s family, culture, and previous experiences should be celebrated and
incorporated into the classroom community.

Hebrew

OPCS will provide instruction in Modern Hebrew beginning in kindergarten and continuing through grade 8.
All students receive daily instruction in Modern Hebrew for 45 minutes. Hebrew lessons are proficiency-based
and are conducted exclusively in Hebrew following the recommendations of the American Council for the
Teaching of Foreign Languages (ACTFL). ACTFL recommends the use of the target language for 90% of the
lesson. The Modern Hebrew program is guided by the principles of the Proficiency-Based Approach. This
focuses on what learners can do with the language in practical, “real life” situations. The goal of the Modern
Hebrew Program is for all students to be able to communicate meaningfully in Hebrew and to become familiar
with the culture of Israel. Teachers utilize visuals, body language, gestures, and voice intonation to make
learning meaningful. Lessons include a variety of tools to make the language come to life including skits,
games, visuals, songs, movement, and Israeli television programs. Modern Hebrew classes are taught by
proficiency levels, which allows students to receive instruction at the level that is developmentally appropriate.
Students are often encouraged to use the practice of “Turn and Talk” to communicate meaningfully with a peer,
and have opportunities to practice the language.

The Modern Hebrew Program is data-driven. Throughout their learning process, students are informally
assessed on a weekly basis in all areas of their Hebrew language studies. This data is used to plan lessons
targeting students’ specific language needs and to expose the students to the next level of language

proficiency. The program also fosters a love of Israeli culture and the Hebrew language by using Modern
Hebrew throughout the school day. We believe that by exposing our students to the Hebrew language whenever
possible, students will acquire the proficiency necessary to communicate naturally in the language and an
appreciation for the culture. Hebrew teachers create an environment rich with meaningful conversational use of
Hebrew through varied, authentic opportunities to hear, practice and engage in the language throughout the day.
For example, Hebrew teachers will speak Hebrew in informal interactions (e.g. to redirect behavior and
facilitate transitions, and during non-classroom activities such as lunch or recess), and teach Israel Studies, thus
integrating Hebrew in ways that allow students to build facility and capacity in the language. In Pre-K, Hebrew
is mostly taught through songs, play, art, stations, movement, and an assistant teacher who mostly speaks in
Hebrew in order for students to be exposed to the language.

The Arts

To access the full potential of arts education, OPCS will provide focused instruction on particular art subjects
such as Music and Visual Arts, and the integration of arts education in the broader curriculum. Wherever
possible, Hebrew language instruction will be integrated into our music and visual art education.

Physical Education
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OPCSs physical education program helps students develop physical and athletic skills while excelling on an
individual level and as a member of a team. While students exercise, they collaborate, make friends, have fun
and improve their self-esteem. Teamwork is a critical component of physical education and is developed
through both partner and group activities. In physical education class, students also develop valuable global
citizenship skills including empathy, respect, inclusivity, kindness, and more. As with arts instruction, Hebrew
language will be incorporated where feasible.

Social Emotional Learning: Overview and Responsive Classroom

Integral to OPCS’s mission of developing global citizens is the guiding principle of developing the whole child.
OPCS educators encourage the student’s social and emotional development by implementing a welcoming,
inclusive, and understanding school community. We achieve this through fostering staff mindsets and capacity
to respond to student behaviors compassionately, restoratively, and equitably.

Social and emotional learning is the process through which children and adults acquire and apply the
knowledge, attitudes, and skills necessary to understand and manage emotions, set and achieve positive goals,
feel and show empathy for others, establish and maintain positive relationships, and make responsible decisions.
In doing so, children build the SEL skills of self-awareness, self-management, social awareness, responsible
decision-making and relationship building through the Responsive Classroom approach in Pre-K-8th.

The Responsive Classroom is a research-backed approach to teaching and classroom management that places a
strong emphasis on the social and emotional dimensions of learning. At the core of this approach is the belief
that cultivating social and emotional skills is not only crucial for academic success, but also essential for
positive behavior and overall well-being. With a focus on creating positive learning communities, the
Responsive Classroom promotes an environment where students feel a sense of belonging, safety, and respect.
OPCS’s social-emotional framework will be rooted in the best practices established by the Collaborative for
Academic, Social, and Emotional Learning (CASEL).** Three key components are:

1. Morning Meeting and Advisory

Morning Meeting (K-4) and Advisory (5-8) are dedicated blocks of time each day to help students and staff
build relationships and create a strong school/classroom culture. Students practice SEL skills and
competencies through engaging activities, games, and sharing.

2. Interactive Modeling
Staff members utilize the method of Interactive Modeling. It teaches routines and procedures by positively
stating expectations on the learner through practice, feedback, and internalization.

3. Positive Response to Behavior
The Responsive Classroom approach to discipline keeps the focus on learning while addressing student
behaviors to make sure that all students feel safe physically and emotionally. This includes:

e Proactively teaching positive behavior and investing students in community rules

e Stop the misbehavior and reestablish positive behavior as quickly as possible

e Maintaining children’s dignity

e Developing children’s self-control and self-regulation skills

e Helping children recognize and fix any harm caused by their mistakes

22 CASEL. Fundamentals of SEL. https://casel.org/fundamentals-of-sel/
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The Responsive Classroom actively integrates social and emotional learning (SEL) principles into its practices.
This approach emphasizes interactive learning experiences, encouraging students to actively participate in their
educational journey and fostering a sense of ownership and responsibility. Additionally, the Responsive
Classroom incorporates restorative practices for conflict resolution, promoting problem solving and
understanding over punitive measures. Through its commitment to inclusivity, positive relationships, and
emotional regulation, the Responsive Classroom not only serves as a teaching methodology but also contributes
significantly to the overall social and emotional well-being of students within a supportive and engaging
learning environment. It is also closely tied to our goals of teaching global citizenship, empathy, and seeing
multiple perspectives.

Our goal is to support the development of emotional skills in a variety of ways. We plan to administer a
Social-Emotional Learning (SEL) Questionnaire that measures student mindsets, behaviors, and attitudes that
might be related to success in school and beyond the classroom. These surveys are designed to help educators
understand the social-emotional competencies of their students and how they are supported in classrooms and
schools. In addition to social and emotional learning opportunities being integrated into classroom instruction,
OPCS provides students with differentiated support, experiential learning opportunities, and involvement of
students as collaborators in their learning.

During summer training, all staff members will take part in professional development designed to equip them
with the knowledge and skills to address misbehavior before they become disciplinary incidents. These
trainings are based on the Responsive Classroom model, an evidence-based approach to building a strong
classroom and school culture. Staff members will review the Code of Conduct and be trained in its
implementation. Staff are also trained in Zones of Regulation, which are meant to help students identify how
they're feeling, and develop healthy ways to deal with emotions, and self-regulate to ensure they're ready for
learning. Please see Section III.5 below for more information on school culture and behavior.

Specific Alignment to Standards

The OPCS curriculum is aligned to the Connecticut Core Standards for ELA and math and to the Next
Generation Science Standards for science. OPCS will benefit from utilizing curricular materials that have been
embraced at Hebrew Public’s sister schools in New York, whose state standards are similarly pegged to the
Common Core. Fundations aligns with Common Core Foundational Standards (i.e., by teaching the
fundamentals of reading, the study of word structure, and the rules of the English language), ELA language
standards (i.e., by teaching the conventions of standard English spelling, capitalization, and punctuation), and
Common Core ELA shifts (i.e., by weaving vocabulary instruction throughout entire lessons).?

EL’s ELA materials have been called “the highest-quality Common Core-aligned curriculum materials” by the
New York City Department of Education,* and received superlative ratings in domains including text
complexity and quality, building knowledge, and usability from EdReports in 2018.%° It is also on the approved
list of ELA curriculum for Connecticut.”® The Close Reading approach (our materials are through Lavinia
Group) has proven to show improvement in understanding of a text.?” Eurecka Math has consistently been

2 Wilson Fundations. Common Core Standards for English Language Arts, Correlations for Levels K-3.
https://www.wilsonlanguage.com/wp-content/uploads/2015/04/CCSS-Grades-K-3-021513.pdf

#EL Education. What We Do. https://curriculum.eleducation.org/about

» EdReports. EL Education K-5 Language Arts. https://www.edreports.org/reports/overview/el-education-k-5-language-arts-2017

26 Center for Research on Educational Policy. (2009). An Empirical Student to Evaluate the Efficacy of Fountas and Pinnel’s Leveled Literacy
Intervention System. https://www.memphis.edu/crep/pdfs/publications/lli_efficacy wo_appendices_accessible 10 29 18.pdf

27 Dakin, C. (2013). The Effects of Comprehension Through Close Reading. [Doctoral dissertation, St. John Fisher University].
https://fisherpub.sjf.edu/cgi/viewcontent.cgi?article=1238&context=education ETD masters

19


https://fisherpub.sjf.edu/cgi/viewcontent.cgi?article=1238&context=education_ETD_masters
https://www.memphis.edu/crep/pdfs/publications/lli_efficacy_wo_appendices_accessible_10_29_18.pdf
https://www.edreports.org/reports/overview/el-education-k-5-language-arts-2017
https://curriculum.eleducation.org/about
https://www.wilsonlanguage.com/wp-content/uploads/2015/04/CCSS-Grades-K-3-021513.pdf
https://Connecticut.26
https://lessons).23

OrLaM PuBLic CHARTER SCHOOL — APPLICATION FOR AUTHORIZATION

considered best-in-class among Common Core-aligned math curricula and ratified highly by EdReports.”® And
the Houghton Mifflin Science Dimensions curriculum was the first to be designed “from the ground up” to
address the Next Generation Science Standards.” IXL is aligned to Connecticut State Standards by design.*
Every Child Ready is aligned to the Connecticut Early Learning and Development Standards.*!

To ensure curricular and instructional alignment with CCS, teachers will use a scope and sequence for each
subject to determine the content and progression of instruction. During the pre-opening professional
development (Induction Weeks) and throughout the year, teachers will map and align the curriculum to CCS
under the direction of their Academic Deans. This includes intellectual prep during common planning time,
“unpacking standards®*” and ensuring that each lesson is aligned to and includes CCS or NGSS, as well as
Connecticut English Language Proficiency (CELP) standards. School-based leaders, in turn, are supported by
HP’s Directors of Curriculum and Instruction for Math and for Literacy and Director of Hebrew Studies (DHS).
The scope and sequence are living documents and as such are flexible and will be reviewed and honed during
the school year through a collaborative process between teachers and instructional leaders supported by the
Hebrew Public instructional team. During designated common planning periods as well as ongoing professional
developments, teachers will refine the sequence based on their experience in the classroom and information
gathered from assessment data. All refinements will be guided by the CCS and NGSS. Please see Appendix F
for samples of Unpacking Standards and Appendix E for Curriculum Maps and Pacing Guides.

The Hebrew Public
curriculum being adopted by OPCS is explicitly designed to be accessible and appropriate for students at
different incoming levels of proficiency, for SWD, and for MLs. In choosing research-based core curricula that
expects all students to do rigorous grade-level work, OPCS maintains high standards for all students. More
importantly, HP is currently using these curricula in its existing schools. As shown in the data above in section
I.2.c, HP schools outperform both the district (NYC) and the state on ELA and Math state assessments,
particularly for MLs and SWD.

A multitude of evaluations have demonstrated that the selected curricular materials have the potential to result
in high student achievement. EdReports gives high ratings to Eureka, EL, and Fundations.*> A 2020 impact
study, which satisfied ESSA’s Tier 3 evidentiary standards, revealed that kindergarten and grade 1 students
within the study sample made greater gains in literacy skills when Fundations was implemented as the
foundational skill program.** Multiple additional studies for Fundations showed gains in literacy in

2 EdReports. (2016). Eureka Math Still Top-Rated Curriculum - By Far.
https://s3.greatminds.org/documents/attachments/000/000/207/original/ EUREKA EdReports 2016-Apr.pdf?1464110625

¥ Houghton Mifflin Harcourt. (2016, October). Houghton Mifflin Harcourt Launches First K-12 Curricula Built from the Ground Up to Address
Next Generation Science Standards. PR Newswire.
https://www.prnewswire.com/news-releases/houghton-mifflin-harcourt-launches-first-k-12-curricula-built-from-the-ground-up-to-address-next-gener
ation-science-standards-300343394.html

3 IXL. The Common Core in Connecticut: IXL alignment to Connecticut language arts standards.
https://www.ix].com/standards/connecticut/ela#:~:text=IXL's%20skills%20are%20aligned%20to,language%20arts%20concepts %20and%20applicati
ons.

3'Every Child Ready. (2024). Connecticut Early Learning and Development Standards and Every Child Ready Standards Alignment.
https://www.everychildready.org/connecticut

32 Marzano, R. and Haystead, M. (2008). Making Standards Useful. Association for Standards and Curriculum Development.

33 EdReports. Eureka Math. https://www.edreports.org/reports/overview/eureka-math-2015; EdReports. EL Education K-5 Language Arts.
https://edreports.org/reports/overview/el-education-k-5-language-arts-2017

3% Wilson Language. Fundations Studies of Program Effectiveness.
https://www.wilsonlanguage.com/wp-content/uploads/2019/04/Fundations-Evidence-of-Effectiveness.pdf
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kindergarten and 1st, especially with students of color and lower-income students. *A five-year study of 18
districts conducted by Mathematica found that implementation of the EL ELA curriculum paired with strong
professional development for teachers resulted in positive and statistically significant effects on ELA
achievement.’® An additional 2023 study by Johns Hopkins University found that Year 1 Eureka pilot schools
experienced an initial average gain of 3.28 percentiles in 4th and 5th grades, and approximately half a percentile
annual gain thereafter.”” Additionally, district-wide adoption of Eureka Math in the D.C. Public Schools led to
the largest year-over-year increase in the percentage of students scoring at proficient levels on year-end math
assessments.”® Eureka is among the most commonly implemented math curricula and was created by Great
Minds, formerly the EngageNY team, to explicitly address the Common Core standards. The curriculum
emphasizes modeling, problem-solving, conceptual understanding, and procedural fluency. Great Minds cites
research studies that prove its effectiveness, ability to build deep understanding of math concepts and its
alignment to standards. CGI/Number Stories has been found to increase instructional effectiveness and to
improve math skills overall. * A pretest-posttest study of Houghton Mifflin Science Dimensions conducted by
the Educational Research Institute of America showed that adoption of the curriculum resulted in statistically
significant student achievement growth.*’ Appletree/Every Child Ready shows evidence of greater growth in
early math, language and literacy, letter identification, and name writing skills compared to children in
classrooms using other curricula.* A study by ERIC also showed growth for Pre-K students using Every Child
Ready in multiple early learning domains.**

Research also points to the advantages children gain when they begin the study of a foreign language at an early
age, not least of which is their development as bilingual, biliterate, and cross-culturally competent, better
preparing them to be active participants in the global community. Multiple studies show the benefits of learning
a World Language: improved school performance; problem-solving skills; cross-cultural communication; and
understanding of different perspectives.* A rigorous third-party evaluation of the dual-language immersion
(DLI) programs in the Portland (OR) Public School District reaffirmed the long-term academic benefits of
teaching a World Language. The study found that students enrolled in language programs since kindergarten
scored significantly higher on state assessment. Moreover, MLs participating in World Language programs
reached English proficiency at higher rates than their peers.*

3% Wilson Language. Fundations Studies of Program Effectiveness.
https://www.wilsonlanguage.com/wp-content/uploads/2019/04/Fundations-Evidence-of-Effectiveness.pdf

*Dolfin, S., Richman, S., Choi, J., Streke, A., DeSaw, C., Demers, A., & Poznyak, D. (2019). Evaluation of the Teacher Potential Project.
Mathematica. https://mathematica.org/-/media/publications/pdfs/education/2019/teacher-potential-project-final-report-070519.pdf

"Johns Hopkins Institute for Educational Policy. (2023). Eureka Math: Research Brief.
https://3454910.fs1.hubspotusercontent-nal.net/hubfs/3454910/Imported Blog Media/Eureka%20Math%20QED%20Report%20Winter%202023%5
B96%5D.pdf

3Taylor, J. (2018, August 15). Washington, DC Schools Make Record Gains Across Grades With Eureka Math. Eureka Math Blog.
https://gm.greatminds.org/math/blog/eureka/washington-dc-schools-make-record-gains-across-grades-with-eureka-math%EF%B8%8F

39 Hendricks, C. (2010). The Effects of Cognitively Guided Instruction on Mathematics Achievement of SEcond Grade Children. [Doctoral
dissertation, Walden University]. Proquest.

40 Educational Research Institute of America. HMH Science Dimensions Grade 5 An Efficacy Study.
https://s3.amazonaws.com/prod-hmhco-vmg-craftcms-public/research/HMH_Science_Dimensions GRS_FT_Spring 2017.pdf

4! LeBuffe, P.A. & Naglieri, J.A. (2012). DECA-P2. https://www.everychildready.org/evidence-of-impact

2 Carlson, A., Curby, T., Brown, C., & Truong, F. (2017). Every Child Ready: Exposure to a Comprehensive Instructional Model Improves Students’
Growth Trajectories in Multiple Early Learning Domains. https://files.eric.ed.gov/fulltext/ED573733.pdf

4 See, e.g., Martensson, J., et al. (2012). Growth of language-related brain areas after foreign language learning. Neurolmage, 63(1), 240-244; Gold,
B. T., Kim, C., Johnson, N. F., Kryscio, R. J., & Smith, C. D. (2013). Lifelong bilingualism maintains neural efficiency for cognitive control in aging.
Journal of Neuroscience, 33(2), 387-396.

“ Steele, I. L., Slater, R. O., Zamarro, G., Miller, T., Li, ., Burkahuser, S., & Bacon, M. (2017). Effects of dual- language immersion programs on
student achievement: Evidence from lottery data. American Educational Research Journal, 54(1S), 2825-306S.
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Hebrew Public’s curriculum is explicitly designed to be accessible and
appropriate for students at different incoming levels of proficiency, at-risk factors, for SWD, and for MLs. In
choosing research-based core curricula that expects all students to do rigorous grade-level work, OPCS keeps
standards high for all students. These demanding curricula are made accessible for all students, including those
with special education needs, 504 plans, MLs and/or those who are working below grade level, through
intensive, individualized supports, the use of Universal Design for Learning, and the programs’ built-in,
flexible, spiraled, hands-on, fluency-building opportunities.

Using our data-driven instructional model, we will assess students frequently to ensure that the curriculum is
appropriate and accessible, and differentiate as necessary. Additionally, Directors of Curriculum and Instruction
at the network level and Special Education, 504, and ML teachers at the school level, work with teachers and
leaders regularly to ensure accessibility and appropriateness. We will work from an asset-based mindset,
practice research-based quality Tier 1 instruction and MTSS practices for support and intervention, including
explicit teaching of SEL skills. We will provide professional development for high-quality Tier 1 instruction and
instructional strategies for learner variability for MLs with no to little English fluency and for SWD who need
more intensive intervention. Zearn, IXL, and other adaptive technology will also support differentiation and
intervention. Please see Section 1.5.d below on Assessment and Data-Driven Instruction and Sections [.4.e
below for MTSS and Sections III.2 and III.3 for supporting SWD and MLs.

Our ELA instructional materials have strong Science of Reading aligned approaches with rich content and are
ideal for supporting English language development for all learners. Fundations and EL provide teachers with the
tools needed to successfully engage children with language and print. Fundations includes scaffolding and
modeling and focuses on vocabulary, spelling, and writing. EL’s curriculum is designed with the philosophy that
MLs deserve rich and challenging curriculum, and has built-in supports for MLs including language standards,
language dives, conversation cues, and vocabulary instruction. Eureka embeds strategies to support language
acquisition and provides modification and differentiation in the planning guides.

Both our ELA and Math instructional materials provide opportunities for differentiation. For example, in Geode
Groups (grades K-2), EL(Grades K—8), and Eureka Math (K—8), students benefit from small-group and
one-on-one coaching. During the practice/application phase of the lesson, teachers work with individual
students or small groups of students for additional and differentiated instruction. Differentiating content
involves providing different types of materials that cater to different reading levels. We also give students
“voice and choice” in reading materials when possible. We will differentiate process by grouping students based
on skill level, interest, or home language for certain activities. We will also use a mix of direct instruction,
collaborative work, and independent projects to engage different learners. Differentiating product involves
offering various ways for students to demonstrate their understanding, such as through essays, presentations, or
creative projects. We will also provide tasks that are adjusted in complexity to match students' readiness levels.

In Close Reading, students can receive a mini-lesson to build their background knowledge and preview
academic vocabulary before analyzing a grade-level text. During independent practice, students have the
opportunity to revise or apply their learning based on their data, using grade-level text independently, with
scaffolds, and with small-group instruction.

In Number Stories, students establish understanding of the problem together, but then work independently to

solve using various strategies. Because each problem lends itself to multiple strategies, there are multiple
pathways for entry: students who are still developing number sense can use manipulatives while students who
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are ready for a more efficient method can represent their thinking with models. Allowing for students to explore
and explain their thinking allows students to see a wide range of thinking and efficiency. Teachers will also
support varying levels of ML students by providing sentence stems, visual supports, modeling and gestures,
structured talk, and explicit vocabulary instruction.

Eureka Math and Number Stories include mathematical exercises presented in the form of a narrative or story,
lending themselves to strong implementation of universal learning strategies such as visual learning, modeling,
partner talk, use of repetition, reporting back, and rephrasing support. Academic language is as central to math
as it is to other academic areas, particularly because it can reveal deep understanding or surface level,
procedural knowledge of mathematical concepts. Accessing academic language remains a source of difficulty
for many students, including MLs. We are intentional about providing differentiation and scaffolding to all
students who need it, while maintaining a rigorous, grade-level bar in order to ensure there are multiple access
points to content, and that student skill in explaining their understanding is constantly being developed. This can
look like differentiated work, additional break-it-down opportunities, extra modeling practice, and small-group
or individual support based on student need. Science and Social Studies materials are replete with visual
learning examples that include drawings, photographs, diagrams, and the use of realia, which will help all
learners “connect” abstract concepts to language and multiple modalities of learning styles. These modalities
are particularly effective for English language development for all learners, but most importantly for MLs who
benefit from strategies that include tactile, auditory and visual learning supports.

The Inquiry-Based Learning (IBL) approach, (outlined in the 1.4.a-Instructional Methods), provides teachers
with the opportunity to engage with students before or during independent work and while they collaborate with
peers. In the strategic implementation of IBL, teachers use data to intentionally pair SWD and MLs with their
peers (both in homogenous and heterogenous groups). This fosters scaffolding, offers role models, and provides
additional social and emotional supports. At OPCS, all students are considered "Hebrew Language Learners,"
ensuring a level playing field in Hebrew language class. Hebrew teachers are attuned to the processes involved
in acquiring a new language, recognizing that success in Hebrew can instill students with confidence in their
language-acquisition abilities.

Our Pre-K curriculum, Every Child Ready, is differentiated and aligned with Universal Design for Learning. It
incorporates ML supports with targeted small group interventions and multiple modalities, explicit vocabulary
instruction, visuals, and modeling techniques to enhance learning. The small group intervention lessons also
include supports for speech, students not yet achieving at grade level, and enrichment.

OPCS, with support from HP’s Chief Schools Officer and staff, will engage
in a consistent process for the evaluation of its programs and services for all students, including those programs
and services specifically for its special populations. This team will also support writing scopes and sequences,
and the differentiation of curriculum, materials, and assessments in alignment with standards.

OPCS will use data to inform instruction on a regular basis through a process of progress monitoring whereby
student data is formally reviewed every 6-8 weeks. An action plan (behavioral, academic, or both) will be
collaboratively developed for students who do not meet benchmarks. Shortcomings will be revealed as the
instructional staff analyzes progress against achievement goals for all students, including special student
populations. This process plays an important role in informing the school’s professional development program.
OPCS’s assessment protocol includes assessments used to monitor foundational knowledge in reading, writing,
and math, in order to determine if students will be on track to meet proficiency standards beginning in grade 3.
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OPCS’s instructional leadership will use various tools to assess student needs and will provide appropriate
professional development to address any instructional and curricular gaps.

Evaluation enables OPCS to adjust and revisit goals and expectations of our programs for SWDs, MLs, students
at risk of academic failure, and academically accelerated students. These programs and services will be assessed
on an ongoing basis using disaggregated student performance data. For SWD and MLs, OPCS will use this
information to determine student progress against not only IEP goals or level of English language acquisition,
but against OPCS’s overall accountability goals, and will modify programs and services based on gaps in the
data. The school also has specific goals for MLs (see ML section below in I11.3), based on LAS scores and
academic progress, belonging, social-emotional learning, and engaging families. The Student Services
Coordinator will provide a report to the Head of School (HOS) twice a year on the academic progress of SWD
and MLs. Progress will be compared to goals set forth on IEPs for SWD, and for MLs on goals set forth in
thrice yearly parent conferences with the ML and general education teacher.

Hebrew Public utilizes an array of pertinent data points—including disaggregated student performance data,
observations, and perceptual data from teachers gleaned through formal satisfaction surveys and informal
conversations—to assess the viability of our curricular materials and to engage in continuous improvement
efforts.

Hebrew Public routinely and systematically evaluates whether its
curricula are responsive to school needs and are driving student performance. OPCS will formally review
curriculum on a quarterly and annual basis. The process is collaborative, involving administrators and teachers
with support from HP instructional staff and Director of Data and Analytics. Academic Deans meet weekly or
biweekly with grade-level teachers to plan instruction and review curriculum. Additionally, they hold regular
after school PD to allow for vertical planning. This includes reviewing any new curriculum approved by the
state of Connecticut, reading curriculum reviews by independent publications, and attending professional
development with other Charter Management Operators. During quarterly review, the participants analyze,
review, and reflect on student assessment data, in the aggregate and disaggregated by subgroup, and their
meaning in relation to meeting the standards. Scope and sequence and pacing guides are discussed and
evaluated during this process to determine what, if any, refinements need to be made for the subsequent
semester. The goal of this process is to discuss recommendations for changes in the curriculum, if necessary,
that may better allow teachers to meet the needs of all students. At the end of the school year, the curriculum
review is a more comprehensive process. It involves the annual review of student data and reflection of
teachers, instructional specialists, and administrators. This review process may result in changes to the order of
the following year’s scope and sequence. It could also include an enhancement to or a decision to explore the
replacement of any published curriculum used by the school, among other potential changes.

As an organization, Hebrew Public has invested heavily in building teacher and leader capacity to analyze and
respond to data and to build coherent systems to house the data. Student data is formally reviewed at each
quarter based on quarterly assessment data as well as at each trimester after each round of MAP testing. When
unpacking student performance on assessments, the choice of curriculum is invariably one of the key variables
Hebrew Public takes into account. The goal of this process is to discuss recommendations for changes in the
curriculum that may better allow teachers to meet the needs of all students. When the data shows that the
curricular choices are not contributing to student success, Hebrew Public and its schools act accordingly by
exploring modifications to or ultimately replacing the curriculum. Please see Section 1.3.e for more detail.
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In order to ensure vertical and horizontal alignment across content areas, Hebrew Public has established three
core practices. First, we use established, vetted, standards-aligned curricula and supplement them with
high-quality resources. Second, we triangulate Hebrew Public’s scope and sequence with the curriculum’s scope
and sequence and guidance on priority standards from Achieve the Core to ensure we are prioritizing the right
content in the right order and frequency. Third, we build teachers’ content knowledge about standards
progression and alignment through a few key practices. We hold professional development in order to deepen
our understanding of the standards, including practice unpacking standards and noting the difference in what the
standards demand over grades, using a standards-based approach to analyze interim assessment and monthly
quiz data. We ensure all unit unpacking protocols include reflecting on how the previous unit set students up for
the current unit, what core skills students will need from earlier content and grades to be successful, and what
work the unit is setting them up for in the future. We develop teacher skill in analyzing student work and
discussions of student understanding to be standards-based by requiring teacher exemplars for all student work,
and anchoring discussion and feedback in the language of the standard. Please see Appendix F for more
information on common planning time, planning protocols, and alignment to standards.

4. INSTRUCTION

Hebrew Public provides instruction in multiple modalities and encourages teachers to
vary their approaches based on the content being delivered and their understanding of what students need in
order to be successful. We accelerate to remediate, ensuring access to rigorous, grade-level material with
scaffolds to support students only where needed. We rely on inquiry, providing students with a complex
problem and allowing them to grapple with it, generate their own approaches, and then analyze those
approaches to find trends and efficiencies. This inquiry-based learning model, which emphasizes student-driven
inquiry, is paired with an emphasis on strong relationships and a reliance on data to drive instructional choices
around scheduling, student grouping, and concepts in need of reteaching.

Inquiry-Based Learning Model (IBL)

The Inquiry-Based Learning model (IBL) equips teachers with the capacity to differentiate instruction in a
classroom of heterogeneous learners. Because it facilitates differentiated and individualized instruction, IBL is
highly effective with at-risk populations such as MLs, students not yet meeting grade level expectations, and
SWD, as well as with academically accelerated students. Given both Hebrew Public and OPCS’s commitment
to enrolling a diverse student body, including those with diverse learning needs, and considering the student
demographics of Stamford, IBL is an effective model to support student acquisition of grade-level content
knowledge and skills, and research shows its improves academic outcomes.* IBL is a widely used instructional
model in K-12 schools. In addition to the charter schools in the Hebrew Public network, several other successful
charter schools, including Hellenic Classical Charter Schools in Brooklyn and in Staten Island authorized by the
NYCDOE and NYSED, the three Our World Neighborhood Charter Schools, and Academy of the City Charter
School in Queens, authorized by SUNY, have utilized IBL since their inception with a racially, ethnically, and
socio-economically diverse population of students, including those with diverse learning needs.

IBL not only fosters academic growth but also plays a pivotal role in shaping students into global citizens.
Rooted in John Dewey's philosophy that education should commence with the curiosity of the learner, IBL
aligns seamlessly with the school's mission to nurture students as informed and engaged participants in a global
society. In IBL classrooms, students are not just passive recipients of knowledge; they actively participate in the
learning process by asking meaningful questions, investigating complex issues independently, and collaborating

#Qztiirk, B., Kaya, M. & and Demir, M. (2022). Does inquiry-based learning model improve learning outcomes? A second-order meta-analysis.
Journal of Pedagogical Research, 6(4). https:/files.eric.ed.gov/fulltext/EJ1350231.pdf
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with peers. This approach goes beyond traditional teacher-centered instruction, empowering students to develop
the skills necessary for effective global citizenship, including problem solving.

As the school aims to enroll a diverse student body and address varied learning needs, IBL becomes a key
strategy to prepare students for the complexities of a globalized world. International studies prove that students
learn more as the work is hands-on, and requires collaboration, grappling, and productive struggle.*® The model
encourages students to take ownership of their learning, fostering a sense of responsibility and curiosity that
extends beyond the classroom. By developing the ability to independently identify learning needs and resources,
students are equipped to engage with diverse perspectives and navigate real-world challenges.

The evolving nature of student inquiry in IBL classrooms emphasizes the importance of students progressively
taking on more significant responsibility for their learning journey. This trajectory aligns with the development
of crucial skills—analyzing, synthesizing, and applying information across disciplines—that are essential for
students to become active and informed global citizens.

The four interrelated components of this model are described below. Critically, an IBL-inspired lesson does not
have to proceed in this sequence; in fact, in order to focus on student inquiry and student-centered learning, we
are increasingly focusing on starting with collaborative or independent learning.

e Exploration and Inquiry: In the initial phase, students delve into the process of exploration and
inquiry. This aligns with the concept of Focus Lessons in traditional models, where teachers model
meta-cognitive processes while engaging in academic tasks. Strategies are demonstrated to enhance
understanding of content area material, establishing the purpose of the task and illuminating key
learning objectives.

e Guided Investigation: Guided instruction in the IBL context involves teachers prompting, questioning,
facilitating, or leading students through tasks that deepen their comprehension of a particular concept or
idea. This phase encourages active student involvement and provides structured guidance to support
their learning journey.

e Collaborative Exploration: A pivotal aspect of IBL is collaborative learning, where students
consolidate their understanding of content, concepts, or ideas. This phase promotes opportunities for
problem solving, discussions, negotiation, and collaborative thinking with peers. Students apply the
information gained during exploration and guided investigation, fostering a collective approach to
summarizing individual activities.

o Independent Application: Independent learning in the IBL model addresses the fundamental goal of
empowering students to apply acquired skills and information autonomously. This component
emphasizes practice in applying knowledge in novel ways. As students transfer their learning to
subsequent tasks, they synthesize information, transform ideas, and solidify their understanding.
Independent learning serves as a cornerstone for students to independently navigate and apply their
knowledge beyond the immediate learning context.

Our Pre-K program incorporates the Appletree Instructional method, which is play-based and differentiated and
comes with the Every Child Ready curriculum. It includes a flexible small group and large group model and
incorporates multiple modalities. Most importantly, it teaches foundational skills for literacy, math, and
social-emotional development.

4 Sparks, S.D. (2019, October 8). Students Learn More From Inquiry-Based Teaching, International Study Finds. Education Week.
https://www.edweek.org/teaching-learning/students-learn-more-from-inquiry-based-teaching-international-study-finds/2019/10
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Co-teaching is evident throughout the day in the Integrated Co-Teaching (ICT) classroom settings at each grade
level to provide essential support for SWD in this inclusive setting. This collaborative teaching approach
enables educators to work together in various formats, facilitating a higher degree of differentiated instruction
and small-group engagement in classrooms with diverse learners. Additionally, when staffing allows, we
enhance our co-teaching model by supplementing classrooms with additional staff members at key times during
the day, particularly during math and ELA periods. A co-teaching partnership can be put into practice using a
variety of methods. Co-teaching is typically implemented using one of the following six models:

One teach, one observe

One teach, one drift (support)

Station teaching

Parallel teaching (Two groups)

Team teaching

Alternate teaching (large group and small group)

We will prioritize the co-teaching grouping models of station, parallel, and alternate teaching, which are the
highest leverage co-teaching models. Within co-teaching, we will provide explicit instruction and
evidence-based practice for SWD, within the Inquiry-Based Learning model, in addition to specially designed
instruction to meet the individualized needs of students.

The Proficiency Approach

OPCS will provide instruction in Modern Hebrew through the Proficiency Approach (PA) to language
acquisition. Using the PA, acquiring a language involves internalizing its structure and its behavior and, as a
result, using its linguistic components automatically to understand or create meaningful messages. The PA
increases students’ ability to perform in the learned language in all four skills (listening, speaking, reading, and
writing).

Hebrew classes are conducted almost exclusively in Hebrew so students hear the language as it is naturally
spoken; vocabulary and expressions are modeled for students who then begin to practice with their peers. The
PA recognizes that a learner’s ability to perform in the target language develops gradually and in a nonlinear
manner; accordingly we incorporate robust assessment tools for both formative and summative evaluations. Our
ongoing evaluation of student progress in each skill area is guided by the American Council for the Teaching of
Foreign Languages (ACTFL) Proficiency Guidelines, which identifies five levels that correlate with a learner’s
progression toward equivalency with the fluency and automaticity of native speakers: Novice, Intermediate,
Advanced, Superior, and Distinguished.” Our evaluation methods use four interrelated criteria: content/context,
task, text type, and accuracy. PA provides a framework that guides teachers in articulating clear learning goals
and powerful instructional tools to support each student’s learning needs. PA allows a flexible curriculum and
promotes a learner-centered environment.

More information on each instructional strategy can be found in Appendix G.

Hebrew Public’s instructional approach reflects
our core belief that all students are capable of succeeding at high levels and deserve to have access to the

47 American Council on the Teaching of Foreign Languages. (2012). ACTFL Proficiency Guidelines.
https://www.actfl.org/sites/default/files/guidelines/ ACTFLProficiencyGuidelines2012.pdf
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rigorous, grade-level materials that will enable them to become self-actualized global citizens. Recent research
has demonstrated that instructional approaches rooted in acceleration, as opposed to remediation, are far likelier
to result in students mastering grade-level content, notwithstanding the learning loss occasioned by the
pandemic. An August 2022 Zearn study, which echoed the findings of a joint TNTP-Zearn report from May
2021,*found that elementary school students experiencing consistent learning acceleration completed twice as
many grade-level lessons in math over the course of a school year when compared with a student who received
frequent remediation. Notably, the study also found that students enrolled in a majority Black, Hispanic, or
low-income school were both (a) more likely to be remediated than their White and high-income peers, and (b)
less likely to struggle in math when experiencing consistent learning acceleration.* Another August 2022 report,
the first of its kind to address the impact of acceleration in ELA, produced similar findings. Simply put, access
to acceleration opportunities is not distributed equitably; students in high-poverty schools were assigned the
most below-grade-level work even when they had already mastered that content and when they had
demonstrated an ability to be successful on grade-level tasks.*

Hebrew Public’s student-centered instructional approach is anchored in these findings and animated by the
belief that students learn best when simultaneously challenged and supported. In the classroom, teachers
reinforce and strengthen student achievement through effectively scaffolded instruction that engages all students
in learning. Best practice features—including differentiated learning stations, classroom libraries, word walls,
and maps (the United States, Israel, and the world)}—abound. Instruction in all classrooms is active,
inquiry-based, and student-centered; this approach continues strongly in middle school where student
engagement is so critical. Teachers rely on inquiry-based instructional techniques to build skills and
independence and make learning student-centered. During Hebrew instruction, and through the proficiency
approach, every child, regardless of background, experiences the intensive support, caring, and scaffolding
required to learn and practice Modern Hebrew. We believe that our approach to building strong relationships
with our students while using data to drive instructional decisions will make OPCS an academic success.

Additionally, OPCS strives to teach the whole child, as outlined in our social-emotional supports and morning
meeting below in Sections 1.3.b and IIL.5.d. Our diverse-by-design, inclusive model, which differentiates and
gives supports for SWD and MLs and other special populations, ensures students have access to rigorous grade
level content and that they are learning foundational skills.

The below is a summary of each subject area,with lesson structures and instructional components. Detailed
lesson structures can be found in Appendix H.

English Language Arts

Students get at least 135 minutes of reading and writing instruction five times per week. Beginning in grade 2,
writing time is used for extended composition and typing practice. Reading, writing, listening, and speaking
skill activities are sequenced intentionally during these times in the instruction and practice of meaning-making.
As recommended by the National Reading Panel, OPCS classrooms will allow time for text-based instruction,

BTNTP & Zearn. (2021). Accelerate, don 't remediate: New evidence from elementary math classrooms.
https://tntp.org/publication/accelerate-dont-remediate/

4 Zearn.(2022). Catching up and moving forward: Accelerating math learning for every student.
https://webassets.zearn.org/Implementation/Zearn_LearningAccelerationStudy.pdf

SOTNTP. (2022). Unlocking acceleration: How below grade-level work is holding students back in literacy.
https://files.eric.ed.gov/fulltext/ED624426.pdf
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explicit phonics instruction, independent reading, and integrated writing.”’ OPCS will organize the daily
schedule and staffing to allow for increased time on task and flexible student-teacher groupings. These two
practices enable multiple strategy instruction, which has been shown to increase engagement and gains in
literacy, and which help students feel known and connected at school.*

Lesson Structure: Fundations (K-2): Fundations lessons are 30 minutes long and include 2—5 activities in each
lesson. Skills Activities during the lesson depend on the day, week, unit, and level. Skills taught in Fundations
are: phonological awareness, phonics, vocabulary, high frequency words, fluency, comprehension, handwriting,
spelling, and punctuation. It is important to note that each component is time-bound, not task-bound. The
program is designed for students to experience repetition and purposeful spiraling of skills.

Lesson Structure: Close Reading (3-8): Close Reading is an approach to reading that encourages students to
build a love of text while deeply analyzing both the main idea of a text and the author’s craft and structure
choices. The frames and comprehension questions that students use to make meaning of text are transferable to
any text and the author’s craft analysis allows students to appreciate how the choices authors make contribute to
the text’s overall meaning.

Math. Our approach to math instruction is to provide students with authentic experiences learning about
numbers and how they work, by way of investigation with the use of manipulatives and sharing their learning
by engaging in robust discussions. Students share their thinking about how to solve problems and learn from
other students in the process. Hebrew Public’s Mathematics courses use a variety of lesson structures to engage
students and drive toward outcomes. Lesson structures are intended to support teachers in driving toward
student achievement outcomes by outlining the flow of a lesson and distribution of time for different activities
within a lesson.

OPCS’s math program includes 45 (grades 6-8) -90 minutes (grades K-5) of math instruction every day.
Manipulatives, applications, and other hands-on practices are instrumental to students’ learning. Accordingly,
all grades—especially Pre-K, K, and grade 1—begin the year learning and practicing math routines and
procedures.

Lesson Structure: Eureka Math (K-8): The 60-minute block structure ensures fidelity to Eureka Math: A Story
of Units, while providing routine time for responsive instruction to meet all students’ needs. Students learn
grade-level content, as defined by the Common Core Standards, by engaging in aligned fluency routines,
high-quality tasks, problem sets, class discussions, and mathematical models to explore mathematical concepts
and skills. Ongoing facilitated discussions offer students the opportunity to learn from their peers’ thinking.
Students solidify their learning through extended application, practice of mathematics, and the lesson debrief.

Lesson Structure: Number Stories: Cognitively-guided instruction (CGI) provides the opportunity for K-5
students to build upon and discuss their natural problem-solving strategies. Students spend the entire 30-minute
block studying a math problem in a real-world context. Then, they explain their own reasoning and strategies
with their peers. This allows them to compare and explore different methods of solving word problems. See the

5! National Reading Panel. (2000). Report of the National Reading Panel: Teaching children to read: An evidence-based assessment of the scientific
research literature on reading and its implications for reading instruction. https://www.nichd.nih.gov/publications/pubs/nrp/smallbook

2Blum, R. W., & Rinehart, P. M. (1997). Reducing the risk: Connections that make a difference in the lives of

youth. Youth Studies Australia, 16(4), 37-50.

3 Guthrie, J. T., Wigfield, A., Humenick, N. M., Perencevich, K. C., Taboada, A., & Barbosa, P. (2006). Influences of stimulating tasks on reading
motivation and comprehension. The Journal of Educational Research, 99(4), 232-246.
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Appendix G for the detailed Number Stories Implementation Checklist.Number Stories has a low floor and a
high ceiling, allowing for natural differentiation because there are many ways to approach and demonstrate
solving the problems. By giving students ownership over their approach and using student work to drive the
discourse, students gradually develop in their sophistication of representing solutions to the problem.

Science (K-8)

OPCS’s science program teaches students to investigate the world using their senses, inquiry, investigation,
analysis, and problem-solving strategies. Science at OPCS is hands-on. Students conduct investigations and
solve problems while engaging in science and engineering practices. Students keep science journals and engage
in reading and writing activities throughout each lesson. Each science lesson begins with a problem to solve or a
situation to explain. Students generate questions and then engage in active, team-based learning activities
including experiments and model-building; they also explore virtual worlds created by Google Expeditions.

Modern Hebrew

Hebrew lessons are structured to maximize language acquisition, guided by psychological aspects, linguistic
goals, and ongoing formative assessment. The lesson starts with a short interactive “warm up” activity, where
all students simultaneously engage in language production at their current proficiency level. The activity is
designed to have students retrieve and activate their Hebrew language resources as they transition to Hebrew
from their other previous daily activities. The second and largest segment of the lesson is the reinforcement and
application of the new content in authentic language use, where students are engaged in various activities in all
language communication modes (interpersonal, interpretive, presentational). The third segment of the lesson is
relatively short, and that is when new content is introduced and practiced. The final part of the lesson is the
winding down, where students engage in an activity at their current proficiency level, where they are
comfortable and feeling confident. This segment provides students with a sense of accomplishment and
enjoyment in their language studies.

At the beginning levels, the lessons rely greatly on comprehensible input. Students listen to Hebrew for
meaning, and respond to the language that they hear and understand either by physical movement, or by
answering Yes/No questions, or respond in other ways that require them to comprehend and react to the input.
The teachers ensure that the input is compelling and comprehensible to all the students.

Pre-K

Every Child Ready includes play-based thematic units with aligned vocabulary and readings, and suggested
schedules which are developmentally appropriate and include foundational skills. Activities range from 5-60
minutes and include small group, large group, morning meeting, choice stations, read aloud, learning lab, nap,
outdoor play, journaling, question of the day, and gross motor skills practice.

Specials
Students have the opportunity to learn about music, art, or dance, in addition to physical education.

Physical Education:Our physical education program helps students develop physical and athletic skills while
excelling on an individual level and as members of a team. While students exercise, they collaborate, make
friends, have fun, and improve their self-esteem. Teamwork is a critical component of physical education and is
developed through both partner and group activities. In PE class, students develop valuable global citizenship
skills including empathy, respect, inclusivity, kindness, and more.
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The Arts: To access the full potential of arts education, the school provides focused instruction on particular art
subjects and the integration of arts education in the broader curriculum. Wherever possible, Modern Hebrew
language instruction is integrated into our music and arts education. In the early grades, arts and music are
heavily integrated into general education (especially in Pre-K and K), and Hebrew is primarily taught through
music and songs. Students also learn about Israeli culture and dance in Hebrew class.

Social Emotional Learning (SEL)

The Responsive Classroom approach, which Morning Meeting is a component of, is designed to create
classrooms that are responsive to children’s physical, emotional, social and intellectual needs through
developmentally appropriate educational experiences. Morning Meeting provides opportunities to practice
social and emotional skills, and improves emotional support and classroom organization. Students spend the
first 30 minutes of each day in Morning Meeting (or advisory in 6th-8th). Please see section 1.3.b for more
information on SEL.

Accessible and Appropriate for All Students

HP schools are founded on the principle that all students can succeed with the appropriate support, that diverse
school communities are inherently beneficial, and that academic differentiation for all enables more students to
succeed. We also believe that making instruction accessible and appropriate for all students begins with high
quality Tier 1 instruction. Our instructional program has been created with these principles in mind. These
programs and approaches were chosen not because they work for some students, but because they are organized
to naturally accommodate the kind of scaffolding that allows all students to access grade-level standards, to
provide all learners varied opportunities to show what they know, and—most importantly—to allow all students
to express and understand themselves and the world.

OPCS’s educational approach as a whole described in Section 1.4.a above is designed to ensure that all children,
including those children most at-risk of academic failure, will be able to meet CSS and NGSS. Its academic
program was purposefully designed to align with OPCS’s commitment to create and educate a diverse learning
community, and that not only includes a student body that is racially and socio-economically diverse, it also
includes students with linguistic diversity and with different learning abilities. In particular, the following are
among elements of OPCS’s curricular and instructional program that will maximize all learner’s attainment of
the skills and knowledge necessary to meet CCS and NGSS: differentiated instruction, inquiry-based model,
data-driven instruction, use of MTSS process, push-in and pull-out services for MLs and SWD, and coaching
teachers.

Through frequent data analysis, teachers identify students whose needs are not being met by the core curriculum
and then use the multiple opportunities built into the daily schedule to provide differentiated instruction. Each
grade has at least one classroom section with both a special education and general education teacher. More time
has been built into the schedule to support students not yet meeting grade level expectations and to provide
opportunities for accelerated learners to extend learning both in the school day and by co-teaching. We
explicitly teach SEL skills using Responsive Classroom and strategies/structures such as Morning Meeting and
advisory. Evidence-based intervention occurs in addition to, rather than instead of, core instruction.
Differentiation is strongly supported through a variety of teacher planning and instructional practices (see
below). Finally, we have an MTSS process to support students who are not yet reaching the standards. MTSS
both identifies students, and creates a team and a plan to support students.
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All of the components previously described—curricular choices, focus on data and relationships, co-teaching,
and the inquiry model—lend themselves to serving the needs of diverse learners. To highlight one example, our
approach to reading and writing builds capacity in teachers to differentiate instruction in a classroom of
heterogeneous learners because it requires individualized coaching. For this reason, inquiry is highly effective
with at-risk populations such as MLs, Title I students, SWD, and accelerated learners. Inquiry-based learning is
also grounded in Bloom’s Taxonomy. By changing the paradigm from teacher-centered to teacher-facilitated
instruction, students become actively engaged in their own learning, no longer passive in the instructional
process, and more fully utilizing higher-order critical thinking skills. Inquiry-based learning in particular is
useful with MLs and students of color as the curriculum can be culturally relevant and responsive.>* It also
allows for students to collaborate, discuss, and work on hands-on projects. When paired with training for
co-teachers to be able to identify when to utilize inquiry-based instruction, and where more direct instruction
may be needed using data and student's strengths and needs, inquiry-based instruction can be effective for
SWD.*

The Inquiry-Based Learning (IBL) pedagogical methodology that will be employed in the OPCS classroom is
an ideal instructional model for differentiating instruction, especially concerning various ability levels within
student groupings—students not yet meeting grade level expectations, MLs, SWD, accelerated students, etc.
IBL aligns with OPCS's commitment to differentiated instruction, informed by the continuous collection and
analysis of data. Teachers will consistently utilize both formal and informal data to shape their instruction.
Continuous formal and informal assessments are integral to IBL, enabling teachers to address student needs in
real-time within the framework of the model. Teachers will leverage data for individual conferencing with
students and forming student groupings for guided instruction, where additional and differentiated instruction
can occur. Through ongoing professional development, the integration of relevant technologies, and continuous
analysis and communication about student assessment data, the school will systematically and effectively
identify the needs of individual students, especially those at risk, and tailor instruction to address those needs.

OPCS’s integration of components of the SIOP model in core subjects to address the needs of MLs is also a
strategy that provides universal access for all students to the content that is taught. It also teaches core literacy
strategies. There are multiple different populations who may benefit from these strategies, including: MLs, MLs
from low-income backgrounds, students from low-income backgrounds, students whose primary dialect is not
standard English, and students whose primary dialect is not standard English and who are from low-income
backgrounds. For example, the school will integrate language objectives, leveled readings, explicit teaching of
vocabulary, scaffolding, appropriate speech, clear directions, wait time, graphic organizers, sentence stems, and
collaborative work. Students from poverty level backgrounds suffer from language deficits due to the lack of
language exposure, including exposure to standard spoken and written English, in their homes. According to
George Farkas in Teaching Low Income Children to Read at Grade Level:
low-come children begin first grade approximately one instructional year below middle-class children
because ... (they) typically suffer from imitation of nonstandard speech patterns, too little conversation
with adults, too little practice using language to express complex ideas, too little opportunity to develop
reasoning skills, weak vocabulary development, too little experience with books, and little or no
instruction and practice with phonological awareness and other pre-reading skills such as learning the
names of letters and the sounds they make.*®

* Kuykendall, M. (2022, May 26). Using Inquiry-Based Learning to Create a Culturally Responsive Classroom. Edutopia
https://www.edutopia.org/article/using-inquiry-based-learning-create-culturally-responsive-classroom/

35 Center for Inspired Teaching. (2008). Inspired Issue Brief: Inquiry-Based Teaching.

https://inspiredteaching.org/wp-content/uploads/impact-research-briefs-inquiry-based-teaching.pdf

56 Farkas, G. Symposium on Utopian Visions: Engaged Sociologies for the 21st Century. Contemporary Sociology, 29(1), 53-62.
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While they may not be MLs, children from poverty level backgrounds face their own challenges and deficits in
academic English language acquisition and development.

OPCS’s curricular choices promote instruction in a variety of modalities to address diverse learners. Further, all
core subjects focus on literacy, emphasizing the integration of listening, speaking, reading and writing skills in
all subject areas in all grades and incorporating topic-appropriate leveled readers in daily lesson plans in math,
science, and social studies. OPCS students thus are continually engaged in hearing, reading, and understanding
the written and spoken word through being read to, reading out loud, reading with partners, and reading silently
as part of every subject they study. This focus is beneficial to all students and has particular importance to MLs,
and other students at-risk of academic failure, who need comprehensive and continual exposure to language, as
well as support in the development of their English language skills. Teachers also employ the concept of
interactive modeling, a key element in the Responsive Classroom approach, to cultivate their students' spoken
language skills. Within interactive modeling, during student collaboration and guided instruction time, teachers
guide students in their collaborative work by demonstrating how students should engage in conversations, build
on each other's ideas, and help each other progress. Recognizing the essential role of language in expressing and
developing ideas, teachers consistently lead students in articulating their thoughts, prompting them to provide
reasons for their statements.

And, as described in Section 1.4.a and later in the discussion on MLs (Section III.3), research has shown that
the study of a second language, a key design element of OPCS, supports English language development in all
students, including MLs (even when that second language is not the home language of the ML student).

HP leaders understand that students achieve at their highest levels when teachers are
keenly aware of where students are in relation to the standards, as well as know the most important next step
they need to take in their learning. Being able to support students in continual growth and achievement like this
requires teachers and leaders to regularly use formal and informal assessment data to prompt and support
students in a way that maximizes their learning. Our foundational beliefs about assessment include the
following:

e Data-driven instruction relies upon a strong assessment system that allows for assessment of students’
current level of standards mastery, progress toward mastering content, and identification of areas of
growth.

e Assessments must be rigorous and aligned to curriculum in order to be meaningful.

e Assessments measure different things. We will need a variety of assessments to understand the
appropriate instructional next steps, and no single assessment is “perfect.”

e The power of assessments lies in the follow-up. We must use the data to provide students with feedback
and adjust instruction.

e Informal assessment—in the form of notes about a student’s performance in relation to mastering an
objective, standard, or skill—is critical for instruction.

Teachers rely on the following core components to design and sequence instruction for all students:

o Frequent progress monitoring: Students take MAP online three times a year, DIBELS three times per
year in K-2 for early reading skills, and are also assessed regularly via classroom-based assessments to
measure progress toward individual and grade-level goals. Progress monitoring is adapted or modified
on an as-needed basis (e.g., for students with visual or auditory impairments; and for students who are
learning English as a new language).
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e Robust systems of data collection and analysis: Teachers analyze data using performance analysis
templates individually, in grade-level teams, in regular PD sessions, and in weekly meetings. After each
MAP session, teams are led through analysis and reflection routines that help identify student strengths,
weaknesses, and learning gaps, and then to make plans to re-teach (whether that is small or large group).

e Leveled instruction for all students: Teachers develop short-term instructional plans throughout the
year using performance data, detailing multiple ways for students at all levels to practice and master new
skills and concepts. These include classroom stations, small-group instruction, and additional
intervention.

In order to implement this system well, data-driven instruction and relationships must be at the core of
everything we do. OCPS starts with strong, rigorous Tier 1 instruction, and then uses data to differentiate and
support students. In response to quizzes, interim assessments, or formative assessments, teachers set goals with
students and design support, strategies, and interventions for meeting the goals. The MTSS model (see Section
I.4.e ) supports students to be successful.

The data-driven culture at HP is based on the intellectual preparation for unit and lesson planning, which is
aligned to CCS and NGSS. The Director of Data at the network prepares detailed and disaggregated data reports
(monthly, quarterly, after assessments) from multiple sources. Then Directors of Instruction and HOSs review
the data. They then work with teachers to execute protocols for data-driven instruction. CMO and school-based
staff have been trained in Atlantic Research Partners’ (ARP) Data Fluency and Instructional Coaching program.
We use a protocol for data including: (1) Diagnose, (2) Instruct, (3) Target, (4) Monitor, and (5) Follow up with
additional intervention as needed. From this data, teachers also create strategic groupings for small group
instruction and differentiation. Teachers and staff attend professional development sessions (see Appendix F) to
work collaboratively to analyze data and create plans for teaching. Co-teachers engage in co-planning meetings
to include accommodations and modifications and specially designed instruction planning according to students'
IEPs, as well as intervention plans for MLs. All of our approaches to data are aimed at creating a data-driven
culture in order to improve outcomes for students, particularly those furthest from opportunity. Please see the
Data-Driven Instruction protocols in Appendix F (within the common planning time agendas) for more
information.

The OPCS-based data team will work under the direction of the Head of School and the Hebrew Public Director
of Data and Analytics. The Director of Data and Analytics will support compiling the data and analytics and
providing them to OPCS instructional leadership and teachers. OPCS’s instructional leadership, with the
support of the network Directors of Curriculum and Instruction, will be responsible for coaching teachers on the
appropriate use of data to drive instructional next steps.

Analyzing academic data at various levels, ranging from individual student performance to class, grade,
disaggregated subgroups, and the overall student body, plays a pivotal role in shaping and refining the
overarching academic program of the school. This comprehensive analysis informs teachers about the unique
strengths and areas for improvement for each student, allowing for the tailoring of instructional approaches and
support strategies to meet individual needs. Furthermore, the examination of class and grade-level academic
data facilitates an evaluation of the curriculum's effectiveness across subjects, enabling the school and network
team to identify successful elements and areas for enhancement. Disaggregated subgroup analysis ensures that
interventions are targeted to address performance gaps among different demographic groups, fostering equity
and inclusion.
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The understanding of academic performance across all students also aids in the strategic allocation of resources,
optimizing their impact on areas requiring improvement. Continuous program evaluation, guided by ongoing
academic data analysis, allows for evidence-based decision-making to enhance the overall quality of the
academic program. Ultimately, this systematic analysis serves as a valuable feedback mechanism, empowering
teachers and administrators to refine teaching practices and continuously improve the academic program to
meet the diverse needs of the student body, while aligning with broader educational objectives.

At OPCS, professional development (PD) is the vehicle through which
teachers acquire and/or refine their skills and capacity to implement instructional practices that will lead to
increased student achievement and continued school improvement. The schoolwide professional development
program at OPCS is designed to ensure that teachers are well-equipped to meet all students' academic needs and
contribute to the achievement of school goals. HP approaches PD in a variety of ways, including: Staff Institute,
Common Planning Time, Observations and Feedback Cycles, and Weekly PD. To start the year off strong, all
OPCS staff will report back to school for Staff Institute prior to the first day of school for students. Staff
Institute allows for the delivery of sessions to address OPCS’s key design elements, use of data and assessment,
meeting student needs, classroom management, and other relevant topics. The Head of School will work in
partnership with Hebrew Public network staff to determine priority sessions each year.

OPCS also believes that professional development should not be isolated to a meeting or workshop. The most
effective way to develop its staff is to embed PD into the workday. OPCS views PD as working best when
teachers are engaged in professional learning at least weekly. Teachers are observed approximately twice
monthly, with a debrief following the observation. Teachers who need more support are observed more
frequently, as needed. At OPCS, teacher schedules will include common planning time within the school day,
weekly by grade level. During common planning time, teachers engage in intellectual preparation for their units
and lessons, including unpacking standards and Universal Design for Learning. They also engage in data-driven
instruction, including data analysis, making plans to re-teach, differentiate instruction, and small group
instruction and to create individual supports. They also discuss and plan to support students from special
populations or students who may be performing below grade level. In addition, each Friday, teachers will have a
concentrated block of time to (1) engage as a group in comprehensive PD; (2) break out into smaller groups by
grade level or across grade levels to cross-plan how each grade will cover similar topics in different and
increasingly advanced ways (vertical and horizontal planning); (3) convene intervention teams around specific
students who demonstrate needs and challenges; (4) allow for planning and collaboration between general
studies and Hebrew teachers and intervention specialists (special education and ML staff) so that the capacities
of all teachers to address the needs of special populations can be strengthened; and (5) plan together to allow for
effective and authentic integration of the Hebrew language in science, social studies, art, music, and physical
education. The professional development program is differentiated to address the unique needs of teachers,

including novice teachers, those new to the school, highly effective teachers, and teachers of diverse subjects,
SWD, and MLs.

Furthermore, during common planning time, teachers meet in grade-level teams to review student data and in
co-teaching teams to collaboratively plan lessons. The Head of School and Deans, with support from HP, will
work with teachers on pacing calendars, mapping curricula, curriculum implementation and support,
instructional strategies, service learning projects, reviewing lesson observations, student case management, and
analyzing student data. Finally, OPCS’s school calendar will have at least one designated full day of PD, as well
as weekly Friday early dismissals, to allow teachers to more deeply engage in PD topics, particularly those that
address needs identified by instructional leadership and HP. These PD opportunities also provide grade teams

35



OrLaM PuBLic CHARTER SCHOOL — APPLICATION FOR AUTHORIZATION

with concentrated time to break down quarterly benchmark assessment data to see which CCS standards are
being adequately addressed and which ones the students are struggling to master.

Through co-teaching opportunities, observations, leadership structure, and common planning time, PD pervades
the classroom and the school. At OPCS, teachers learn together by solving problems in teams and as a whole
faculty because every teacher feels responsible for the success of every student in the school community. In the
process, they become avid seekers of research and best practices that will help themselves and others. Our PD
model will serve to develop strong leadership skills in our teachers, many of whom, as a result, will become
experts in various areas of instruction, allowing them to move along the career pathway OPCS will have
established for them.

HP will work with the instructional leadership to analyze student assessment data including standardized
assessments, interim assessments, and teacher-generated summative and formative assessments. Student
assessment data will be evaluated in the aggregate and by sub-groups (race, ethnicity, gender, economically
disadvantaged, high-needs, SWD, and MLs). Evaluation of student assessment data is fundamental to
determining if the school has met or is making progress towards its annual goals. HP and the HOS will draw
conclusions regarding the efficacy of the PD program data and make recommendations for program
modifications to improve teacher practice and student outcomes. These recommendations will be presented by
HP and the Head of School (HOS) to the Governing Council’s Education and Accountability Committee, which
will present a report to the full Council.

To evaluate the efficacy of the professional development program, OPCS employs a multifaceted approach.
This includes ongoing feedback mechanisms through surveys, regular assessments of teacher implementation in
the classroom, and periodic reviews by school and network leaders. The continuous evaluation process allows
for adjustments and refinements to ensure that professional development remains dynamic, responsive, and
aligned with the school's mission and goals. At OPCS, evaluation of the PD program has two important goals:
to improve the quality of the program and to determine its overall effectiveness. Formative evaluation will be
used to modify and/or improve the PD program and will take place at intervals during the year. Instructional
staff will be asked for feedback and comments through surveys. Progress Monitoring will provide student data
that will inform the need for mid-course corrections and fine-tuning by the instructional leaders and teachers.
Our model of ongoing and embedded PD allows the school to implement these modifications on a real-time
basis. Summative evaluation is used to determine the overall effectiveness of the PD program and will be
conducted at the end of the year. The two different levels of data used to conduct summative evaluations are: (1)
teacher instructional practice and (2) student outcomes. Through questionnaires, observations, self-assessment
instruments, and analysis of teacher evaluation records, instructional leaders will analyze how the PD programs
have improved teacher and student practices. Summative evaluation is also used to determine the effect of the
PD process on student outcomes.

The identification of professional development topics is a collaborative process involving input from network
leaders, school leaders, and staff surveys. Surveys are regularly administered to allow staff to provide feedback
on professional development sessions, ensuring that the topics and formats align with the evolving needs of the
school community. In addition, certain processes and strategies that will be established in the school, including
progress monitoring described earlier, may reveal shortcomings in student learning and teacher pedagogical
skill and content knowledge that will need to be addressed through targeted PD. The job-embedded PD model,
combined with teachers’ schedules that allow for both individual and common planning time, facilitates the
ability of the instructional leadership to address needs on a real-time basis. PD sessions are collaboratively
designed by school leadership and HP staff and may include external resources. Curriculum and instructional
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professionals from HP will work with the HOS and school leadership to provide training and support in areas
around curriculum and instruction in core subjects, service learning, the implementation and integration of the
Israel Studies curriculum, and support for Hebrew language instruction. HP will provide training and support in
assessment around these specific instructional elements. The professional climate that results from this PD
supports OPCS’s investment and commitment to build the instructional and professional capacities of our
teachers and staff, and will attract the quality teachers we hope to recruit and retain. The process of designing
and coordinating HP-led PD programs happens in collaboration with the HOS. School leadership will work
daily during designated planning periods to coach the school’s instructional staff and provide training and
guidance in their work with all learners, including MLs, SWD, at-risk students, and academically advanced
students.

Sample topics for Summer Institute include but are not limited to:

(1) instructional methods, such as inquiry-based learning

(2) differentiating instruction

(3) assessing student needs and evaluating student learning

(4) effective use of data in instruction

(5) special education procedures and services; and the IEP and its use in guiding student learning
(6) implementing accommodations and modifications, and specially designed instruction for SWD

(7) teaching MLs, including SIOP and differentiation

(8) the role of the general education, Hebrew teachers, ML teachers, special education teachers, and special
service providers

(9) forming partnerships with parents, cooperating teachers, and other staff members

(10) adapting instruction and adaptive technology

(11) introduction and overview of curriculum materials

(12) progress monitoring

(13) classroom management

(14) compliance with all laws and state regulations

Sample topics for weekly PD include:
e Team building
Assessment set-up and logistics
Vertical planning
Literacy
Analyzing academic data (MAP, Interim Assessment, Weekly Quiz, Unit Assessment etc.)
Curriculum planning/Unit planning
Unpacking standards/units
Social-Emotional Learning
Behavior Management/Support Techniques
Inclusive classroom practices
Co-teaching models
Data-driven instruction and differentiation
Formative assessments
Diversity, equity and inclusion
PD based on specific school needs and choice

A sample PD calendar is provided in Appendix N.
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In general, HP approaches supports and interventions in a variety of ways:

1. Strong Tier 1 instruction, in the form of research-based best practices, standards aligned instruction,
inquiry-based learning, differentiated instruction, and small group instruction (sometimes in a specific
block).

2. Specific social-emotional curriculum (Responsive Classroom) and support in Morning Meeting and
Advisory.

3. Data-driven instruction to identify students who are not meeting the standards and who might need
additional academic or SEL support.

4. Online adaptive programs such as Amplify, Zearn or IXL.

5. Staffing to support students not yet meeting grade level expectations, such as a Student Services
Coordinator, special education teachers, ML teachers, a reading specialist, and social workers.

6. Implementing a Multi Tiered System of Supports (MTSS).

7. Progress Monitoring: Regular assessment of student growth and learning outcomes to adjust
interventions and supports as needed.

8. Parent and Family Engagement: Collaborating with families to support student learning and
development both inside and outside of school.

9. Crisis Intervention Supports: Having protocols and trained staff, specifically in Crisis Prevention
Intervention, for supporting students in emotional or behavioral crises.

All instructional staff will be involved with providing instruction to students not yet meeting grade level
expectations following the MTSS structure. OPCS will use a MTSS to differentiate between the level of student
need ranging from Tier 1 to Tier 3.7 MTSS is a framework with a tiered infrastructure that uses data to help
match academic, social-emotional, and behavioral assessment and instructional resources to each and every
student’s needs.

In this tiered, data-informed framework, educators work to ensure that the majority of students respond to core
instruction. Students who need additional supports for enrichment or remediation are identified by data and
provided that support with the right focus and intensity. MTSS helps educators to be thoughtful about using
resources appropriately and impactfully, and to use data to continually monitor and improve the effectiveness of
their actions. MTSS ensures we’re supporting the needs of every student.

The MTSS tiers are:

e Tier 1 — Universal Instruction: The high-quality classroom instruction that all students receive. This
tier encompasses best practices, differentiated instruction, and is constantly refined by what is working
at Tier 2 and Tier 3. Typically, 80-90% of students find success in Tier 1.

e Tier 2 — Targeted, Group Interventions: The evidence-based supports provided to students who are
identified as students not yet meeting grade level expectations. This may include small group
instruction, adaptive programs, and other supports. Tier 2 interventions are typically implemented in
small group settings, based on a similar need identified through assessment and for the sake of
systematic efficiency. Typically 5-15% of students require Tier 2 support.

o Tier 3 — Intensive, Individualized Interventions: The supports implemented for students not
responding to Tier 2 supports. Tier 3 supports provide more frequent, intense, and individualized

"Benner, G. J., Kutash, K., Nelson, J. R., & Fisher, M. B. (2013). Closing the achievement gap of youth with
emotional and behavioral disorders through multi-tiered systems of support. Education and Treatment of
Children, 36(3), 15-29.
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interventions. This may include behavioral support plans or 1:1 support and instruction (with the
teacher, specialist, or other interventionist). Usually, 1-5% of students require Tier 3 supports.

Students can be in different tiers for different needs at the same time. For example, a student might be in a Tier
2 or Tier 3 intervention for a social-emotional need (such as self-management), while at the same time
succeeding in Tier 1 for math.

Once students have shown that they need interventions beyond Tier 3, they may be referred for a special
education evaluation. A referral to the Planning and Placement Team (PPT) will be considered only when it is
clearly demonstrated and documented that the interventions, curriculum modifications, prevention strategies,
and remedial services are insufficient to address the student's needs. Please see Section II1.2 for Special
Education.

General education staff will receive training in the MTSS process and provide proactive accommodations to all
students in the Tier 1 general education environment in addition to accommodation and modifications outlined
in students' formalized plans (504, IEP, LAPs). While small-group instruction is built into the schedule for all
students, if a student demonstrates a need for more intensive supports, he/she may be recommended for either
additional periods of supplemental instruction or be referred to the grade- or building-level MTSS team for
further information gathering. The grade-level team consists of all classroom teachers and support staff for each
grade level.

The MTSS team will review the student’s behavior and academic performance, interview the student’s
teacher(s), and consult with the student’s parents and offer recommendations. The team may use the
Pre-Referral Intervention Manual (PRIM)*® to guide the identification of evidence-based MTSS strategies. The
options to be considered exist along a wide continuum of support, ranging from mild accommodations to
extensive intervention and may be available within the school, the district of residence or located elsewhere in
the community. The MTSS team has the responsibility to: (1) Review any problems (academic/developmental,
behavioral, social/emotional) interfering with the child’s performance in school; (2) Brainstorm solutions; (3)
Make recommendations to meet the child’s needs; and (4) Monitor/review results of the recommendations. The
monitoring and review process takes place approximately every 6 weeks after the team analyzes internal
assessment results, including NWEA MAP Reading and Math, and other internal assessments.

To support students facing challenges in both academics and behavior, the school's MTSS team will convene
weekly meetings. During these sessions, the team will discuss students who are a cause for concern and review
their progress.

During these weekly meetings with the MTSS Team, the team engages in a systematic approach to address the
academic and behavioral challenges faced by students not yet meeting grade level expectations. The sessions
commence with a thorough review of student data, encompassing academic assessments, progress reports, and
other pertinent information. Identified concerns and challenges are then discussed collaboratively, drawing on
the collective insights of team members regarding individual students' strengths, weaknesses, and observed
patterns. Subsequently, the team determines tailored interventions and strategies to address the identified issues,
setting clear and measurable goals for each student. Progress is regularly monitored through ongoing
assessments and check-ins, and the team remains flexible in adjusting strategies if the initial interventions prove

$McCarney, S.B., &Wunderlich, K.C. (2006). PreReferral Intervention Manual (PRIM).
http://www.hawthorne-ed.com/images/pre-referral/samples/h00680sb.pdf
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ineffective.

If there is no improvement in the student’s academic progress, or other areas of concern, the student will receive
intensive academic or other intervention. Academically, OPCS will have an appropriately certified Reading
Specialist beginning with its first year of operations. In addition, OPCS uses specific reading intervention
programs, such as Fundations. While the school will have a Reading Specialist, OPCS considers that all
instructional staff will be involved with providing instruction to students not yet meeting grade level
expectations. The Head of School, and Academic Deans and Director of Student Support (network level), will
play leadership roles in providing support and guidance to all teachers in their work to ensure all students meet
or exceed the CSS and NGSS. In terms of instructional support specialists, OPCS will have:

The Reading Specialist, who may work collaboratively with the classroom teachers in both a push-in
and pull-out model, in order to effectively address academically at-risk students’ needs

Special education teachers, who are dedicated to supporting students with varying instructional needs,
including those with disabilities who receive instructional support through an IEP, as well as students
needing additional intervention through MTSS. Through the inclusion model, particularly in the
designated Integrated Co-Teaching (ICT) classrooms at each grade level, special education teachers
positively impact all students. Their targeted instructional strategies, designed to address the needs of
special education students, benefit every student in the classroom, fostering a more inclusive and
effective learning environment.

ML teachers who are devoted to meeting the needs of students not yet meeting grade level expectations
students who are also classified as MLs. They will provide direct instruction in English language
development, focusing on listening, speaking, reading, and writing skills in both the regular education
class and ELD classes. Additionally, they will collaborate with content area teachers to support MLs in
accessing grade-level curriculum and understanding academic content, and tailoring instruction to meet
the diverse needs of MLs at varying levels of English proficiency. They will be responsible for
conducting assessments to determine students’ initial English language proficiency levels upon entry
into the program, using formative and summative assessments to monitor students’ progress in language
development and adjust instruction accordingly, and preparing students for state-mandated English
language proficiency assessments to ensure compliance with testing requirements.

The Social Worker, who will provide counseling support to students and families where personal and
family issues may impact student academic achievement. This includes: (a) Guidelines to support
at-home specific reading and/or mathematics skills, comprehension, and strategy development; (b)
Creation of at-home “work space” and time to support academic development; (¢) Coordination and
outreach for additional academic support services such as tutoring and/or counseling; and (d) Promotion
of school-family partnership focused on providing consistent language used by school and home in
discussing reading, writing, and math.

Please see Appendix L for job descriptions for the Reading Specialist, Special Education teachers, ML teachers,
and the Social Worker.

If there is no improvement in the student’s behavior via the MTSS process, the student will receive intensive
behavior intervention. Behaviorally, OPCS will have an appropriately certified Social Worker within its first
year of operations. In addition, OPCS uses specific behavior intervention—such as Hibuki Therapy, an
innovative evidence-informed therapy modality. Originating in Israel, Hibuki Therapy is a short-term,
trauma-focused intervention that uses a therapeutic stuffed animal called Hibuki (which means “my hug” in
Hebrew) to treat children with trauma or life-changing adversity. We started with students from Ukraine last

40



OrLaM PuBLic CHARTER SCHOOL — APPLICATION FOR AUTHORIZATION

year and are now servicing students from many different backgrounds. Hibuki was created in Israel in 2006 by a
team of Israeli psychologists, including Dr. Shai Hen-Gal, to help children cope with trauma during the Second
Lebanon War. The Hibuki Therapy methodology was expanded by another Israeli psychologist, Dafha
Sharon-Maksimov, who turned it into an extensive trauma intervention during the ongoing war in Ukraine.
Hibuki debuted in Hebrew Public schools in SY 23-34, and we adapted this modality to a framework that can be
utilized with children who have experienced adversities such as loss and grief, and other life-changing events.

The OPCS Social Worker will implement a variety of diagnostic assessment tools to determine the best course
of treatment for students, with the aim of increasing access to continuing quality care and support. Along with
Hibuki Therapy, the OPCS Social Worker will offer a robust array of mental health interventions, including but
not limited to: Sandtray Therapy, MATCH-ADTC (Modular Approach to Therapy for Children with Anxiety,
Depression, Trauma or Conduct Problems), CBT (Cognitive Behavioral Therapy), Solution-Focused Brief
Therapy, Detective Club (Behavior Modification Therapy), Mindfulness and MHSB (Mental Health Skill
Building).

While the school will have a Social Worker, OPCS considers that all instructional staff will be involved with
providing behavior support to students exhibiting behavioral challenges.

The Head of School, Deans, Social Worker, and Student Services Coordinator will play leadership roles in
providing support and guidance to all teachers to ensure all students exhibit appropriate behavior. In terms of
behavior support specialists, OPCS will have:

e A Dean of Culture, who plays a key role in promoting a positive and inclusive school culture. Their
responsibilities include addressing behavior issues, fostering a safe and respectful environment,
implementing discipline policies, and promoting social-emotional development among students. The
Dean of Culture works collaboratively with students, teachers, and parents to create a positive and
supportive learning community, often focusing on building relationships and addressing behavioral
challenges to enhance the overall school climate.

e The Social Worker, who may work collaboratively with the classroom teachers in both a push-in and
pull-out model in order to effectively address behaviorally at-risk students’ needs.

e Special education teachers who are devoted to meeting the needs of students not yet meeting grade level
expectations who are also classified as special education students. However, through the inclusion
model, particularly in the designated ICT classroom at each grade level, special education teachers are
able to positively impact all students in the classroom, as all students are able to benefit from the
strategies used to address the needs of special education students.

e The Social Worker will also provide counseling support to students and families where personal and
family issues may impact student behavior. This support includes: (a) Guidelines to support at-home
specific behavior management skills, conflict resolution, and coping strategies; (b) Creation of at-home
“calm space” and routines to support behavioral development; (c) Coordination and outreach for
additional behavior support services such as counseling; and (d) Promotion of school-family partnership
focused on providing consistent language used by school and home in discussing behavior and social
skills.

Annually, the Director of Student Support Services (network), Academic Deans, and the members of the MTSS,
with data analysis support from the Hebrew Public Director of Data and Analytics, will reflect on and review
the successes and challenges of the school’s MTSS process. This reflection and review process will be based on
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quantitative student data from NWEA MAP, CT state assessments, report card grades, attendance records and
behavioral referrals. Qualitative data, such as teacher observations or anecdotal notes, will be used to provide
additional context to the hard data. Through this evaluation, the team will measure the degree of academic,
attendance, and behavioral growth, and determine the correlation between the interventions implemented
through MTSS and that growth. Strategies deemed to be highly effective will be pursued in the subsequent year
while strategies/interventions that were found to have little impact will be replaced with new evidenced-based
strategies/interventions. The analysis will also inform professional development needs of our instructional and
intervention staff.

5. STUDENT ASSESSMENT

Our assessment choices are based on validity, reliability, and alignment
with both CCS and our expectations, in order to provide our students with a strong academic foundation in the
core curriculum. OPCS’s assessment portfolio consists of all CT-mandated assessments, teacher-developed and
commercially developed formative and summative assessments, and Hebrew formative and summative
assessments as delineated in the table below.

Name of Subject(s) Purpose Grade [Frequency
Assessment Assessed Levels
Smarter Balanced [ELA, Math To measure the academic proficiency of |38 [Annually
[Assessments students relative to their mastery of the
(SBAC) Connecticut Core Standards. (Summative)
Next Generation |Science To measure the academic proficiency of |5, 8 [Annually
Science Standards students relative to their mastery of the
Assessment [Next Generation Science Standards.

(Summative)
Connecticut ELA, Math, To measure the knowledge and skills of |38 Annually (as needed)
Alternate Science students with significant cognitive
[Assessments disabilities as required by the Individuals

with Disabilities Education Act (IDEA)
and Every Student Succeeds Act (ESSA).
(Summative)

=

Connecticut Physical Fitness [To inform schools, districts, and the public
Physical Fitness about programs focusing on fitness and
Assessment physical activity in Connecticut schools
and evaluate their success.

(Summative)

Annually

LAS Links English Multiple purposes: K-8 Annually (based on ML

Language e identify students who require status)

Proficiency English language supports

e determine student readiness to
transition out of English
language support program;

e measure growth in English
language acquisition
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e compare student scale scores
and proficiency levels for public
reporting and accountability
systems.

(Diagnostic)

(Summative and Formative)

Kindergarten Language, To provide kindergarten teachers with K Annually (K)
Entrance Literacy, information about the level of skills and
Inventory (Numeracy, behaviors that students demonstrate at the
Physical, beginning of kindergarten.
Creative, Social |(Diagnostic)
DIBELS ELA Universal Screening Reading Assessment [K-2 3x annually
(Diagnostic)
NWEA MAP Reading, Math [ Multiple Purposes: K-8 2x annually
Growth e benchmarking to determine
progress of students toward
benchmarks and to modify
instruction to address
identified gaps and
e to monitor year-to-year
growth.
(Diagnostic and Benchmark)
NWEA MAP Reading A progress monitoring tool to measure [K-2 3x annually (beginning,
Fluency growth, plan for differentiation, and middle, end)
predict NYS test scores. Administered
along with NWEA MAP Reading and
Math, measures decoding and fluency
when reading.
(Benchmark and Diagnostic)
Eureka Math Math Used to inform instruction, K-8 End of each unit
Unit Assessments differentiation and review needs.
(Summative)
Close Reading  |Reading Used to inform instruction, K-8 Dependent on the
Main Idea and differentiation and review needs. length of the units
Short Response (Summative)
Assessments
(embedded in
Lavinia Group
Close Reading
curriculum)
Every Child Fundamentals  (Used to inform instruction, Pre-K [Per Unit and Daily
Ready differentiation and review needs.
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ELA and Math Reading, Math [To assess students’ ability to meet or 28 Monthly
Monthly Quizzes exceed grade-level standards in ELA and
math and to assess foundational skills and
standards needed for upcoming units.

(Summative)
ELA and Math Reading, Math [To assess students’ ability to meet or 3-8 2X per year
Interim exceed grade-level standards in ELA and
[Assessments math, aligned to the state exam.

(Summative)
Formative All Subjects To assess student mastery of discrete skills, K-8 Daily
Assessments concepts, and standards within and

following daily lessons, and to allow for
responsive teaching and ongoing progress
monitoring

Examples include Do Nows, exit tickets,
specific independent work problems,
homework assignments, and
teacher-generated quizzes.

(Formative)
Modified Oral Hebrew To allow students to demonstrate their 2,5,8 [Annually (Spring)
Proficiency precise Hebrew proficiency level in oral
Interview fluency, grammar, and vocabulary based

on the ACTFL guidelines.

(Summative)
STAMP Hebrew To assess progress in all four language 3-8 Annually
(Standardized skills (listening, reading, speaking, and
Measurement of writing)
Proficiency) (Summative)
Hebrew End of |[Hebrew To determine students’ achievement  [K-8 End of Unit
Unit Assessments and performance in all four language

skills. To group students for
instruction, plan efficient and effective
instruction and to document student
progress across a school year.
(Summative)

NWEA-MAP

NWEA MAP was chosen because it is a nationally-normed and CCS-aligned assessment. Teachers and
administrators can use the information from this interim assessment to inform instruction as well as measure the
success of the school. NWEA MAP compares and predicts student achievement and growth over time via its
normative and growth information, provides real-time valid and reliable data, and is a computer-adaptive
assessment that adapts to each student’s learning level. Results are available quickly and teachers will have
access to the assessment data and essential information about what each student knows and is ready to learn
within 24 hours of administration. Teachers then meet individually with students to set personal goals that are
supported through lesson planning, flexible grouping, text choices, etc. This data, along with prior year student
data, will be used to establish baseline starting points, analyze deficiencies, set goals, and facilitate
conversations with students and parents about each child’s academic goals.

Network Generated Assessments
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Network-generated assessments exclusively drive our evaluation approach, as we intentionally eliminate
teacher-generated assessments. This strategic decision ensures a consistent and standardized evaluation process
across all classrooms. Summative assessments include monthly ELA and math quizzes, harmonized with pacing
and current content, and network-generated interim assessments from the 3rd grade onward. These assessments
share a philosophy of comparability and informing state test performance. The elimination of teacher-generated
assessments is aimed at fostering uniformity and effectiveness in gauging student progress, allowing for
data-driven instructional adjustments at the network level. Complementing these are formative assessments
such as exit tickets and curriculum-based assessments, ensuring a comprehensive evaluation of student
understanding. Day-to-day formative assessments are a critical component of the school’s use of data to drive
instruction. Formative assessments deliver information during the instructional process before the summative
assessment. Please see sample assessments in Appendix 1.

Oral Proficiency Interview (OPI)

The Oral Proficiency Interview (OPI) is a one-on-one interview designed to assess an individual's speaking
proficiency in a specific language. Developed by the American Council on the Teaching of Foreign Languages
(ACTFL), this assessment involves a conversation between the test-taker and a certified examiner, covering
various topics to evaluate the person's ability to communicate effectively. The OPI provides a proficiency rating
based on established proficiency levels, offering insights into the test-taker's spoken language skills.

Standards-Based Measurement of Proficiency (STAMP)

STAMP is a comprehensive language proficiency assessment that evaluates listening, reading, writing, and
speaking skills in the target language. Developed by Avant Assessment, STAMP assessments are aligned with
the ACTFL Proficiency Guidelines. Notably, STAMP is adaptive, adjusting the difficulty of questions based on
the test-taker's responses. This adaptability allows for a more accurate measurement of proficiency across
multiple language skills. STAMP is commonly used in educational settings to assess students' overall language
proficiency.

Both the OPI and STAMP serve as valuable tools for evaluating language proficiency, with the OPI focusing
specifically on spoken proficiency and STAMP providing a broader assessment that covers listening, reading,
writing, and speaking skills.

Should OPCS implement additional assessments not yet identified on the above table, key considerations in
selecting or creating these additions assessments will include:

1. Purpose and Outcomes of the Assessment: The outcome of the assessment is clearly and explicitly
defined, such as in the number of instruments to be constructed, for which content areas, grade
levels, and types of assessment items to be used.

2. Reliability and Validity: The development of the test and the use of test results will be purposeful
from beginning to end. Care has been taken at each step to do quality work, including a meaningful
review, and to document the processes used and the student work products produced.

3. Rubric and Scoring Guide: All items that require hand scoring are supported by an appropriate
rubric and/or scoring guide. The rubric and/or scoring guide will be used when scoring the item.

4. Assessing At-Risk Students: The needs of SWD and MLs are carefully considered at the outset of
the assessment. Issues such as which assessment accommodations to use, and the potential need to
create alternative versions of the assessment with different means of assessing these students are
considered.
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These assessments will also be crafted to be sensitive to potential learning gaps, considering the challenges
students may have faced during disruptions. We recognize the importance of both formative and summative
assessments in providing ongoing feedback and comprehensive evaluations that contribute to understanding the
specific areas where students may have experienced learning loss.

For items requiring hand scoring, appropriate rubrics and scoring guides are in place. These tools are
consistently applied during the scoring process to ensure fairness and consistency in evaluating student
performance. Trained Hebrew teachers, who have undergone MOPI training workshops, facilitate the OPI
assessment, often practicing with a school-based Hebrew leader or a network Hebrew director.

In assessing at-risk students, special attention is given to the needs of SWD and MLs. The assessment process
starts with a careful examination of potential accommodations, and there is acknowledgment of the potential
need to create alternative versions of the assessment to effectively evaluate these students. This inclusive
approach guarantees that the assessments meet the diverse needs of the student population, promoting fairness
and accuracy in measuring proficiency.

Formative Assessment

Formative assessments are built into daily lesson plans in the form of Do Nows, Exit tickets, Circulation,
specific independent work problems, homework assignments, and teacher-generated quizzes, as well as
informal practices such as thumbs up/thumbs down and Turn Talks. During common planning time, teachers
discuss how to integrate formative assessments into daily lessons and then how to pause and re-teach if students
are not on track.

Formative assessment, or assessment for learning, supports learning in two ways:
e Teachers can adapt instruction on the basis of evidence, making changes and improvements that will
yield benefits to student learning.
e Students can use evidence of their current progress to actively manage and adjust their own learning. >

Formative assessment offers a number of distinct benefits:
e The timeliness of results enables teachers to adjust instruction quickly, while learning is in progress;
e The students who are assessed are the ones who benefit and improve their own learning.
e The students can use the results to adjust and improve their own learning.

Hebrew Public’s central office sends a team (Directors of Instruction and Directors of Data) to the school to
work with individual teachers to analyze data and coach, and to train leadership and teacher leaders. Formative
assessment is also built into the weekly PD calendar (see Appendix N) and is built into our observation and
coaching schedule with teachers.

OPCS will expect all students to do rigorous, grade-level work. At the same
time, OPCS will ensure all students, including those with special education needs and those who are not yet
meeting grade level expectations, have the individualized support they need to succeed. OPCS will achieve this
through intensive, consistent scaffolding and the flexible, hands-on, fluency-building opportunities built into its
academic program.

S Arter, J., Chappius, J., Chappius, S., & Stiggins, R. (2006). Classroom Assessment for Student Learning, Doing it Right-Using it Well. Educational
Testing Services.
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All students will be expected to participate in state-mandated testing and in other school assessments. Students
with special educational or diverse learning needs, including students identified as MLs, will be provided
accommodations or modifications as indicated in 504 plans or IEPs. Students may also be supported using
strategies such as extended time, directions, dictionaries, or alternative settings. For students with significant
cognitive disabilities, eligibility for participation in the Alternate Assessment System will be determined
through the state’s standard Eligibility Form. OPCS will meet all deadlines for form completion in order to
ensure eligible students have access to the alternate assessments.

Heads of School and teachers will communicate with families and students multiple times per year on the
importance of both interim and summative assessments, both for the student and the school. Communication
will be done in multiple languages via presentation at Back to School Night, emails, newsletters, student
conferences, and reminders. Families will also be given multiple opportunities to ask questions at conferences,
presentations, and via email or coffee hours. As teachers use assessment to guide instruction and engage
students in analysis and reflection routines (see below), students will understand the importance of assessments
in making progress. HP does not allow families to “opt-out” of testing unless they qualify for a state exemption,
and strives for nearly 100% participation.®

OPCS will implement a number of strategies to monitor student progress
against both state standards and other school benchmarks. Please see the section above on Creating a Data
Driven Culture in [.4.c as well as Section I.5.e. on Using Data to Implement Appropriate and Timely Student
Interventions and Support.

1. Students take the NWEA MAP at the start of the year. This forms the basis for benchmark data.
Teachers analyze this data, and set goals with students. Families are informed of these scores at
conferences.

2. In common planning time, school and network staff will collaborate to review and analyze Tier 1 data
from standardized, interim, and classroom assessments every two weeks.

3. Using this data, teams will collaboratively plan re-teaching, small group instruction, differentiated
instruction and other interventions and support, including support for SWD, MLs, those struggling with
social-emotional or behavioral issues, and other students performing above or below grade level and/or
not meeting mastery of the standards.

4. Every six weeks, during common planning time, teachers meet to monitor progress and to revise plans.

5. Using the MTSS process, the data from interim, MAP and classroom assessments will help inform
support and programming for students in Tier II and Tier III.

6. The Directors of Instruction will collaborate with the HOS, Student Services Coordinator, and teachers
to ensure proper monitoring of progress.

All teachers gauge student understanding and adjust instruction based on frequent tracking through exit tickets
for target lessons and through mid- and end-of-unit assessments. Students are assessed both through
independent unit assessments (in the early years, these are done 1:1), and additionally, in culminating
performance tasks often performed in stations.

School-based data teams will work under the direction of the HOS and the Academic Deans. The HP Director
of Curriculum and Instruction will support compiling the data and analytics and providing them to OPCS
personnel. OPCS senior leadership will be responsible for coaching teachers on the appropriate use of data to

89 Connecticut State Department of Education. About the Collection: English Language Proficiency (ELP) Assessment Participation Exceptions.
https://portal.ct.gov/SDE/Performance/Data-Collection-Help-Sites/Test-Participation-Exceptions
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drive instructional next steps. As part of the management support from HP, OPCS will have access to and use a
powerful student information management system, PowerSchool, or similar system, to house data, allowing
faculty to view, analyze, and report on a real-time basis, and track over time the performance of individual
students, classrooms of students, ESSA accountability groups, and all students in OPCS to tailor instruction to
individual, disaggregated or aggregate student needs. It will allow leaders and teachers to track growth and
mastery of content standards and make classroom or school-wide modifications as needed. School
administration will use this data to determine teacher effectiveness, as well as gaps and weaknesses in the
curriculum and instruction, and to drive necessary programmatic modifications.

OPCS will use PowerSchool to store and share student data, as well as Performance Matters, which allows
Eureka to integrate its data into PowerSchool. We plan to use Tableau as our primary data visualization tool,
and to use Clever to integrate between PowerSchool and third party applications. OPCS will issue parents and
students the student’s report cards produced from Power School, which will indicate mastery of CT State
Standards goals and social emotional growth. Report cards are issued three times a year and will be distributed
to parents at the end of each trimester at parent teacher conferences, which are held at the end of each trimester.
Parents can also request progress reports during the marking period. During orientation, parents will learn about
OPCS’s reporting system so they can support their children. Weekly communication will be sent home with the
child in the form of reports, results from assessments, and newsletters. PowerSchool also comes with a portal
allowing a parent/guardian to follow their child’s academic performance and progress in real-time. For parents
without home access to the Internet, computers will be available for parent use on site. Importantly, OPCS will
ensure that parents of SWD will be informed of how their children are progressing on annual IEP goals and in
the general curriculum at least as frequently as parents of general education students. Teachers (and the
administration) are also easily accessible to families through email, phone calls, or in-person and video
meetings. OPCS will work with the parent organization to hold training and group activities on assessment
results and its implications. Teachers will meet individually with students and parents to review their student
growth plans and provide progress updates based on assessment data. Teachers and other support staff will share
strategies to help parents support their children’s growth goals at home.

These data also determine which academic programs are retained, modified, or abandoned. Our data dashboard
is presented to the Governing Council, as well as the Council’s Education and Accountability Committee, and to
the HP academics team for multi-layered assessment of student progress and outcomes. The Education and
Accountability Committee of the Governing Council will review OPCS’s data dashboard quarterly, and the data
dashboard is available to the full Governing Council as well. This dashboard will include data relating to
enrollment, attendance, student performance, and student culture disaggregated by race, gender, socioeconomic
status, special education status, and ML status. The board will also review perceptual data from parent, teacher,
and student surveys. These data are used annually to evaluate curriculum programs, teacher and school leader
effectiveness, recruitment plans and processes, and school culture initiatives, as well as the CMO’s compliance
with the management agreement in its oversight role.

To ensure that all students are meeting state performance standards and performing at or above grade level,
OPCS will have a comprehensive assessment and evaluation program in place to identify potential problems
early in the child’s academic career. OPCS’s data-driven environment provides the foundation for instructional
leaders and teachers to be able to ensure student work, resulting from high-quality instruction and the deliberate
use of data to inform practices, indicates student preparation for success on state assessments. To ensure student
work products resulting from instruction indicate student preparation for success on state assessments, it will be
critical to implement an assessment system that will track the learning of CCS benchmarks, performance
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indicators, and key ideas in the months and years leading up to the SBAC examinations. The careful analysis of
assessment data by teachers and administrators, facilitated through progress monitoring, allows for continually
assessing students’ attainment of the standards throughout the course of the school year and assessment of
student performance at the end of the school year. This means OPCS’s teachers and administrators can
continually measure the “effect” of the OPCS educational program on students and monitor student progress
toward meeting performance expectations on state assessments.

Working with data is a OPCS hallmark. All school-,
grade-, and classroom-level data, aligned to goals and national benchmarking data, are discussed regularly at
staft, school leadership, CMO, and board meetings. The Director of Data at the network provides organized,
disaggregated data reports, and as detailed above, data is used to inform instruction and supports. Data analysis
is aligned to the assessment schedule, but is also conducted during weekly common planning time for special
populations and other students not yet meeting grade level expectations. For example, teachers analyze exit
ticket and formative assessment data, and formal and informal observation data, weekly. Teachers also analyze
unit assessments in weekly common planning time.

Hebrew Public partnered with Atlantic Research Partners (ARP) to establish a Data Fluency and Instructional
Coaching program in its schools and will be using this program at OPCS. After students take the MAP in the
fall and winter, the school team facilitates a deep dive into the data to understand what it means about their
students' academic needs and how it should inform their subsequent instruction, grouping, and differentiation.
Teachers collaborate to create MTSS plans during these deep dives. They are also trained at this time to look
closely at subgroup performance to narrow and eliminate opportunity gaps. They determine students’
proficiency groups for use in small-group instruction rotations and to design instruction to meet the needs of
each proficiency group, determine interventions for MLs and students with special education needs, plan
whole-class instructional shifts, plan for intervention and enrichment, and design a continuum of services and
placements for SWD based on data, their current IEP goals, and least restrictive environment.

We also review ML and special education data annually (enrollment and performance) to determine growth and
any needed adjustments to staffing, programs, curriculum, instruction, and PD. Teachers can also look at data to
adjust Tier I instruction for MLs. Please see Appendix N for a Sample PD Calendar and also Section 1.4.c for
Data-Driven Culture.

Our frequent assessments enable the development and adaptation of individual student plans, another effective
strategy for improving literacy outcomes.® OPCS uses a standard protocol to determine needs and provide
targeted intervention to both at-risk and accelerated learners. The steps in this protocol are: (1) Diagnose, (2)
Instruct, (3) Target, (4) Monitor, and (5) Follow up with additional intervention as needed. Teachers use
common planning time to analyze data, disaggregated by subgroups, and then plan re-teaching, interventions,
and supports. Please see sections on Monitoring Progress 1.5.c and Appendix F for the data analysis protocol (in
the common planning time agendas). Throughout the year, teachers will use data from assessments during
individual planning time, common planning time, and their scheduled meetings with Academic Deans, who are
supported by the Head of School and Hebrew Public Directors of Curriculum and Instruction. At these
meetings, Deans will support and guide teachers in individual- and class- level data analysis to adjust lesson
plans as needed. (Please see the Data-Driven Culture section 1.4.c). Faculty and administrators will use the data
to formulate student goals and modified instructional plans. Faculty will use the diagnostic assessment data and
year-to-year NWEA MAP and SBAC assessment data to set and measure individual student growth goals.

8! Armbruster, B. B., & Osborn, J. (2002). Reading instruction and assessment: Understanding the IRA standards. Allyn & Bacon.
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Progress Monitoring occurs every 6-8 weeks and facilitates and supports the consistent use of data by teachers
and instructional leaders. All grade-level teachers will work from the curriculum ensuring that their lessons and
assessments are aligned with the curriculum and CCS.

In addition to academic data, the Director of Data will also compile reports on social-emotional data such as
attendance, behavior referrals, and surveys.

OPCS will minimize testing in several ways. First, testing is standardized across and between grade levels, and
overseen by the Directors of Instruction and the HOSs. This team also identifies any duplication between
assessments and will minimize those by deciding to give one test over another. OPCS will also educate students
and families about the purpose of assessments and results in order to meet mastery of the standards.

As detailed in the curriculum section above, teachers work with HOSs and Directors of Instruction to complete
intellectual preparation, unpack standards, ensure alignment to standards, and deeply understand scopes and
sequence (aligned to standards), unit plans and lesson plans. HP also hires outside consultants to ensure that
their materials are aligned to standards. Assessment is also part of this work, as is the data-driven instruction
protocol.

OPCS is committed to
data-driven instruction. OPCS will use academic, behavioral, and attendance monitoring to ensure we are
monitoring and supporting all students. Teachers will continually use data, both formal and informal, and both
academic and social-emotional (attendance, discipline referrals) as well as student work, to inform their
instruction. Teachers will use data to inform individual conferencing and goal setting with students as well as in
the groupings of students for guided instruction. Through PD, use of appropriate technologies, and ongoing
analysis of and communication about student assessment data, OPCS will systematically and effectively
identify the needs of individual students, and especially of at-risk students, and tailor instruction to address
them.

At OPCS, students not yet meeting grade level standards are defined as those who meet the following criteria:
e Academic Performance: Students whose skills and knowledge in core subjects do not yet align with the
expectations for their grade level.
e Attendance: Students who have inconsistent attendance or chronic absenteeism.
e Behavioral Standards: Students who may struggle with behavioral expectations, requiring additional
support to meet the social-emotional and conduct norms of the school environment.

To support students who are not performing at grade level or meeting mastery, OPCS will use an MTSS process
(see Section 1.4.e). When a student is identified as needing additional supports, an MTSS team will be created
(or referred), and Tier II and Tier III interventions may be implemented to ensure the student is making
progress.

Students will be identified as not yet meeting grade level expectations based on academic and behavior
benchmarks established by the instructional leadership of the school. Academically, benchmarks may be based
on a student's baseline performance on beginning of year NWEA MAP Reading and Math assessments, the
student’s most recent state assessment data, teacher classroom assessment data, or classroom observations.
From an attendance perspective, benchmarks will identify a set number of unexcused absences within an
established period of time. Behaviorally, benchmarks will be based on a minimum number of behavior referrals
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involving a certain infraction level. Notwithstanding the objective benchmarks that are established, students
may also be identified as students not yet meeting grade level expectations based on the teacher's documented
observations of student work, classroom performance, and/or classroom behavior, even if they have not risen to
the benchmark level.

A teacher of a student who is deemed to be a student not yet meeting grade level expectations may refer that
student to the MTSS team. The team meets regularly (every other week or monthly) and provides a
school-based mechanism to enable school personnel to meet the needs of individual children within the school
who are having difficulty in the educational setting. The OPCS MTSS team is student-centered and focuses on
providing high-quality, evidence-based accommodations, instruction, services, and interventions that will enable
the student to be successful in school. Classroom teachers provide records of observation, assessment data,
intervention data, and other information for review. This allows the team to review data, adjust interventions,
and discuss individual student progress regularly. The team may also meet as needed to address urgent concerns
regarding particular students who require immediate intervention.

To understand what accommodations might be required, or if a student needs Tier 2 or Tier 3 supports, OPCS
will engage in regular assessment cycles, with an emphasis on the MAP assessment.”? As a nationally-normed
assessment measuring proficiency and growth in math and reading, staff can use the data from MAP, collected
in both the fall and winter, to determine whether additional diagnostic assessment is required, whether to
provide additional Tier 2 or Tier 3 interventions, and whether the student is showing progress over time.
Additional assessments will also be used in weekly common planning time to determine whether interventions
are successful. These assessments include unit tests, exit tickets, formative assessments,s and formal and
informal observations.

II. STRENGTH OF ORGANIZATIONAL EFFORT

1. EXPERIENCE AND EXPERTISE OF FOUNDERS

The OPCS founding group consists of dynamic educational professionals
who collectively possess extensive experience in instructional leadership, organizational development,
community engagement, strategic planning, and financial management. The senior leadership team of Hebrew
Public, which has developed and designed this application, operates under the mutual belief that all children
both deserve to attend an excellent public school and are capable of mastering rigorous academic content when
held to high expectations and provided with appropriate support. These individuals have successfully opened
and operated high-quality public schools of choice in numerous communities, and they have both the vision and
the capacity to develop, design, and deliver an excellent school for the Stamford community.

Jon Rosenberg, President and Chief Executive Officer

Jon is an experienced social sector leader, education program developer, and civil rights lawyer. He has served
as CEO of Repair the World, as executive director of Roads to Success, and in senior staff roles at Edison
Schools Inc., The Children’s Aid Society, and the U.S. Department of Education’s Office for Civil Rights. Jon
began his legal career as a public defender at The Legal Aid Society. He has been an active volunteer in the
Montclair School District, where he and his family live, and has served on the boards of Ascend Learning, the
Center for Learner Equity, and the National Coalition of Diverse Charter Schools. He is a past-chair of the New

62 Wang, S., McCall, M., Jiao, H., & Harris, G. (2013). Construct validity and measurement invariance of
computerized adaptive testing: Application to Measures of Academic Progress (MAP) using confirmatory factor
analysis. Journal of Educational and Developmental Psychology, 3(1), 88.
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York City Bar Association’s Committee on Education and the Law. A graduate of Columbia Law School, he
holds a bachelor’s degree from the University of Pennsylvania.

Emily Fernandez, Chief Schools Officer

Emily is an inspirational and strategic leader and an expert in instructional coaching, school leadership, student
and staff culture, and evaluation. She has a deep knowledge of how to ensure growth while also creating warm
and supportive school environments for children, staff, and parents. Prior to her role at Hebrew Public, Emily

served as Founder and Principal at Brownsville Ascend Middle School. In addition to her work at Ascend,
Emily has held roles at KIPP NYC and Teach For America in Miami-Dade, Florida.

Elyse Castellano, Chief Financial/Operating Officer

Prior to Hebrew Public, Elyse was the business operations manager at Success Academy Charter Schools. She
opened three of the organization’s middle schools. As a school leader, she oversaw all daily operations, which
included budget oversight, parent communication, supply procurement, and team management. Before joining
Success Academy Charter Schools, Elyse earned an MBA in strategic marketing and finance from the
University of Connecticut in 2012. Prior to business school, Elyse worked in various entrepreneurial and
non-profit settings. In her role at Hebrew Public, Elyse advises and supports network schools in the operational
and financial aspects of opening and running a school.

Valerie Khaytina, Chief External Officer

Valerie is an experienced leader in fundraising, marketing, strategic partnerships, and Israel experiences. Prior
to joining Hebrew Public, she worked at an international educational organization, World ORT, and the Jewish
Federations of North America. She holds bachelor and graduate degrees from the City University of New York
and a master’s degree in World Language acquisition from Middlebury College.

Jennice Hyde, Chief Talent Officer

Jennice was born and raised in San Antonio, Texas. She attended Stephen F. Austin State University where she
earned a degree in Health Science and Kinesiology. In 2008, she began her career in education at Harmony
Public Schools in Houston, Texas. Over the next ten years Jennice served as a teacher, Dean of Students,
Elementary Principal, and High School Campus Director. Jennice’s interest in school leadership led her to
pursue a master’s degree in Educational Administration and a master’s degree in Counseling.

Resumes detailing the background, relevant experience, knowledge and expertise, and qualifications of each
founding member are included as Appendix C.

The founding group has developed a detailed vision for OPCS based on its experience opening and operating
schools in New York and Philadelphia, and it will transform that vision into a successful school launch by
drawing on the best practices it has honed while growing an innovative and successful network. The founding
group will provide support services to OPCS both during the pre-opening period and once the school is
operational, and will work in concert with local leadership to ensure our model translates seamlessly into
Connecticut.

We do not anticipate that any members of the founding team will intend to serve on the governing council. At

the time of the application, we do not anticipate any members of the founding team will be based permanently
in Stamford or will move to another role in the CMO. However, due to the relative proximity of Stamford to the
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home office in New York City, we do anticipate that our staff will regularly be able to travel to Stamford to
provide support and professional development.

Hebrew Public has received critical support from the Connecticut Charter Schools
Association (CTCSA), and is a recent recipient of a Charter Schools Program State Entities Grant from the US
Department of Education. They have provided critical support in connection with Hebrew Public’s efforts to
tailor its successful model to the Connecticut landscape. We envision continuing to work with CTCSA as part of
its statewide community of practice, leveraging its standing within the sector to access trainings, resources, and
expertise.

The Peter and Carmen Lucia Buck Foundation (PCLB) and the Steinhardt Foundation have also provided us
with support to explore opening in Connecticut. We also plan to apply for Mindtrust’s leadership cohort for new
charter schools in Connecticut, an organization that supports charter school growth that collaborates with
Latinos for Education Advocacy (LEAD), a Connecticut based non-profit. Please see Appendix U and M
(financial) for letters of support.

Hebrew Public (HP) is a unique CMO that combines several research-based
elements in its program design, including teaching Modern Hebrew; racial and economic diversity; a rigorous
academic program; and a focus on social-emotional learning. HP currently manages four schools in two states
and has a lengthy track record of driving learning outcomes for students demographically similar to those likely
to attend OPCS.

2024-25 Network Profile (Directly Managed Schools)

School Location Year Current  Enrollment

Launched Grade

Span

Hebrew Language Academy Charter Brooklyn, NY 2009 K-8 623
School (HLA)
Hebrew Language Academy Charter Brooklyn, NY 2017 K-5 358
School 2 (HLA?2)
Philadelphia Hebrew Public Charter Philadelphia, PA 2019 K-6 575
School (PHP)
Staten Island Hebrew Public Charter Staten Island, NY 2022 K-3 198
School (SIHP)

Hebrew Public will provide a suite of services designed to enable the OPCS team to focus primarily on
instruction and culture. Academic supports include curricular materials, internal assessments, student data
analysis, and high-quality professional development, while operational supports encompass finance, facilities,
fund development, community engagement, recruitment, human resources, and compliance. Centralizing these
services at the CMO level ensures OPCS not only benefits from efficiencies and economies of scale, but also
from the transmission of best practices honed at other network schools. Please see the organizational chart
below for the specific roles and see Section II.1.c and Section I1.2.g on the organizations record of student
achievement and ability to operate a high quality school. See Appendix T for a sample Management Agreement.
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2. SCHOOL GOVERNANCE AND MANAGEMENT

The OPCS Governing Council will act on behalf of OPCS’s stakeholders
including students, parents, staff, the authorizer, and community members. As a governing philosophy, the
Council’s principal responsibilities are the fulfillment of the school’s mission and legal accountability for
OPCS’s operations.

The Governing Council will consist of between 5 and 15 members and will include the following Officer
positions: Chair, Vice Chair, Secretary, and Treasurer. Full position descriptions are outlined in the sample
Bylaws attached as Appendix R.® Council members will be appointed to staggered three-year terms. All
members will be voting members (we do not anticipate any non-voting members). The Council will convene on
a monthly basis with the June meeting serving as the Annual Meeting at which time Council members and
officers will be elected and/or re-appointed via majority vote of then-sitting members. More details about the
board can be found in the sample Bylaws in Appendix R.

Much of the work of the Governing Council will be conducted at the committee level, and Hebrew Public will
support the work of each committee. The standing committees of the Council will include:

The Finance and Audit Committee, chaired by the Treasurer, coordinates the Council’s financial oversight
responsibilities. This Committee is responsible for partnering with Hebrew Public and the Head of School to
develop annual budgets. After the budget is developed, it is presented to the Council for review and vote.
Additional responsibilities include oversight of the school’s auditing, facilities, and financial management
initiatives.

The Education and Accountability Committee works to ensure the school is meeting its accountability goals
related to student achievement, helps ensure the academic quality and credibility of the school as an academic
institution, and supports the HOS in the maintenance, promotion and improvement of the academic standards
set forth in the charter. The primary responsibilities of this Committee include: (a) review of student
performance data; (b) monitoring of teacher recruitment and retention data; and (c) annually reviewing
proposed school calendar and PD plan.

The Governance and Nominating Committee will ensure that Council continues to build its capacities to serve
the school and that there will be a pipeline of qualified individuals to serve on the Council. This committee,
supported closely by HP, will engage in prospecting, contacting, and recruiting new individuals to serve on the
Council and orienting, supporting, providing ongoing training, and evaluating OPCS Governing Council
members. This committee will nominate new individuals for Council membership and nominate members for
officer positions. With the support of HP, this Committee will also plan a formal program of Governing Council
training and development for all members in accordance with the requirements of Conn. Gen. Stat. § 10-6600.
In addition to new Governing Council member orientation, the Committee will be responsible for planning an
annual and ongoing Governing Council education and training program for all Trustees, including preparing
Trustees to take officer positions. PD service providers will be identified and contracted by HP to support
OPCS’s Governing Council training needs.

83 The bylaws attached as Appendix R serve as the internal operating procedures for the board of a Hebrew Public school in New York. The OPCS
Governing Council will formally adopt bylaws that are substantively similar to these but which comport with Connecticut’s policy framework.
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The Development & Outreach Committee will be responsible for spearheading fundraising and communications
activities on behalf of the Council to ensure OPCS has the resources necessary to meet its goals and
communicates its story effectively with key stakeholders.

Committee meetings may take place in person or virtually. Per the Bylaws, the Council may establish ad hoc
committees as needed. Council meetings will be presided over by the Chair. The Secretary shall record the
minutes, which shall be voted upon at the next meeting where a quorum is present. Parents, staff, and
community members will be afforded the right to speak at any Governing Council meeting, but must sign up to
speak at the beginning of that meeting. The meetings of the Council and its committees will be posted and
conducted in a manner consistent with the Connecticut Freedom of Information Act, along with Connecticut
General Statutes Section 10-66kk.

Organizational Chart

Governance
Council (Board of

Directors)

Committees

(Finance,
Government,
Education, etc.)

Head of School

——

Director of
C Special Education
Ow_wom and Coordinator e
Finance

Special Education
Teachers

Mulzilingual
Learner Teachers

Operations

Associates Teachers

Social Worker

b. Initial Selection of Officers and Members. Council members will be recruited from members of the
community whose experience and expertise align with needs of the board and the school. OPCS cast a wide net
in recruitment, and met with various community members, including elected officials, school board members,
religious leaders, and others. Our goal was to create a school board that is also diverse-by-design and represents
the Stamford community in all aspects: ethnically, racially, linguistically, religiously, and in terms of gender,
neighborhoods, and areas of expertise. Council members will serve three year terms.

The OPCS Governing Council will coalesce around a shared commitment to the school’s students and families.
The Governing Council will extend invitations to include parent representatives (once the school is approved),
and we will reach out to Stamford Public Schools leadership in order to extend an invitation to join the
Governing Council to a representative from the LEA. The individuals whose biographies are summarized below
have agreed to serve as founding members. We have compiled a board with a wide variety of expertise and with
deep ties to the community. Please see individual board resumes in Appendix S.
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Fritz Cheri

Fritz Cheri, a Stamford, CT native, played a pivotal role in the transformative $3.5 billion redevelopment
project in the city's south end, famously known as Harbor Point. With a robust background in commercial real
estate across Fairfield and Westchester counties, Fritz serves as the CEO and founder of the Grace Daycare
franchise and previously served as a member of the Board of Education.

Hugh Murphy

With over 40 years of experience in public education finance, Hugh Murphy’s career spans various roles,
including Executive Director of Finance at Stamford Public Schools, Director of Business Services at
Torrington Board of Education, and Business Manager at Regional School District No. 6. His extensive
experience encompasses budget maximization, accounting, grant management, and cost reduction strategies.

Gila Ogle

Gila Ogle is an innovative educational leader, currently serving as the Head of School at the Silver Academy in
Harrisburg, PA. She has had an extensive career in education, in charter, public, and private schools. She
founded the social studies program at the SEED School of Miami and she was part of the founding team of
Amber Charter Network’s first middle school. Gila lives in Stamford and has strong familial and community
ties there. She is excited about the opportunity to expand educational opportunities in her local community.

Akash Sadu

Akash Sadu is a seasoned Delivery and Portfolio leader with 25 years of experience in designing and
implementing solutions across regulatory compliance, credit risk, and trade surveillance technologies.
Currently, he serves as Director of IT at UBS, overseeing trade surveillance applications for global market
conduct alerts. Akash also volunteers as a Technology Facilitator for Strawberry Hill PTO.

Board Member Expertise Matrix

Board Finance Governance Curriculum & | Operations Stamford Facilities
Member Instruction Community

Cheri X X X
Murphy | X X

Ogle X X X

Sadu X X X

On a routine and ongoing basis, the
Governing Council will assess its composition and will consider areas in which adding members would bolster
the body’s ability to conduct effective oversight. Prospective candidates will be considered based on (a) their
belief in Hebrew Public’s mission and alignment with the school’s approach to promoting global citizenship in a
diverse-by-design setting; (b) their ability to contribute to the Governing Council’s diversity of skill sets,
backgrounds, and life experiences; (c) their availability to attend meetings, participate on committees, be
present at school events, and complete required and supplemental trainings; (d) their knowledge of and
connections to the community, and (e) their character and integrity. Upon selection, council members will sign
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an agreement asking them to fulfill roles and responsibilities, including fiduciary responsibilities and oversight,
and to follow expectations including attending training.

Educator and parent voice is critical to OPCS’s mission and vision for the school. Accordingly, the OPCS
Governing Council will reserve a minimum of one seat for a parent/guardian of a current student in the school.
The parent representatives on the Governing Council will be vetted through the Governance and Nominating
Committee’s standard process and will be appointed pursuant to the procedures outlined in the school’s Bylaws.
As OPCS is a school of choice for all stakeholders, we acknowledge the possibility that either the parent or the
teacher chooses to seek other opportunities for their children or themselves prior to the natural expiration of
their appointed term on the Governing Council. Should that be the case, the Governance and Nominating
Committee will recruit replacement candidates in order to ensure representation by active affiliates of the OPCS
community. Similarly, the Governing Council—in partnership with HP senior leadership and the school’s Head
of School—will reach out to SPS leadership and extend an invitation to join the Governing Council to a
representative from the LEA (either the Board President, the superintendent, or a designee).

Appointing Subsequent Officers: Officers will be selected via majority vote at an annual or regular meeting.
Neither the Secretary nor the Treasurer can serve as chair. Officers can be removed with or without cause at any
time.

Recruitment: Existing board members will be responsible for recruiting new board members from the school
and Stamford community, including parents of students. They will also seek to recruit members who are aligned
to the mission of the school and have expertise necessary for committees and governance such as finance,
development and outreach, and education. Prospective board members cannot be an employee of the school and
must be over 18 years of age.

Selection: At each Annual Meeting of the Board, the Directors then in office shall elect Directors to the Board
by the affirmative vote of a majority of all Directors then in office. The Chair of the Board, in consultation with
the Governance Committee shall prepare a slate for election at the Annual Meeting that shall be distributed to
each Director by the Secretary or secretary- designate in person or by means of electronic equipment including
email or facsimile at least ten (10) days prior to the Annual Meeting. Any two (2) Directors may make
additional nominations by submitting such nomination(s) in writing to the Secretary or designate at least five (5)
days prior to the Annual Meeting. The Secretary or designate shall promptly give written or oral notice of any
such additional nominations to each Director and shall give notice in any event at least five (5) days prior to the
annual meeting. When the number of Directors of the Board is below 12, new Directors can be added to the
Board at any time during the year. When the Governance Committee identifies or has been made aware of a
possible candidate to the Board, the possible candidates will meet with two committee members who will
review the background and expertise and the board shall discuss the merits of the possible candidate, and decide
whether a vote is appropriate.

Removal: In line with the Bylaws, governing council members can be removed for cause upon vote by two
thirds vote of the members, if ten days notice is given for the removal.

Annually, council members will conduct evaluations of each member as well as self-evaluations, which includes
topics such as: commitment to the mission, financial accountability, oversight, work on committees,
fundraising, relationships with staff, community members, and families, compliance with Connecticut law,
confidentiality, and professionalism. Council members will be expected to comply with the Code of Ethics and
Conflict of Interest policy as well, and submit to such records checks required by Connecticut General Statutes
Section 10-66rr.
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Please see Appendix S for samples of council (board) evaluations and self-evaluations and for the ByLaws.

The Governing Council will be OPCS’s oversight and
policy-making body. The Council may delegate certain responsibilities, functions, and duties to its CMO,
Hebrew Public, OPCS’s HOS, or other staff directly related to the school’s daily operation, under the following
conditions: (1) that the school staff and HP will operate with oversight from the Governing Council; (2) that the
Governing Council will remain ultimately responsible and accountable for the actions of any person to whom or
entity to which responsibility has been delegated, and for any and all obligations, programs and policies of the
school, and (3) nothing in the agreement between OPCS and its CMO will have the effect of reducing the
Governing Council's responsibility for the operations of the school, or that will hinder the Governing Council in
exercising effective supervision of the school. Governing Council responsibilities include setting the budget,
determining annual priorities, formulating major policy, overseeing OPCS’s compliance with relevant laws and
regulations and charter, hiring and firing the CMO, and raising funds to support the growth of OPCS. The
Governing Council will receive support from HP in undertaking its responsibilities as part of its management
agreement with HP.

Specifically, the Governing Council’s responsibilities include:

e Ensuring that OPCS implements its programs in a manner consistent with the mission, goals, terms, and
conditions of its charter, including all applicable state and federal laws and regulations;

e Operating at all times in compliance with OPCS’s Code of Ethics and overseeing the implementation of
all policies governing the operation of the school;

e Overseeing implementation of the educational program to ensure the school operates in an educationally

sound manner including approving and ensuring that OPCS progresses toward and fulfills its goals and

objectives set forth in the charter, including both academic and non-academic goals (school culture,

operations, finances);

Conducting the annual evaluation of HP as a CMO as well as hiring and firing the CMO;

Hiring the Head of School and, in conjunction with HP, evaluating his or her performance annually;

Ensuring access to suitable facilities that enable the school to execute its educational model;

Supporting efforts to facilitate robust two-way communication with families; representatives from civic,

community-based, and faith-based institutions; and other key constituencies;

Overseeing the evaluation of the staff by the Head of School or his or her designee;

e Approving OPCS’s annual budget, reviewing regular financial updates, and ensuring that the school
operates in a fiscally sound manner, including adequate internal financial controls;

e Providing support to OPCS as necessary with fundraising, marketing and other services; and

e Hearing and making determinations regarding complaints submitted to the Council in a timely manner
pursuant to OPCS’s complaints process.

The Governing Council will use data to help ensure the quality of its decision-making. Student assessment and
achievement data will be collected, managed, and stored in a secure data warehouse that provides online access
to data and presents it in comprehensive and understandable reports. The Governing Council will require HP
and OPCS’s management to prepare reports and/or make presentations on a regular basis regarding a variety of
data, including ongoing assessment results, state test results, attendance/disciplinary information, and relevant
personnel-related data.
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Governing Council meeting calendars, agendas (including links for video conference participation), and minutes
will be publicly posted on the OPCS website. The Council will also use tools such as Board on Track to
organize and document minutes and other information.

The Governing Council will appoint a Head of School (HOS) who
receives support both from the Council and from Hebrew Public as its CMO. The Council has made the
determination to delegate the performance of certain whole school management functions (including financial,
business, operational, and administrative functions) of the school to HP. HP will be held accountable for
performing the services, responsibilities, and duties set forth in the draft Management Agreement/Term Sheet
attached as Appendix T.* The Management Agreement clearly delineates HP’s duties and responsibilities and,
where appropriate, the time frame during which the services must be performed. The Council will expect
leaders from HP to attend the Council’s board meetings and provide verbal and, when appropriate, written
reports on the status of the services being provided to the school by HP. HP will also report to the Council on
network performance as a whole and OPCS’s performance as compared to other schools in the HP network.

In addition, on an annual basis, the Council will evaluate HP’s performance during the previous year,
identifying strengths and opportunities for improvement relative to HP’s services. OPCS expects that HP will
meet and exceed all requirements set forth in the Management Agreement including, but not limited to, meeting
all performance expectations in timeliness, accuracy, responsiveness, efficiency, and integrity. The evaluation
tool that the OPCS Governing Council will utilize to evaluate the performance of HP as a CMO will align with
the broad categories of support services enumerated in the management agreement. Among those services likely
to be included in the rubric are Education & Instruction-Related Services; Business Operations; Human
Resources & Employment-Related Supports; Budgeting & Financial Services; Student Recruitment;
Governance & Leadership; Marketing & Communications; Fundraising; and Research & Evaluation.

The Council will rate HP within each category on a four-point Likert Scale (1 = Failed to Meet; 2 = Partially
Met; 3 = Met; 4 = Exceeded) and will provide a rationale for each rating. In the event that HP fails to meet the
Council’s expectations or has otherwise failed to perform satisfactorily, the Council will inform HP of any such
deficiencies, expecting that HP will take clear and decisive actions to address them. The sample Management
Agreement in Appendix T provides detailed provisions on termination and the causes by which the school or
Governing Council may terminate its relationship with HP, which includes a right to terminate the agreement if
HP materially breaches any of its material terms and conditions. In addition to collaborating with the HOS and
Hebrew Public, the Council will work closely with key members of the administration who will participate in
Council and committee meetings and present relevant information to inform the Council’s decision-making.

Each Council committee will receive staff support from an appropriate member of the administration (e.g. the
HOS will support the Education and Accountability Committee). Furthermore, Council meetings will be posted,
advertised, and open to the public, in accordance with the Connecticut Freedom of Information Act, and will
actively encourage parent, teacher, and community member attendance. While Council members will remain in
strictly governance roles, members will be encouraged to serve as resources to students and staff and engage in
the vibrant culture of the school by attending performances, joining field trips, and mentoring students (while
understanding that 1) the school administration is responsible for the day-to-day functioning of the school, and
2) Council members must refrain from self interested actions.

6 Upon obtaining a charter to operate a state charter school in Connecticut, the OPCS Governing Council will enter into a Management Agreement
with Hebrew Public. We anticipate that the terms of that Agreement, which will be negotiated by the parties at arm’s length with each represented by
independent counsel, will be substantively similar to those embodied in the draft contract attached as Appendix T.
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The HOS will serve as the CEO and is responsible for
management of the school’s academic programs, as well as fiscal and business operations. The HOS, with
support from the Hebrew Public educational and operational staff, will be responsible for implementing the
educational, operational, and fiscal programs in accordance with Governing council policies and OPCS’s
charter. The HOS will supervise all instructional school program and administrative staff including general
education teachers, special education teachers, teaching assistants, EL/interventionist teachers, Hebrew
teachers, specials teacher, and the Social Worker. The Director of Operations manages all non-instructional
staff. Please refer to the organizational chart above and the specific roles and responsibilities of the Council.

The recruitment, selection, and evaluation process for the HOS will be similar to the one used at the school and
the larger CMO for the Head of School and other leadership positions, as it ensures a transparent process, a
diverse candidate pool, and unbiased selection. Please see Section I1.2.f below for the Hiring Process.

The Council will create a rubric, based on the job description below, for the HOS. Specifically, the Council will
focus on:
e Alignment to mission: passion for educational excellence, equity, diversity, and global citizenship.
Robust leadership and management skills
Strong emotional intelligence, empathy, and interpersonal skills
Communicating across cultural differences and deep cultural responsiveness and understanding
Data analysis
Effective collaboration
Active board engagement
Accountability

A full job description for the HOS is included below in Section II1.2.f below and in Appendix L.

The Council will also implement a comprehensive recruitment strategy, including engaging a diversity-focused
search firm, and ensuring an unbiased process. They will also cast a “wide net” for outreach and recruitment,
using diverse channels such as educational networks, community organizations, and online platforms to
advertise. The application will be transparent, with clear information on qualifications and expectations, and
will be accessible and user friendly.

The Council Selection/Search committee will be formed and will represent diverse perspectives and
backgrounds and may include potential family members and community members, as well as senior HP staff, in
addition to Council members. The Council will provide training on hiring to ensure a fair and unbiased process.

Detailed processes for recruitment, selection, and evaluation of the school leader are below in Section II.2.f and
I1.3.b.

Evaluation

The Council will evaluate the HOS annually. The annual evaluation of the HOS will use key instructional
benchmarks, progress towards accountability goals, operational benchmarks, staff and parent satisfaction
surveys, and other criteria that measure the overall health of the school. Hebrew Public uses the Instructional
Leader Evaluation & Development Framework, attached as Appendix N, for all instructional leaders including
Heads of School. Our approach to educator evaluation is consistent with the core requirements of the
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Connecticut (CT) Model Evaluation and Support Plan (as may be revised from time to time). In addition, while
HP will seek a waiver (to the extent necessary) in accordance with Conn. Gen. Stat. §10-151b(b)(2) and (d)(2)
and Conn. Gen. Stat. §§10-66bb(d), it is respectfully submitted that the HP evaluation rubric aligns with the CT
model plan. Please see Appendix N for the HP evaluation rubric.

The evaluation procedures for staff in management positions, specifically for the Head of School (HOS),
involve a comprehensive 360 Feedback Evaluation process. The purpose of this evaluation is multifaceted,
aiming to gain a holistic perspective on leadership performance by soliciting feedback from various
stakeholders, including staff, network leaders, and external contributors. The evaluation process consists of a
cycle of (1) assessment, (2) feedback, and (3) action. The process involves the collection of anonymous input
through structured questionnaires, ensuring diverse feedback sources. Facilitated feedback sessions play a
crucial role in fostering open communication and understanding. Following this, the collected data undergoes
collation and analysis. The HOS and the Governing Council will create concrete leadership goals for the HOS
to prioritize in their practice over the coming year. The CEO of HP or the Chief of Schools will provide
coaching on these goals on a regular basis, working with the HOS to step back and adjust course intermittently
as needed.

Evidence of the Charter Management’s Organization to Serve Similar Student Populations, Create
Strong Academic Outcomes, and Successfully Manage Non-Academics

Hebrew Public's network team of 25 staff has demonstrated success in growing, managing, and launching
schools. We have a track record of strong results serving student populations similar to Stamford, and have
successfully managed the non-academic outcomes. HP’s network team works closely with schools providing the
resources, coaching, and systems necessary to launch and grow successful schools.

Serve Similar Populations
As shown in the graph below, Hebrew Public serves similar populations to Stamford, with an even higher
percentage of economically disadvantaged students.

Demographics by Subgroup
SY 2023-2024
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Create Strong Academic Outcomes
As a network, students at HP’s New York Schools outperformed their peers in both New York State and New
York City. See the graph below for more details.
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More importantly, HP has successfully reduced the opportunity gap between students of color, ED students, ML
students and SWD.

New York State Assessments: ELA New York State Assessment: Math
SY 2023-2024 SY 2023-2024
70 80
= & 40
Y £ a0
5 20 E 20
Il | [

Allstudents Black  Hispanic White MUEL Allstudents  Black  Hispanic White MUEL

mHP mNYC mHP mNYC

Finally, HP has shown continuous growth in Math over the last three years, and ELA has shown sustained
progress.

Hebrew Public NYS Assessment Hebrew Public NYS Assessment
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Financial and Operational Outcomes

HP has demonstrated the ability to secure the financial resources needed for its schools to succeed. Based on the
high-quality of our schools and our ability to grow without sacrificing school quality, HP secured a competitive
$4.91 million grant through the U.S. Department of Education’s Charter Schools Program (CSP) to expand our
successful model. Additionally, over the past several years, HP has also secured the following grants on behalf
of its schools: over $1 million in technology grants from NYC government, $325,000 in school startup grants
from Elevate 215 in Philadelphia, $100,000 in school literacy coaching grants, a $75,000 security infrastructure
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grant, and $70,000 in NYC Council member grants. Most recently, the Philadelphia school secured a three-year
$1.5 million grant to expand from a K-5 to a K-8 program. Additionally, the Philadelphia school was also
awarded a 5-year $2.5 million through the 21st Century Program to build out our afterschool and summer
programming. At the network level, HP brings in between $2M - $3M annually in mostly unrestricted funds to
support its work. Hebrew Public is also a recipient of a three-year, $4.32 million dollar federal Teacher and
School Leader Incentive Program grant. We remain committed to investing in Hebrew Public teachers in order
to ensure high-quality instruction, retain our teachers, and develop and support them.

Audits for network schools in 2022-2023 included no major findings and no deficiencies in internal controls. It
is expected this will be the case with its 2023-24 audits. The finding of no deficiencies in internal controls
reflects strong financial practices that are codified in HP’s Financial Policies and Procedures (FPP) Manual, in
Appendix J. Finally, ratings on the NYCDOE Performance Framework for finance show that all three of our
NY schools meet benchmarks indicating the school is in a strong financial position and financially viable.

Successfully Manage Non-Academics

HP has been supporting schools in a wide array of areas for 15 years. The network provides support for: talent
and human resources, financial support (see specific roles below in Section IV.2.e,) programming, professional
development, and data and assessment analysis. Overall, we have seen success in all areas, particularly in
student outcomes, finances, staff satisfaction and retention, and family satisfaction.

Staff Happiness, Support, and Retention: Our model prioritizes teacher support, professional development,
and retention, with an emphasis on weekly coaching, collaborative planning time, and professional
development. As a result, HP as a network retained 75% of its teachers in SY 2023-2024, which has increased
annually since 2018-2019. More importantly, in the 2023-2024 Network Survey, 90% of staff agreed or strongly
agreed to the survey question “I am happy at work,” 85% of staff agreed or strongly agreed to the question “I
would recommend my school as a place to work,” and 81% of staff agreed or strongly agreed to the survey
question “I am given opportunities for growth and professional learning.” In the 2023-2024 NYC DOE Survey,
similar results were found. On average across three schools:

e 949 of teachers agreed or strongly agreed with the statement: “Teachers at this school influence how
other teachers enact their daily instruction and engage with colleagues with a specific focus on student
learning.”

® 98% of teachers agreed or strongly agreed with the statement: “Teacher-principal relationships are
grounded in social respect and are marked by a genuine sense that all actors are working toward
outcomes that are best for students.”

® 97% of teachers agreed or strongly agreed with the statement: “The school acts as a safe space for
students, and classrooms are structured to enhance learning time by minimizing school and classroom
disruptions.”

In an era in which teacher retention is becoming increasingly difficult, our model has successfully shown to
keep and grow our teachers.

Family Happiness Satisfaction and Inclusive Environments: HP as a network also shows strong family
satisfaction, and has been successful in meeting our mission and creating diverse, inclusive, supportive schools.
In the 2024 NYC Department of Education survey results across all three of our New York City Schools:
e 949% of families reported strong relationships between teachers/staff and students and with teachers/staff
and families.
e 939% of families agreed or strongly agreed that the school makes an effort to reach out to parents to
engage them.
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e 95% of families agreed or strongly agreed to the statement “I feel respected and supported by my child’s
teachers and I am treated as a partner in educating my children.”

® 95% of families agreed or strongly agreed that their “child’s race, ethnicity, culture or background is
valued at the school.”

o 93% of families agreed or strongly agreed to the statement that their “child feels that they belong in the
school.”

® 939% of families reported that their child felt safe.

e 92% of families felt they felt satisfied with the education their child is getting.

Term Sheet/Management Agreement. A draft management agreement that sets forth (a) the length of contract;
(b) the respective roles and responsibilities of the school and the management organization; (c) the scope of
services and resources to be provided; (d) the manner by which the Governing Council will hold the
management organization accountable for performance; (e) the compensation to be paid to the management
organization; (f) the methods of contract oversight and enforcement; and (g) the conditions for renewal and
termination is included as Appendix T.

In accordance with Conn. Gen. Stat. § 10-66tt, the management services contract between HP and the OPCS
Governing Council will be submitted to the State Board of Education for approval. The contract will be
negotiated at arm’s length; the OPCS Governing Council will have the authority to independently select, retain,
and compensate an attorney to review the agreement prior to finalization and execution. In no instance will the
Governing Council enter into an agreement that would have the effect of reducing its responsibility for
operating the school or impairs its ability to exercise effective supervision.

3. ScHoOoL LEADER

Successfully translating our network’s proven model to
Stamford will require a leadership team that is intimately familiar with our unique approach to instruction and
student culture; deeply attuned to the needs and expectations of local stakeholders and sensitive to the
relationships between various stakeholders; and fluent in local policy in order to communicate how best to
reconcile fidelity to network norms with adherence to compliance mandates.

OPCS will plan to recruit the founding Head of School (HOS) by leveraging the thoughtful search process
Hebrew Public deployed when sourcing founding leadership talent for its Philadelphia region. The OPCS
Governing Council will form a search committee responsible for spearheading the hiring process with staff
support from the Hebrew Public Chief Talent Officer (CTO). OPCS is committed to recruiting experienced and
passionate leaders to take on the role of HOS. We are also committed to ensuring that the leadership mirrors the
diversity of the student body.

In order to ensure an open and fair hiring process for school leaders, the school will implement a comprehensive
set of processes, policies, and strategies. We plan to engage a diversity-focused search firm, soliciting the
support of a specialized firm in diversity and inclusion to ensure an objective and unbiased recruitment process,
and to showcase our commitment to seeking a diverse pool of candidates. Furthermore, the school plans to
establish inclusive hiring policies that clearly communicate the institution's dedication to diversity and
inclusion, actively encouraging candidates from all backgrounds to apply. Please see Appendix O for Hiring
Policies. To reach a broad and varied pool of candidates, the OPCS will employ diverse outreach strategies,
utilizing various channels such as educational networks, community organizations, and online platforms to
advertise leadership positions. The transparent application process will ensure that potential candidates have
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clear information on qualifications and expectations for the role, coupled with accessible and user-friendly
application procedures designed to encourage candidates from diverse backgrounds to apply. OPCS will
establish a framework that not only promotes openness and fairness but actively seeks out a diverse and
inclusive pool of candidates for school leadership positions, including those from underserved and
underrepresented communities. This commitment reflects the school's dedication to fostering an equitable and
inclusive educational environment.

The anticipated timeline for the search, recruitment, and hiring process is outlined in the table below:

IHead of School Hiring Activity Timeframe Lead

Charter approval notification Fall/Winter 2024 and |CT Board of Ed/HP
2025 Network

Development of Search Committee January 2025 Governing Council

Post and advertise position description in February 2025 HP Chief Talent Officer

Stamford and nationally and designated search

firm

Process resumes and conduct phone interviews [March 2025 HP CTO and designated

with leading candidates search firm

Select top three candidates for performance  |April 2025 HP CTO and designated

tasks, interview with Search Committee, and search firm

site visit in HP network schools

Final candidate selected by full Council with  [June 2025 Governing Council

input from HP and offer extended

HOS hired and onboarding with OPCS CouncillAugust / September  |Head of School

and HP team commences 2025

The founding HOS will build the organizational infrastructure to support the mission of OPCS. The HOS will
be responsible for developing and managing critical relationships with the Governing Council, Hebrew Public,
OPCS staff, CBE, SPS, parents, students, and community stakeholders. The HOS will report to the Governing
Council, liaise with Hebrew Public, and receive significant support from Hebrew Public’s Chief Executive
Officer, Managing Director for School Operations, Chief Financial Officer, Chief Schools Officer, Chief
External Officer, and Chief Talent Officer. Using this leadership structure and growing slowly by starting with
grades K and 1, OPCS will have the leadership to ensure a strong start as the first Connecticut-based school in
the Hebrew Public network. This opportunity is ideal for a visionary and driven individual to play a leadership
role in shaping a school committed to helping students from all backgrounds attain high levels of academic
achievement and prepare students to be engaged global citizens.

The Head of School’s primary responsibilities will include, but will not be limited to:

e Facilitate setting and executing the overall vision and strategy for creating a high-performing,
diverse-by-design, K-8 school

e Develop systems to manage the continuum of human capital needs including recruitment, hiring,
onboarding, professional learning, and retention/evaluation

e (Coach and develop OPCS’s leadership team and teachers by providing regular, ongoing instructional
feedback, support, and evaluation

e Set rigorous instructional goals and build a culture of continuous improvement
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Actively monitor the progress of student and staff growth through collection of formal and informal
data; analyze data in collaboration with the leadership team to inform strategic and instructional
planning

Oversee activities across the school operations team, in partnership with the Director of Operations,
including parent communication, supplies procurement, student data collection, building
construction/renovations/maintenance and events

Oversee the enrollment cycle at the school, in partnership with the Director of Operations, including
student recruitment, lottery management, waitlist management and parent/student orientations
Develop and sustain a strong, positive, rigorous, nurturing school culture

Candidate Requirements

A record of driving student achievement and overall success in diverse communities

A deep belief that all students can thrive in a challenging, high-quality, nurturing, and supportive
learning environment

Strong interpersonal and relationship-building skills, and a proven record of creating and fostering
excellent relationships through teamwork and empathy

Strong instructional and classroom management expertise with proven results

Experience in managing and coaching teachers to great outcomes

An authentic commitment to the Hebrew Public mission and school model

Education Background and Work Experience

An accomplished leader with 6+ years of experience in educational leadership roles preferred; 3+ of
those years as a Dean, Assistant Principal, or Principal in an elementary or middle school within a public
or charter school setting

Minimum 5 years of successful teaching experience, preferred

Bachelor’s degree required and a graduate degree a plus

Demonstrated commitment to Hebrew Public's mission of leading a national movement of exceptional,
diverse public charter schools that teach Modern Hebrew to children of all backgrounds and prepare
them to be successful global citizens

Culturally competent and self-reflective leader who understands the effects of race, class, ethnicity,
income, sexual orientation, gender identity, national origin, and other issues of difference in society and
can lead direct conversations about them

A builder of authentic relationships with community partners, policymakers, funders, and other
supporters, able to engage with a variety of individuals and speak clearly and compellingly about the
organization’s goals and priorities

Commitment to Hebrew Public's core values (OLAM) by being an Outstanding Problem-Solver, an
Aware Communicator, a Lifelong Learner, and Making a Difference

Knowledge of dual-language methodology and bilingual education practices preferred

Knowledge of Modern Hebrew a plus

Experience as part of a founding school community is a plus.

The full job description for the Head of School is included in Appendix L.

Selection
The selection criteria will prioritize candidates with strong interpersonal and collaborative skills, recognizing
collaboration as integral to promoting a global mindset. The interview and evaluation process will assess
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candidates' ability to work effectively in diverse teams, communicate across cultural differences, and contribute
to a school culture that values global citizenship.

Inclusive selection committees will also be formed to represent diverse perspectives and backgrounds,
emphasizing the importance of varied input in the decision-making process. To mitigate unconscious biases
within these committees, OPCS will plan to provide training to committee members, ensuring a fair and
unbiased evaluation of candidates. Additionally, the implementation of a structured interviewing process, with
standardized questions, will contribute to a fair and consistent evaluations throughout the hiring process.The
selection process will be a collaborative effort from a diverse group of key stakeholders within the organization.
This comprehensive approach ensures a well-rounded and inclusive decision-making process.

Evaluation

The Council will evaluate the HOS annually (see above). The annual evaluation of the HOS will use key
instructional benchmarks, progress towards accountability goals, operational benchmarks, staff and parent
satisfaction surveys, and other criteria that measure the overall health of the school. Hebrew Public uses the
Instructional Leader Evaluation & Development Framework, attached as Appendix L for all instructional
leaders including Heads of School. Our approach to leader evaluation is consistent with the core requirements
of the Connecticut (CT) Model Evaluation and Support Plan (as may be revised from time to time). In addition,
while HP will seek a waiver (to the extent necessary) in accordance with Conn. Gen. Stat. §10-151b(b)(2) and
(d)(2) and Conn. Gen. Stat. §§10-66bb(d), it is respectfully submitted that the HP evaluation rubric aligns with
the CT model plan. Please see Appendix N for the HP evaluation rubric and Appendix B for waivers.

The evaluation procedures for staff in management positions, specifically for the HOS, will involve a
comprehensive 360 Feedback Evaluation process. This evaluation will aim to gain a holistic perspective on
leadership performance by soliciting feedback from various stakeholders, including staff, network leaders, and
external contributors. The evaluation process will consist of a cycle of (1) assessment, (2) feedback, and (3)
action. Input will be solicited through structured questionnaires, ensuring diverse feedback sources. Following
this, the collected data undergoes collation and analysis.

As part of the evaluation process, the HOS will collaboratively create 2-4 specific goals with the HP Chief
Schools Officer. This will provide an opportunity for the HOS to express his/her/their needs for professional
growth that are aligned with successfully achieving the school mission by meeting and exceeding identified
academic, operational, fiscal, school climate, and other outcomes. Frequent reference and review throughout the
evaluation process will ensure that the HOS is positioned to achieve their annual goals. Should the goals of the
HOS not be realized, the HOS in conjunction with the HP Chief Schools Officer will establish a performance
improvement plan to include mentoring, PD, increased monitoring, and a timeline for improvement. The
Council will be informed of the HOS’s progress. The improvement of practice is a key outcome, achieved
through personalized professional development initiatives, strengthened leadership skills, enhanced
communication and collaboration, ultimately contributing to sustainable school improvement.

Please see Appendix N for the Evaluation Frameworks.

4. EVIDENCE OF SUPPORT

Letters of endorsement and evidence of community support are included as Appendix
U. Among the institutions and individuals proffering letters of support for OPCS’s application are: Latinos for
Education Advocacy and Diversity, the Pearl and Carmen Lucia Buck Foundation, Steinhardt Foundation for
Jewish Life, Nosotros, and local business owner Ana Maria Bars. The CEO of Hebrew Public also met with the
SPS Superintendent and the Chief Academic Officer in October of 2024, prior to submitting this application. It
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was a very productive meeting, and SPS and HP discussed potential collaboration in areas, such as special
needs, professional development, and facilities development. We have also gathered approximately 203
signatures from interested families and community members and solicited input via survey from approximately
40 parents. We are open to and welcome partnerships with all kind of local organizations and we will continue
to pursue partnerships in our planning year and once the school is open, specifically with the following types of
organizations: preschools, social service agencies, afterschool programs, and others. We will also continue
recruitment of families and continue to solicit input from families and other stakeholders in the community.

II1. ScHooL COMPOSITION, SERVICES, AND POLICIES

1. ScHooL DEMOGRAPHICS

OPCS will provide parents seeking alternatives to the status quo with access to a
high-quality educational option explicitly designed to meet the needs and demographics of the community.
Stamford’s estimated population of 136,309 makes it Connecticut’s third most-populous city, but economic and
educational opportunity remain out of reach for many residents. © Stamford Public Schools educates
considerably more Hispanic students, MLs, and economically disadvantaged students than do public schools
across Connecticut. OPCS seeks to mirror the demographics of the district.

Student Demographics SY 2023-2024

0 I
White Latino Black ML SWOD ED

sState mSPS

Percent of Students Enrolled

The population of Stamford is more diverse than the state as a whole, and the population of both MLs and
students with disabilities is growing. The district has consistently had an opportunity gap, as its White and
Asian and non-high needs students consistently outscore (sometimes by 15-30 points) their counterparts who
are Hispanic, Black, high-needs, eligible for free and reduced lunch, MLs, and/or SWD.

Families continue to seek options that best meet their children’s needs. Our outreach in Stamford shows interest
from a diverse group of students and families, and that families are looking for additional diverse schools.
Parents surveyed are also looking for supports for MLs, SWD, and for teacher support and professional
development. HP has successfully served all students from various backgrounds (racial, ethnic, religious,
gender, economics, education, neurodiverse and linguistic). According to our surveys, families in Stamford seek
schools that teach global citizenship, multiple perspectives, and solving problems in communities. They also
want their children to attend school with students of both similar and different backgrounds and perspectives,
where students of all backgrounds feel comfortable, in order to increase belonging, empathy, and understanding,

85 United States Census Bureau.2020 Census Resulls.
https://www.census.gov/programs-surveys/decennial-census/decade/2020/2020-census-results.html
8 CT.gov. Connecticut Report Cards. https://edsight.ct.gov
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and promotes tolerance. Finally, parents seek high-quality options where students have the opportunity to
engage in rigorous, inquiry-based learning.

Please see support via petitions, surveys, and signatures in Appendix U.

In 2023-24, Stamford students were less likely than their peers from across the state to meet or exceed
expectations on SBAC ELA and Math exams, and the accountability matrix is lower. More importantly, Black,
Hispanic, MLs, and special education students were significantly less likely than their peers from across the
state to meet or exceed expectations on SBAC ELA and Math exams. Given that the state target is 75, some
subgroups in SPS are significantly below that, particularly, Black and Hispanic students, as well as SWD, MLs
and those who are classified as High Needs. Additionally, scores have been going down for Black and Hispanic
students since 2020.

District Performance Index (DLI) Smarter Balanced Assessment Growth
SY 2023-2025 SY 2023-2024
Target: 75 62
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g £ 56
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50
Math Science State
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That same year, Stamford’s District Performance Index (DPI) scores lagged state averages in ELA, Math, and
Science.®®

Among students in key demographic groups, Stamford’s students also fell below the state’s DPI target of 75.%

Stamford District Performance Index
SY 2023-2024
Target: 75
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7 http://data.ctdata.org/visualization/smarter-balanced-by-all-students
8 CT.gov. Connecticut Report Cards. https://edsight.ct.gov
8 CT.gov. Connecticut Report Cards. https://edsight.ct.gov
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Stamford also shows a significant opportunity gap in subgroups compared to their peers in the state, particularly
with MLs and SWD.

Connecticut Smarter Balanced Assessment: Connecticut Smarter Balanced Assessment:

ELA Math
SY 2023-2024 SY 2023-2024
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Stamford fared no better on the state’s Next Generation Accountability System. In the latest data from SY
2022-23, SPS students were less likely than their peers from across the state to meet benchmarks on college
readiness exams or graduate from high school in four years.”

Next Generation Accountability System

Measures
SY 2022-2023
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The 4-year graduation rate in Stamford also shows an opportunity gap, with Hispanic students as well as High
Needs, SWD, and MLs graduating at significantly lower rates than the overall state rate and their White
counterparts.

" CT.gov. Connecticut Report Cards. https://edsight.ct.gov
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4-Year Graduation Rates
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How OPCS Will Meet The Needs of Stamford Students

OPCS will be part of the emerging movement of diverse-by-design public charter schools. Like other schools
and networks that have joined the Coalition of Diverse Charter Schools,” Hebrew Public intentionally strives to
create schools that draw from multiple or diverse neighborhoods and whose student body reflects significant
diversity of race, national origin, socioeconomic background, culture, language, and special needs. Our
network’s schools in New York City are among the most integrated in the city. Our emphasis on diverse schools
is rooted in research which describes and quantifies the deep and enduring benefits of school diversity. Students
of all backgrounds who attend diverse schools tend to benefit academically and socially. Additionally, we have
a focus on global citizenship, through our inquiry-based learning, Israel studies, and world language focus.

Academic Benefits
Students in diverse schools tend to benefit from stronger test scores, increased rates of college attendance, and
enhanced critical thinking skills:

e Stronger Test Scores: Students in mixed-income schools are 30% more likely to be academically
proficient— as defined by standardized test scores in math, reading, science, and history— than students
in schools with concentrated poverty. These benefits persist even after controlling for students’
socioeconomic backgrounds.”

e Reduced Opportunity Gaps: On the 2007 and 2009 National Assessment of Educational Progress, the
opportunity gaps between White students and their Black and Hispanic counterparts were smaller in
integrated schools than in high-poverty ones.”

® Decreased Chronic Absenteeism: Students in diverse-by-design schools are more likely to attend school
than those in district schools, particularly students of color.™

e Increased Rates of College Attendance: Students from economically disadvantaged backgrounds who
attend schools with higher levels of socioeconomic integration are more likely to enroll at a four-year
college than their peers of similar background who attend schools that are economically segregated.”

! More information available at www.diversecharters.org.

2 Palardy, G. J. (2008). Differential school effects among low, middle, and high social class composition schools: A multiple group, multilevel latent
growth curve analysis. School Effectiveness and School Improvement, 19(1), 21-49.

*Mantil, A., Perkins, A. G., & Aberger, S. (2012). The challenge of high-poverty schools: How feasible is

socioeconomic school integration? The future of school integration: Socioeconomic diversity as an education reform strategy. Century Foundation
Press.

" De Leo, D. (2021, September 8). Diverse-By-Design Charter Schools Are Making A Difference. School Improvement Partnership Blog.
https://schoolimprovementpartnership.net/diverse-by-design-charter-schools-are-making-a-difference/ and Rost, W. (2021, October 14). How well do
diverse-by-design charter schools work? Flypaper Blog.
https://fordhaminstitute.org/national/commentary/how-well-do-diverse-design-charter-schools-work

> Palardy, G. J. (2013). High school socioeconomic segregation and student attainment. American Educational Research Journal, 50(4), 714-754.
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e Exposure to Diverse Perspectives: Students in diverse environments are exposed to a variety of
viewpoints, which enhances critical thinking and problem-solving skills.
e Improved Creativity: Interaction with peers from different backgrounds encourages innovative thinking
and creativity.
e Better Social Skills: Students learn to collaborate and communicate effectively with peers from different
cultural and socioeconomic backgrounds.
e Enhanced Empathy and Understanding: Exposure to diversity fosters empathy, reducing prejudices and
promoting inclusivity.
e Enhanced Critical Thinking Skills: When students engage with peers of different backgrounds and
perspectives, their ability to collaborate, communicate, and think critically improve.”™
Across our network schools, Hebrew Public has consistently drawn from multiple or diverse neighborhoods and
maintained student populations whose demographics both reflect significant diversity of race, national origin,
socioeconomic background, culture, language, and special needs, and are comparable to the communities we
serve. Furthermore, Hebrew Public has reduced the opportunity gap amongst our diverse populations.

HP serves a similar population to that of Stamford, with significantly more economically disadvantaged
students.

Demographics by Subgroup
SY 2023-2024
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On 2023-2024 state assessments, Hebrew Public students in at-risk student groups universally outperformed
their peers attending New York and Philadelphia Public Schools. As seen in the graphs below, Hebrew Public’s
Black and Hispanic students, SWD, and MLs invariably tested at proficient levels at rates higher than those of
their demographically similar peers.

76 Antonio, A. L., Chang, M. J., Hakuta, K., Kenny, D. A., Levin, S., & Milem, J. F. (2004). Effects of racial diversity on complex thinking in college
students. Psychological Science, (15)8, 507-510; Brief of Amicus Curiae 553 Social Scientists, Parents Involved v. Seattle School District 551 U.S.
701 (2007) (No. 05-908); Marin, P. (2000). The educational possibility of multi-racial/multi-ethnic college classrooms. Does diversity make a
difference? Three research studies on diversity in college classrooms. American Council on Education & American Association of University
Professors.
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New York State Assessments: ELA New York State Assessment: Math
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Social Capital Benefits for Students
School integration mitigates a common challenge for low-income students as they transition to college and the

workforce and navigate social environments and networks with those of different backgrounds and
communication styles. Students who attended more integrated high schools tend to navigate collegiate academic
and social spheres with greater ease, especially at selective colleges.” These social networks can help graduates
enter and rise within the workforce. Indeed, Gary Orfield, a school segregation scholar, writes that “the
networking effects of desegregation may be far more important than the cognitive effects.””

Global Citizenship

Hebrew Public’s emphasis on teaching empathy, multiple perspectives and global citizenship is well-aligned to
the needs of the diverse population in Stamford. In line with our diverse-by-design approach, our social studies
curriculum integrates social justice projects to improve the community. Additionally, our Israeli studies
curriculum in Hebrew class promotes the learning of other cultures as well as our own, as well as comparing
and contrasting cultures in order to promote understanding across lines of difference. For example, students
compare and contrast Arbor Day in Israel with Earth Day in the US.

b. Grade Ranges and Ages. The Hebrew Public model has shown success starting with Pre-K and going to 8th
grade. Hebrew Public is committed to a slow-growth model to ensure that our model is implemented with
fidelity. We are starting with Pre-K, K, and 1 and with only two sections per grade level so that our school does
not have a major impact on other Stamford schools, and is small enough to create a supportive environment for
all students and staft.

We know from experience that the proverbial ‘unknown unknowns’ will not rise to our attention until the school

is operational. Accordingly, we will phase in one grade level at a time in order to allow for informed mid-course
corrections. We also anticipate “backfilling” due to attrition at each grade level.

Enrollment Chart

" Jack, A. A. (2015, Sept. 12). What the Privileged Poor Can Teach Us. New York Times.
http://www.nytimes.com/2015/09/13/opinion/sunday/what-the-privileged-poor-can-teach-us.html
8 Quoted in Kahlenberg, R.D. (2001). All Together Now: Creating Middle-Class Schools through Public School Choice. Brookings.
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YRI1 YR2 YR3 YR4 YRS YR6 YR7 YRS
SY SY SY SY SY SY SY SY
2026-27 | 2027-28 | 2028-29 | 2029-30 | 2030-31 | 2031-32 | 2032-33 | 2033-34
Grade
Pre-K 36 36 36 36 36 36 36 36
Grade K 50 50 52 54 56 56 56 56
Grade 1 50 50 50 52 54 56 56 56
Grade 2 48 48 50 52 54 56 56
Grade 3 46 48 50 52 54 56
Grade 4 46 48 50 52 54
Grade 5 46 48 50 52
Grade 6 46 48 50
Grade 7 46 48
Grade 8 46
Total 136 184 232 286 342 398 454 510

Prior to opening, OPCS will continue to engage families in the school’s
development through outreach for feedback during events, email, phone, online communications, and
one-on-one conversations with OPCS team and founding group members. Once the charter is approved, the
Governing Council will form, commence a regular meeting schedule, appoint a parent representative, and solicit
parent input through formal and informal channels. Once the school has launched, OPCS will support parents
and families to develop a Parent Teacher Organization (PTO). The PTO and parent/guardian representative on
the Governing Council will provide feedback on the school’s operation, performance, and ongoing
development. Parents will always be encouraged to attend the school’s monthly Governing Council meetings
and encouraged to speak during public comment so that the Council and the administration understand parent
concerns and appreciate parent compliments. School leadership will also honor student achievement at the time
of the Council meetings to ensure a connection to the students it is responsible for educating, which will also
serve as a catalyst for parent attendance at board meetings.

Parental involvement will be led by the Social Worker, in collaboration with the Head of School and Deans. The
PTO will play an important role in developing, supporting, and shaping school culture in terms of organizing
and running school events, fundraising, and providing feedback to leadership. The HOS will help launch the
PTO, soliciting diverse members from the first class’s parents. The PTO will meet regularly to organize a
variety of community and family-based activities. Such events will likely include signature HP social events
that have proven to be successful at other HP schools: an annual Back-to-School Night, Family Picnic, and
Family Fridays featuring student publishing showcases. As the school develops, the PTO will partner with
school leadership to sponsor community events—including film nights, discussions, guest speakers, and
workshops—that speak to parents’ needs and the community’s priorities of inclusiveness and celebrating
identity. Whether these events focus on encouraging literacy at home, raising digital natives, or confronting
racism, the PTO will play a major role in unifying the OPCS community around students’ and families’ needs
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and experiences. The PTO will also be involved in organizing and contributing to OPCS’s extracurricular events
and student performances.

OPCS’s framework for parent and family involvement centers around six elements of school-family
partnerships promoted by Joyce Epstein, of Johns Hopkins University, to help all students succeed in school.”
These include:

Parenting: Help all families establish home environments to support children as students. OPCS’s social
worker will be knowledgeable about the community resources available to help parents create a home
environment supportive of their child’s education. The school will offer a variety of community and
family-based activities that rely on and enable community, family, and student voice. As OPCS grows, we
expect to see the kinds of drama productions currently in place in other Hebrew Public schools, including
Hebrew-language musicals. Depending on parent and family interest, we might also expect to see events such as
school-wide culture nights, shared International Feasts, Family History Day, and parent-child heritage dance
nights. To round out and enable responsive adjustments to these programs, OPCS anticipates a thriving Parent
Teacher Organization, a hallmark of other Hebrew Public schools, and will seek ongoing input from parents and
staff regarding all cultural practices.

Communicating: Design effective forms of school-to-home and home-to-school communications about
school programs and children’s progress. OPCS will facilitate ongoing two-way communication between
staff and families. Parents will have teachers’ contact information, and school faculty place a high value on
building relationships with students’ families. Faculty will devote considerable time during PD and throughout
the year to building these relationships. OPCS will disseminate three report cards and host three parent/teacher
conferences annually (coinciding with the distribution of report cards). Parents will be invited to attend school
and classroom celebrations. All written materials for parents and families will be translated into the dominant
language(s) required by our parent community, and translators will be available during individual parents’
meetings as well as during meetings of the parent body. OPCS’s website will provide updated information for
parents on important school matters, including pertinent academic and cultural data, and will be a means by
which the PTO can provide information to its members. Computers dedicated for parent use will be available
on-site. OPCS will publish regular newsletters with the purpose of permitting parents to remain abreast of what
is transpiring in the school.

In addition to disseminating information, OPCS will solicit feedback from families. We will incorporate several
family engagement events on our calendar, including: office hours with the Head of School, monthly coffee
chats, and small group discussion based on specific topics (for example, state testing). OPCS will also evaluate
its stakeholders’ perceptions of the school climate annually through targeted surveys designed to ascertain the
perceptions of students, teachers, and parents in key domains such as Social Emotional Learning, Student
Support, High Expectations and Academic Rigor/Challenge, and Safe and Respectful School Climate.

Decision-making: Include families as participants in school decisions and develop parent/guardian
leaders and representatives. Through representation on the Governing Council, formalization of the PTO, and
routine access to school administrators, families and community members will actively contribute to
decision-making at the school’s highest levels. Families will also be surveyed twice per year in order to get
input on major decisions as well as to ensure the continual improvement of our programming.

™ Epstein, J. L. (2018). School, fumily, and community partnerships: Preparing educators and improving schools.
Routledge.
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Volunteering: Recruit and organize parent help and support when possible. OPCS will establish
mechanisms for families to volunteer, including inviting parents to read to students, to join the PTO, or to help
plan school events and volunteer initiatives to benefit the community at-large.

Learning at home: Provide information and ideas to families about how to help students at home with
homework and other curriculum-related activities, decisions, and planning. Parents will receive a Parent
Handbook that contains information about OPCS’s standards, curriculum, discipline policy, homework policy,
and other items important to our academic and school culture. OPCS will host orientation sessions for parents to
review the materials, as well as workshops that focus on relevant topics, such as how parents can monitor and
discuss schoolwork. The Parent Handbook will also be available on the school’s website.

Collaborating with community: Coordinate resources and services from the community for families,
students, and the school, and provide services to the community. OPCS is committed to bringing
community resources into the school to support student learning, as well as to address personal and family
issues. Families in the community consistently stressed the importance of having access to after school
programming in order to help them with childcare needs and to provide their children with productive and
enriching activities upon the conclusion of the school day. In alignment with the state’s clearly expressed policy
priorities, OPCS will explore partnerships with community-based organizations. Relationships that the founding
group began to cultivate during the pre-opening period will be strengthened in order to identify mutual needs,
interests, and resources, resulting in a portfolio of community assets on which OPCS can draw for the benefit of
its children, parents, families, and academic program.

Additionally, OPCS will seek to partner with local organizations to create volunteer opportunities to improve
the community.

2. SPECIAL EDUCATION AND SECTION 504 OF THE REHABILITATION ACT OF 1973

OPCS will provide instruction to students with
disabilities in the least restrictive environment (LRE) possible to the maximum extent appropriate and subject to
the requirements included in each student’s Individualized Education Program (IEP) in accordance with all
applicable federal and state laws and regulations (e.g. IDEA).* Special classes, separate schooling, or other
removal of students from the regular educational environment will occur only if the nature or severity of the
disability is such that education in regular classes with the use of supplementary aids and services cannot be
achieved satisfactorily in accordance with the student’s IEP. Students with disabilities will also be expected to
participate in, and receive credit for, non-academic, extracurricular (including field trips), and ancillary
programs and activities with all other students to the extent allowed by the IEP, and any accommodations
required will be effectuated.

OPCS will follow all applicable federal Child Find requirements (34 CFR §300.125), which require schools to
have in place a process for identifying, locating and evaluating students with disabilities, and will fully
cooperate with the nexus/sending school district and/or the Stamford Public Schools with respect to such child
find obligations. OPCS will also ensure that parent outreach will inform the parental community about OPCS’s
Special Education program and how to request an evaluation when parents suspect a disability may be affecting
their child’s performance. Child Find processes will be in place throughout the entire school year.

80 Rozalski, M.., Miller, J., & Stewart, A. (2011). Handbook of Special Education. Routledge.
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In the first year of operations, the Head of School and the Student Services Coordinator will ensure that the
most recent [EPs of students already identified as SWD who have been accepted into the school will be
forwarded by their previous schools to OPCS in a timely manner. Other students will be brought to the attention
of the MTSS team if they are not yet meeting grade level expectations within the regular classroom
environment. Evidence-based strategies/interventions will then be implemented through the MTSS process
described previously in Section 1.4.e on MTSS. Should the problems persist and a disability is suspected, the
student will be referred to the student’s district of residence for an evaluation.

The first step is a referral to special education, a written request for an evaluation of a student who is suspected
of having a disability. Referrals may be made by teachers, parents/guardians, school personnel, other individuals
from other agencies (doctors, social workers) with parental permission. The referral is made in writing to the
Chairperson of the student’s district of residence for an individual evaluation and determination of eligibility for
special education programs and services. A copy of the referral, along with the procedural safeguards notice
described in R.S.C.A. 10-76d-8 will be sent to the student’s parents/guardians within 5 days of the referral.
Initial evaluations, re-evaluations, and revisions of IEPs, and the procedures relating thereto, are the
responsibility of the school district of a student’s residence (see C.G.S. Section 10-66ee(d)(5). However, OPCS
will be cooperative in implementing the district Planning and Placement Team (PPT) decisions regarding these
matters.

Once a student has been referred for evaluation, pursuant to Conn. Gen. Stat. § 10-76a et seq. nexus districts are
responsible for holding Planning and Placement Team (PPT) meetings to determine the specific educational
needs of each student and for providing the mandated funds that enable charter schools to meet their
obligations. OPCS will be a collaborative and responsive partner, including ensuring the PPT has access to
current academic performance and achievement data, and ensuring families are notified and have given consent,
and cooperating in the conducting of evaluations. If necessary, OPCS special education or special education
teachers will be members of the PPT team.

OPCS will work with students’ nexus districts (i.e., the district of residence that has the legal responsibility
under IDEA to identify, educate, and pay for students with disabilities) to ensure students receive services as
mandated in their [EPs. OPCS will work collaboratively with the nexus district for each enrolled student who
receives special education services. The parties will share responsibility for ensuring students receive the
services to which they are entitled, in accordance with the law and consistent with the following protocols:

1. OPCS will implement a pre-referral process to monitor and guide referrals for special education and
related services (MTSS process);

2. Upon receipt of a referral, the nexus district will promptly convene a PPT;

3. The PPT will determine which, if any, evaluations should be conducted;

4. The district will complete recommended academic/achievement evaluations and OPCS will work to
obtain parental consent prior to the commencement of any evaluation;

5. The nexus district will convene PPT meetings in accordance with state and federal law and will invite
OPCS representatives to participate;

6. The PPT will make eligibility determinations, programmatic and placement decisions, and exit
determinations and will develop 1EPs that offer students a FAPE in the least restrictive environment;
with the district sending a copy of the IEP within 5 school days after the PPT meeting

7. OPCS will support writing of IEPs by providing a present level of performance, sending teacher reports,
and giving feedback on the IEP while recognizing that it is the district’s responsibility to write IEPs;

8. The nexus district will be responsible for writing, updating, and distributing IEPs;
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9. OPCS will ensure that progress reports are prepared and shared with parents in accordance with
students’ IEPs; and

10. The nexus district will reimburse OPCS for all special education and related services required by
students’ IEPs if the district does not provide staffing for related services.

11. Screeners for vision, hearing, and physical therapy will be part of the discussions between the nexus
district and OPCS.

OPCS will implement the IEP developed by the student’s district of residence for each student with a disability,
and will cooperate with the student’s district of residence to ensure that all services as recommended in that IEP
are provided to the student. OPCS will provide substitute coverage for teachers as necessary to ensure they are
able to attend IEP meetings. As required by the IDEA, the student’s regular education teacher will be involved
in the development and implementation of a student’s IEP.

Special Education services are always aligned to grade-level standards and to students’ needs. OPCS has
selected instructional materials that will be utilized to provide academic interventions to students with
disabilities including such methodologies as Fundations and the intervention components of Eureka Math. The
research underlying these curricular choices, including their appropriateness for students who are not yet
meeting grade level expectations academically or behaviorally, at-risk students, and SWD, is provided in
Section 1.3.d.

OPCS will deliver a comprehensive array of resources and personnel, both within general education classrooms
and in specialized settings. Administrative responsibilities include overseeing special education programming
by a designated leader. OPCS will be prepared to staff direct and related services such as speech therapy,
occupational therapy (OT), physical therapy (PT), and counseling provided by a social worker, and will invoice
the district for services if the district does not provide personnel to provide the services. Collaborative team
teaching (CTT) is facilitated through Integrated Co-Teaching (ICT) classrooms in each grade, and Special
Education Teacher Support Services (SETSS) are offered as mandated by student IEPs. Additionally, the school
provides planning time, instructional materials, and integrates technology for an enriched educational
environment.

OPCS's special education program is characterized by a commitment to inclusion, fostering an educational
environment where students of all abilities, including those with diverse learning needs, are welcomed and
actively participate in general education classrooms. In this inclusive model, students with special needs are
provided with appropriate support services, accommodations, and modifications to ensure they can engage in
the curriculum alongside their peers. The emphasis on inclusion goes beyond physical placement; it reflects a
philosophy that values diversity and promotes a sense of belonging for every student.

We believe that everybody benefits from our special education model of inclusion. In particular, a key element
of OPCS’s inclusion model is the increased instructional intensity that comes through the collaboration between
general education teachers with the special education teacher, specifically in the co-taught classroom. By
sharing responsibilities through team teaching, instructional staff is able to develop a more comprehensive
program that can adapt to the needs of all students. The implementation of different teaching strategies and the
modification of assignments to accommodate individual students is another element found in the proposed
OPCS inclusion model. Adaptations and accommodations made within the class will be provided for individual
students, and in some circumstances, may benefit the entire class.
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There are many positive effects of inclusion, where both the students with special needs, along with the general
education students, benefit. Research has shown positive effects for children with disabilities in areas such as
reaching IEP goals, improving communication and social skills, increasing positive peer interactions, many
educational outcomes, and post school adjustments. Positive effects on children without disabilities include the
development of positive attitudes and perceptions of persons with disabilities and the enhancement of social
status with nondisabled peers.*! Moreover, at least one author has studied the impact a diversified student body
has on the general education population and has concluded that students with disabilities who spend time among
their general education peers contribute to an increase in social skills and academic proficiency of their
nondisabled peers.® Several studies have been done on the effects of inclusion of children with disabilities in
general education classrooms. A study on inclusion compared integrated and segregated (special education
only) preschool students. The study determined that special education children in the integrated sites progressed
in social skills development while the segregated special education children actually regressed.* Another study
showed the effect of inclusion in grades 2 to 5. The study determined that students with specific learning
disabilities made some academic and affective gains at a pace comparable to that of typically-developing
students. Specific learning disabilities students also showed an improvement in self-esteem and in some cases
improved motivation.* A combination of inclusion and pull-out (partial inclusion) services has been shown to
be beneficial to students with learning disabilities in the area of reading comprehension, and preferential for the
special education teachers delivering the services.*

Finally, advocates say that there are many children and young people who do not fit in (or feel as though they
do not), and that a school that fully includes all students, including students with disabilities, feels welcoming to
all. Advocates for inclusion say that the long-term effects of typical students who are included with special
needs students at a very young age have a heightened sensitivity to the challenges that others face, increased
empathy and compassion, and improved leadership skills, which benefits all of society.*® Inclusive education
can be beneficial to all students in a class, not just students with special needs. Some research shows that
inclusion helps students understand the importance of working together, and fosters a sense of mutual respect
and empathy among the student body.*’

Overall, the program of inclusion at OPCS is based on the needs—educationally, behaviorally,
socially-emotionally—of all students both general and special education, in mind. It is based on best practices
and research in the field and is expected to foster both academic growth and social understanding for students.
And finally, it is aligned with OPCS’s and Hebrew Public’s commitment to diversity, equity and inclusion
through the fostering a diverse learning community, where children of all races, cultures, ethnicities, learning
styles, and learning abilities learn and grow together, and in doing so, feel the authentic sense of belonging that
allows connections to be made and academic and social emotional growth to occur.

81 Bennett, T., Deluca, D., & Bruns, D. (1997). Putting Inclusion into Practice: Perspectives of Teachers and Parents. Exceptional Children, 64(1),
115-131. https://doi.org/10.1177/001440299706400108

8 Trainer, M. (1991). Differences in common.: Straight talk on mental retardation, Down Syndrome, and life. Woodbine House.

8 Sale, P., & Carey, D. M. (1995). The Sociometric Status of Students with Disabilities in a Full-Inclusion School. Exceptional Children, 62(1), 6-19.
https://doi.org/10.1177/001440299506200102

8 Banerji, M., & Dailey, R. (1995). A Study of the effects of an inclusion model on students with specific learning disabilities. Journal of Learning
Disabilities, 28(8), 511-522.

8 Marston, Douglas. (1996) The Journal of Special Education. (30)2, 121-132.

8 Giangreco, M.F., Cloninger, C.J.,& Iverson, V.S.(1998). Choosing outcomes and accommodations for Children (COACH): A guide to educational
planning for students with disabilities (2nd ed.). Paul H Brookes Publishing Co.

¥ Gillies, R.M. (2004). The effects of cooperative learning on junior high school students during small group learning. Learning and Instruction,
14(2),197-213.
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OPCS will provide inclusive co-teaching in each grade and resource room instruction as needed (both push-in
and pull out services). Each inclusion classroom will be staffed by a general education teacher and a special
education teacher during ELA and Math class. Additional components of OPCS’s support for students with
disabilities include:

1. Any teacher, regardless of general or special education designation, that provides instruction to any
SWD is provided a copy of the student’s IEP and corresponding information and training and support by
the special education staff to ensure their understanding of the student’s needs and their responsibilities
to implement required modifications or accommodations. We are also considering including a cover
sheet in every student's cumulative file where all staff educating SWD that year sign off that they have
reviewed and understood the student's IEP for the year.

2. All teachers receive ongoing training regarding the education of SWD including during Summer
Professional Development each school year. Sample topics include assessment, differentiation,
Universal Design for Learning, pre-referral intervention, modifications and accommodations, MTSS
procedures, and the SWD referral process, along with any professional development and in-services
required by law. In addition, OPCS’s embedded PD model provides additional time for ongoing training,
planning, and collaboration specifically related to the education of SWD.* OPCS ensures that the special
education programs and services are provided directly to the student during school hours. SWD receive
any necessary adapted curriculum work and specialized therapies in a setting in accordance with their
IEPs. A special education teacher, paraprofessional, or aide may sit with students to help implement the
goals of their IEPs. OPCS ensures that students receive all related services and that counseling mandates
(individual and group) are fulfilled.

3. In weekly common planning time, teachers analyze assessment data for each subgroup, including SWD,
and make plans for re-teaching, interventions, and additional supports.
4. Instructional planning uses Universal Design for Learning, to provide supports within each lesson to

design multiple means of engagement, representation, action and expression.

Because our data show that students benefit from sustained exposure to our model, we place a premium on
keeping students in the school. Schools in the Hebrew Public network consistently serve larger proportions of
SWD than do the schools in the districts in which they are located. The number of SWD in Stamford has been
rising in recent years. We employ a number of practices across our schools designed to ensure that we not only
recruit and enroll SWD into our program but, more importantly, that we retain them year-over-year in large
numbers. For example, all newly enrolled families of SWD will meet with OPCS’s Student Services
Coordinator. Families will be informed about the quarterly IEP progress reports they can expect and the
ongoing goal monitoring that teachers complete with students so that they are always informed and able to
communicate a student’s progress.

If a special education student is found to possibly benefit from more support than they qualify for, or if a student
with an IEP needs more support than currently encompassed on their IEP, the PPT team should reconvene and
update the IEP to reflect their needed services and supports and annual IEP goals and benchmark.

OPCS will hire appropriately certified special education staff (see attached
budget and staffing plan in Section III.6.b and in Appendix K) and may contract with certified or licensed
individuals and/or organizations to provide related services, under the supervision of the Student Services
Coordinator. OPCS will employ one special education teacher for every two classroom sections of students,

8 Bradley, R., Danielson, L., & Doolittle, J. (2005). Response to intervention. Journal of Learning Disabilities, 38(6), 485-486.
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growing from two special educators in Year 1 to six in Year 5. The school will have a Student Services
Coordinator starting in Year 1 to supervise and evaluate all instructional intervention staff. Staffing needs for
OPCS will also depend on the nexus district, particularly for contracted services. It is ultimately the
responsibility of the nexus school district to pay for the costs of special education, in accordance with the law.

The Student Services Coordinator oversees special education coordination, supervises and evaluates all
instructional intervention staff, and leads collaboration with nexus districts and its coordinator(s) to ensure
appropriate implementation of shared duties regarding the education of SWD. Coordination involves overseeing
OPCS’s special education program, which includes but is not limited to managing IEP record-keeping, ensuring
compliance with all IEP requirements and regulations, managing the review and referral process, ensuring
provision of services as mandated on IEPs, being a liaison with the school district if necessary, progress
monitoring, and submitting all required reports in compliance with the IDEA. The Network Director of Special
Education Services and Head of School help to oversee this process.

OPCS’s special education staff and outside related service providers will support classroom teachers, work in
the general education classrooms with students individually and in small groups, provide resource room
services, and serve as consultants to the overall school community. This staff will work with general education,
Hebrew, EL/interventionists, specials teachers, and social workers to support the education and social-emotional
well-being of SWD in a manner consistent with and supportive of the students’ IEPs. All teachers will be
provided a copy of the student’s IEP and corresponding information, training, and support by the special
education staff to ensure their understanding of the student’s needs and their responsibilities to implement
required modifications or accommodations.

OPCS teachers’ weekly common planning time further supports special student populations’ achievement of
CCS. OPCS’s embedded PD model provides additional time for ongoing training, planning, and collaboration
between general studies teachers, Hebrew teachers, and intervention specialists, ensuring effective coordination
and communication among instructional staff. OPCS’s supportive and responsive school culture is also a critical
factor in ensuring the success and achievement of all students, including those at-risk.

OPCS will follow a systematic process to identify a range of student needs and
ensure those students receive the appropriate supports. Students may be identified as at-risk if they demonstrate
challenges with academics or behavior and fail to respond to interventions. MTSS and Child Find will be
conducted throughout the school year as part of the process to identify students who are suspected of having
disabilities and students who may be eligible for Section 504 accommodations, and to ensure students without
disabilities are not misclassified (See MTSS process in section 1.4.e). Students suspected of having a disability
will be referred to the nexus district for evaluation.

OPCS will monitor the achievement and progress of SWD specifically within the general context of the OPCS
instructional program and the student’s annual IEP goals program using a variety of formative and summative
assessments during quarterly data review. These include those assessments listed on the Assessment Table
contained in Section 1.5.a above (e.g. NWEA MAP, CT assessments, teacher-generated assessments, etc.) as
well as any assessment specifically tied to IEP goals. By collecting and analyzing this data for the student, the
Director of Student Support Services (network), Academic Deans, Student Services Coordinator, classroom and
special education teachers will determine whether SWD are making appropriate progress towards meeting grade
level proficiency and measurable benchmarks defined by the IEP team to track progress towards annual IEP
goals, and determine whether annual IEP goals inform instructional planning to support the student when
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progress falls short of expectations. At the annual IEP meeting for each SWD, the progress the student is
making towards the IEP goals will be reviewed and any needed changes to the student’s IEP will be made,
understanding it is the role of the nexus school district to write the IEP and for OPCS to implement it. OPCS,
however, will be proactive in reaching out to its PPT case manager should it believe, based on analysis of
student performance data, that the PPT should conduct new assessments or hold an IEP meeting prior to the
annual review due to any issues with the student’s progress (or a possible need for additional services).

Families of SWD will receive a progress report each quarter that details the progress their child is making
towards each of their IEP goals, in addition to the annually required IEP meeting. The child’s teacher(s) and
related service providers will all contribute to a narrative that includes progress made and strategies being
implemented to support their student. Families of SWD are also encouraged to attend parent/teacher
conferences throughout the school year. The Student Services Coordinator offers to join these meetings to
participate in conversations about how to best support the child.

OPCS continually evaluates whether its program is providing its SWD with services and supports that will
allow them to learn at a comparable level to their general education peers. In order to do this, the Head of
School and Student Services Coordinator, with support from the Hebrew Public Director of Student Support
Services and Director of Data and Analytics will review and analyze disaggregated standardized data from
NWEA MAP and Connecticut state assessments for SWD and general education students.This team will be able
to assess how well the school’s special education program and overall instructional program is closing the
opportunity disparities between SWD and their non-disabled peers in order to inform strategies to support
increased growth and achievement among SWD, including increased differentiation to ensure SWD have access
to the curriculum and are making comparable progress with the general education population, or modifications
to the special education program and general education program, as needed.

Eligibility for Section 504 Services

For students requiring a 504 Plan under Section 504 of the Rehabilitation Act of 1973, OPCS will create a 504
team. The team will be composed of members from the MTSS team, and will identify students qualifying for
Section 504 accommodations. The team is responsible for the identification and periodic review of students
qualifying for accommodations under Section 504.

Staff and teachers will gather data such as assessments, observations, student work, medical records, and other
data to identify and support monitoring progress of students with 504 plans. Students with 504 plans will be
supported through the MTSS process as necessary and appropriate. The MTSS process emphasizes strong,
rigorous, high-quality Tier 1 instruction, as well as small group instruction and differentiation. Our assessment
plan uses universal common assessment and our data-driven instruction plans allow us to monitor progress of
students. During common planning time, teachers will ensure that students are receiving supports and
interventions as necessary. Through our progress monitoring, we ensure that students who potentially need a
504 plan, but who do not need an IEP, are identified. Decision making is based on data from assessments,
including benchmarks, formative assessments, social-emotional learning data, and other data such as student
work and observations. Additional supports will be given if necessary. The school will be responsible for
implementing 504 Plans and documenting the student’s progress. Section 504 screening evaluations would
determine needed supports in different suspected disability areas, including social-emotional, behavioral, and
academics.
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OPCS will ensure that parent outreach will inform the parental community about
OPCS’s special education program and provide information to parents on how to request evaluation when
parents suspect a disability may be affecting their child’s performance. OPCS’s marketing materials includes
language that assures parents of OPCS’s obligation to serve all students, regardless of level of need and to
provide the continuum of special education services and related services as required in an IEP or 504 plan.. Per
our research of the predominant languages spoken at home in the Stamford area, we will conduct outreach with
materials in English, Spanish, Haitian-Creole, and Ukrainian (along with other languages that have particular
prevalence within the community, as necessary).*

The Head of School or his/her designee will offer parents and family information regarding training activities
and publicize the availability of such activities to all parents (including trainings in the areas of behavior
support, MTSS, inclusive practices, transition, assistive technology, and autism). Parent input will be sought to
determine what parent trainings are needed/desired. OPCS will conduct Child Find and outreach activities to
inform the parents of its special education services and programs and the manner in which to request them. Our
Child Find effort will include information regarding potential signs of developmental delays and other risk
factors that could indicate disabilities. Efforts will be made to identify enrolled students who have a native
language other than English and to ensure that notices and other outreach efforts are available to them in their
native language as required by law and unless it is clearly and absolutely not feasible to do so.

OPCS will collaborate with the nexus school district with respect to the district’s obligation to notify parents in
writing at least five days prior (and translated for Limited English proficient families) whenever it proposes to
initiate or change the identification, evaluation, educational program or placement of a child, or whenever it
refuses to initiate or make a change in identification, evaluation, educational program, or placement requested
by a parent. Such notice will be accompanied by a written description of the reasons for the proposal or refusal,
the options considered, if any, and the reason why such options were rejected.

All parents of students referred for evaluation receive a Procedural Safeguards Notice that delineates their rights
associated with IDEA, as required by law. During each subsequent IEP review, parents will receive comparable
written notice outlining their rights as parents of SWD. During regular informal conversations, the MTSS team
ensures that parents understand that the referral/evaluation process is for information-gathering purposes only
and that no special education services can be provided without initial and ongoing parental consent. Similarly,
notice of procedural safeguards will be provided by OPCS to parents when the school’s 504 Team makes a
Section 504 accommodations decision. In addition, parents may examine records relevant to their child’s 504
Plan.

3. ENGLISH LEARNERS/MULTILINGUAL LEARNERS

In addition to our inquiry-based model and
differentiated supports, to best support our ML students, OPCS will use components of a Sheltered Instruction
Observation Protocol (SIOP) model. We will use primarily push-in supports, with some pull-out for students for
English Language Development (ELD). Newcomers will be supported mostly through push-in during math and
ELA, but may have additional pull-out ELD courses (during ELA and Math), and will have push-in support
during the rest of the courses. More information on the supports and interventions for MLs are detailed below.

% Vaughan, S. (2019, October 14). 75 Home Languages Spoken by Stamford Students. Stamford Advocate.
https://www.stamfordadvocate.com/news/article/75-home-languages-spoken-by-Stamford-students-14515635.php
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OPCS has the following goals for ML students, and we will try to meet these goals through our comprehensive
approach and systems for teaching MLs. The first goal is to establish a welcoming and inclusive educational
environment. This is done by creating a school culture that values and respects linguistic and cultural diversity.
We would also ensure all staff are trained in cultural competency and inclusive practices. Another goal is to
develop language proficiency in our ML students. We will support MLs in improving their English language
skills across listening, speaking, reading, and writing and we will integrate language development goals into
content area instruction. The third goal is fostering academic achievement by ensuring MLs have access to
grade-level content and are progressing academically and providing targeted support and interventions to
address learning gaps. We also want to promote the social-emotional well being of our students by addressing
the social and emotional needs of MLs to help them adapt to the new school environment. Finally, we would
want to consistently engage families and our community by involving families in the educational process and
create partnerships with the community. We will measure these goals via progress on the LAS assessment, via
informal and formal observations and student work, unit assessments, and surveys. We will track these goals
during weekly common planning time with teachers, during quarterly data step backs (leadership) and via the
board dashboard (quarterly).

OPCS will follow the English Learner/Multilingual Learner Identification Process set forth by CSDE,” along
with providing the safeguards set forth in the CSDE’s bill of rights for parents and guardians of students who
are MLs. OPCS will determine if a student is a potential ML student by administering the Home Language
Survey (HLS), which explores the primary language used in the home, the language most often spoken by the
student, and the language the student first acquired.”’ Subsequently, we will review the HLS results to determine
if the student may have a primary or home language other than English and, consequently, may be a ML. If one
or more responses to the questions on the HLS indicate a language other than English, the student will be
assessed with an English language proficiency screener (i.e., the LAS Links Placement Test 2™ Edition) to
determine ML status. Any student scoring Not Proficient or Approaching Proficient (levels 1-3) will be
identified as an English Learner. The identification process (HLS and LAS) will be administered by educators
that are trained to administer those assessments.

Parents of students who are classified as MLs will be notified of their eligibility to receive language support
services, informed of their children’s program options, and apprised of their right to refuse services. (OPCS will
translate all documents). If the parent chooses to have the student remain at OPCS, they will receive an
explanation as to how ML services will be provided at OPCS. The student is provided a special language
instructional program (see below) that is designed to teach English, support the home language, and teach the
general curriculum as outlined in the ML standards. Parents will be notified via letters and teachers conferences
in families’ home languages and shall receive such notices consistent with the safeguards set forth in the
CSDE’s bill of rights for parents and guardians of students who are MLs.

OPCS will follow the guidelines by CSDE to support the learning needs of MLs, including evidence-based
practices such as SIOP, alignment to standards, extensive supports, and data-driven instruction. ** Service hours
will be aligned to individual student needs and Connecticut service requirements determined by language levels

% CT.gov. English Language Proficiency Assessment-LAS Links.
https://portal.ct.gov/sde/student-assessment/elp-assessment/english-language-proficiency-assessment---las-links

! CT.gov. Identification and Exit Procedures.
https://portal.ct.gov/sde/english-learners/english-learner-multilingual-learner/identification-and-exit-procedures

%2 CT.gov. Identification and Exit Procedures.
https://portal.ct.gov/sde/english-learners/english-learner-multilingual-learner/identification-and-exit-procedures

% CT.gov. English Learner/Multilingual Learner (EL/ML). https://portal.ct.gov/SDE/English-Learners/English-learner-Multilingual-learner
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(which are determined by scores on the LAS). ** These pull-out sections will also provide direct ELD
instruction in alignment with Connecticut service hours (Newcomers: Daily for at least 1 hour, Level 1: 4-5
days per week for at least 30 minutes, Level 2: 3-5 days per week for at least 30 minutes, Level 3: 2-5 days per
week for at least 30 minutes).”

OPCS anticipates its ML enrollment to be similar to the district (approximately 17%), and for the home
languages to be similar to SPS (mostly Spanish, Haitian Creole and some Ukrainian, with smaller populations
of other languages). To move MLs to English proficiency as quickly as possible, OPCS will use components of
SIOP strategies in both a push-in and pull-out model. Please see Section III.3.e below on staffing for MLs.
SIOP is an approach for teaching content to MLs in strategic ways that makes the subject matter
comprehensible by addressing different modalities of learning (e.g. visual, tactile, auditory), while promoting
English language development.”® In this way, teachers make grade level content accessible to MLs without
watering down the curriculum. Research of ML programs indicates successful performance on ELA
assessments is based upon the development of both oral proficiency and cognitive academic language
proficiency. Academic language proficiency includes the language skills required for literacy and complex
thinking such as reading comprehension, writing mechanics, critical thinking skills, study skills, and academic
vocabulary. Strategies that promote the acquisition of cognitive academic language proficiency include
sheltered English instruction.”

As Holly Hansen-Thomas, Assistant Professor of TESOL and Literacy Education at SUNY-Binghamton’s
School of Education wrote in her report entitled, Sheltered Instruction: Best Practices for MLs in the
Mainstream, “Sheltered classes can be team-taught by an ML teacher and a content-area teacher, or taught by a
content-area specialist trained in sheltered instruction.” Since OPCS we employ both push-in teacher SIOP
delivery models and pull-out ELD support, we will build the capacities of our classroom teachers to implement
SIOP in times when they are without the push-in support of the ML teacher. In the push-in model, instruction
requires effective collaboration between the ML teacher and classroom teacher, supported by professional
development for all teachers working with MLs—not just the ML teacher. Through this collaboration and
targeted professional development, the classroom teachers will deepen their knowledge of and skills in sheltered
instruction strategies that effectively reach MLs, helping them develop English language without falling behind
in content knowledge. There is common planning time weekly that provides ample opportunity for
collaboration between all instructional staff in each grade level, including between general education, specials,
and Hebrew teachers with the ML instructional staff, where they can collaborate to develop a plan of action and
to monitor ongoing progress towards English proficiency and school accountability goals. This training will
become a standard part of OPCS’s annual professional development plan. The staff development program will
enhance staff appreciation for the MLs’ native language and culture; provide information on the techniques,
methods, and strategies appropriate for instructional and support services for MLs; and introduce techniques to
improve communication with parents and guardians of MLs. Professional development will also address the
needs of MLs by emphasizing differentiation and ongoing assessment of work. This planning is facilitated by
their respective Academic Deans, Student Services Coordinator, and the Director of Student Support Services
(network), with support from the Hebrew Public instructional team. This is also a time for the MTSS team to
report their observations and make any recommendations about any ML who may be struggling with English
language acquisition.

% CT.gov. English Learners in Connecticut Public Schools. https://portal.ct.gov/-/media/sde/english-learners/el_adminguidelines.pdf

95 CT.gov. English Learners in Connecticut Public Schools. https://portal.ct.gov/-/media/sde/english-learners/el_adminguidelines.pdf

% Short, D., Hudec, J. & Echevarria, J. (2002). Using the SIOP Model: Professional Development Manual for Sheltered Instruction. Center for
Applied Linguistics.

°7 Cummins, J. (1989). Empowering minority students. California Association for Bilingual Education.
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Given that OPCS teaches Hebrew, it is important to address ML English language acquisition in this context.
Jennifer Eddy, PhD, Associate Professor and Program Director of World Language Education at Queens
College reported that, “Many countries have implemented two or more languages in the curriculum for some
time. Children throughout Europe grow up speaking more than one or two languages and acquire them
concurrently with the dominant language from childhood. It is only in the US that some educators hold the myth
that acquiring another language (the home/heritage/community language and any subsequent one) will hinder
progress in the dominant language (in this case English).” Although OPCS is not a Dual Language Immersion
program, the research supports learning additional languages alongside English, as well as providing support in
the home language.

Dr. Eddy points to the 2013 Social Policy Report—endorsed by the American Academy of Pediatrics,
“Multilingual Children Beyond Myths and Toward Best Practices™® and authored by professors in the fields of
Applied Psychology, Psychology, Pediatrics and Population Health, Education Studies and Early Childhood
Education from NYU, Temple, University of Massachusetts Lowell, NYU Medical Center, UC San Diego and
others—that supports the idea that early, high-quality exposure to multiple languages results in enhanced child
language outcomes. The study points to other research that found code-mixing, or using words from different
languages in one sentence or paragraph is a normal course of acquisition for MLs. The kinds of words children
learn and the relations between their vocabulary and grammatical development in each language show the same
patterns as are seen in monolingual development. If opportunities to learn more than one language exist early
on, children learning multiple languages will not be hindered in their development. This study cites other
research that found “multilingual children are not at a cognitive disadvantage; to the contrary, there is a large
body of work that suggests that being multilingual fosters children’s ability to think about language per se,
leading to increased metacognitive and metalinguistic skills.””

Importantly, ML data from Hebrew Language Academy Charter School and Hebrew Language Academy
Charter School 2 show that their ML students are outperforming ML students citywide, as the following
graph'® illustrates:

ML/EL NYS Assessment Proficiency

2023-2024
mHP mNYC

% McCabe, A., Bornstein, M.H., Guerra, A.W., Kuchirko, Y., Paez, M., Tamis-LeMonda, C.S., Cates, C.B., Hirsh-Pasek, K., Melzi, G., Song, L.,
Golinkoff, R., Hoff, E. and Mendelsohn, A. (2013), Multilingual Children: Beyond Myths{ and Toward Best Practices and commentaries. Social
Policy Report, 27: 1-37. https://doi.org/10.1002/j.2379-3988.2013.tb00077.x

% Bialystok, E. (2007). Acquisition of literacy in multilingual children: A framework for research. Language

Learning, 57(1), 45-77. doi: 10.1111/j.1467-9922.2007.00412.x

19 Note the data in these charts for all HP schools, NYC, the local CSD and NYS only include students classified as ELL in 2022-23 and do not
include students who were declassified as ELL in the prior two years (“Former ELL”).
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ML students will receive the same academic content
and be held to the same academic standards as native English speaking students. All students will have equal
access to all programs and services including instructional services (e.g., tutoring); support services (e.g.,
guidance and counseling); school programs, including music, art, vocational, and technology programs; and
extracurriculars, including athletics. Recognizing that ML students bring an array of talents and cultural
practices and perspectives that can enrich our school and society, students will maintain and enhance their
native language skills through cultural enrichment opportunities throughout their time at OPCS. In accordance
with Connecticut law, we will also provide support in the home language and a bilingual (other than English)
teacher if we have 20 or more students enrolled in the school, sharing the same home language. We intend to
hire bilingual teachers, and if they cannot be hired, we will support students in the home language through
translation services, SIOP strategies with a TEOFL teacher, and online programs such as Imagine Learning.
Bilingual support and teaching will occur as push-in services during ELA class.

OPCS teachers will use the State of Connecticut English Language Proficiency Standards in addition to the
WIDA English Language Development Standards (ELDS) as the foundation for its ML instruction.'” These
standards are implemented through using language standards in each lesson plan and teachers internalize these
through weekly common planning time and professional development on unit unpacking, and intellectual
planning and preparation. Furthermore, general education curriculum such as Fundations, Eureka Math, and EL
are designed with accommodations and scaffolding that allow MLs to access these curricula regardless of their
level of English proficiency. The ML teacher will ensure teachers receive training to identify and implement
these SIOP strategies (e.g. language objectives, increasing wait time, adjusting pace of teacher talk, sentence
stems, graphic organizers, bridging content and building connections to the home cultures and languages, visual
models, modeling, use of repetition, rephrasing, visual aids, explicit vocabulary instruction, ensuring students
“produce” language both written and orally, and use of concrete materials).

Since OPCS seeks to avoid MLs missing content instruction and access to grade level materials in pull-out
sessions, these pull-out sessions will, to the greatest degree possible, focus on English language development in
the context of the particular content course. So, for example, if a group of MLs are being pulled from the social
studies portion of the Humanities block for small group English acquisition-focused instruction, the ML teacher
plans in advance with the classroom teacher to develop lesson plans around the content being covered that day
in the social studies class, to ensure equal access to the curriculum for MLs. ML teachers will collaboratively
differentiate lessons with the general education and special education teachers during common planning time.
Teachers also have two preparatory periods per day to plan and differentiate.

In the push-in model, the ML teacher plans and works collaboratively with the classroom teacher to integrate
language and content and infuse socio-cultural awareness to scaffold instruction. The ML teacher guides
students to construct meaning from texts and classroom discourse and to understand complex content concepts
by scaffolding instruction, beginning instruction at the current level of student understanding and moving
students to higher levels of understanding through tailored support. The tailored support can include such
strategies as adjusting their speech (paraphrasing, giving examples, providing analogies, elaborating student
responses) to facilitating student comprehension and participation in discussions where otherwise discourse
might be beyond their language proficiency level.'” Another way the ML teacher or classroom teacher would
use SIOP within the classroom is by adjusting instructional tasks so they are incrementally challenging

0 CT.gov. State of Connecticut English Language Proficiency Standards (CLEP).

https://portal.ct.gov/-/media/sde/english-learners/celp _standards.pdf https://portal.ct.gov/-/media/SDE/English-Learners/CELP_Standards.pdf.

192 Bruner, J. (1978). The role of dialogue in language acquisition. In A. Sinclair, R. Javella, & W. Levelt. The child's conception of language (pp.
241-256). Springer-Verlag.
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(pre-teaching vocabulary before a reading assignment) and students learn the skills necessary to complete tasks
on their own.'” Through these strategies, teachers can socialize students to the academic language setting.

Importantly, the Inquiry-Based Learning (IBL) instructional model employed by teachers serves as a powerful
tool to support MLs. This model facilitates highly individualized instruction based on ongoing assessment to
address the diverse needs of MLs. It supports the incorporation of SIOP for MLs by providing opportunities for
teachers to meet with MLs before independent work begins and while they are working independently or with a
peer. The IBL model encourages collaborative activities and student partnerships. Teachers strategically partner
MLs with other students during science, math, and social studies to further scaffold MLs, encourage language
role models, and provide additional social and emotional supports.

Many MLs possess first language and literacy knowledge and skills that can enhance their acquisition of
language and literacy in English or another second language. OPCS's ELA instructional materials are designed
to specifically support the English language development of MLs. These materials adopt strong phonics-based
approaches with rich content, making them well-suited for a SIOP approach. Fundations, one of the selected
curricula, equips teachers with the necessary tools to effectively engage children with language and print.
Eureka and EL also provide modifications and supports for MLs.

Number Stories and Eureka Math both lend themselves to strong implementation of ML strategies such as
visual learning, modeling, partner talk, use of repetition, reporting back, and rephrasing support. Science and
social studies materials are replete with visual learning examples that include drawings, photographs, diagrams
and the use of common objects, which will help our MLs “connect” abstract concepts to language. Furthermore,
the Inquiry-Based Learning (IBL) structure and the OPCS curriculum, especially in the early grades (K-2),
inherently lend support to ML students, considering that all students in this grade level are at various stages of
developing their English language skills. Students in grades K-2 will engage in interactive read-aloud sessions
that explore concepts in math, science, and social studies through literature presented in "Big-book" and lap
book formats. To reinforce understanding, student partnerships will revisit these readings, engaging in repetition
and reviewing the material collaboratively. These stories will incorporate oral language activities, such as
picture walks, enabling children to interact through gestures, coloring, writing, and speaking as part of the
broader IBL approach.

In Hebrew, the proficiency approach is consistent with our approach. Because Hebrew is taught by the Hebrew
teacher solely in the Hebrew language, there is no need for an ML instructor to support instruction. All OPCS
students, English-only speakers and non-Hebrew MLs alike, are “Hebrew Language Learners.” OPCS teachers
are aware of the processes involved with the acquisition of a new language. MLs are on a level playing field
with other “Hebrew Language Learners” and can succeed in the acquisition of Hebrew, giving them confidence
in their language acquisition abilities.

Engaging students and their parents/guardians from diverse cultural
backgrounds is, again, at the heart of the school’s mission that is diverse-by-design. In Dr. Beverly Daniel
Tatum’s work on inclusive learning environments, she references the ABCs: Affirming identity; Building
community; and Cultivating leadership.'™ This work will begin by building on the diversity of the founding
coalition to recruit, and support a faculty and staff that reflect the diverse cultural backgrounds of the students
we serve. To ensure that parents of at-risk students feel welcomed as integral community members, OPCS will

103 Applebee, A., & Langer, JI. (1983). Instructional scaffolding: Reading and writing as natural language activities. Language Arts, 60, 168-175.
19 Tatum, B. D. (2007). Can We Talk about Race? And Other Conversations in an Era of School Resegregation. Beacon Press.
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be sensitive to the needs of parents (for example, those who have work or childcare constraints, which make it
hard to attend parent-teacher conferences at typical times) by offering a flexible schedule to attend parent
teacher conferences, PTO meetings, and other events that engage them in the school community, along with
providing the safeguards set forth in the CSDE’s bill of rights for parents and guardians of students who are
MLs.

Building on the initial outreach efforts conducted in multiple languages, OPCS will ensure two-way parent
communications, meetings, and events are accessible to non-English speaking parents through translators. To
ensure that we meet the needs of non-English speaking families, OPCS will administer a Home Language
Survey with all enrollment materials (which will be collected after the lottery) to understand the needs of every
single family individually and ensure that the school will be prepared to provide the necessary accommodations
to ensure all families are fully engaged. OPCS will translate all materials necessary for parents into the
appropriate language spoken by non-English speaking parents. These materials will be translated by members
of the school staff who are proficient readers, writers, and speakers of the targeted languages, and to the extent
there is no one on staff available to translate these documents into a targeted language, OPCS will hire a
translation service, including translation for online platforms. The HP team has a demonstrated track record of
making this kind of investment in translation services as they have engaged such a service provider to translate
all the documents to inform the community of the proposed charter school into a number of the languages
spoken in linguistically diverse Stamford. Finally, the school will ensure that interpreter services will be
available for IEP team meetings and that any evaluations conducted to determine eligibility for special
education will also include either bilingual evaluators or translation services.

In terms of two-way communication, and not only communicating to families, but with families, OPCS has a
number of family engagement events that we will incorporate into our calendar and which will include
translation. All of these events include translation services and/or are led by staff members who are proficient in
the languages of families. Examples are: coffee chats with the Head of School to ask questions and get updates,
office hours for the Head of School, small group discussion based on areas of interest (example: state testing),
parent volunteer meetings, and when the Parent Teacher Organization is established, monthly PTO meetings.
Additionally, OPCS will survey families twice per year (in all the home languages) to gain feedback on
programs, supports, and academics.

Families will be notified as to language progress by LAS scores sent home each year and it will be discussed in
family conferences three times per year.

Please see Section III.1.c for more information on how OPCS will engage families.

OPCS will continually assess academic programs and
services for MLs at all levels using multiple, fair, and equitable measures. OPCS will use this information to
determine student academic progress, as well as the level of English language acquisition. The progress of MLs
is based on reviewing multiple data points to gain an overall picture of the student’s performance and the impact
of their language ability on their performance. When an ML receives services, progress is monitored on a
regular basis by reviewing curriculum-based assessments, grades, school-wide assessments (e.g. NWEA MAP),
and observational rubrics in order to determine whether our program is effective in improving our students’
English proficiency levels and to ensure that they are meeting or exceeding content and skill standards across
the curriculum. In order to make these comparisons, we will disaggregate assessment results by ML and
non-ML students at every possible opportunity and use that data to continuously improve our instructional

&9



OrLaM PuBLic CHARTER SCHOOL — APPLICATION FOR AUTHORIZATION

strategies. Data from the LAS assessment will be triangulated with progress monitoring results and Connecticut
state assessment performance. In common planning time by grade level, teachers (including the ML teacher)
will monitor progress of ML students based on assessment (interim and summative) data, student work, and
observations, and will create and modify plans for support. Additionally, teachers will use the results of
assessment to re-teach and/or differentiate instruction, and to compare data to non-ML peers to ensure fidelity
and effectiveness. Data and progress on assessments will be used to evaluate the effectiveness of the program
and supports. Teachers and staff will keep the following research-based best practices in mind when measuring
progress: student accents and pronunciations should be considered when scoring assessments given in English
and appropriate interpretations should be provided when words are mispronounced, scoring will not be affected
negatively for dialect, students may be simultaneously learning reading while learning word meaning
(vocabulary) which may later slow down fluency, and it may be necessary to give assessments in the home
language to ensure we are assessing literacy not language.'®

If an ML student fails to show appropriate progress, modifications to the instructional program may be made.
For students not yet meeting grade level expectations, we will create an MTSS plan (academic, behavioral/SEL
or both). See Section I.4.e on MTSS. Students will be identified as needing additional supports, in line with
MTSS, beyond Tier 1. Interventions will be delivered in small groups, aligned to the SIOP model, and may
include: more time, additional direct instruction, explicit language instruction, and more opportunities to
practice and “produce” language both orally and in writing.

For a student to exit ML status and no longer receive English language acquisition support, he or she must reach
the state-mandated exit requirements. In Connecticut, this means a student must achieve three scores on the
LAS Links that demonstrate language proficiency, (a) an Overall Level 4 or 5; (b) a Reading score of 4 or
higher; and (c) a Writing score of 4 or higher.'® When a student meets the criteria to be reclassified as a former
ML, the ML teacher continues to monitor them formally for two years, and informally for a total of four years.
If a student starts to struggle, the ML teacher can work with the parent and staff to determine if the source of the
struggle is related to a language barrier and not just an academic need. Based on individual needs, the student
will continue to receive ML services, including testing accommodations on summative and standardized
assessments in accordance with Connecticut guidelines. OPCS’s key design element of differentiated instruction
that supports all learners is especially important for former MLs who may continue to need support in accessing
the general education curriculum.

OPCS will conduct an annual evaluation of its ML program to ensure that the program is supporting students in
making progress both in the acquisition of the English language and making progress in the school’s core
curriculum. To determine if program modifications are necessary, OPCS will evaluate disaggregated data for
ML students on standardized assessments and non-standardized assessments against that of English proficient
students. OPCS will also use additional data from classroom observations and evaluations of the ML teachers
and Student Services Coordinator in determining if ML are receiving effective instructional support. OPCS will
also track students longitudinally after they exit ML classification, to compare the growth and achievement of
former MLs with non-ML students, as measured by Connecticut State assessments and NWEA MAP
assessments, to inform further modification and differentiation needed in OPCS’s overall instructional program.
Finally, OPCS will track how many ML students have been declassified and how many instructional years it
took for them to be declassified to determine if modifications need to be made in order to decrease the time
frame in which students achieve English proficiency sufficient to be declassified.

1% Short, D., Vogt, M.E., & Echevarria, J. (2011). The SIOP Model for Teaching History-Social Studies to English Learners. Pearson.
19 CT.gov. English Learner/Multilingual Learner (EL/ML). https://portal.ct.gov/SDE/English-Learners/English-learner-Multilingual-learner
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OPCS will have on staff appropriately certified and qualified ML
teachers to work in collaboration with general education teachers to support MLs in the development of the
English language and simultaneous acquisition of content knowledge in core courses. To serve these students,
HP will expect ML teachers to have at least a BA or BS degree (with a MA or MS degree preferred) and to be a
Connecticut State Certified English as Second/New Language teacher, have at least two years of experience as
an ML teacher in a K-8 environment and a demonstrated understanding of and experience in sheltered
instruction techniques. General education teachers will also have training in sheltered instruction. Should there
be 20 or more students in the school who speak the same home language (other than English), the school will
hire bilingual certified teachers. If we cannot find bilingual certified teachers, the school will request a waiver
from the state to hire ML teachers who have the Teaching English to Speakers of Other Languages (TESOL)
certificate, and support students using online coursework. The ML teachers will be a part of the MTSS team
along with the special education teachers and other interventionists, headed by the Student Services
Coordinator. The Student Services Coordinator will be responsible for overseeing and evaluating the
effectiveness of the OPCS’s ML instructional program and will oversee the ML teachers. Working with the
Academic Deans, with support from the Hebrew Public instructional team, the Director of Student Support
Services at the network will direct and facilitate collaboration and planning among ML teachers and general
education, specials, and Hebrew teachers.

ML teachers will provide push-in and pull-out services. As the school grows, OPCS will review its caseload
projections each spring, and add additional part-time or full-time ML teachers depending on the size of the
caseload. Hebrew Public will also identify any content teachers who possess a secondary ML Program
Specialist credential and can therefore provide additional services. By Year 2, the Student Services Coordinator
can also assist with screening and parent interview activities as part of the identification process. The ML
teachers will work with the Director of Data (network) and the Director of Operations (school) to ensure timely
data reporting to the state regarding students who are both actively receiving services, as well as students who
have been reclassified for a period of four years.

Under the supervision of the Student Services Coordinator, the ML teachers will be responsible for
implementing all components of the Language Instruction Educational Program (LIEP) and will make decisions
around the program’s model based on what is appropriate for individual students.

OPCS will include PD for MLs for all teachers as a part of the annual PD plan. The ML teachers will also lead
professional development for general education teachers of MLs, and collaborate with these content teachers
throughout the year to ensure that content is made accessible to MLs and to monitor the progress of MLs.,PD
will enhance staff appreciation for students’ native languages and cultures; provide information on the
instructional techniques, methods, strategies and support services for MLs, including the SIOP model; and
introduce techniques to improve communication with parents of MLs. PD will also address the needs of MLs by
emphasizing differentiation and ongoing assessment of work.

When it comes to Hebrew Instruction, which is taught solely in Hebrew, all students are considered to be

Hebrew Language Learners, and the Hebrew teachers will utilize best practices involved with the acquisition of
a new language.

91



OrLaM PuBLic CHARTER SCHOOL — APPLICATION FOR AUTHORIZATION

4. ApmissioNs PoLicy AND CRITERIA

OPCS will be open to any child who is eligible under the laws of
Connecticut for admission to a public school, and the school will ensure compliance with all applicable
anti-discrimination laws governing public schools and governing admission to a charter school. New students
will be admitted each year to OPCS annually through a lottery system, without regard to prior measures of
achievement or aptitude, disability, ethnicity, race, gender, national origin, religion, language proficiency, or
athletic ability.

Beginning on October 1 of each year, OPCS will advertise an open application and provide families with
opportunities to meet staff and learn more about the school. Families may submit applications until March 1 of
the following year. If, as of the application deadline, the number of applicants to the charter school exceeds
capacity, a random selection process (lottery) will be used to admit students. Should a lottery be required, all
families who applied to the school will be informed of the details of the lottery, including the date, time, and
location where it will be held. OPCS will not carry the waitlist over after the conclusion of a school year. OPCS
will include a description of the public lottery in its application material distributed to families during the
outreach phase of the process. This lottery will be held annually on or about March 15 and will be observed or
conducted by an outside third-party via our enrollment system SchoolMint, which serves as both our online
enrollment system and lottery randomizer. Both the Head of School and the Director of Operations and Finance
will be present for the lottery and both parties are equally responsible for ensuring all applicants are accounted
for throughout the process.

Students who do not secure a seat through the random lottery will be placed on a waitlist in the order that their
names are drawn. This waitlist will be the only official, legal document identifying the names of grade-eligible
students with applications to OPCS pending acceptance when vacancies arise, based upon the order of random
selection from the lottery. The previous year’s waiting list will expire annually at the lottery drawing. Whenever
a vacancy occurs, either prior to the start of a particular school year or during the course of that school year,
OPCS will contact the parents of the next student on the waitlist. Reasonable and multiple attempts will be
made to contact the family of the student on the top of the waiting list and to get confirmation of whether the
student is still interested in enrolling at OPCS before proceeding to the next name on the list. If reasonable and
multiple attempts to contact the student’s parents are unsuccessful, OPCS may remove that student from the
waitlist. OPCS will maintain documentation of the attempts made to contact the parents of any student removed
from the waitlist. Waitlists will not be carried over from year to year. Instead, the annual admission lotteries will
be used to create new waiting lists.

Currently enrolled students will be exempted from the lottery process should they choose to remain at OPCS. In
accordance with Conn. Gen. Stat. § 10-66bb, OPCS will offer an admissions preference to siblings (defined as
children having one common parent) of currently enrolled students. No application fees will be charged, and the
application will be made available in English, Spanish, Haitian Creole, Ukrainian, and, as necessary, other
languages that have particular prevalence within the community. OPCS will accept new students at all grade
levels.

As described throughout this proposal, Hebrew Public’s schools are
diverse-by-design. Our efforts to recruit and enroll student populations diverse in their racial, ethnic, and
socioeconomic composition have resulted in the creation of some of New York City’s most integrated schools.
We take great pride in our outreach efforts to the parents of SWD and MLs, and we deliberately engage in
high-touch recruitment efforts in neighborhoods and specific community settings that are likely to produce a
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demographically representative student population. Across our network in 2024-25, 59% are Economically
Disadvantaged, 17% are eligible for special education services, and 14% are MLs. 52% percent of our students
are Black, 21% are White, and 10% are Hispanic. 64% percent of our students are high needs, ~1% have
behavioral and social difficulties, and 17.4% (who are not SWD or ML) have a history of low academic
performance in math and 25.9% in ELA .

We are encouraged by the diversity in Stamford Public Schools. OPCS will seek to leverage its robust
community outreach efforts to generate a similarly diverse student population. Hebrew Public’s External
Relations team started building awareness and interest among prospective families during the winter of 2024.
We engaged a local community organizer with deep ties to the community. We hosted four open
houses/information sessions (virtually and in person) and attended over 20 community events and locations
where we gave out information. We also sent press releases to several local radio stations and newspapers in
multiple languages, and posted on social media. This resulted in ~203 signatures, ~5 letters of support, and ~40
parent surveys. Please see Appendix U for these documents. While our multifaceted recruitment and retention
plan is summarized in this section, it should be noted that the most impactful student retention efforts are the
ones that take place almost imperceptibly on a daily basis. Because we are a diverse-by-design school, this
includes enrolling students who are considered “at risk,” and we strive to create a student body that is inclusive
of all students, including those furthest from opportunity.

Earning and sustaining the trust of our families, meeting their expectations for the type of education that their
children are receiving, and communicating clearly and consistently about not only what students are learning
but why and how—those are the pillars of our approach to retaining the students that have already enrolled at
our school. Our recruitment efforts include the following:

Canvassing Plan: As a diverse-by-design school, we will make sure every family in the district knows about
our school option. We have systematized the tracking of our site visits using a list of places of interest that
includes preschools, community-based organizations, recreation centers, community centers, houses of worship,
after-school programs and daycares, special education advocates, apartment complexes, supermarkets, parent
groups, pediatricians’ offices, and other spots where there were school-aged children (playgrounds, beaches,
farmers markets, etc). When visiting sites, we schedule time to return and offer to set up information sessions.
The school will be intentional in its recruitment, especially for at-risk and high needs students, and specifically
state that due to our diverse-by-design model, we are looking for SWD, MLs, and other at-risk students. We will
rely on direct outreach as a primary method for recruitment.

Surveying families: We have surveyed families in several languages (including English, Spanish, Haitian
Creole, and Ukrainian) to gather information on the needs and desires of families in terms of a new school,
specifically academic and social emotional needs as well as school structures and supports.

Marketing Material: We created marketing materials such as brochures, postcards, flyers, and swag, in
multiple languages, that we share through various mediums. Our recruitment information includes all outreach
dates for prospective families on a mini calendar.

External Events: Hebrew Public targets external events like preschool open houses, block parties, community
events, and holiday celebrations. We purchase sponsorships, advertisements, and/or tables to engage with
families and share marketing materials.

Open Houses and Campus Tours: We will have informational meetings for all interested families. Should we
receive sufficient interest, we will organize one or more trips to one of our existing campuses (either in New
York or in Philadelphia) for prospective parents to observe our model in action. The objective of these school
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visits would be not only to expose the parents who make the trip to the Hebrew Public program, but to cultivate
local champions whose credibility would confer weight to their endorsement.

Prospective Parent Newsletter: Once a family submits an application, they will be automatically added to our
biweekly prospective parent newsletter. Biweekly newsletters allow prospective parents to stay connected with
our school during recruitment season.

Advertisements and Print Media: In addition to canvassing and outreach, we will market the school by
leveraging social media and traditional media such as radio and newspapers (including those in Spanish and
Haitian Creole). We rotate our advertisements regularly so parents consistently see new materials. We have
developed great expertise in this area and will target our campaigns to achieve maximum results.

Postcard Mailers: We will purchase targeted mailing lists to invite families to apply and visit us. Usually, our
recruitment cycle consists of four postcard mailings for a year, in December, January, February, and March.
Summer Activities for New Families: Post-lottery, we continue to engage with families through ongoing
communications and event invitations. We plan and execute several events. Examples from other schools
include a color and sip party, a cookie decorating party, and an Israel carnival.

Evaluation: Of course, the best evaluation of our work is how many students enroll as a result of our
recruitment activities. Our interim assessments include:

Analyzing digital ad performance, email open rates, ad clicks
Reviewing “how did you hear about us?” field on the enrollment form
Parent feedback (formal and informal)

Ongoing tracking of number of applicants

As described at length throughout this proposal, Hebrew
Public’s “diverse-by-design” approach represents an intentional effort to reduce racial, ethnic, and economic
isolation. Hebrew Public intentionally strives to create schools that draw from multiple or diverse
neighborhoods and whose student body reflects significant diversity of race, national origin, socioeconomic
background, culture, language, and special needs. OPCS will promote a community where all students feel safe
to take the risks necessary to thrive. We will do intentional community building, as well as intentional teaching
of global citizenship skills through service-learning projects, kindness projects, morning meeting and advisory,
and daily reflection opportunities. OPCS will provide parents with assurances that any after school and
extra-curricular programming offered will be accessible to all students. For instance, OPCS will offer financial
aid for parents to send their students to after school and extra-curricular programs on an as-needed basis.
Information on all OPCS afterschool and extra-curricular offerings will be provided to all parents, including in
the languages spoken by our non-English speaking parents, so that all parents are given the opportunity to enroll
their children.

5. STupENT DiscipLINE POLICIES

Hebrew Public sets high standards for student behavior. All students have
rights, and responsibilities—to classmates, teachers, and school. When behavior concerns are recognized, the
guidelines below provide objective guidance that the schools will use as their approach to these concerns.
Hebrew Public staff have a shared commitment to:

e Ensuring the right of all students to learn in a safe environment;

e Using and participating in consistent, schoolwide prevention and intervention, focusing on instruction
and restorative practices;
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e Promoting shared responsibility throughout the school by means of problem solving and collaborative
conversations;

o Acknowledging and honoring individual student’s identities and developmental needs;

e Seeking to model, teach, and reinforce students’ and adults’ social-emotional learning
(self-management, self-awareness, social awareness, relationship skills, and responsible decision
making) and;

e Involving a cooperative and collaborative effort among students, parents or guardians, and stafft.

OPCS will cultivate a safe, secure, and orderly environment. We will create and maintain a school community
grounded in mutual respect and fairness, the core tenets of a successful democracy. As we are committed to
creating a socioeconomically integrated school, we believe that there is an array of additional benefits for all
students from attending diverse schools in terms of social capital, cross-cultural communication, empathy, and
appreciation of difference.

Hebrew Public believes that strong relationships and classroom community building are essential pillars for
creating learning environments. OPCS’s behavior management system will be based on relationships, and using
proactive and reactive techniques to ensure all students are safe, comfortable, and learning. Hebrew Public
knows that early intervention is essential to managing student behaviors. In some instances, this may mean that
teachers address a minor off-task misbehavior before it escalates. Other times, teachers may need to develop
interventions that will prevent misbehaviors from occurring. OPCS’s goal in addressing misbehaviors and
maintaining safety is to respond to all behavior issues with fairness and consistency, and to ensure the safety of
all. When behavior issues do occur, OPCS utilizes a tiered behavior management system in the classrooms and
across the school. This means that students are given different levels of support dependent on their individual
needs.

Along with student assessment data, teachers will also monitor behavior, attendance, and social-emotional
needs in weekly common planning time in collaboration with special education and ML teachers. This includes
behavior management plans when necessary, and using referral and Child Find processes. Monitoring for
behavior and social emotional learning will be part of our MTSS process. See progress monitoring in Section
I.5.e as well as the MTSS process in Section 1.4.e above.

OPCS will annually evaluate the extent to which its stakeholders perceive its student learning environment to be
safe and strong using an internally developed school climate survey. OPCS leadership will evaluate the survey
results, which will be reviewed by the Governing Council and discussed alongside OPCS’s annual
accountability goals. The Social Worker will keep a record of all student disciplinary incidents. These data are
analyzed to determine consistency across teachers and grades and to identify topics for staft development.
OPCS leadership and staff will also regularly analyze school-wide behavioral and disciplinary data, including
disaggregating by all subgroups (including race, gender, ethnicity, high needs, SWD, and MLs) to look for
patterns of disparate impact, and evaluate the school environment to ensure it is safe and conducive to learning.

OPCS will work hard to ensure that the school is a place where all students can learn and
teachers can teach in a safe, secure, and orderly environment. We define “discipline” as helping children
develop self-control and self-motivation in a safe school community. We have developed a framework that
addresses student behavior and its causes, and the maintenance of order within the school and while people are
engaged in school activities. The discipline policy sets forth the policy of the school regarding how students are
expected to behave when participating in school activities, on and off school grounds, and how OPCS will
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respond when students fail to behave in accordance with these rules. Responses to student behavior may include
those focused on:

Diffusion: helping the student or students to calm down, take a breath, and prevent escalation of
behavior.

Reflection: helping the student or students involved to reflect on the incident and on their behavior.
Restoration: restorative practices focused on repairing the harm caused to the school community,
classroom, or individual student relationships.

Exploration: for example, exploring the potential causes of behavior and partnering with family and
community resources to address them.

Loss of privileges: for example, the privilege of working independently.

Exclusion: for example, take a break, short-term, in-school or out-of-school suspension, or expulsion.

When interventions or restorative approaches to student behaviors are attempted and the student’s behaviors
affect the safety or learning environment of others, additional consequences may be assigned by school
personnel. Assigning consequences is the least desired option for Hebrew Public, but may be necessary based
on the severity or repetition of behaviors outlined in the Code of Conduct.

In determining the appropriate consequence, school personnel will take the following steps:

Redirect student behavior, if possible, to de-escalate the student and the exhibited

behavior.

Intervene and Diffuse to minimize disruption and/or potentially dangerous behaviors, resolve conflict,
and minimize the loss of instructional time.

Gather information from students, staff, and others who potentially witnessed behavior(s). (This may
include the use of internal security footage and/or footage or evidence provided to staff through
electronic means.) When potentially dangerous behaviors (Level 5 or 6) are reported, the designated
staff member may begin gathering information by removing students from their designated educational
setting.

Objectively analyze all of the information gathered, while factoring in information such as the student’s
age, the context in which the incident occurred, intent, services received by the student, and any
additional relevant or extenuating circumstances.

Determine the appropriate consequence based on information gathered regarding the reported incident,
as well as previous consequences assigned for similar or repetitive behaviors.

Communicate the findings of the information gathered and inform the student and family of the
assigned consequence. (Please see the appeals process below.)

Definition of Consequences:

Reprimand: A documented verbal warning to students followed up by a parent or guardian notification.
Family Conference: A conference about behavior with an administrator, parent or guardian, and
possibly the student.

Loss of Privilege: Loss of the ability to participate in and/or attend any extracurricular activity/event or
field trip that isn’t academically required/related.

Extracurricular Activity Suspension/Removal: Suspension/removal from extracurriculars, including
rehearsals, contests, and/or performances. In addition to these consequences, students are also subject to
school discipline.
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e Community Repair: An alternative to punitive consequences. The staff may assign the student to repair
harm to the school community through a service-oriented approach.

e Intervention Plan: An intervention plan will be created as a result of an assessment of a student’s
behavioral concerns and/or behavioral patterns. This plan will be created via a multidisciplinary team in
conjunction with the student and the student’s guardian(s). The intervention plan will include
identification of current and previous strengths, specific concerns that impede educational progress,
multi-tiered systems of support and interventions, goals, and progress monitoring.

e Reflection Time: An assignment of 30-45 minutes in a supervised area before or after school or during
lunch or recess period.

e Suspension: A short-term suspension refers to an in-school removal or out-of-school removal of a
student for disciplinary reasons for a period of five or fewer days.

e Long-term Suspension & Expulsion: A long-term suspension refers to the out-of-school removal of a
student from school for disciplinary reasons for a period of more than five days. Expulsion refers to the
removal of a student from school for disciplinary reasons for up to one school year.

OPCS’s disciplinary policies, including our Code of Conduct, will be aligned to and in compliance with
Connecticut General Statutes Section 10-233a though 2330 and will be included in the Student & Family
Handbook distributed to families at the start of each school year. A sample handbook, which includes a Code of
Conduct and other policies have been tailored to the regulatory environment that applies to Hebrew Public’s
New York schools, is attached as Appendix P. All OPCS policies will be reviewed by counsel for alignment
with Connecticut laws and regulations and approved by the OPCS Governing Council prior to formal adoption.
We are committed to honoring the unique policy requirements that pertain to Connecticut’s public schools
(including public charter schools) and look forward to collaborating with CSDE to ensure OPCS’s policies are
fully compliant.

The Handbook outlines schoolwide routines, as well as procedures related to student behavior, tiered
interventions and consequences, and school safety. In looking at the school’s Code of Conduct, parents and
guardians will notice that there is a wide range of potential consequences for certain behaviors. In determining
the proper consequence, school personnel will keep in mind a student’s age and developmental level, the nature
of the incident, the context in which the incident occurred, and any relevant extenuating or exacerbating
circumstances. We will also strive for an understanding of the causes of a student’s behavior, and where
possible take steps to help the student to develop a more appropriate set of behaviors.

OPCS will present to its Governing Council for formal adoption a Code of Conduct that largely resembles the
one outlined below. It will include six levels of violations and a range of potential consequences for these
different levels. Please note that while the list of violations is reasonably comprehensive, it is not exhaustive. In
other words, OPCS will reserve the right to address under this code student misbehavior that is of a level of
seriousness equivalent to those in the code, even where not specifically listed. A disciplinary violation can be
addressed under the school’s Code of Conduct while the student is:

e at school and/or on school grounds
participating in school-sponsored activities
waiting for school transportation
riding on school transportation (for example, the school bus)
riding on public transportation while on the way to or from school or to or from a school-sponsored
activity
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The school may also impose consequences under this Code of Conduct for student behavior that, while
occurring outside of school, is seriously disruptive to the educational process.

Please see definitions above of each infraction.

Excessive noise in the hall or building causing
interruption to the learning of others

Leaving the classroom without permission
Engaging in any behavior that is disruptive to the
orderly process of classroom instruction
Loitering, or occupying an unauthorized place in
the school or on school grounds

Failing to attend class without a valid excuse
Persistent tardiness to school or class (3 or more
incidents per semester)

Use of the school’s network for the purpose of
accessing non-educational materials, such as
games and other inappropriate materials

Posting or distributing unauthorized written
materials on school grounds

e Family Conference

Loss of Privilege

e Extracurricular Activity
Suspension

e Community Repair

Intervention Plan

e Detention

Leaving the school without permission
Plagiarizing, cheating, and/or copying the work
of another student or other source

Initiating or participating in any unacceptable
minor physical actions (horseplay, play-fighting)
Failing to abide by school rules and regulations
not otherwise listed (uniform violations, etc.)
Use of profane, obscene, indecent, immoral, or
offensive language or gestures

Repeated disregard for the instructions or
direction of school personnel, causing
interruption to other students’ participation in
school activities

Unauthorized use or possession of cellular
telephones or other technology devices
Engaging in a pattern of persistent Level 1
behavior

e Family Conference
Loss of Privilege
Extracurricular Activity
Suspension

Community Repair
Intervention Plan
Detention

Suspension

Use of profane, obscene, indecent, lewd,
immoral, or offensive language or gestures
directed at students, staff, or visitors
Disruptive behavior on the school bus

Similar to Level 2 above
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e Fighting—acts of physical contact between two
people with intent to harm, no injuries result

e Profane, obscene, indecent, lewd, and immoral or
seriously offensive language and gestures,
propositions, behavior, or harassment based on
race, color, national origin, sex, gender, sexual
orientation, age, religion, gender identity, gender
expression, or disability

e Forgery—false and fraudulent making or altering
of a document pertaining to student information,
or falsely representing any document on school
letterhead/branding

e Second or more documented act of plagiarizing,
cheating, and/or copying the work of another
student or other source

e Overt display of gang affiliation

e Bullying behavior-unwanted and aggressive
behavior among children in our school that
involves a real or perceived power imbalance.

e Engaging in a pattern of persistent Level 2
behavior

4 e False activation of a fire alarm that does not e Family Conference
cause a school facility to be evacuated or does not Loss of Privilege
cause emergency services to be notified Extracurricular Activity
e Obtaining money, goods, or services through Suspension

means of coercion or intimidation e Community Repair

e Threatening behavior—any written, verbal, or e Intervention Plan
physical action which may cause others to expect e Detention
an immediate physical altercation e Suspension

e Purposeful or malicious destruction of others’ e Long-Term Suspension
property (including school property) up to $100 e Expulsion

e Fighting—physical contact between more than two
people with intent to harm or physical contact
between two people with intent to harm that
results in injury

e Unauthorized control over the physical property
of another or possession (physical control over,
such as contained in clothing, lockers, or bags) of
stolen property that costs less than $150

e Any extreme behavior not otherwise defined in
Groups 1-4 of this Code of Conduct that very
seriously disrupts the educational process

e Initiating or participating in inappropriate
physical contact with school personnel, with no
intent to harm school personnel
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e Possession or use (physical control over, such as
contained in clothing, lockers, or bags) and/or use
of tobacco or nicotine products, e-cigarettes,
vaporizers, matches, or cigarette lighters

5 e Intentional use of force against school staff, Similar to Level #4 above
personnel, and/or visitors which results in harm
or injury

e Engaging in or attempting any illegal behavior
which interferes with the school’s educational
process

e Burglary—knowingly and without authority
entering or remaining in a building or vehicle
with intent to commit a felony or theft therein

e Theft (obtaining or exerting unauthorized control
over) or possession (physical control over,
including in clothing, lockers, or bags) of stolen
property that costs more than $150

e Use of intimidation, credible threats of violence,
coercion, or persistent severe bullying.

e Intimidation is a behavior that prevents or
discourages another student from exercising
his/her right to education

o Aggravated assault-assault with a deadly weapon
or done by a person who conceals his/her identity

e Use or possession of illegal drugs, narcotics,
controlled substances, “look-alikes” of such
substances, or use of any other substance for the
purpose of intoxication in or before school or a
school-related function

e Use of any computer, including social networking
websites, or use of any information technology
device to threaten, stalk, harass, bully, or
otherwise intimidate others

e Vandalism (willful or malicious destruction or
defacing of property) or criminal damage to
property that results in damage exceeding $500

e Inappropriate consensual sexual activity

e Use or possession of alcohol in school or at,
before, or after a school-related function

e Gang activity or overt displays of gang affiliation

6 e Use, possession, and/or concealment of a e Short Term Suspension
firearm/destructive device, deadly weapon, e Long-Term Suspension
dangerous instrument, or other weapons or e Expulsion

“look-alikes” of weapons
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e Arson—knowingly damaging, by means of fire or
explosive, a building and/or the personal property
of others

e Bomb threat—a false indication that a bomb, or
other explosives of any nature, is concealed in a
place that would endanger human life if activated

e Theft (obtaining or exerting unauthorized control
over) or possession (physical control over,
including in clothing, lockers, or bags) of stolen
property that costs more than $1,000

o Robbery—taking personal property in the
possession of another by the use of force or by
threatening the imminent use of force

o Sale, distribution, or intent to sell or distribute
alcohol, illegal drugs, narcotics, controlled
substances, “look-alikes” of such substances,
contraband, or any other substance used for the
purpose of intoxication

e Use or possession of alcohol in school or at,
before, or after a school-related function

e Sex acts that include the use of force

e Battery that causes great harm, is done by a
person who conceals his/her identity, or aiding
and abetting in the commission of such battery

Please note that behavior violations in Level 5 and 6 typically involve serious and potentially illegal incidents of
misbehavior. These violations may result in more severe consequences such as short-term suspension, long-term
suspension, or expulsion. School officials will report student behavior to law enforcement authorities wherever
they are required to do so by law or to maintain the safety and security of the school and its students and staff.

Hebrew Public’s inclusive approach to school culture demands that we
not only embrace the multicultural ethos that permeates our diverse-by-design model, but also strive to limit the
imposition of exclusionary consequences. Nevertheless, when a student’s choices are imperiling the safety of
the learning environment, removal from the classroom setting is occasionally necessitated. These removals are
designed both to preserve the sanctity of the classroom; to afford students not yet meeting grade level
expectations an opportunity to reflect on their choices and consider how they will make better choices upon
reentry; and to allow teachers, administrators, and parents to align on how they will support the student to thrive
when they return. Suspensions are a tool, one among many, and not a solution. The ultimate goal of any
disciplinary consequence, including suspension, is to equip students to make healthier and more constructive
choices so that they and their peers can learn and grow together.

Policies regarding student expulsion and suspension are guided by Connecticut’s Education Laws, including
Connecticut General Statutes Section 10-233ad lawthough 2330 and applicable federal laws such as the
Individuals with Disabilities Education Act and Section 504 of the Rehabilitation Act of 1973. Parents and
scholars will be informed of the Code of Conduct via the Handbook.
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Short-Term and Long -Term Suspension

The Head of School may impose a suspension and shall follow all due process procedures. Before imposing a
suspension, or other, less serious discipline, the Head of School shall provide notice to inform the student of the
charges against him or her. A chance to present the student’s version of events shall also be provided.

Written notice of the decision to impose suspension shall be provided by personal delivery, email, or express
mail delivery within 24 hours at the last known address(es) of the parents or guardian. Where possible,
notification also shall be provided by telephone. Such notice shall provide a description of the incident(s) and
reasons for which suspension imposed.

Expulsion
An expulsion refers to the removal of a student from school for disciplinary reasons for a period of more than
ten days (up to one calendar year).

OPCS will expressly comply with state laws on suspension and expulsion that apply to all public schools, as
outlined in statute and in the state’s Guidelines for In-School and Out-of-School Suspension. This will include
careful evaluation to conclude whether an in-school or out-of-school suspension is most appropriate in each
circumstance, with the understanding that Section 10-233c¢ states suspensions should be in-school (ISS) unless
with respect to any pupil in (1) grades three to twelve, the administration determines during the suspension
hearing that (a) the pupil being suspended poses such a danger to persons or property or such a disruption of the
educational process that the pupil shall be excluded from school during the period of suspension, or (b) an
out-of-school suspension is appropriate for such pupil based on evidence of (i) previous disciplinary problems
that have led to suspensions or expulsion of such pupil, and (ii) efforts by the administration to address such
disciplinary problems through means other than out-of-school suspension or expulsion, including positive
behavioral support strategies, or (2) grades kindergarten to two, the administration (a) determines during the
suspension hearing that an out-of-school suspension is appropriate for such pupil based on evidence that such
pupil's conduct on school grounds is behavior that causes physical harm (b) requires that such pupil receives
services that are trauma-informed and developmentally appropriate and align with any behavioral intervention
plan, individualized education program or Section 504 plan, for such pupil upon such pupil's return to school
immediately following the out-of-school suspension, and (c) considers whether to convene a planning and
placement team meeting for the purposes of conducting an evaluation to determine whether such pupil may
require special education or related services.

Upon determining that a student’s action warrants a possible expulsion, the Head of School shall verbally
inform the student that he or she is being suspended and is being considered for an expulsion and state the
reasons for such actions. The Head of School also shall immediately notify the student’s parent(s) or guardian(s)
in writing. Written notice shall be provided by personal delivery, express mail delivery, or equivalent means
reasonably calculated to assure receipt of such notice within 24 hours of the suspension at the last known
address. Where possible, notification also shall be provided by telephone if the school has been provided with a
contact telephone number for the parent(s) or guardian(s). In addition, prior to imposing the expulsion, the
school shall provide written notice of the hearing to consider the expulsion. Such notice shall comply with state
law (specifically, Connecticut General Statutes 10-233d) and among other things will provide a description of
the incident or incidents that resulted in the referral for an expulsion, the school rules or policies implicated,
and shall indicate the student’s rights and the time, place, and date of hearing. The notification provided shall
be in the dominant language used by the parent(s) or guardian(s) and must be provided at least five business
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days before the hearing. The hearing will be held before the expiration of the suspension and also be held in the
dominant language. At the hearing, the student shall have the right to speak, question witnesses, and present
evidence, and shall otherwise comply with state law (specifically, Connecticut General Statutes 10-233d).. The
hearing will be before the Governing Council or a committee thereof, unless the Council retains a hearing
officer to conduct the hearing.

OPCS will ensure that alternative educational services are provided to a student who has been expelled to help
that child progress in the school’s general curriculum. OPCS will coordinate with Stamford Public Schools for
the provision of an alternative educational opportunity in accordance with the law. Specifically, OPCS will
cooperate with the nexus district in planning the alternative educational opportunity and shall provide
instructional materials to enable the district to provide appropriate instruction to the child through the district’s
expulsion/alternative educational opportunity programs and facilities, consistent with the law. Depending on the
specific circumstances this may be accomplished through online work or through tutoring. Instruction for such
students shall be sufficient to enable the student to make adequate academic progress, and shall provide them
the opportunity to complete the assignments, learn the curriculum and participate in assessments. Instruction
will take place in one of the following locations: the child’s home, a contracted facility (e.g., in the school
district of location), or a suspension room or other room at the School. During any removal for drug or weapon
offenses, additional services shall include strategies designed to prevent such behavior from recurring.
Instruction will be provided by one or more of the following individuals: the student’s teacher(s), aides or
trained volunteers, individuals within a contracted facility, and/or a tutor hired for this purpose.

During every step of the disciplinary process, administrators and staff will be mindful of the circumstances
surrounding each scholar and the incidents, including patterns of behavior that may need to be addressed,
including by requesting an MTSS behavior meeting (or PPT if the student has a documented disability). If at
any time a family requests a MTSS meeting as a result of concerns regarding behavior, the school will be
responsive and will work with the district to initiate the MTSS process. Further, Connecticut State Regulations,
Section 10-76d-7(c), requires each school to promptly refer to the MTSS (or Planning and Placement Team)
those who have been suspended repeatedly or whose behavior, attendance, or progress in school is considered
unsatisfactory.'” For scholars who experience multiple in-school suspensions, a referral must be made to the
PPT team to consider whether evaluations should be conducted to determine the child’s eligibility for special
education. Further, prior to expelling a student with a disability, the school (by itself and through the district)
will work to convene a PPT team meeting. This will occur within ten school days of a decision to change the
placement as required in order to conduct a manifestation determination. If there is a determination the
disability had a direct and substantial relationship to the inappropriate conduct, the school will work with the
district on the next steps which may require a Functional Behavioral Assessment and/or the implementation of a
new behavioral intervention plan.

With respect to the provision of services during removal of a student with a disability, arrangements will be
made between the school and each individual family for the delivery of services, pick-up/delivery of work, and
the making up of any missed assignments and classroom instructional support. All IDEA and Section 504
mandates will be followed for students with disabilities.

Procedural Safeguards and Due Process. Should the school leader recommend that an expulsion is required, a
formal hearing shall be held before the Governing Council or a committee thereof, unless the Council retains a

07 CT.gov. Standards for Educational Opportunities for Students Who Have Been Expelled.
https://portal.ct.gov/sde/publications/standards-for-educational-opportunities-for-students-who-have-been-expelled
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hearing officer to conduct the hearing. The hearing shall comply with state law (specifically, Connecticut
General Statutes 10-233d). Among other things, the following due process requirements shall be observed with
regard to the formal hearing:

e Notification shall be sent to the student’s parents or guardians by certified mail.

e At least 5 business days’ notice of the time and place of the hearing shall be given. A copy of the
expulsion policy, notice that legal counsel may represent the student and hearing procedures shall be
included with the hearing notice. A student may request the rescheduling of the hearing when the
student demonstrates good cause for an extension, provided that the student (or the parent or guardian of
the student) shall have the right to have the expulsion hearing postponed for up to one week to allow
time to obtain representation.

e The hearing shall be held in private unless the student or parent requests a public hearing; however, the
hearing may still be held in private to the extent necessary to protect the privacy rights of other students .

e The hearing notice shall include information concerning the parent's or guardian's and the pupil's legal
rights and concerning legal services provided free of charge or at a reduced rate that are available locally
and how to access such services.

e The student may be represented by counsel or other advocate, at the expense of the parents or guardians,
and may have a parent or guardian attend the hearing.

e The student has the right to testify and present witnesses on his own behalf.

e The student has the right to an advocate and the school must provide a list of qualified advocates.

e A written or audio record shall be kept of the hearing. The student is entitled, at the student’s expense, to
a copy. A copy shall be provided at no cost to a student who is indigent.

e The proceeding shall be held within 10 school days of the initial imposition of the suspension , unless
mutually agreed to by both parties, consistent with the law.

Every regular education student who is subject to a disciplinary suspension or expulsion will be subject to a
review by the Student Support team to determine whether the student is “thought to be eligible” in accordance
with the IDEA at 20 U.S.C. 1415(k)(5). This screening tool ensures that disciplinary action is not imposed on a
student whom the school should have known was in need of an evaluation for a suspected disability before the
prohibited conduct occurred. There are three (3) situations that are legal evidence that the school had knowledge
that the student might have a disability:

1. The parent or guardian has requested an evaluation.
The parent or guardian has expressed concerns in writing to the student’s teacher or school
administration that the student needs special education.

3. The student’s teacher or other school staff told a school leadership member of specific concerns about
the child’s academic or behavior difficulties.

If the school is not deemed to have such knowledge but the parent or guardian requests an evaluation for a
suspected disability after the child is subject to an disciplinary placement, the school must conduct an expedited
evaluation at parental request. However, the student remains subject to discipline during the evaluation. If the
student is found to have a disability, an IEP must be developed. The IEP team must then determine if the
disability had a direct and substantial relationship to the offense. If so, the team needs to reconsider the student’s
discipline in light of the new information.
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If a student already has an IEP or a 504 plan, they are automatically entitled to procedural safeguards extended
to students with disabilities under the IDEA (20 U.S.C. 1415) and Section 504 and its implementing regulations
at 34 C.F.R. Part 104.This, plus the due process protections extended to all students.

If a student with a disability violates the school’s Code of Conduct and is being considered for a suspension or
removal, the school must consider if this is considered to be a “change in placement” and OPCS must ensure all
due process protections and procedural safeguards are provided. We will follow the change in placement
definition in the applicability of procedural safeguards and related protections for children not yet eligible for
special education are being explored or invoked, per IDEA, 20 U.S.C. 1415(k)(5).

Whenever a student with disability would experience a change in placement and a Manifestation Determination
Review (MDR) is required, OPCS will immediately notify the nexus district. The PPT will convene a
Manifestation Determination meeting within 10 days. The parent must be invited to the Manifestation
Determination in writing and provided with a copy of the Procedural Safeguards notice. The purpose of the
Manifestation Determination meeting is to determine two issues:

1. Was the student’s misconduct caused by or directly and substantially related to the student’s disability?
OR
2. Was the student’s misconduct a direct result of the school’s failure to follow the child’s IEP?

If the team answers ‘yes’ to either question, then the student’s behavior is a manifestation of their disability. The
student may not be suspended, expelled or transferred to a remedial disciplinary school as a punishment for
misbehavior. The team must conduct a functional behavioral assessment and create a behavior intervention plan
addressing ways that the school can help a student with the conduct at issue, including evidence-based
interventions that will mitigate disruptive behaviors related to the student's disability and teach replacement
behaviors.. The PPT will develop such plan, and OPCS will be responsible for implementing it. If the student
already has a behavior plan, the plan must be reviewed and modified to address how the school can better assist
the student with the conduct at issue. If the team members come to consensus that the student’s conduct was not
a manifestation of their disability, then the student may be subject to the same consequences as all students. This
decision must be communicated to the parent or guardian in writing via a Notice of Recommended Placement.
If a parent disagrees with the team’s decision that the behavior was not a manifestation of the student’s
disability, or disagrees with the school’s decision to place their child in a 45 day interim alternate placement, the
parent may request a due process hearing to challenge this finding; during the pendency of the hearing, the child
will remain in an alternate setting. If the Hearing Officer agrees with the parent, the student will remain in the
school where the offense was committed unless the parent and the school agree otherwise. During any period of
expulsion or transfer to an alternative placement or remedial disciplinary setting, the student must continue to
receive special education services prescribed by his IEP and a Behavior Plan must be created or revised to
address the offending conduct. The School shall maintain written records of all suspensions and expulsions of
students, including those with a disability including the name of the student, a description of the behavior
engaged in, the disciplinary action taken, and a record of the incident.

Any time a student with an IEP or 504 plan is removed to an alternative or remedial disciplinary setting, the

parent or guardian must be given a Notice of Recommended Placement stating this decision and a copy of
procedural safeguards.
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As stated above, Hebrew Public believes that strong relationships and classroom
community building are essential pillars for a safe and supportive community. We use proactive and reactive
techniques to ensure all students are safe, comfortable and learning and work with staff, students, and families
to take a restorative approach to discipline. We also explicitly teach social-emotional skills through Responsive
Classroom and other practices (see Section 1.3 and 1.4). This allows students the opportunity to reflect on their
actions, have restorative conversations, and repair harm to the school community. Restorative interventions may
be an alternative to punitive consequences or may be assigned in conjunction with a punitive consequence(s).
Many of our restorative practices are detailed above in Section II1.5.a,b, and c.

Examples of Restorative Practices:

e Morning Meeting: A structured gathering where students within a single class come together daily to
greet each other, share, and engage in activities that build trust and connection. It provides a safe space
for open communication, allowing students to express themselves, feel heard, and build a sense of
belonging. This practice aims to foster empathy, mutual respect, and positive relationships within the
classroom community.

e Community Meeting: A large-group gathering that involves an entire grade level or school, designed to
build a sense of unity, address shared concerns, and celebrate successes. It serves as an opportunity for
students and staft to connect beyond their immediate classrooms, fostering a culture of inclusivity,
shared responsibility, and open dialogue. These meetings help strengthen the overall school community
by promoting collective problem-solving and mutual understanding.

e Logical Consequences: An approach that helps students understand the impact of their actions by
encouraging reflection and accountability. When behavior is addressed, the focus is on consequences
that are directly related to the actions, allowing students to take responsibility and actively engage in
repairing any harm caused. This process fosters learning, accountability, and the restoration of
relationships, helping students make amends in a constructive manner.

e Problem-Solving Conferences/Restorative Conversations: A guided discussion that can be
student-to-staff or peer-to-peer, aimed at resolving conflicts and understanding different perspectives
among those involved. Through structured dialogue, participants share their feelings, listen actively, and
work together to find a resolution that repairs relationships and addresses the needs of all parties. This
practice emphasizes empathy, accountability, and collaboration, helping to rebuild trust and promote
positive outcomes for all involved.

6. HumaN RESOURCE PoLICIES

Hebrew Public believes that the quality of the professional
staff determines the quality of education offered in the school. Staff selection shall be based on strong academic
preparation, professional competence, intellectual rigor, emotional maturity, enthusiastic professional attitude,
knowledge of instructional or operational practices, and ability to contribute to the furtherance of OPCS’s
mission and educational goals. Successful candidates for staff positions must demonstrate that they are prepared
and able to support the educational and developmental needs of a diverse student population or the operational
and administrative needs of the school, depending on the particular staff position sought. OPCS’s staft will be
expected to fulfill their individual responsibilities and work effectively in concert with administrators, other
staff members and HP staff. In selecting and hiring teachers, OPCS will comply with state laws regarding
certification and with the requirements of the Every Student Succeeds Act (or its successor laws, if
applicable). All offers of employment are contingent upon the potential employee completing and successful
passing background check requirements that include screens for both criminal history as well as child abuse and
neglect pursuant to Connecticut law.
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Critically important will be the selection of the HOS, and a talented, passionate, and cohesive team of teachers.
The number of teachers and administrators we expect to employ during each year of the initial charter term are
provided in the section I11.6.b. The qualifications that OPCS will expect its founding administrators to possess
are outlined in Section II.3.a (School Leader) as well as in the job descriptions attached as Appendix L.
Additional members of the administrative team will include the Director of Operations and Finance, the
Academic Dean, and the Student Services Coordinator. Among other relevant qualifications, the Academic
Dean will be expected to possess a Master’s Degree in teaching or a related field, a minimum of five years of
instructional experience, and a minimum of two years of experience as an instructional leader. The Student
Services Coordinator will be expected to possess a Master’s Degree in Special Education or a related field, a
minimum of three years of successful teaching experience, and appropriate Connecticut certification. The
Director of Operations, who will be responsible for the development and execution of daily systems and
procedures, will be expected to possess a Bachelor’s degree and 4-6 years of related work experience.

Among the most important attributes, skills and characteristics OPCS will look for in a successful teacher
candidate are the following: (1) Understanding of and commitment to the school’s mission, goals, educational
philosophy and activities; (2) An unwavering belief that all children can achieve excellence; (3) Fulfillment of
all ESEA requirements; (4) Elementary and/or Middle School teaching experience preferred; (5) Bachelor’s
Degree, or higher degree, in Education; (6) Appropriate Connecticut certifications; (7) Bilingual
(English/Hebrew, English/Spanish, English/Haitian Creole) helpful; (8) Demonstrated and successful record of
prior employment in educational environments; (9) Knowledge of and experience with assessments and relevant
technologies; (10) Experience working with diverse populations of students, parents and families; (11)
Experience working with students at-risk of educational failure; (12) Demonstrated success in working in a
team-oriented environment; and (13) Commitment to continuous improvement and learning through
professional development. Additional information is included in the sample teacher job description (Appendix
L).

In general, staff will be provided with ample opportunities for growth through strong professional development
and the use of improvement and remediation plans. Employees are free to terminate their employment with
OPCS at any time, with or without reason. Likewise, OPCS has the right to terminate employment or otherwise
discipline, transfer, or demote employees at any time, with or without cause (provided any such decision is not
for an unlawful reason). Connecticut law does not require OPCS to provide its employees a notice period before
termination. OPCS will consider employees to have voluntarily terminated their employment if they resign, fail
to return after a leave of absence, or fail to report to work or call in for three or more consecutive work days. In
the case of a staff resignation, the employee handbook recommends that all employees file a written notice with
OPCS at least thirty (30) days prior to the date of resignation. OPCS believes that a thirty-day written notice is
beneficial in order to achieve appropriate educational and operational transition. Should an employee terminate
his or her appointment at OPCS by voluntarily discontinuing work during the academic year, OPCS will cease
salary and benefit payments as of the date work was discontinued. Please see Appendix Q for the Sample
Personnel Handbook.

OPCS will maintain a teacher-to-student ratio between 7:4
and 9:6 throughout our initial charter term. Our staffing model is aligned to our mission and vision for a
diverse-by-design school that is inclusive, supports all students and to provide Hebrew language as a course.
Our targeted staff size for each year of the proposed charter term is presented below:
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YR1 YR2 YR3 YR4 YRS
Administrative Staff
Head of School 1 1 1 1 1
Academic Deans 0 1 1 2 2
Director of Operations and Finance 1 1 1 1 1
Student Services Coordinator 0.5 0.5 1 1 1
Total Administrative Staff 2.25 3.25 3.5 4.0 5.0
Instructional Staff
General Education Teachers 6 8 10 12 14
Special Education Teachers 2 2 3 3 3
ML Teachers 1 1 2 2 2
Hebrew Teachers 1 1.5 2 2 3
Teaching Assistants 3 3 3 3 3
Phys Ed 1 1 1 1 1
Music/Art 0 1 1 1 1
Social Worker .5 1 1 1 1
Instructional Staff 9 14 18 20 23
TOTAL Instructional Staff 14.5 18.5 22.0 25.0 28.0
Non-Instructional Staff
Nurse 0.5 0.5 0.5 0.5 .05
Operations Associate 1 1 2 2 2
Custodian 0 0 0 0 0
Security 0 0 0 0 0
Other 0 0 0 0 0
Total Non-Instructional Staff 1.5 1.5 2.5 2.5 2.5
TOTAL STAFF 18.3 23.5 28.5 32.5 35.5
Staff to Student Ratio 7.45 7.83 8.14 8.80 9.63

Please note that custodians and security will be contracted services (if necessary) and are included in the budget
in Appendix K.

The recruitment, development, and retention of
great teachers and leaders are top priorities for OPCS and for Hebrew Public as a network of schools. HP’s
Chief Talent Officer (CTO) will employ a comprehensive strategy that includes extensive advertising and
outreach to top schools of education. HP will ensure that teachers meet applicable certification requirements
under Connecticut state law and, for lead teacher positions, will target professionals with a minimum of three
years of classroom experience. Staff selection will be based on skills outlined in the relevant competencies and
professional standards outlined below and in the teacher job description attached as Appendix L.
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While HP will assist in the recruitment process, the ultimate decision on hiring (and non-renewing/terminating)
teachers and other staff belongs with OPCS.

OPCS will benefit from its support and collaboration with HP’s CTO, Director of Talent Operations, and
Manager of Talent Recruitment. HP has developed a thorough recruitment process to ensure its schools have the
systems, culture, and capacity to cultivate diverse teams of staff and leaders. The CTO has created criteria for
what it means to be a successful teacher at OPCS, and screeners review each candidate through that lens. The
teacher recruitment and hiring process will include the following phases:

e Resume submission, review, and resume screen: HP candidates submit a résumé, and HP screeners
review the resume for basic criteria. Candidates meeting criteria move on to a phone screen. If the
candidate successfully completes the phone screen, they move to the eligible pool. Heads of School can
interview any candidate from the pool. The screening process will comply with all applicable law and
school policy.

e Interviewing: HP’s interview process is designed to help the HOS, in collaboration with the CTO,
determine whether a candidate possesses the necessary skills to be a productive staff member; agrees
with and can work in a manner consistent with the school’s instructional philosophy and culture; and is
prepared and capable of working cooperatively with colleagues, administrators, parents and students.
Candidates will provide a sample lesson and/or portfolio and will teach a demonstration lesson at the
school and be observed and interviewed by the HOS and other HP Network Program team members as
needed.

e Checking References: Consistent with the requirements set forth in Conn. Gen. Stat. § 10-222¢ and
10-232a et seq., OPCS will have an absolute policy of calling references provided by the employee, as
well as contacting former employers.

e Offering Employment: The HOS will offer employment through a job offer letter and a phone call. The
OPCS job offer letter will include at least the following: job title or position offered; salary, benefits and
perks offered; instructions to accept or decline the job offer; and where appropriate, a statement that the
employment will be at-will.

e Criminal History and Child Abuse and Neglect Screening: Before employees can begin working,
they must pass a state-compliant background check that includes screens for both criminal history as
well as child abuse and neglect, as required by law (including Connecticut General Statutes Section
10-232a et seq.

Hebrew Public embraces the concept that PD must be integrated throughout the school day/week. Professional
Development will be a central strategy for developing and retaining effective teachers. OPCS will also include
school-based career pathways that incorporate roles of increasing leadership responsibility for staff, particularly
teachers. In doing so, OPCS will succeed in retaining high-quality staff while building a future leadership
pipeline from within. Please see Section 1.4.d and Appendix N for Professional Development opportunities.

OPCS’s PD model is aligned with the school’s commitment to building teachers as leaders. Through this
process, OPCS teachers have the opportunity to emerge as experts in various areas of instruction: grade-level
experts, subject-specific experts, data experts, or mentor teachers. Teachers identified with instructional
expertise, as well as leadership skills, by school leadership will be offered opportunities to become, for
example, Grade Team Leaders, or Department Chairs. Teacher Leaders will receive an additional stipend in
recognition of the leadership roles they are taking on. These experiences will help to develop internal talent
pipelines and enable teacher-leaders to move on to possible administrative roles in the school in the future.
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Additionally, OPCS recognizes the importance of competitive compensation and benefits in attracting and
retaining top-tier educators. The school offers competitive salary packages, including certification and
"hard-to-staff" increases, along with comprehensive benefits. Regular reviews and adjustments of compensation
structures ensure alignment with industry standards, acknowledging the dedication and contributions of
educators through the SURGE Evaluation and Compensation System—a systematic, coordinated approach to
developing and recognizing excellence in teaching. This is specifically designed to reward teachers who choose
to remain in the classroom to make their impact on student learning. Each teacher’s salary will consist of three
parts: (1) pay based on years of experience 2) pay based on certification status and/or position and (3) pay based
on their performance tier. Please see Appendix O for more detail on hiring policies.

Hebrew Public has also implemented specific strategies with respect to offsetting the challenges of finding
qualified Hebrew teachers, including a partnership with Middlebury College’s Language Schools whereby
Hebrew teachers are selected to enter a Master’s program paid for by one of HP’s philanthropic supporters to
become eligible for certification. We also recruit Hebrew teachers locally and in Israel through the Arbel
Fellowship program that helps us bring native speakers on a three-year working visa. We provide robust
curriculum development that not only focuses on our academic program, but also focuses on bridging cultural
gaps for non-US educators.

Furthermore, OPCS places a strong emphasis on recognizing and appreciating the efforts of its teaching staff.
The implementation of regular recognition programs serves to acknowledge and celebrate the accomplishments
and contributions of teachers, contributing to a positive and supportive work environment. 90% of staff agreed
or strongly agreed to the survey question “I am happy at work™; 85% of staff agreed or strongly agreed to the
question “I would recommend my school as a place to work™; and 81% of staff agreed or strongly agreed to the
survey question “I am given opportunities for growth and professional learning.”

OPCS will implement a comprehensive set of processes, policies,
and strategies to ensure open and fair hiring processes for teachers and staff, with a focus on outreach to a
diverse pool of candidates, including underserved and underrepresented communities. Policies are designed to
ensure that the recruitment process is not only inclusive but also considers the distinct context of the community
in which the school operates, consistent with the law. Inclusive advertising strategies will be a cornerstone, as
OPCS plans to develop and execute a multi-pronged and broad-reading outreach campaign, ensuring visibility
across mainstream and niche platforms. Utilizing social media and community events will be essential as OPCS
works to reach a diverse talent pool. OPCS also endeavors to forge partnerships with local community
organizations and educational institutions to create talent pathways for community members interested in
working at OPCS. Recruitment strategies include employee referrals from existing HP schools; candidate
sourcing; targeted marketing; partnerships with local colleges and universities as well as alternative certification
programs; and leadership development programs. We currently use the following: Edgility Consulting and
Executive Excellence (search firms for senior roles), and post to platforms such as LinkedIn, Indeed, SelectEd,
PARAEP, Zip Recruiter, Handshake, Symplicity, TALMA Facebook, Glassdoor, TFA Beta Connect, Charter
School Jobs, Relay Job Board, Diversity in Education, Chalkbeat, SchoolSpring, K-12 Job Spot, and Idealist.
We plan to post with CTREAP and Teach Connecticut and are considering partnering with local teacher
preparation programs at University of Connecticut, Fairfield University, Quinnipiac University, University of
Bridgeport, Sacred Heart University, and Western Connecticut State. We also partner with Teach for America
(although Stamford is not a focus area for the organization). OPCS plans to leverage its Teaching Assistant
positions as an internal avenue for newer teachers to gain OPCS experience and eventually grow into lead
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teacher positions as the school grows. Targeted recruitment events, both in person and virtual, will be organized
to engage with communities historically underrepresented in the educational workforce. Participation in job
fairs and career expos catering to diverse talent pools will further showcase OPCS's commitment to fostering an
inclusive and equitable work environment.

To address potential bias in hiring, OPCS will mandate ongoing training for hiring committees and
administrators, equipping them with tools to ensure unbiased evaluation of candidates. This comprehensive
approach reflects OPCS's dedication to building a diverse and inclusive staff that reflects the richness of its
community. OPCS will employ inclusive advertising strategies, transparent application procedures, and
structured interview processes with standardized questions to ensure fairness and compliance with legal
regulations. OPCS will also conduct thorough reference checks, and maintain a defined timeline for the
recruitment process. Regular reviews and updates to these policies will be conducted to align with evolving
needs and best practices while reflecting OPCS's unique values and organizational culture.

OPCS will comply with all federal, state and local laws and requirements regarding the hiring of
staff and will not discriminate in hiring, employing, contracting, or retention for reasons of race, sex, age,
religion, disability, sexual orientation or other reasons prohibited by law.

Notwithstanding the racial demographics of Stamford’s student population, the district’s educator workforce is
overwhelmingly white. See the table below for more details on the demographics of the educator workforce in

Stamford.

Stamford Public Schools Teacher Demographics (2023-24)

Staff Student Staff Students
Stamford PS Hebrew Public
Black/African 7.2% 12.8% 36.6% 53.7%
American
Hispanic 12.2% 51.6% 8.5% 11.2%
White 83% 26.1% 41% 26.4%

Recently, Stamford has also struggled to hire minority teachers. '® By contrast, 36% of Hebrew Public’s
teachers identify as Black or African American, a percentage far more reflective of the student population
enrolled at our schools. The diversity of our staff has continued to increase since 2021. Consistent with our
network-wide commitment to providing students with ethnically relevant role models, OPCS will prioritize
recruitment from programs that have track records of attracting and training teachers of color given the school’s
commitment to have truly diverse faculty, staff, leadership, and governing body that reflect the students we
serve, consistent with the law.

Hiring teachers of color has been shown to have positive impacts on outcomes for students of color, and also
has benefits for all students who are being prepared to navigate life after high school as members of a diverse
society. ' At a minimum, the process for recruitment and hiring will be evaluated annually for diversity,

1% Laguarda, 1. (2020, November 15)“Stamford Schools Struggle to Hire Minority Teachers” Stamford Advocate.
https://www.stamfordadvocate.com/local/article/Stamford-schools-struggle-to-hire-minority-15728719.php

19 Edutopia. (2020, June 26). Why Teachers of Color Matter for Students of Color to Succeed.
https://www.edutopia.org/video/why-teachers-color-matter-students-color-succeed; also, Strauss, V. (2020, August 29). Why Black teachers matter to
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including both whether the process leads to a diverse set of candidates as well as for the overall staff
composition, and consistency with the law. HP will remain mindful of the current strategies that lead to strong
outcomes in terms of diversity and data will be tracked.

Hebrew Public’s human resource policies around salaries, benefits, hiring,
personnel contracts, and affirmative action—outlined below and fleshed out in greater detail in the sample
Personnel Handbook attached as Appendix Q—align with our organizational mission, educational philosophy,
proposed student population, and budget.'"

Compensation and Benefits: To ensure that OPCS attracts and retains its high-quality teacher staff, as
reflected in our budget, we will offer competitive compensation, as well as medical and retirement benefits,
commensurate with that of other successful Connecticut charter schools and Stamford and other local public
school districts. Contract renewal and subsequent increases in individual teacher’s compensation will be based
upon performance evaluation (please see I11.6.f for a discussion of the use of student assessment data in the
evaluation process and thus in retention decisions), and best practices in teacher retention. At this stage, we plan
to use SURGE designations (see above). Each teacher’s salary will consist of three parts: (1) pay based on years
of experience 2) pay based on certification status and/or position and (3) pay based on their performance tier.
The budget reflects all aspects of this compensation package. The Teacher and School Leader Incentive
Program grant will also allow us to implement these innovative compensation packages. Additional details
regarding the school’s personnel policies and procedures, including job descriptions for all staff members are
found in Appendices L, O, and Q.

Hiring: OPCS’s hiring process—which includes resume screens, phone screenings, interviews, demo lessons,
reference checks, and background screens for criminal history and child abuse and neglect—is provided above
in Section II1.6.b. OPCS’s Nepotism Policy will provide that the school may hire and retain relatives of
employees but will not do so if it determines that hiring or retaining a relative may or does create problems of
supervision, security, morality, or appearance of or actual conflicts of interest. Relatives of those involved will
not be permitted to work in a direct supervisory or reporting relationship.

Personnel Agreements: An employee’s relationship with OPCS will “at will” and therefore either the
employee or employer may terminate the employment relationship under the policies set forth in the school’s
Personnel Handbook. In the absence of a specific policy, the employment relationship may be terminated by
either party at any time without notice, cause or liability. Employees shall not earn any additional benefits,
rights, or privileges beyond the last day worked. This notice applies to all employees regardless of the date of
hire. However, no person other than the HOS or a designated member of the Governing Council will have the
authority to enter into any agreement for employment with an employee for any specified period and any such
agreement must be in writing.

Affirmative Action/Equal Employment Opportunity: HP is firmly committed to equal employment
opportunity. We do not discriminate in employment opportunities or practices for all qualified persons on the
basis of race, color, religion, creed, sex, gender, sexual orientation, ethnicity, national origin, ancestry, age,

Black and White Kids. The Washington Post.
https://www.washingtonpost.com/education/2020/08/29/why-black-teachers-matter-black-white-kids-book-excerpt/

119 A sample Personnel Handbook, which includes policies have been tailored to the regulatory environment that applies to Hebrew Public’s New
York schools, is attached as Appendix Q. All OPCS policies will be reviewed by counsel for alignment with Connecticut laws and regulations and
approved by the OPCS Governing Council prior to formal adoption. We are committed to honoring the unique policy requirements that pertain to
Connecticut’s public charter schools and look forward to collaborating with CSDE to ensure OPCS’s policies are fully compliant.
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disability (including HIV/AIDS), marital status, military status, citizenship status, predisposing genetic
characteristics, or any other characteristic protected by local, state, or federal law. Employment decisions at
OPCS will be made in a non-discriminatory manner and are based on qualifications, abilities, and merit. This
policy governs all aspects of employment including recruitment, hiring, assignments, training, promotion,
upgrading, demotion, downgrading, transfer, lay-off and termination, compensation, employee benefits,
discipline, and other terms and conditions of employment.

OPCSs approach to evaluating and supporting
administrators is described above in Section I1.2.f. Our approach to administrator evaluation adheres to the core
requirements of the Connecticut (CT) Model Evaluation and Support Plan model for administrator evaluation
(as may be revised from time to time), namely (a) focusing on what matters most; (b) emphasizing growth over
time; (c) leaving room for judgment; and (d) considering implementation at least as much as design.'"!

Hebrew Public believes that all staff members are entitled to a fair, equitable and transparent performance
management process that promotes personal and professional development. The frameworks we have adopted
are developmental in nature, and were designed to support on-going growth, regardless of where an individual
may currently be in their practice. Our approach to educator evaluation is consistent with the core requirements
of the Connecticut (CT) Model Evaluation and Support Plan for teacher evaluation (as may be revised from
time to time), whose design principles include (a) considering multiple, standards-based measures of
performance; (b) promoting both professional judgment and consistency; (c) fostering dialogue about student
learning; (d) encouraging aligned professional development, coaching, and feedback to support teacher growth;
and (e) ensuring feasibility of implementation. In addition, while HP will seek a waiver (to the extent necessary)
in accordance with Conn. Gen. Stat. §10-151b(b)(2) and (d)(2) and Conn. Gen. Stat. §§10-66bb(d), it is
respectfully submitted that the HP evaluation rubric aligns with the CT model plan. Please see Appendix N for
the HP teacher evaluation rubric and Appendix B for the waiver.

Expectations for teacher performance and student achievement are normed on through collaborative efforts
involving school leadership, instructional leaders, and teachers. Clear and concise performance expectations
across three different areas will be communicated to all staff members during summer training, as well as
ongoing through regular professional development sessions and school communication channels. This
collaborative approach ensures that expectations are rooted in the school's mission, vision, and academic goals,
fostering a shared understanding of the standards and benchmarks for excellence.

The evaluation process for teacher performance and accountability for student achievement at OPCS is
comprehensive and transparent, and includes:
1. Self-Evaluation on the rubric.
2. Throughout the academic year, a combination of formal and informal classroom observations occurs to
assess teaching practices continually. These observations are grounded in our Teacher Observation
Rubric that we train leaders and teachers on in the summer prior to the launch of the year and revisit as a
staff multiple times over the course of the year in professional development sessions.
3. Incorporation of student achievement data from both formative and summative assessments. Regular
data analysis sessions, led by the HOS and Academic Deans, are held to evaluate the effectiveness of
instructional strategies on student learning outcomes.

" Connecticut Department of Education. Connecticut Leader and Educator Evaluation and Support Plans 2024.
https://portal.ct.gov/-/media/sde/evaluation-and-support/ctleadereducatorevalsupportplan2024.pdf
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4. A holistic view of educators' contributions to the school community, using our OPCS Professionalism
Survey. This includes collaboration with colleagues, active participation in professional development,
and engagement in school-wide initiatives.

5. On the April evaluation, there will be space for leaders to provide feedback across each of the 3 areas
(Quality of Instruction, Student Growth and Achievement, and OPCS Professionalism Contributions).
Feedback will be relevant, connected to past conversations, observations, and interactions with the
teacher, and will be approximately 3-5 sentences in length.

Please see Appendix N for the HP teacher evaluation rubric and the teacher performance and evaluation
materials.

The HOS will work with their Leadership Team to consider how they want to invest their staff in the evaluation
process and use/personalize as they see fit. Hebrew Public traditionally extends returner offers following our
evaluation process in April.

7. CHILD DAY CARE SERVICES
OPCS does not anticipate providing child day care services.

8. STUDENT HEALTH AND WELFARE

Pursuant to Conn. Gen. Stat. § 10-212, OPCS shall appoint a school nurse of record. This certified nurse will
ensure that the school complies with all state health service requirements including immunization requirements
(Conn. Gen. Stat. § 10-204a), vision and hearing screening (Conn. Gen. Stat. § 10-214), administration of
medications (Conn. Gen. Stat. § 10-212a) and mandatory health assessments (Conn. Gen. Stat. §§ 10-206 and
206a). OPCS will also ensure appropriate members of the administrative team and teaching staff are trained in
CPR and AED utilization, emergency administration of epinephrine for allergies and/or asthma, and routine
administration of medication with a medical form on file.

The school nurse will be responsible for maintaining and safeguarding all health records and medical
equipment. Student enrollment packets will include all required forms, and parents will be required to provide
proof of proper immunizations and health screenings prior to the start of the school year. As needed, OPCS will
work with families to ensure access to medical health providers capable of conducting these screenings in a
timely fashion.

IV. ScHooL VIABILITY
1. BuiLpING OPTIONS

Hebrew Public has engaged with real estate brokers such as Matter
Realty and with multiple community members about facilities options, and is in the process of scouting
potential locations for a facility site in Stamford. Among the criteria we prioritize when vetting buildings are
accessibility for families, safety, suitability for programmatic purposes, outdoor space, and ability for the school
to phase in grade levels on a year-over-year basis. We specifically target buildings that have been used in the
past as schools or have been used for after-school programs. The amount of renovations needed are also a
consideration. The Hebrew Public team will work with our founding Head of School and members of the
Governing Council with expertise in real estate to secure a physical plant suitable for the OPCS rollout. Per the
timeline provided in the Pre-Opening Action Plan outlined below, our plan is to identify, secure, renovate and
outfit the facility prior to the school’s launch in the 202627 school year.
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We would ideally like to locate in central Stamford. We are considering either the West Side, where there are
currently fewer schools, and where the majority of Black and Hispanic students live, or the Downtown area,
where the population is growing and quite diverse. Downtown also borders the West Side. To date, we have
looked at or considered more than a dozen potential sites. We are also considering empty commercial spaces
that could be renovated easily.

Hebrew Public is fully engaged in the process of
looking at a wide range of facilities, and forming partnerships with brokers and real estate developers. We are
ideally seeking a permanent facility that we can grow into but will also look into options that include incubation
sites that the school could occupy until it has secured and developed its permanent home. We are allowing for
programming space of approximately 90-100 square feet per pupil. This means that a suitable building to house
the school would be between 12,000 and 15,000 square feet by Year 1 and about 30,000 square feet by Year 5.
Ideally, the location of the school will be one that draws families from many different neighborhoods to ensure
we secure the diverse student body we desire. The preliminary space plan for Years 1 and 5 include at
minimum:

* Year 1: 2 classrooms for each grade PreK-1 (6 total); 1 special education resource room; 1 art room;
food prep and storage area; 1 gym/auditorium space; 1 faculty room; administrative space (includes
main reception with separate offices for the HOS); conference room; sufficient storage space for
supplies; janitor’s closet; nurse’s office; social worker’s office; bathrooms; IT room; shared office for
Deans.

* Year 5: 2 classrooms for each grade PK-5 (14 total); 2 special education resource rooms; 1 art room; 1
cafeteria with food prep/serving area and storage area; 1 gym/auditorium space; 1 faculty room; admin
space (includes main reception with separate offices of HOS and SPED Coordinator); conference room,
sufficient storage space; janitor’s closet; nurse’s office; social worker’s office; bathrooms; I'T room;
shared office for Deans.

e Compliance with Pre-K requirements for bathrooms and other needs, such as outdoor play areas, in
accordance with the NAEYC Program Standards.'"?

With the Connecticut Charter Schools Association having recently received a CSP State Entities Grant to
support the opening, expansion, and replication of high-quality public charter schools in the state, OPCS intends
to apply for a subgrant that, if received, will support pre-opening expenses associated with ensuring our
physical plant is ready for students and compliant with all applicable building codes.

Hebrew Public has a long history of raising substantial philanthropic support to support its work, including for
the development and launching of new schools. In the unlikely event that the projected CSP grant is not
received, HP will address this in the following ways: (1) Reducing or eliminating early-year CMO fees; (2)
Deploying grant funds from HP's organizational reserves; (3) Raising and deploying Stamford-specific
philanthropy from our national network of funders. See Appendix M for letters of financial support.

2. FINaNcIAL PLAN

OPCS’s pre-opening budget statement detailing estimated start-up activities
that are not reflected in the five-year budget statement is attached as Appendix K. Included are detailed line
descriptions for the pre-opening year, which serves as a narrative.

"2NAEYC. (2024). The 10 NAEYC Program Standards. https://www.naeyc.org/our-work/families/10-naeyc-program-standards#9
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OPCS’s five-year budget statement detailing its estimated financial activity for
the first five years of operation is attached as Appendix K.

. OPCS’s projected cash flow statement for three years of operation is attached as
Appendix K.

Not applicable.

The Head of School (HOS) will oversee the school’s financial management,
supported by the Governance Council Treasurer and Hebrew Public's (HP) CFO. The HOS will work with the
Director of Finance and Operations and an external financial consultant to ensure that financial statements are
prepared in accordance with GAAP. These statements, including financial position, activities, cash flows,
functional expenses, and notes, will be generated annually.

HP’s CFO and the HOS will review financial data, including annual budget, budget vs actuals, balance sheet
and cash flow statement, with the Treasurer and present it to the Finance & Audit Committee before each
Governing Council meeting. The school’s financial data will be accessible through a data dashboard, including
key financial ratios, enrollment information and consolidated financial information, for the Council's ongoing
review.

The Governing Council delegates financial oversight to the Finance Committee, tasked with ensuring accurate
financial reporting. The Committee collaborates with HP's CFO and the financial service provider 4th Sector
Solutions (4SS) to provide oversight during budget creation, monitor monthly budget implementation, and
review necessary revisions. The Finance Committee meets quarterly with HP’s CFO and 4SS to assess financial
health, track enrollment data, and review variances, reporting the results to the Council with any needed
recommendations. The Treasurer may also review monthly bank and credit card reconciliations as part of
financial oversight.

Board of Directors Financial Responsibilities and Oversight

The Board of Directors will, annually, review and approve fiscal policies. It will also hire Head of School for
the school, approve annual budgets, hire auditors and review annual audited financial statements and IRS
information returns (IRS Form 990), review monthly (charter school) reports, and address any specific
requirements of the authorizers. The qualifications and expectations for Board membership are found in Section
I1.2.b. The Treasurer will be the principal financial officer and will ensure this is a strong and correct accounting
of the school’s property and business transactions. The Treasurer will have expertise in finance, accounting,
budgeting, or a related field.

HP Network: Chief Financial Officer Financial Responsibilities:

The CFO will prepare annual budgets, approve expenses in accordance with approved budget, review monthly
budget to actual (forecast) reports, review monthly financial statements, present executive summary of financial
statements to the Governing Council, and manage the finance team. The CFO minimally must hold a bachelor’s
degree in finance or related area, advanced degree preferred, active and extensive work experience in finance.

HP Network: Controller Responsibilities:

HP contracts with an outside consultant (4th Sector Solutions) to provide additional financial services and
controller roles. The consultant also works with the schools. Roles and responsibilities for the controller
include: financial management, bookkeeping, payroll, bank reconciliations, reporting: review reports, create
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quarterly and monthly statements, grants management, audit preparation, and financial compliance. The
Controller must have a BA in finance or finance, with an MBA preferred and at least 10 years experience in
finance in large organizations, managing budgets and grants. Please see Appendix L for the full Scope of
Services provided by the Controller and for the resumes/bios of the consultant firm.

HP Network: Accounts Payable Responsibilities:

Accounts Payable is responsible for effective cash management, process payments, including invoices,
employee expenses, ensuring payments are documented properly, and managing payment systems.

The accounts payable person must have at least three years of experience in accounts payable and preferably
have a bachelor’s degree in accounting or finance.

School: Director of Operations and Finance Responsibilities:

The Director of Operations and Finance works closely with the network team to ensure finances at the school are
in compliance and are effective. Responsibilities include: meeting regularly with the Controller (outside
consultant) and other HP network employees, ensuring schools fiscal policies and procedures are in compliance
with Connecticut law and in line with GAAP, working with the CFO to ensure school budgets are balanced and
in compliance, and overseeing procurement. The OPCS Director of Operations and Finance must have a degree
in business management and/or operations and at least five years of experience running operations and
overseeing finances at a school. They will also hold any licenses or degrees related to operations at the school in
Connecticut, such as a facilities license.

Independent Audit:

The school will hire an independent auditor to perform an annual audit of the financial statements prepared by
management. The Finance & Audit Committee will have the ultimate responsibility to oversee the audit process.
The audit will be performed by the independent auditor in accordance with Generally Accepted Auditing
Standards (GAAS). Upon completion of the audit, the Finance & Audit Committee, the HOS, and HP’s CFO
will meet with the independent auditor to discuss the report and any findings. A corrective action plan will be
implemented by the Finance & Audit Committee to correct any findings by the independent auditor. A copy of
the audit report and the auditor’s Management Letter will be provided to the full Governing Council by
December 31.

. OPCS will ensure compliance with Generally Accepted
Accounting Principles (GAAP) in the following ways.

Checks & Balances: Checks and balances are vital to effective financial management in charter schools,
ensuring accountability and transparency at all levels. The school’s financial statements will be independently
audited each fiscal year, following GAAP standards, and reflecting year-over-year comparisons. These audits
provide assurance that financial operations are compliant and transparent. OPCS’s fiscal policies include robust
internal controls, such as segregation of duties and regular reconciliation of accounts, to safeguard assets and
prevent fraud. The Statement of Financial Activity, categorized by program revenue and cost centers, outlines
financial activities for the reporting period, while the balance sheet offers a snapshot of the school’s financial
health, detailing assets, liabilities, and equity. Regular financial reporting to the board and stakeholders, along
with careful consideration of confidentiality, public disclosure, and appropriate detail, ensures that all parties
have the necessary tools for informed decision-making.
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Financial Policies & Procedures: Please see Appendix J for the proposed Financial Policies and Procedures
(FPP) manual. OPCS will establish and maintain a comprehensive FPP to ensure strong internal controls, fiscal
responsibility, and accountability, in compliance with GAAP and Financial Accounting Standards Board
(FASB) regulations. The internal control framework includes the control environment, accounting system,
control procedures, and the accounting cycle.

The Treasurer, in consultation with HP’s CFO and 4th Sector Solutions (4SS), will develop and update these
FPPs, which will be adopted and implemented by the school. An independent auditor will review the internal
controls and FPPs, with adjustments made based on any identified weaknesses. Once the charter is approved,
the Governing Council will ratify the FPPs. These policies cover financial reporting, annual close, accrual
processing, internal controls, banking, segregation of duties, records retention, and revenue management. HP
ensures robust internal controls to maintain the integrity and accuracy of financial information. Recent updates
to HP’s FPP include enhancements for cloud-based accounting, revised federal purchasing policies, and
increased thresholds for competitive bidding and capitalization.

Financial Reporting: Please see Appendix J for details indicating who performs, supervises, and approves the
accounting activities, as well as a list of reports that are generated.

Financial Statement Preparation: The financial statements will be prepared in accordance with Generally
Accepted Accounting Principles (GAAP) following the recommendations of the Financial Accounting
Standards Board (FASB) No. 117, “Financial Statements of Not-for-Profit Organizations.” Under GAAP,
revenue is classified based on the existence or absence of donor-imposed restrictions. Accordingly, net assets
will be classified as unrestricted, temporarily restricted or permanently restricted.

Internal Financial Reports: School level financial reports will be prepared on a monthly basis. School-level
reports will be shared with CFO, HOS, and Director of Operations presented to the Board at their regularly
recurring meetings. OPCS may use tools such as Quickbooks Online software for bookkeeping and reporting
purposes. While the books and records are maintained by 4SS and FinOptimal, which reports to HP’s CFO, at
all times, HP retains control of OPCS’s books and accounting records. 4SS prepares monthly financial
statements, including Balance Sheet, Budget v. Actual and Cash Flow projections, for the HP CFO, Finance
Committee and HOS, which are reviewed and discussed before being shared with the full Governing Board.

Internal Controls: Internal controls are essential for ensuring financial integrity, accountability, and efficiency.
These controls are designed to safeguard the school’s assets, prevent fraud, and ensure compliance with laws
and regulations. Here is a breakdown of key internal controls:

1. Segregation of Duties: Segregation of duties is outlined in OPCS’s FPP to ensure that no single
individual has control over all aspects of a financial transaction.

2. Authorization and Approval: All financial transactions will require proper authorization before they
are processed. Clear approval guidelines are included in OPCS’s FPP for who can approve purchases,
contracts, payroll, and other expenditures.

3. Budget Monitoring: The Director of Operations with support from the CFO will regularly compare
actual spending to the budget to monitor for any variances. This ensures that the OPCS stays within its
financial limits and can adjust spending as necessary.
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4. Reconciliation of Accounts: Bank accounts, credit card statements, and other financial accounts will be
regularly reconciled to the general ledger. This helps to catch errors, discrepancies, or unauthorized
transactions early.

5. Physical Asset Controls: OPCS will have measures in place to protect physical assets, such as
technology, textbooks, and equipment. This will include conducting regular inventories, securing assets,
and tracking the use of resources.

6. Independent Audits: OPCS’s annual independent audit is a critical component of its internal controls.
Auditors review the school’s financial statements, processes, and internal controls to ensure they comply
with GAAP and identify areas for improvement.

7. Policies and Procedures: Comprehensive FPP will be in place, outlining all financial processes, roles,
and responsibilities. Staff will be trained on these policies, ensuring consistency and compliance.

8. Cash Management: Cash-handling procedures will be in place to ensure proper recording and
safeguarding of cash receipts, minimizing the risk of mismanagement or theft.

9. Access Controls: Only authorized personnel will have access to financial systems, sensitive data, and
assets. This includes using password-protected systems, and limiting access to financial records

By implementing and maintaining these internal controls, OpCS can ensure sound financial management,
accountability, and compliance with both internal policies and external regulations.

OPCS will benefit from a comprehensive financial management
team, supported by both internal staff and external consultants. Hebrew Public (HP) will oversee OPCS’s
finances, with its CFO, Director of Finance, and Accounts Payable Manager working in close collaboration with
4SS, an external charter school financial services provider that serves as HP’s Controller.

Bi-monthly budget meetings with HP’s CFO, OPCS’s Head of School (HOS), and 4SS ensure year-to-date
actuals and end-of-year projections are reviewed, providing the Finance Committee and Governing Council
with the necessary oversight. HP’s CFO and CEO meet quarterly with the Treasurer and Finance Committee to
discuss OLAM'’s long-term financial planning and fiscal health.

At the school level, the Director of Operations and Finance manages procurement and payment processing,
with HP’s finance team assisting in accounts payable and payroll processes. HP’s Managing Director for School
Operations, along with the HOS, supervises the school’s operations team and acts as a liaison to HP’s finance
department.

OPCS may implement automated financial systems like FinOptimal for real-time financial dashboards,
Procurify for streamlined purchasing and inventory tracking, Expensify for expense management, and Bill.com
for improved payment processing. These tools strengthen internal controls and help ensure financial
transparency and efficiency.

3. SELF-EVALUATION AND ACCOUNTABILITY
OPCS will prepare its students academically and personally to reach their full
potential in life. To accomplish this, we have the following objectives:

e Students will be proficient readers, writers, and speakers of the English language.

e Students will demonstrate competency in their understanding and application of mathematical
computation and problem solving.

e Students will become proficient speakers, readers, and writers of Modern Hebrew.
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To achieve these objectives, OPCS has set forth the following goals. These goals are grounded in research
around best practices in education and in the successful practices of the five operational HP schools.

e ESSA accountability: In no year of its charter term will OPCS be identified under Connecticut’s ESSA
Accountability Plan as a school in need of either Comprehensive or Targeted Support and Improvement.

e NWEA MAP:

o Proficiency
= 50% of OPCS students in Grades K—1 will score at or above grade level on the spring
MAP Reading and Math assessments.
= 60% of OPCS students in Grades 2—5 will score at or above grade level on the spring
MAP Reading and Math assessments.
o Growth
= 50% of OPCS students in Grades K—1 will meet or exceed their individual fall-to-spring
growth goals on the MAP Reading and Math assessments.
= 60% of OPCS students in Grades 2—-5 will meet or exceed their individual fall-to-spring
growth goals on the MAP Reading and Math assessments.
e SBAC
o Trending Towards Proficiency

= All students: Each year, 75% of all OPCS students in each grade (4th and 5th) who took
the SBAC ELA and Math assessments in the previous year (the Matched Cohort) will
maintain or increase their previous year’s proficient score (Level 4—Level 4, Level
3—Level 3 or Level 4) or trend toward proficiency from their previous non-proficient
score (Level 2—Level 3 or Level 4, Level 1 —Level 2, Level 3 or Level 4) in the current
year’s SBAC ELA and Math test administrations.

= Subgroups: Each year, 75% of OPCS students in each subgroup (EL, SWD and FRL) will
maintain or increase their previous year’s proficient score or trend towards proficiency
from their previous non-proficient score in the current year’s SBAC ELA and Math test
administrations.

o Proficiency

= All Students: Each year, the aggregate percent of all OPCS students in Grades 3-5, who
scored at least a Level 3 on the SBAC Math and ELA assessments and on the NGSS
Standards Assessment will exceed the aggregate percent of SPS students and CT Students
in Grades 3-5 who scored at least a Level 3.

= Subgroups: Each year, the aggregate percent of all OPCS students within each subgroup
(EL, SWD and FRL), who scored at least a Level 3 on the SBAC Math and ELA exams
will exceed the overall percent in the subgroup across NOPCS and CT who scored at
least a Level 3.

= Grade Level: Each year, the percent of all OPCS students in each grade level, Grade 3-5,
who scored at least a Level 3 on the SBAC Math and ELA assessments, will exceed the
percent of students in each grade level, Grade 3-5, in SPS and CT who scored at least a
Level 3.

e Hebrew Language Achievement: Hebrew proficiency is determined through a variety of formal and
informal metrics. The formal assessments used are the ACTFL Oral Proficiency Interview (OPI) and
STAMP tests. These are benchmarked against the number of years a student has been enrolled in the
school and may differ across grade levels. Students will take OPI in the 3rd and 6th years in which they
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are enrolled at OPCS. The school’s achievement benchmark is that 50% of students who take this exam
in their 3rd year and 6th years in the program meet ACTFL proficiency benchmarks in the speaking
domain. The same achievement benchmarks have been established for students who take the STAMP in
the 5th year they are enrolled.

As outlined throughout this proposal, all
stakeholders—both individual and institutional—will be held accountable to clear performance targets aligned
with both the school’s mission and Connecticut’s priorities around ensuring diversity and reducing racial and
socioeconomic isolation. As a threshold matter, the Governing Council will conduct annual evaluations of (a)
itself, (b) the Head of School, and (c) the charter management organization. Those evaluations will proceed
according to clear rubrics whose goals and targets will be reexamined and revised on an annual basis according
to the school’s progress. All members of the board will participate in the self-evaluation rubric, including
leadership, communication, goals, board membership, committees, meetings, fundraising and governance, that
is aligned to charter school best practices and accountability practices. Results of the self-evaluation will be
used to make decisions. In turn, the Head of School will conduct evaluations of all instructional, operational,
and student service team members, again aligning individual goals to the overarching educational mission of the
school.

At monthly meetings, the Council will review a dashboard that ensures the school is on track to demonstrate
educational progress, advance its mission, and promote equity. Data related to student achievement, discipline,
and enrollment and retention will be disaggregated by subgroups to help support decision making and resource
allocation. The dashboard will align with the State Department of Education’s accountability expectations and
charter school renewal standards. OPCS will also provide at least quarterly written reports to the Board. School
leadership, in concert with HP staff, will populate the dashboard with data for the Governing Council to review
on a rolling basis. The dashboard may include some or all of the following measures:

e Academic Performance
o SBAC Performance
= Disaggregated data by grade, performance level, and student group
= Comparative data measuring performance relative to state, district, and peer schools
o NWEA MAP performance
= National percentile
= % of students hitting individual growth target

e Enrollment & Attendance
o Grade-level enrollment, waiting list, and application numbers
o Disaggregated demographic data (by race, and by SWD/EL/economically disadvantaged status)
both in absolute numbers and compared to SPS
o Mid-year mobility including reasons for withdrawal
o Average daily attendance disaggregated by student group (i.e., SWD, MLs, and students from
economically disadvantaged families)
e Talent
o Current vacancies
o Demographic data
e Student Culture

o Suspension data—both the number of individual students having received suspensions and in the
total number of days—disaggregated by race
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e Financial Performance
o Budget vs. Actual (monthly and year-end projections)
o Cash on hand
e Governing Council
o Composition (disaggregated by race)
o Meeting attendance %

A sample dashboard is attached as Appendix S. The OPCS Governing Council will ultimately be responsible
for determining what metrics are included in its dashboard. The Directors of Instruction and the Head of School
will be responsible for updating the dashboard and presenting it to the board. They will also work with the
school to create action items and ensure accountability for meeting goals on the dashboard.

OPCS will analyze both student and staff data in order to determine the
impact and effectiveness of its programs. The leadership team will review data collected in classroom
walkthroughs and observations, teacher and student surveys, and anecdotal feedback in addition to reviewing
the student data points outlined elsewhere in this application. Examples of how the school responds to this data
include, but are not limited to:

Observations to determine if the program and/or intervention is being implemented with fidelity;
Increasing the amount of coaching and support for teachers and staff;

Analyzing the school’s schedule to look for opportunities to build in additional support;
Increasing professional development opportunities for staff;

Implementing small group or individual student interventions;

Adding supplementary interventions such as behavior plans and goal setting with students; and/or
Implementing schoolwide initiatives such as incentives, competitions, and community meetings

Furthermore, OPCS will utilize multiple data points to understand the social-emotional needs of students. These
data points will typically include classroom surveys and check-ins, student work analysis, academic
performance, attendance, and behavior referrals. Leadership team members review both the schoolwide and
individual student data to look for patterns, trends, and outliers. When a student or family member shares
anecdotal information that raises concern for the student’s wellbeing, this information is documented and shared
confidentially with the appropriate staff members. This information is stored in the student information
platforms to keep a record of the behaviors and to track the progress of any interventions that may be
implemented. The school culture team uses this data to determine the type of support needed. When there is a
concern for individual student social and emotional wellbeing, typically the first step is to initiate a discussion
between the student and teacher to address the concerning behaviors, determine the cause of negative behaviors,
and discuss what can be done to change these behaviors. Teachers work collaboratively with the school culture
team, student, and family to gather input on the frequency and intensity of the level of intervention.

Students with an IEP have documents to track their behavior, which show if there is a pattern (i.e. time of day,

specific subject) to a student's behavior and are helpful when setting up a daily behavioral plan for the student.

Teachers also collect data on contacts with families and the classroom interventions they have tried in order to

show school leaders how a student may need a higher level of support. The Social Worker and Dean of Culture
(when hired) also maintain additional records and reports on students’ behavior and needs.
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OPCS will take a number of
proactive steps to ensure that student learning practices and experiences are shared with the SPS Board of
Education. In communication with both the SPS representative on the Governing Council and our principal
point of contact at the district with respect to the provision of special education services, we will invite district
representatives to observe our classrooms and to attend our cultural programming. School leaders will share
tools, resources, and guidance documents that OPCS uses to ensure students are receiving rigorous,
well-rounded educational opportunities. To the extent that a professional learning opportunity that OPCS offers
our teachers appeals to district officials, we will invite LEA representatives to attend. And, upon request, OPCS
officials will present at SPS Board of Education meetings with respect to best practices we have adopted in any
area of interest.

4. TIMETABLE
OPCS will implement and adhere to the following timeline should our application
be approved. Additional tasks may be added as needed.

Action Timeline Responsibility
Conduct community engagement and outreach in January 2024 & HP, Governing Council
Stamford ongoing (GO)
Identify facility July 2024-

September 2025
Renovate and outfit facility October 2025- HP

August 2025

File for federal 501(c)(3) & Connecticut Tax Exempt
Status

Upon Approval-Until
Rec’d

GC, Legal Counsel, HP

Establish bank checking account Upon Approval Treasurer
Recruit Governing Council members with specific January 2024- GC, HP
expertise valuable to school start-up and November 2024
implementation
Elect GC officers, ratify bylaws, establish committees | At 1st GC meeting GC
and membership
Hold GC Training Summer 2025 & GC, HOS, HP
ongoing
Finalize and execute Management Agreement between | March — June 2025 GC, HP
Governing Council and OPCS
Apply for available public and private grants Ongoing GC, HOS, HP
Recruit and Hire HOS By June 2025 GC, HP
Recruit and Hire Director of Operations By January 2026 GC, HP
Contract with 4th Sector Solutions or similar provider | Winter 2026 GC
for accounting support services
Finalize Employee Benefits package Upon Approval- GC, HP
1/2026
Develop Financial Policies & Procedures Winter 2026 Treasurer, 4th Sector
Solutions, HP
Establish all relevant financial systems, payroll, billing | Winter 2026 Treasurer, 4th Sector

and other disbursements as per FPP

Solutions, HP
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Adapt Personnel and Student & Family Handbooks to
ensure alignment with CT operational requirements

Winter 2026

GC, HP, HOS, Legal
Council

materials

2026

Adapt HP curriculum, as needed, to align with CCS Winter 2025 — Spring | HOS, HP
2026

Recruit and hire founding staff Fall 2025 — Spring HOS
2026

Design and launch school website & other marketing Winter 2025 — Spring | HOS, HP

Solicit applications, conduct student lottery & initiate
student enrollment process

Winter 2025 — Spring
2026

HOS, Director of
Ops/Finance, HP

Finalize evaluation tools for HOS, board, and other
admin, instructional and non-instructional staff

Spring — Summer
2026

HP, GC, HOS

Develop Year 1 PD Plan

Spring — Summer
2026

HP, HOS, School
Leadership, Teachers

Request/Secure Student records from previous schools
(including all IEPs for SWD)

Spring — Summer
2026 (as students are
admitted)

HOS, Staft

Arrange transportation services with SPS and district’s
contracted busing vendor

Spring — Summer
2026

Director of Operations
and Finance

Secure insurance policies and finalize contracts with
other third-party providers

Spring — Summer
2026

Director of Operations
and Finance

Arrange, advertise, and host summer events for Summer 2026 HOS, HP

enrolled families

Send handbook to families Summer 2026 HOS

Professional development/induction weeks Summer 2026 HP, all faculty/staff

The pre-opening plan outlined above reflects key learnings from HP’s successful school launches. Support from
the experienced central office team during the pre-opening period will allow on-the-ground stakeholders to
continue building rapport and credibility with community members, families, and district partners. We
understand that pre-opening efforts will need to proceed concurrently on a multitude of fronts, and our team has
a wealth of relevant experience managing similar projects in a way that allows us to anticipate needs and to
coordinate, manage, track, and execute multiple work streams simultaneously.

S. TRANSPORTATION

In accordance with Conn. Gen. Stat. § 10-66ee, OPCS will work collaboratively with SPS and its contracted
busing vendor (currently First Student) to ensure the provision of transportation services for students who reside
in the district. To the extent that the appeal of our diverse-by-design model results in families from neighboring
districts electing to enroll their children at OPCS, we will work in good faith with the appropriate points of
contact within those LEAs of residence to generate feasible transportation plans for those students. Students
with disabilities often have different eligibility for transportation, including specialized transportation.
Eligibility for such transportation is dictated by each student’s IEP (and/or Section 504 plan). Transportation for
students with disabilities are provided by the nexus district in accordance with all applicable State and Federal
laws.
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APPENDIX I: STATEMENT OF ASSURANCES

Standard Statement of Assurances for Grant Programs

Connecticut State Department of Education

Project Title: Olam Public Charter School

Applicant: Hebrew Public

The Applicant hereby assures the Connecticut State Department of Education that:

A.

B.

The applicant has the necessary legal authority to apply for and receive the proposed grant.

The filing of this application has been authorized by the applicant's governing body, and the
undersigned official has been duly authorized to file this application for and on behalf of said
applicant, and otherwise to act as the authorized representative of the applicant in connection
with this application.

The activities and services for which assistance is sought under this grant will be administered by
or under the supervision and control of the applicant.

The project will be operated in compliance with all applicable state and federal laws and in
compliance with regulations and other policies and administrative directives of the State Board
of Education and the Connecticut State Department of Education.

Grant funds shall not be used to supplant funds normally budgeted by the agency.

Fiscal control and accounting procedures will be used to ensure proper disbursement of all funds
awarded.

The applicant will submit a final project report (within 60 days of the project completion) and
such other reports, as specified, to the Connecticut State Department of Education, including
information relating to the project records and access thereto as the Connecticut State
Department of Education may find necessary.

The Connecticut State Department of Education reserves the exclusive right to use and grant the
right to use and/or publish any part or parts of any summary, abstract, reports, publications,
records and materials resulting from this project and this grant.

If the project achieves the specified objectives, every reasonable effort will be made to continue
the project and/or implement the results after the termination of state/federal funding.

The applicant will protect and save harmless the State Board of Education from financial loss
and expense, including legal fees and costs, if any, arising out of any breach of the duties, in
whole or part, described in the application for the grant.

77



K. At the conclusion of each grant period, the applicant will provide for an independent audit report
acceptable to the grantor in accordance with Sections 7-394a and 7-396a of the C.G.S., and the
applicant shall return to the Connecticut State Department of Education any moneys not
expended in accordance with the approved program/operation budget as determined by the audit.

L.

Nondiscrimination
1) For purposes of this Section, the following terms are defined as follows:

a.

b
C.
d

“Commission” means the Commission on Human Rights and Opportunities;
“Contract” and “contract” means this grant;

“Contractor” and “contractor” means the applicant and any successors or assigns;
“Gender identity or expression” means a person’s gender-related identity, appearance
or behavior, whether or not that gender-related identity, appearance or behavior is
different from that traditionally associated with the person’s physiology or assigned
sex at birth, which gender-related identity can be shown by providing evidence
including, but not limited to, medical history, care or treatment of the gender-related
identity, consistent and uniform assertion of the gender-related identity or any other
evidence that the gender-related identity is sincerely held, part of a person’s core
identity or not being asserted for an improper purpose.

“good faith” means that degree of diligence which a reasonable person would
exercise in the performance of legal duties and obligations;

“good faith efforts” shall include, but not be limited to, those reasonable initial efforts
necessary to comply with statutory or regulatory requirements and additional or
substituted efforts when it is determined that such initial efforts will not be sufficient
to comply with such requirements;

“marital status” means being single, married as recognized by the State of
Connecticut, widowed, separated or divorced;

“mental disability” means one or more mental disorders, as defined in the most recent
edition of the American Psychiatric Association’s "Diagnostic and Statistical Manual
of Mental Disorders", or a record of or regarding a person as having one or more such
disorders;

“minority business enterprise” means any small contractor or supplier of materials
fifty-one percent or more of the capital stock, if any, or assets of which is owned by a
person or persons: (1) who are active in the daily affairs of the enterprise, (2) who
have the power to direct the management and policies of the enterprise, and (3) who
are members of a minority, as such term is defined in subsection (a) of C.G.S. §§ 32-
9n; and

“public works contract” means any agreement between any individual, firm or
corporation and the State or any political subdivision of the State other than a
municipality for construction, rehabilitation, conversion, extension, demolition or
repair of a public building, highway or other changes or improvements in real
property, or which is financed in whole or in part by the State, including, but not
limited to, matching expenditures, grants, loans, insurance or guarantees.
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2)

3)

4)

For purposes of this Section, the terms “Contract” and “contract” do not include a contract
where each contractor is (a) a political subdivision of the state, including, but not limited to, a
municipality, unless the contract is a municipal public works contract or quasi-public agency
project contract, (b) any other state, including but not limited to any federally recognized
Indian tribal governments, as defined in C.G.S. § 1-267, (c) the federal government, (d) a
foreign government, or (e) an agency of a subdivision, state or government described in the
immediately preceding enumerated items (a), (b), (c), or (d).

(a) The Contractor agrees and warrants that in the performance of the Contract such
Contractor will not discriminate or permit discrimination against any person or group of
persons on the grounds of race, color, religious creed, age, marital status, national origin,
ancestry, sex, gender identity or expression, status as a veteran, intellectual disability, mental
disability or physical disability, including, but not limited to, blindness, unless it is shown by
such Contractor that such disability prevents performance of the work involved, in any
manner prohibited by the laws of the United States or of the State of Connecticut; and the
Contractor further agrees to take affirmative action to ensure that applicants with job-related
qualifications are employed and that employees are treated when employed without regard to
their race, color, religious creed, age, marital status, national origin, ancestry, sex, gender
identity or expression, status as a veteran, intellectual disability, mental disability or physical
disability, including, but not limited to, blindness, unless it is shown by the Contractor that
such disability prevents performance of the work involved; (b) the Contractor agrees, in all
solicitations or advertisements for employees placed by or on behalf of the Contractor, to
state that it is an “affirmative action equal opportunity employer” in accordance with
regulations adopted by the Commission; (c) the Contractor agrees to provide each labor
union or representative of workers with which the Contractor has a collective bargaining
Agreement or other contract or understanding and each vendor with which the Contractor has
a contract or understanding, a notice to be provided by the Commission advising the labor
union or workers’ representative of the Contractor's commitments under this section and to
post copies of the notice in conspicuous places available to employees and applicants for
employment; (d) the Contractor agrees to comply with each provision of this Section and
C.G.S. §§ 46a-68e¢ and 46a-68f and with each regulation or relevant order issued by said
Commission pursuant to C.G.S. §§ 46a-56, 46a-68e, 46a-68f and 46a-86; and (e) the
Contractor agrees to provide the Commission on Human Rights and Opportunities with such
information requested by the Commission, and permit access to pertinent books, records and
accounts, concerning the employment practices and procedures of the Contractor as relate to
the provisions of this Section and C.G.S. § 46a-56. If the contract is a public works contract,
municipal public works contract or contract for a quasi-public agency project, the Contractor
agrees and warrants that he or she will make good faith efforts to employ minority business
enterprises as subcontractors and suppliers of materials on such public works or quasi-public
agency projects.

Determination of the Contractor’s good faith efforts shall include, but shall not be limited to,
the following factors: The Contractor's employment and subcontracting policies, patterns and
practices; affirmative advertising, recruitment and training; technical assistance activities and
such other reasonable activities or efforts as the Commission may prescribe that are designed
to ensure the participation of minority business enterprises in public works projects.

79



5)

6)

7)

8)

9)

The Contractor shall develop and maintain adequate documentation, in a manner prescribed
by the Commission, of its good faith efforts.

The Contractor shall include the provisions of subsection (3) of this Section in every
subcontract or purchase order entered into in order to fulfill any obligation of a contract with
the State and in every subcontract entered into in order to fulfill any obligation of a municipal
public works contract for a quasi-public agency project, and such provisions shall be binding
on a subcontractor, vendor or manufacturer unless exempted by regulations or orders of the
Commission. The Contractor shall take such action with respect to any such subcontract or
purchase order as the Commission may direct as a means of enforcing such provisions
including sanctions for noncompliance in accordance with C.G.S. § 46a-56, as amended;
provided if such Contractor becomes involved in, or is threatened with, litigation with a
subcontractor or vendor as a result of such direction by the Commission regarding the State
contract, the Contractor may request the State of Connecticut to enter into any such litigation
or negotiation prior thereto to protect the interests of the State and the State may so enter.
The Contractor agrees to comply with the regulations referred to in this Section as they exist
on the date of this Contract and as they may be adopted or amended from time to time during
the term of this Contract and any amendments thereto.

(a) The Contractor agrees and warrants that in the performance of the Contract such
Contractor will not discriminate or permit discrimination against any person or group of
persons on the grounds of sexual orientation, in any manner prohibited by the laws of the
United States or the State of Connecticut, and that employees are treated when employed
without regard to their sexual orientation; (b) the Contractor agrees to provide each labor
union or representative of workers with which such Contractor has a collective bargaining
Agreement or other contract or understanding and each vendor with which such Contractor
has a contract or understanding, a notice to be provided by the Commission on Human Rights
and Opportunities advising the labor union or workers' representative of the Contractor's
commitments under this section, and to post copies of the notice in conspicuous places
available to employees and applicants for employment; (c) the Contractor agrees to comply
with each provision of this section and with each regulation or relevant order issued by said
Commission pursuant to C.G.S. § 46a-56; and (d) the Contractor agrees to provide the
Commission on Human Rights and Opportunities with such information requested by the
Commission, and permit access to pertinent books, records and accounts, concerning the
employment practices and procedures of the Contractor which relate to the provisions of this
Section and C.G.S. § 46a-56.

The Contractor shall include the provisions of the foregoing paragraph in every subcontract
or purchase order entered into in order to fulfill any obligation of a contract with the State
and such provisions shall be binding on a subcontractor, vendor or manufacturer unless
exempted by regulations or orders of the Commission. The Contractor shall take such action
with respect to any such subcontract or purchase order as the Commission may direct as a
means of enforcing such provisions including sanctions for noncompliance in accordance
with C.G.S. § 46a-56, as amended; provided, if such Contractor becomes involved in, or is
threatened with, litigation with a subcontractor or vendor as a result of such direction by the
Commission regarding a State contract, the Contractor may request the State of Connecticut
to enter into any such litigation or negotiation prior thereto to protect the interests of the State
and the State may so enter.
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10)

Nondiscrimination Certification. Pursuant to subsection (c) of section 4a-60 and
subsection (b) of section 4a-60a of the Connecticut General Statutes, the Contractor, for
itself and its authorized signatory of this Contract, affirms that it understands the
obligations of this section and that it will maintain a policy for the duration of the Contract
to assure that the Contract will be performed in compliance with the nondiscrimination
requirements of such sections. The Contractor and its authorized signatory of this Contract
demonstrate their understanding of this obligation by signing this Statement of Assurances
below.

M. The grant award is subject to approval of the Connecticut State Department of Education

N.

and availability of state or federal funds.

The applicant agrees and warrants that Sections 4-190 to 4-197, inclusive, of the C.G.S.
concerning the Personal Data Act and Sections 10-4-8 to 10-4-10, inclusive, of the
Regulations of Connecticut State Agencies promulgated there under are hereby
incorporated by reference.

I, the undersigned authorized official, hereby certify that these assurances shall be fully
implemented.

Signature of Authorized Official: - s
Name: (fyped) Jonathan Rosenberg

Title: (typed) CEO

Date: 8/20/24
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CHARTER SCHOOL WAIVER REQUEST

Description of Waivers Permitted or Not Permitted:

Charter school applicants may request waivers of certain provisions of the general statutes and regulations
over which the SBE has jurisdiction. Waivers may be granted for any such provisions except for those
relating to collective bargaining (§§ 10-153a—10-153g, 10-1531, 10-153j, 10-153m); teacher certification*;
Chapter 163c of the Connecticut General Statutes (§§ 10-14n — 10-14x); school health and sanitation (§§
10-203 through 10-217g, inclusive); discrimination in public schools (§ 10-15c); and children with
disabilities. To request a waiver, you must specify the section of the law you seek to have waived. (*Teacher
certification may be waived on an individual basis under certain conditions. Please contact the Bureau of
Educator Standards and Certification for further information).

Name of Applicant: Olam Public Charter School
Address: TBD

City and Zip Code: Stamford, CT 06902

Phone and Fax: Phone: 646-896-9478

1. Section of the general statutes or regulations you seek to have waived:

To the extent necessary, Olam Public Charter School seeks a waiver from the Connecticut General Statutes
§10-151b(b)(2) and §§10-66bb(d),which require the use of the Connecticut (CT) Model Evaluation and
Support Plan for teachers and administrators subject to said statutes/evaluation requirements.

2. Describe why you feel that this waiver is necessary to achieve your mission.

The mission of Olam Public Charter School (OPCS) is to prepare its diverse student body for advanced
studies through a rigorous curriculum and the integration of global citizenship competencies, including
instruction in Modern Hebrew. Our network evaluation rubric has been instrumental in the success of our
existing schools, including both student achievement and staff satisfaction and retention, and is aligned to the
research based best practices of the Danielson rubric and it is respectfully submitted that the HP evaluation
rubric aligns with the CT model plan. We have included the rubrics in Appendix N.

3. Describe the desired outcome/rationale (how you expect this waiver to assist in achieving educational
learning objectives described in your plan):

The HP network rubric is part of an overall support and evaluation system that has seen success in our
schools in New York City and Philadelphia, contributing to increased student outcomes and teacher and
leader satisfaction and retention. It is aligned to the Connecticut rubric and to research based best practice
(Danielson). Additionally, it allows for our teacher and leader support, coaching and professional
development to be consistent and comprehensive across all of our schools in the network.

Date of Application: November 4, 2024







CHARTER SCHOOL WAIVER REQUEST
Description of Waivers Permitted or Not Permitted:

Charter school applicants may request waivers of certain provisions of the general statutes and regulations
over which the SBE has jurisdiction. Waivers may be granted for any such provisions except for those
relating to collective bargaining (§§ 10-153a—10-153g, 10-1531, 10-153j, 10-153m); teacher certification®;
Chapter 163c¢ of the Connecticut General Statutes (§§ 10-14n — 10-14x); school health and sanitation (§§
10-203 through 10-217g, inclusive); discrimination in public schools (§ 10-15¢); and children with
disabilities. To request a waiver, you must specify the section of the law you seek to have waived. (*Teacher
certification may be waived on an individual basis under certain conditions. Please contact the Bureau of
Educator Standards and Certification for further information).

Name of Applicant: Olam Public Charter School
Address: TBD

City and Zip Code: Stamford, CT 06902

Phone and Fax: Phone: 646-896-9478

1. Section of the general statutes or regulations you seek to have waived:
Olam Public Charter School seeks a waiver from the statutory enrollment ceiling set forth in Conn. Gen.
10-66bb(c)(1)(A)(1) which prohibits state charter schools from enrolling more than 250 students.

2. Describe why you feel that this waiver is necessary to achieve your mission.

The mission of Olam Public Charter School (OPCS) is to prepare its diverse student body for advanced
studies through a rigorous curriculum and the integration of global citizenship competencies, including
instruction in Modern Hebrew. We intend to open with founding cohorts in grades PreK, K and 1 in the
2026-2027 instructional year and to phase in one additional grade each year until reaching scale as a fully
grown PreK-8 school in the 2033-2034 school year. This slow growth approach, taken by our other network
schools, will ensure successful implementation of our model with fidelity while channeling the necessary
resources towards our students. Based on the track record of our directly operated schools in Brooklyn,
Staten Island and Philadelphia, demonstrated interest and support from stakeholders in the Stamford
community, and that we want to open a PreK-8 school, we anticipate exceeding the 250 student threshold in
Year 4 of our charter term (SY 2029-2030) when we have Grade 4.

3. Describe the desired outcome/rationale (how you expect this waiver to assist in achieving educational
learning objectives described in your plan):

Operating a full PreK-8 continuum with two sections per cohort will both allow OPCS to satisfy the demand
we anticipate for our program and to operate in a programmatically and financially viable fashion. The
enrollment projections provided in this application and built into our budget model will allow our school to
maintain the staffing ratios and to provide the programmatic support needed to ensure successful execution of
our model and fulfillment of our mission.
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Queens Hebrew Public Charter School

JON ROSENBERG
646-217-2212; jon@hebrewpublic.org

Organizational leader with experience in the fields of public education, civil rights, children and
families, racial and economic integration, and criminal justice.

LEADERSHIP EXPERIENCE

Hebrew Public. President & CEO (20 14-present). Hebrew Public is a national network of secular
public charter schools that are racially and economically diverse, and that prepare children from
all backgrounds to become global citizens.
e Chief executive for team of 27 network and 275 school staff.
e Led program redesign effort in early 2019, resulting in new organizational values and a
sharpened focus on teacher development and student support.
e Secured competitive $4.9 million federal Charter Schools Program and $4.2 million federal
Teacher and School Leader Incentive Program grants.
e Grew managed school revenue from $7.6 million in 2013-14 school year to more than $41
million in 2023-24.
e Developed first earned revenue for the network organization and increased it from zero in
2015-16 to $3 million in 2023-24.
