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Connecticut State Board of Education  
Hartford 

 
 
 
To Be Proposed:  
June 11, 2025 
 
 
 
Resolved, That, pursuant to Section 10-223h of the Connecticut General Statutes, the State 
Board of Education adopts and approves the Commissioner’s Network Turnaround Plan for 
Crosby High School in Waterbury, subject to the conditions noted in the Commissioner of 
Education’s June 11, 2025, Executive Summary to the State Board of Education, and directs 
the Commissioner to take the necessary action, including, but not limited to, expending such 
funds as may be necessary to execute and implement the foregoing. 
 
 
 
Approved by a vote of ________, this eleventh day of June, Two Thousand Twenty-Five. 
 
 
 
 
 

Signed: __________________________ 
Charlene M. Russell-Tucker, Secretary      
State Board of Education 
 



 
 

 
 

Connecticut State Board of Education 
Hartford 

 
 
To:  State Board of Education 
 
From  Charlene M. Russell-Tucker, Commissioner of Education 
 
Date:               June 11, 2025  
 
Subject:  Approval of Commissioner’s Network Turnaround Plan: Crosby High School, 

Waterbury 
 

Executive Summary 
 

Introduction 
 
Pursuant to Section (§)10-223h of the Connecticut General Statutes (C.G.S.), the Commissioner’s 
Network provides new resources, increased flexibilities, and greater accountability to improve 
student achievement in some of the state’s lowest-performing schools. The Commissioner’s 
Network represents a commitment between local stakeholders and the Connecticut State 
Department of Education (CSDE) to empower teachers and leaders to implement research-based 
strategies in schools selected by the Commissioner of Education. Schools are accepted into the 
Commissioner’s Network for a minimum of three years, although pursuant to C.G.S. §10-223h, 
the State Board of Education (SBE) may allow schools to continue in the Commissioner’s 
Network for up to two additional years if necessary. While Commissioner’s Network schools 
remain part of their local school districts, the districts and the CSDE secure school-level 
autonomy for the schools in exchange for heightened accountability.   
 
A successful school turnaround requires flexible policy conditions and targeted investments in 
high-yield, research-based strategies. There is a demonstrated need for support, financial and 
otherwise, to fully implement the Turnaround Plan for Crosby High School (CHS) located in 
Waterbury, Connecticut. This will require efforts at the state and local levels to secure conditions 
that are conducive to scalable and sustainable improvement. 
 
Background 
 
On May 17, 2024, the CSDE received an Expression of Interest Form from the Waterbury Public 
Schools (WPS) volunteering CHS for participation in the Commissioner’s Network. On July 3, 
2024, the Commissioner of Education initially selected CHS for possible participation in the 
Commissioner’s Network based on the following factors: (a) the district’s expression of interest; 
and (b) the academic and developmental needs of the school’s students and the capacity of the 
district to address those needs. The school was approved for one year of planning to develop a 
Turnaround Plan. Following the initial selection, CHS and the Waterbury Board of Education 
appointed members to serve on the school’s Turnaround Committee, and the CSDE conducted an 
Operations and Instructional Audit on September 26, 2024. The Turnaround Committee 
subsequently developed the Turnaround Plan for CHS in accordance with C.G.S. §10-223h(d).  
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Commissioner’s Network Turnaround Plan for Crosby High School 
 
CHS, identified as a Category 5 Turnaround School based on the Next Generation 
Accountability System’s Accountability Index, serves 1,453 students in Grades 9 through 12. Of 
those 1,453 students, approximately 83 percent of students are eligible for free or reduced-price 
meals, approximately 23.3 percent are identified as needing special education services, and 22.2 
percent are English Learners/Multilingual Learners (ELs/MLs). Approximately 64.8 percent of 
the students are Hispanic/Latino, 23.7 percent are Black, and 6.2 percent are White.  
 
CHS is committed to improving student achievement by implementing research-based strategies, 
instructional best practices, and targeted interventions that address the diverse needs of its 
students. The school will focus on strengthening professional learning for educators, enhancing 
multi-tiered systems of support (MTSS) for academic and behavioral interventions, and ensuring 
equitable access to rigorous, standards-based instruction. Through participation in the 
Commissioner’s Network, CHS will expand professional development opportunities, refine the 
use of data to drive instructional decisions, implement structured supports to reduce chronic 
absenteeism, and foster a positive school culture. Additionally, CHS will refine its scheduling to 
maximize time for collaborative planning, instructional coaching, and targeted student support, 
ensuring that high-quality teaching practices are effectively implemented and sustained across all 
classrooms. 
 
The following strategic components in the domains of talent, academics, culture and climate, and 
operations address the transformative potential of the CHS Turnaround Plan. Specifically, the 
school, in collaboration with the WPS, will: 
 
Talent: 

• Strengthen recruitment, retention, and mentorship programs to build educator capacity. 
• Implement targeted professional learning that aligns with instructional priorities, fosters 

educator growth, and enhances classroom effectiveness. 
• Establish a structured evaluation and coaching system to improve teacher effectiveness. 

 
Academics: 

• Implement a shared instructional framework with a focus on High-Quality Tier 1 
instruction. 

• Strengthen MTSS for intervention and differentiated learning. 
• Align curriculum and assessment practices with district and state standards to improve 

student proficiency. 
• Expand access to dual enrollment and Advanced Placement courses by increasing student 

participation, strengthening partnerships with higher education institutions, and providing 
targeted support to ensure equitable opportunities for college credit attainment. 

 
Culture and Climate:  

• Develop structured attendance initiatives and behavioral interventions to reduce chronic 
absenteeism. 

• Strengthen student engagement through advisory programs and student leadership 
opportunities. 

• Expand family and community engagement through structured communication and 
partnerships. 



 
 

3 
 

Operations:  
• Modify the school schedule to increase time for professional collaboration and student 

interventions. 
• Improve facility infrastructure to support 21st-century learning and accessibility. 
• Invest in technology and instructional resources to enhance academic programming. 

 
The CSDE shall make a final determination regarding the allocation of funds, following the 
Turnaround Plan’s approval by the SBE. The CSDE Turnaround Office will collaborate with 
district leadership and the Turnaround Committee to prioritize expenditures identified through 
the planning process.   

 
CHS will work to evaluate and repurpose existing funding streams (e.g., local, state, federal, and 
grants) to support the Commissioner’s Network reform efforts and foster long-term 
sustainability. Funding for CHS is contingent upon the availability of funds, the transformative 
potential of the Turnaround Plan, and the size of the school. 
 
Over the course of the school’s participation in the Commissioner’s Network, the Commissioner 
of Education and/or CSDE Turnaround Office will review: (a) school progress relative to the 
implementation of the Turnaround Plan and annual plan amendments; and (b) school 
performance relative to identified goals and leading and lagging performance metrics. CHS will 
participate in periodic monitoring sessions, including school and classroom walkthroughs, 
progress monitoring, the CSDE Turnaround Office NetStat Professional Learning Series, and 
annual school audits. In addition, the CSDE Turnaround Office will provide ongoing support and 
technical assistance to support CHS through site visits and targeted support based on the 
Turnaround Plan.   
 
Recommendation with Conditions 
 
I recommend that the SBE approve the Commissioner’s Network Turnaround Plan for CHS, 
which is subject to the successful completion of the following items: 
 

1. By September 29, 2025, CHS shall commit to specific transformation expectations 
outlined here in the areas of talent, academics, culture and climate, and operations as part 
of participation in the Commissioner’s Network. 
 

2. The Superintendent, on behalf of the CHS’s Turnaround Committee, shall submit plan 
amendments to the CSDE Turnaround Office on an annual basis no later than May, 
following school audits, detailing proposed strategies, budget requests, and 
implementation timelines for the following school year. The Commissioner of Education 
or designee may reconvene CHS’s Turnaround Committee to consider annual plan 
amendments, as appropriate and necessary. If CHS’s Turnaround Committee does not 
enact plan amendments or if the amendments are unlikely to result in sufficient progress 
or adequately address implementation concerns, the Commissioner of Education may 
take appropriate actions to ensure sufficient progress at CHS, including, but not limited 
to, developing a revised Turnaround Plan and/or exercising any and all authority 
prescribed in C.G.S. §10-223h.
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CHS shall comply with all fiscal and programmatic reviews, provide any information 
requested by the CSDE in a timely manner, and report progress against goals and metrics 
in the format and frequency established by the CSDE.  

 
Materials 
 
Please see enclosed: 
 

1. Crosby High School Audit Report resulting from the Operations and Instructional Audit 
conducted on September 26, 2024. 

2. Commissioner’s Network Turnaround Plan developed and agreed to by Crosby High 
School’s Turnaround Committee. 
 
 

 
Prepared by:   

Jennifer Webb, Bureau Chief, Turnaround Office  
  

Reviewed by:   
Dr. Melissa Jenkins, Chief Turnaround Officer  

 
Approved by:   

Dr. Charles Hewes, Deputy Commissioner of     
Academics and Innovation  
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Part I: Introduction 
 
On July 3, 2024, the Commissioner initially selected Crosby High School (CHS) to participate in the 
Commissioner’s Network. Pursuant to C.G.S. § 10-223h(b), the Waterbury Board of Education 
established the Turnaround Committee. On September 26, 2024, the Connecticut State Department of 
Education (CSDE) conducted, in consultation with the board of education, the Crosby High School 
Governance Council, and the Turnaround Committee, an operations and instructional audit of the school 
in accordance with C.G.S. § 10-223h(c). The purpose of this report is to present the findings of the audit. 
 
The audit team would like to express its sincere appreciation to the Crosby High School community 
for its hospitality on the day of the school visit. We appreciate the openness and transparency 
demonstrated by members of the school community. There is a willingness and desire on the part 
of the staff, parents, students, and community partners to improve the school. 
 

Commissioner’s Network Overview 
 
The Commissioner’s Network is a commitment between local stakeholders and the CSDE to 
dramatically improve student achievement in up to 25 schools. To that end, the Commissioner’s 
Network offers new resources and authorities to empower teachers and school leaders to 
implement research-based strategies in schools selected by the Commissioner.  Commissioner’s 
Network schools remain part of their local school districts, but the districts and the CSDE secure 
school-level flexibility and autonomy for the schools in exchange for heightened accountability. 
Schools are accepted into the Commissioner’s Network for a minimum of three years.  Subsection 
(h) of C.G.S. 10-223h establishes that the Connecticut State Board of Education may allow schools 
to continue in the Commissioner’s Network for an additional year, not to exceed two additional 
years, if necessary. At present, 18 Cohort (IX, X, XI, XII, and XIII) schools are participating in the 
Commissioner’s Network. 
 
Commissioner’s Network schools make targeted investments in the following areas: 
 

• Talent: Employ systems and strategies to recruit, hire, develop, evaluate, and retain 
excellent school leaders, teachers, and support staff. 

• Academics: Design and implement a rigorous, aligned, and engaging academic 
program that allows all students to achieve at high levels. 

• Culture and Climate: Foster a positive learning environment that supports high-quality 
teaching and learning and engages families and the community as partners in the 
educational process. 

• Operations: Create systems and processes that promote organizational 
efficiency and effectiveness, including through the use of time and financial 
resources. 

 
As part of the Operations and Instructional Audit, auditors identify school strengths and 
weaknesses in the areas of talent, academics, culture and climate, and operations. Audits are 
conducted by impartial and experienced educators who produce unbiased and objective reports 
supporting school planning and transformation efforts.
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Operations and Instructional Audit Overview 
 
Pursuant to C.G.S. § 10-223h(c), the Operations And Instructional Audit shall determine the 
extent to which the school: 
 

(1) has established a strong family and community connection to the school; 
(2) has a positive school environment, as evidenced by a culture of high expectations and a 

safe and orderly workplace, and has addressed other nonacademic factors that impact 
student achievement, such as students' social, emotional, arts, cultural, recreational and 
health needs; 

(3) has effective leadership, as evidenced by the school principal's performance appraisals, 
track record in improving student achievement, ability to lead turnaround efforts, and 
managerial skills and authority in the areas of scheduling, staff management, curriculum 
implementation and budgeting; 

(4) has effective teachers and support staff, as evidenced by performance evaluations, 
policies to retain staff determined to be effective and who have the ability to be 
successful in the turnaround effort, policies to prevent ineffective teachers from 
transferring to the schools, and job-embedded, ongoing professional development 
informed by the teacher evaluation and support programs that are tied to teacher and 
student needs; 

(5) uses time effectively, as evidenced by the redesign of the school day, week, or year to 
include additional time for student learning and teacher collaboration; 

(6) has a curriculum and instructional program that is based on student needs, is research-
based, rigorous and aligned with state academic content standards, and serves all 
children, including students at every achievement level; and 

(7) uses data to inform decision-making and for continuous improvement, including by 
providing time for collaboration on the use of data. 

 
Operations and Instructional Audit Process and Methodology 
 
The Operations and Instructional Audit involves three phases of data collection and review: 
 

(1) The CSDE obtains and auditors review school artifacts, data, and documentation to gain 
a better understanding of the school’s history and context. The CSDE collaborates with 
school and district leaders to administer a teacher survey. 

(2) The auditors conduct a school site visit to observe school systems and classrooms and 
meet with members of the school community. During the site visit, auditors conduct 
interviews and focus groups with a representative set of school and community 
stakeholders, including school and district administrators, staff, students, family 
members, community partners, and members of the School Governance Council and 
Turnaround Committee. 

(3) The auditors synthesize and use all available data to generate the Operations and 
Instructional Audit Report, identifying strengths and growth areas around talent, 
academics, culture and climate, and operations. 

 

Please note that while this Operations and Instructional Audit Report identifies areas for 
improvement, it does not prescribe interventions or offer recommendations. The Turnaround 
Committee is responsible for developing a Turnaround Plan that addresses the deficiencies 
identified in the audit. 
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Part II: School Information 
 
CHS in Waterbury serves Grades 9-12 and has 1,435 students. Approximately 23 percent of the 
students are Black; 65 percent are Hispanic/Latino; 24 percent of the students receive special 
education services; and 21 percent are English Learners/Multilingual Learners (ELs/MLs). Eighty 
percent of the students in the school are eligible for free or reduced-price meals. CHS is currently 
classified as a Category Five Focus School for English language arts (ELA), mathematics, and 
science. The Accountability Index of 51.2 is below the state average of 69.3 and the district 
average of 59.2. The current principal is in his fourth year at CHS, having previously served as an 
assistant principal and social studies teacher within the district.  
 

School Data Profile 
 
The following chart provides a summary of CHS’s current and historic data, including 
information about student enrollment and demographics, personnel, school climate, 
school performance, and student academic achievement.  
 

Enrollment Data (Current Year):  
Grades 9-12 5-YR Enrollment Trend +20% 
Student Enrollment: 1435 Mobility Rate: 7.02 
Personnel Data (Current Year): 
# of Administrators 4 # of Psychologists 1 
# of Teachers 96 # of Social Workers 2 
# of Support Staff 13 3-Year Teacher Retention 

Rate 
*92% 

School Day Per Year (Current Year): 
Total # of Student Days Per Year: 181 Instructional Minutes/Day: 345 
Total # of Teacher Days Per Year: 184 Extended Day Program No 
Student Demographic Breakdown (Current Year): 
% Black: 23.29 % Male: 818 
% Hispanic/Latino: 65.35 % Female: 653 
% White: 5.99 % ELs/MLs: 21.12 
% Other: 5.36 % Special Education: 22.9 
% Eligible F/R Meals: 80.19     
School Climate Data: 2018-2019 2021-2022 2022-2023 2023-2024  
Student Attendance Rate 90.3% 84.7% 86% 87.4% 
% Chronic Absenteeism 
Rate 

32.07% 59.85% 45.44% 43.8% 

Total # ISS/OSS/Expulsions 64 1299 1666 601 
Teacher Attendance Rate 90.45% 89.85% 88.51% 90.32% 
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Next Generation Accountability 
System: 2018-19 2021-22 2022-23 2023-24  

Next Generation Accountability 
Index 53.1 50.9 51.2 52.4 

SAT Grade 11 (HS only): 2018-19 2021-22 2022-23 2023-24  
Percent meeting or exceeding 
achievement level - ELA 24.9 24.2 24.2 35.0 

Percent meeting or exceeding 
achievement level - Math 5.9 9.7 9.7 15.4 

On-Track to High School 
Graduation 2020-21 2021-22 2022-23 2023-24 

Percent of 9th graders earning at 
least five full-year credits in the 
year 

61.8 84.7 73.6 79.4 

Graduation Rate (HS only): 2019-20 2020-21 2021-22 2022-23 

4-year Graduation Rate 89.8 88.1 83.1 85.1 
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Part III: Operations and Instructional  
Audit Findings 

 
Part III of the Operations And Instructional Audit  Report provides a summative analysis of audit findings in 
the areas of talent, academics, culture and climate, and operations. Rating categories are determined by 
the preponderance of evidence as highlighted in the Turnaround Rubric. 
 

 
Summary of Growth Areas: 
 
Hiring, Recruitment and Retention: 
 
CHS has a three-year teacher retention rate of 92 percent. School leadership expressed satisfaction with 
the teacher retention but also emphasized the need to fill vacancies with qualified staff. CHS has 117 
staff members, including a leadership team consisting of a principal and three assistant principals. The 
staff consists of 96 certified teachers; four guidance counselors; two social workers, one school 
psychologist; one attendance counselor; eleven paraprofessionals; four behavior technicians; one parent 
liaison; and one school resource officer. Eighty-one percent of teachers surveyed responded favorably to 
the statement: “I am professionally respected and supported by the school leadership team.”  
 
District leadership shared that they prioritize efforts to recruit and hire educators for low performing 
schools. School leadership reports that systems and strategies are in place to recruit and identify 
educators, including highway billboards, attending career fairs, social media groups managed by the 
talent office, hiring from within the school community, establishing “grow-your-own” school-based hiring 
initiatives, and posting recruitment notices on ParentSquare. 
 
Currently, CHS has nine vacancies in the areas of mathematics, science, special education, physical 
education, world language and allied health. As a result, students are being taught by long-term 
substitute teachers, and other teachers are taking on additional classes to cover these gaps. Class sizes 
were a recurring concern in both administration and teacher focus groups. The administration reports that 
large class sizes heavily impact staff. Teacher focus group participants echoed these concerns, noting 
that overcrowded classes hinder their ability to provide high-quality, individualized attention, adequately 
address the diverse needs of special population students, manage classroom behavior, and effectively 
promote student engagement. 

Talent 
Indicator: 1 2 3 4 
1.1 Hiring, Recruitment and Retention  X   
1.2 Evaluation and Coaching Systems  X   
1.3 Professional Learning Plan  X   
1.4 Leadership   X  
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Evaluation and Coaching Systems: 
 
CHS has initiated the development of a performance management, feedback, and accountability process 
but it is not yet fully comprehensive. Currently, one staff member serves as an instructional coach, and 
staff praised the personalized support and collaborative culture this individual fosters. However, 
concerns about the evaluation system persist. Some focus group members expressed uncertainty about 
who their evaluator is, or whether they even have one. One participant reflected, “Last year, no one came 
into my room.” While there are central office content supervisors and school-based department chairs, 
the support they provide appears inconsistent. One participant shared, “Our social studies supervisor is 
fantastic; she always checks in.” In contrast, another participant expressed frustration, stating, “The 
district supervisors do not understand the population. Everything is last minute, and you don't get real 
answers. It has been very frustrating.” 
 
While 81 percent of teachers agree with the statement “Administrators provide regular and actionable 
feedback to staff,” focus group participants expressed concerns about the feedback process. 
Administration reports that they conduct weekly walkthroughs and provide feedback, either verbally or via 
email, yet one teacher in the focus group mentioned, “I do not receive any feedback from administration.” 
Other teachers agreed, noting that the evaluation and coaching system needs improvement. School 
administration acknowledges a lack of consistent follow up on the feedback provided. As one leadership 
focus group member stated, “Sometimes we do not go the full mile in terms of following up on feedback.”  
 
Professional Learning Plan: 
 
The quality and responsiveness of professional learning opportunities at CHS vary. Teacher survey results 
indicate that 63 percent of staff agree with the statement, “The professional development I receive has 
improved my instructional practice and allowed me to better meet the needs of my students.” Scheduled 
protocols exist for district-driven, full-day professional learning planned by district content supervisors, 
but half-day sessions, facilitated by school-level leaders, are infrequent. Teachers have expressed mixed 
reviews about the current professional learning structure, with some indicating that it does not meet their 
needs. It was reported that professional learning is not always targeted or job-embedded. Many 
expressed a desire for better professional development. Teacher focus group participants unanimously 
raised concerns about the timeliness and adequacy of professional development, specifically citing the 
recent rollout of the new ELA curriculum, which came with minimal training. Teachers also reported 
challenges with implementing the mathematics curriculum due to insufficient training on accessing 
online materials. Additionally, teacher collaboration time is limited, often due to scheduling conflicts or 
the need for class coverage, making co-planning difficult, even for co-teachers. 
 
Leadership: 
 
CHS has a mission, vision, core expectations, performance expectations, and learning expectations. 
Leadership has taken steps towards engaging in continuous improvement, and the strategic direction is 
well communicated. Ninety-one percent of teachers responded favorably to the statement, “School 
leadership effectively communicates a clear mission, vision, and set of schoolwide priorities.” CHS has a 
functional administrative team that consists of a principal and three assistant principals. The school’s 
administration team is assigned alphabetically, and they have one vice principal dedicated to the Early 
College High School Program. Teacher survey results indicate strong confidence in school leadership, 
with some teachers commenting, “Crosby has a strong school leadership.” District leadership describes 
the principal as a “highly effective leader, looking to grow, and eager for feedback for improvement.” One 
teacher focus group member shared, “As a new teacher this year, the leadership team made me feel 
welcomed, supported, and responded to my needs.”  
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Parent survey results also reflect positive perceptions of leadership, with 86 percent agreeing that the 
school principal is approachable and supportive, and 91 percent agreeing that school leadership regularly 
communicates with families about the school's mission and improvement goals. Teacher and student 
focus group participants also noted that student engagement initiatives, such as the Yondr pouches, have 
been implemented with fidelity. Parent focus group members reported a “sense of urgency” in improving 
the school. Additionally, one student focus group participant reported that the principal has drastically 
changed the school, making them feel safe and supported. Several student focus group participants 
shared that this year, the principal initiated a “principal's roundtable group” where students can meet 
with school leadership, provide feedback, and become key stakeholders in decision-making processes 
that support school improvement at CHS. 
 

 
Summary of Growth Areas: 
 
Curriculum and Academic Programing: 
 
In 2023-24, the School Performance Indices (SPI) for ELA, mathematics, and science are significantly 
below state averages. Over the past three years, the ELA SPI has been declining and now stands at 38.5, 
which is 25.4 points below the state average. The mathematics SPI is at 33.2, trailing the state average by 
27 points. Meanwhile, the Science Performance Index for all students is 37.1, well below the state average 
of 61.8. 
 
CHS’s 2023-24 Scholastic Aptitude Test (SAT) performance was well below the state average, as 
illustrated in the table below: 
 

Percent at 
Level 3 or 4 

State 
Average 

District 
Average 

Crosby High School  Difference between State and 
School Averages 

ELA 54.8 26.4 21.4 -33.4 
Math 29.5 8.5 7.3 -22.2 

Academics 

Indicator: 1 2 3 4 

2.1 Curriculum and Academic Programming  X   

2.2 Instructional Framework X    

2.3 Differentiation and Supports for Diverse Learners X    

2.4 Assessment Practices and Data Use  X   
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The College and Career Readiness Course Taking rate is drastically increasing, with CHS surpassing the 
state rate. This is defined as the percentage of 11th and 12th graders taking two courses in at least one of 
the following during high school: Advanced Placement, International Baccalaureate, dual enrollment, or 
Career and Technical Education (CTE) courses in one of seventeen categories; or workplace experience 
courses in any area. The current rate at CHS is 90.4. 
 
 
 
 
 
 
  
 
 
 
 
 
Although school leadership reports that curriculum pacing guides are in place for most content areas, 
some courses still lack a curriculum, and technical support from district-level content area supervisors is 
needed to monitor instruction and ensure the proper implementation of curricula at CHS. Teacher survey 
data shows that 72 percent of the staff agree with the statement, “The school has curricula for all grade 
levels and content areas aligned to the current content standards,” indicating partial alignment with 
proficiency expectations. Parent feedback similarly reflects moderate satisfaction, with 78 percent 
agreeing that “My child is being challenged appropriately in their schoolwork,” and 78 percent agreeing 
that “the school prepares students for the next grade level.”  
 
While district and school leadership reports efforts to invest in curricular resources aligned with 
standards, only 40 percent of classrooms observed showed evidence of grade-level tasks that were 
focused, rigorous, and coherent. Teacher focus groups highlighted challenges in curriculum 
implementation, especially with the recently adopted ELA and mathematics curricula. Teachers cited the 
late arrival of materials and insufficient professional development as significant obstacles. Additionally, 
teachers pointed out that curricula for courses like technology, world languages, and physical education 
lack comprehensive curriculum documentation. 
 
The structure of block scheduling was mentioned as a challenge by both teachers and school leaders. 
Some teachers reported struggling to keep students engaged during extended class periods, with 
students often becoming “bored.” Another concern associated with block scheduling is the impact of 
absenteeism. Teachers noted that when a student misses a day of class, they miss more of the 
curriculum then they would with a traditional schedule. School leadership focus group participants 
acknowledged that “Teachers may not know how to teach in a block.” Therefore, teachers need more 
support to ensure that the extended time afforded by block scheduling is leveraged effectively so that 
students remain cognitively, behaviorally, and emotionally engaged. During classroom observations, 
about 30 percent of classrooms showed students distracted or not participating in the lesson. Although 
69 percent of teachers agree that “students are engaged in their classes,” the data suggests a need for 
more effective instructional practices that promote active learning. Notably, 89 percent of teachers report 
having high expectations for their students, believing they can achieve grade-level standards. While 
school leadership reports monitoring instructional practices and curriculum implementation through 
weekly walkthroughs, teachers reported a lack of instructional guidance from administration.  
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Early College High School (ECHS) Program 
 
The Early College High School (ECHS) program at Crosby High School allows students to earn an 
associate degree (or up to 60 credits) in fields such as accounting, criminal justice, early childhood 
education, legal studies, management, or marketing while completing their high school diploma. 
Waterbury students can attend college classes taught by a Post-credentialed Waterbury Public Schools 
(WPS) instructor at CHS, complete online coursework at the school, or attend college classes at Post 
University at no cost. 
 
The family focus group and survey comments praised the ECHS program, noting that it is designed to 
“challenge students” and helps overcome financial barriers to attending college. Currently, 151 students 
are enrolled in the program. The administration reports that the ECHS program is promoted through: 
social media; the school’s website; Parent Square; school counselors throughout WPS; meetings with 8th 
graders from local schools; and orientation/open house events in the fall. A link to the ECHS application is 
available on CHS’s school homepage. 
 
According to school leadership, the selection criteria include: a short-written response related to the 
District’s Portrait of a Graduate; teacher references; entrance interviews for students and families; 
academic records; standardized test scores; attendance records; and behavior records. District 
administration describes ECHS as “the bright and shining star of Crosby” and emphasizes the importance 
of maintaining high expectations for the program. The ECHS program has its own administrator who helps 
provide students with necessary academic and social-emotional supports. 
 
Instructional Framework: 
 
Fifty-nine percent of teachers agree that “instructional quality and academic rigor are consistently high at 
this school” while 78 percent believe that “teachers engage students in higher-order thinking and push 
them toward content mastery.” Focus group interviews with district leadership, school leadership, and 
teachers unanimously identified key components of the vision for instruction at CHS: learning targets, 
success criteria, collaboration, do-now’s, and student engagement. Additional efforts are necessary to 
ensure that teachers implement high-quality instruction with fidelity, ensuring consistency and 
effectiveness across classrooms and that the instructional framework demonstrates a solid alignment 
with curriculum standards and best practices.  
 
Although the district has engaged with Cormier Consulting to establish structured approaches to teaching 
and learning, there remains a lack of coherence and consistency in implementing rigorous learning 
experiences that challenge students to think critically, solve complex problems, and apply their 
knowledge meaningfully.  Teachers are open to new approaches, but significant instructional weaknesses 
persist, particularly for differentiation, support for ELs/MLs, and fostering cognitive engagement. 
 
These observations align with the audit team’s findings, which noted inconsistencies in teacher 
effectiveness, a low level of rigor in instructional delivery, and a predominance of teacher-centered 
lessons. The audit team observed 30 randomly selected classrooms across various grade levels and 
content areas. The quality of instruction varied, often characterized by minimal cognitive engagement, low 
rigor, limited differentiation, and insufficient academic discourse. 
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Student focus group participants report  “Some teachers don’t really do their job the way they’re 
supposed to; they don’t teach; they just give you worksheets,” highlighting a lack of consistent high-
quality instruction. Although 89 percent of teachers report planning for student discourse during lessons 
and 81 percent utilize small group instruction, student feedback indicates variability in the 
implementation of these strategies. On the audit day, of the 30 classrooms observed, 23 percent 
demonstrated well-structured lessons, and 26 percent had students engaged in rigorously designed 
tasks. 
 
Instructional practices that promote student engagement and deeper learning are in place. The 
instructional framework emphasizes posting learning targets and success criteria, utilizing a “Do Now” to 
activate learning, and incorporating higher-order thinking questions. However, audit day observations 
revealed that only 40 percent of classes displayed learning targets and only 20 percent included higher-
order thinking questions. Students had limited opportunities to take charge of their learning and engage in 
activities that allow them to construct new meaning. 
 
CHS is actively collaborating with an external consultant to ensure consistency in the instructional 
framework across classrooms. Leadership acknowledges that student engagement varies significantly 
between classrooms; however, there has been noticeable improvement this year largely due to the 
reduction of cellphone distractions with the introduction of Yondr pouches. The principal also 
emphasized the need to foster a culture of academic rigor. Despite these challenges, student focus 
groups have expressed that they believe some teachers are passionate and successfully convey that 
enthusiasm to their students. 
 
In 2022-23, the On-Track to High School Graduation rate dropped by 7.1 percentage points to 73.6 
percent. This figure represents the proportion of 9th graders who earned at least five full-year credits 
during the academic year. 
 

 
 

The percentage of students demonstrating postsecondary readiness rose from 11.0 percent in 2021-22 to 
16.6 percent in 2022-23. However, CHS remains well below the state average of 44.3 percent.  
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In 2022-23, the Four-Year Graduation Rate fell by 3 percentage points to 85.1 percent, down from the 
2020-21 rate. This rate is also notably below the state average of 88.4 percent. 
 

 
 

The College Entrance rate has declined since 2020-21, dropping by 3 percentage points in 2021-22 to 35.5 
percent. This figure represents the percentage of graduates who enrolled in a two or four-year 
postsecondary institution within the first year after high school graduation. 
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Differentiation and Supports for Diverse Learners: 
 
Thirty-seven percent of teachers feel the school adequately supports its special education and EL/ML 
students while 46 percent disagree. CHS is currently designated as a Category 4 Focus School for high 
needs ELA and Math Performance Indices. Survey results highlight significant concerns about the 
school’s capability to meet the needs of its diverse learners. Moreover, only 41 percent of teachers feel 
supported in providing linguistic and academic assistance to EL/ML students, underscoring the necessity 
for more professional development and resources to fully implement scaffolding for language and content 
development. There is limited evidence of such scaffolds or supports being applied in classrooms to aid 
EL/ML students in both language and content acquisition. 
 
The instructional practices at CHS currently lack sufficient support for all learners. Teachers report 
challenges in incorporating inclusive and differentiated strategies to address diverse needs and learning 
styles. Although a co-teaching model exists, opportunities to implement it effectively are limited. 
Supporting EL/ML students continues to be a challenge, as audit day observations revealed few teachers 
employing strategies to meet the linguistic or cultural needs of students. School leadership 
acknowledges that supporting EL/ML learners has not been a primary focus. Teachers also reported being 
unable to scaffold instruction for EL/ML learners due to insufficient professional development. 
 
Parent feedback was more positive, with 87 percent agreeing that “the school supports my child’s 
learning and academic growth,” and 70 percent believing that “the school effectively addresses their 
child’s individual learning needs.” While 73 percent of parents felt the school provides adequate 
academic support for struggling students, teacher focus group participants indicated that special 
education requires more attention and support. Specifically, they noted a need for more teachers for co-
taught classes, smaller class sizes, and increased teacher collaboration time. Parent focus group 
members also expressed a desire for more resources for special education and EL/ML learners. 
 
Crosby High School’s Average Percentage of Target Achieved on LAS Links in 2023-24 is below state 
averages as shown in the table below: 
 

Average Percent of 
Target Achieved 

State Average Crosby High School Difference between 
State and School 

Averages 
Literacy 58.9% 41.4% 14.5 
Oral 55.2% 44.2% 11 

 
The table below highlights the performance gaps between students with disabilities and EL/ML learners 
on the 2023-24 SAT: 
 

 Crosby ELA Scale 
Score 

State ELA Score 
Average 

Crosby Math 
Scale Score 

State Math Score 
Average 

Students with 
Disabilities 346 399 318 379 

Non-Students 
with Disabilities 414 505 387 485 

English Learners 327 332 336 356 
Non-English 
Learners 420 503 385 480 
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The Six-Year High Needs Graduation Rate, representing the percentage of first-time 9th graders who 
graduate within six years, increased to 94.0 percent in 2020-21. Crosby High School now exceeds both 
district and state rates. 
 
 

 

 

 

 

 

 

 

Assessment Practices and Data Use: 
 
CHS faces significant challenges in assessment practices and data use. Survey results reveal that 63 
percent of teachers agree the school has a comprehensive assessment system to measure student 
progress, identify necessary interventions, and provide data to inform instruction. Additionally, 63 percent 
agree that assessment data and checks for understanding are used to differentiate instruction. Audit day 
classroom observations showed teachers monitoring student understanding through whole group check-
ins or questioning. For example, 10 percent of classrooms observed used strategies such as exit tickets, 
concept maps, think-pair-share, and peer teaching to check for understanding. However, there is little 
evidence of a schoolwide vertical data team, and it is evident that the current Multi-Tiered Systems of 
Support (MTSS) framework is not effective.  
 
While some district-level assessments, such as mid-terms and finals, are in place, teachers describe 
these exams as low-level, often relying on matching and multiple-choice questions. They also report 
receiving these assessments shortly before the test date, limiting their ability to adequately prepare 
students. District interim assessments, although aligned to the SAT, are seen as disconnected from day-
to-day classroom content and not perceived as meaningful by teachers or students. 
 
The published District Assessment Calendar ensures all staff are aware of critical dates. While 78 percent 
of parents feel the feedback they receive on their child’s academic progress is timely and effective and 86 
percent report having adequate access to their child's assessment data, there are acknowledged  
inconsistencies in the alignment of assessments with classroom instruction. Both teachers and school 
leadership recognize the need for more effective assessment practices. 
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Indicator: 1 2 3 4 
3.1 School Environment   X  
3.2 Attendance  X   
3.3 Behavior Management  X   
3.4 Equitable Partnerships with Stakeholders   X  

 
Summary of Strengths: 
 
School Environment: 
 
CHS is widely regarded as a welcoming and inclusive school, with 91 percent of parents agreeing that the 
school is inviting to all students and families. Many parents commend the school’s core values and 
beliefs, which fosters safety, respect, teamwork, positive behavior, and inclusion. Additionally, 86 percent 
of parents feel that the staff is committed to their child’s success and 91 percent report feeling 
comfortable reaching out to teachers or staff with any questions or concerns. 
 
Teachers also reflect positively on the environment, with 84 percent noting respectful and positive 
interactions between staff and students and 79 percent agreeing that routines and procedures contribute 
to an orderly school environment. Family focus groups shared that their children have at least one trusted 
adult at CHS. Auditors observed positive and respectful interactions with students showing respect for 
teachers and staff. 
 
Students echo these sentiments, stating that CHS staff genuinely care about them and are committed to 
their success. When asked about the best aspect of the school, many students highlighted their positive 
relationships with staff. School leadership acknowledges improvements in the overall climate and 
recognizes ongoing challenges. For instance, only 69 percent of teacher survey respondents responded 
favorably to the statement: “The school environment is conducive to high quality teaching and learning.” 
Despite these inconsistencies, most stakeholders—including students, teachers, and families—describe 
the school as inclusive and positive with strong interpersonal relationships. Eighty percent of teachers 
recognize the school’s efforts to promote inclusivity and belonging. While some areas, particularly around 
student behavior in shared spaces, may need further attention, the overall school environment supports 
the effort to improve high-quality engagement and participation. 
 
Equitable Partnerships with Stakeholders: 
 
Forty-three percent of teachers agreed that “families are engaged in this school,” while 86 percent of 
parents feel the school keeps them informed about their child's progress and school events. Parents 
generally perceive communication positively, with 86 percent agreeing that it is timely and effective. The 
school uses multiple methods, including ParentSquare, phone calls, and emails, ensuring a regular, two-
way, and responsive approach to family needs. Additionally, 69 percent of parents feel involved in 
decision-making processes and 78 percent agree the school offers adequate extracurricular 
opportunities. 

Climate and Culture 
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Students in focus groups report that their families are well-informed about school activities. Parents and 
families actively participate in events designed to foster equitable partnerships and support student 
success. Beyond academics, CHS has formed valuable partnerships with community organizations like 
Community Health Resources (CHR), a behavioral healthcare provider offering mental health services, 
and Post University. CHS could benefit from increasing family engagement, particularly for disengaged 
students, and expanding mental health resources, which could significantly improve student learning 
outcomes. 
 
Summary of Growth Areas: 
 
Student Attendance: 
 
Despite a downward trend over the past three years, CHS’s chronic absenteeism rate of 45.8 percent in 
2023-24 remains significantly higher than the state average of 17.7 percent. 
 

 
 
Addressing chronic absenteeism at CHS is a major priority. While attendance is strongly promoted and 86 
percent of parents agree that the school emphasizes its importance, the high rate of chronic absenteeism 
indicates that these efforts have not yet translated into improved outcomes. 
 
Focus group parents mentioned receiving text alerts when a student is absent, highlighting established 
communication practices. They appreciated the school's promptness in scheduling meetings to 
encourage attendance and foster a supportive environment. The school has a dedicated attendance 
coordinator, described by district leadership as a veteran who effectively employs strategies like phone 
calls, letters, home visits, and referrals to support services. The school also conducts home visits to 
address attendance issues and participates in the Learner Engagement and Attendance Program (LEAP) 
to support students struggling with chronic absenteeism. The leadership team is working to ensure that 
students, teachers, and staff understand the attendance policy, though teachers have raised concerns 
about the impact of block scheduling on attendance. Additionally, 88 percent of teachers surveyed agreed 
that attendance data is effectively communicated to staff, aiding in comprehensive attendance 
management.
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Behavior Management: 
 
In 2022-23, CHS’s suspension rate rose to 27.4 percent, marking a 1.9 percent increase from the 2021-22 
rate of 25.5 percent. 
 

 
 
The table below shows that CHS’s 2022-23 suspension rates for Black, Hispanic/Latino, students with 
disabilities, and EL/ML learners significantly surpassed the state average. The rate for White students also 
exceeded the state average, albeit by a smaller margin. 
 

 
Behavior management at CHS is a work in progress, marked by both achievements and ongoing 
challenges. Seventy-three percent of teachers agree that the school implements an effective schoolwide 
behavior management system. Similarly, 73 percent of parents feel the school clearly communicates 
behavioral expectations to both students and parents. Sixty-nine percent of parents believe the school 
handles bullying and other negative behaviors effectively, while 17 percent remain neutral. Additionally, 
78 percent of parents agreed that student misbehavior is infrequent and does not disrupt their child's 
learning, with 21 percent responding neutrally.  
 
Student focus group participants noted that while fights and disruptions used to be more frequent, these 
issues have diminished significantly. School leadership reports that despite the challenges to sustain an 
environment conducive to high-quality teaching and learning, there have been some positive changes in 
student behavior, partly attributed to the use of Yondr pouches to minimize cell phone distractions. 
Teachers and students alike have observed better behavior and a more positive atmosphere now that 
phone interference is reduced. Students feel safer, noting fewer fights and less posting of disruptive 
videos. School leadership also reports a decrease in both in-school and out-of-school suspensions over 
the years, showing progress in managing student behavior.  
 

2022-23 Suspension 
Rate State Average Crosby High School 

Difference between 
State and School 

Averages 
Black or African 
American 13.2 32.1 +18.9 

Hispanic/Latino of any 
race 9.5 27.5 +18 

Students with Disabilities 
 9.9 33.4 +23.5 

English Learners 
 7.4 25.4 +18 

White 
 4.3 17.5 +13.2 
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Parents in focus groups noted that student behavior is “one hundred times better without the phones,” 
with children more engaged in learning and peer interactions. Leadership and students report positive 
relationships, with students being respectful, responsible, and getting along well. However, some 
challenges remain with a small group of disengaged students, making it difficult to connect with their 
families. The school has implemented various strategies to support positive behavior, including 
collaboration with behavior technicians and other community-based initiatives. 
 

Indicator: 1 2 3 4 

4.1 Scheduling Structures  X   

4.2 Use of Time  X   

4.3 Technology, Facilities and Operational Planning   X  
4.4 Resource Allocation  *This indicator is not assessed during the initial audit 
process.     

 
Summary of Strengths: 
 
Technology, Facilities and Operational Planning: 
 
CHS has made significant facility improvements, including the addition of a new weight room. Despite 
these upgrades, challenges persist, and additional capital improvements are still needed, as recognized 
by both district and school administration.  
 
During the pandemic, the school provided students with individual computer devices. Recently, these 
devices were collected, and only class sets on carts are now available. Teacher focus groups expressed 
frustration, noting that they are expected to use technology to enhance their practice and student 
outcomes but now face a shortage of available devices. Students share similar concerns, stating that they 
need access to their devices for tasks such as writing college essays and Google Classroom updates. 
While there are objectives for technology acquisition and integration in instruction, they lack clarity, 
leaving staff unsure of the next steps. 
 
Audit day observations showed that the school site was secure and safe. Students entered the building 
calmly, and there are established processes for both arrival and dismissal, contributing to an organized 
environment. Staff was present to support norms during transitions. The cafeteria was observed to be 
calm and well-managed, reflecting effective operational planning. Clear and consistent rules and 
procedures were evident throughout the school.  
 
Summary of Growth Areas: 
 
Scheduling Structures: 
 
While 73 percent of teachers agree that the school schedule and calendar maximize instructional time, 
block scheduling has been identified as a major challenge for student engagement. Additionally, only 30 
percent of teachers believe they have enough time to collaborate on instructional materials, review 
student data, and improve instruction. The school would benefit from increased instructional and 
intervention time as well as additional opportunities for teacher collaboration.  

Operations 
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Use of Time 
 
CHS's schedule provides adequate instructional minutes for students to meet their academic and 
behavioral goals. Survey results indicate that 77 percent of teachers feel adept at managing and 
maximizing classroom instructional time. Audit day observations found that while staff and students use 
time effectively overall, there are still missed opportunities to fully maximize instructional time. To 
optimize time use, teachers might consider adjusting their planning approach within the block schedule, 
incorporating more frequent transitions between activities. 
 
Although school administration notes that teachers have scheduled time for common planning, teacher 
focus group participants report limited opportunities for co-planning and collaboration. This is largely due 
to additional duties, covering vacancies, and teaching extra classes, all of which have resulted in minimal 
collaboration.  
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Part IV: Appendix Section 
 

Appendix A: Operations and Instructional Audit Rubric 
 

TALENT 
Indicator Below Standard Developing Proficient Exemplary 

1.1. Hiring, 
Recruitment 
and Retention 

The school and/or district 
lack a proactive plan for 
recruiting and developing 
talent with turnaround-
specific competencies.   
 
 

The school and/or district 
have a partially 
implemented plan for 
recruiting and retaining 
educators, which includes 
some components such as 
mentoring and induction.   

The school and/or district 
proactively plan for recruiting 
and developing talent with 
turnaround specific 
competencies.   
 

The school and/or district 
have a highly effective, 
long-term plan for 
recruiting, developing, and 
retaining talent with 
turnaround-specific 
competencies.   

There is a lack of effective 
human capital systems in 
place to recruit, identify, and 
hire highly effective 
educators and staff.   

Initial efforts are made to 
identify and hire highly 
effective educators and 
staff, but matching the most 
effective educators to the 
students with greatest 
needs is not yet 
systematically achieved.   

Human capital systems are 
in place to recruit, identify, 
and hire highly effective 
educators and staff. Efforts 
are made to match the most 
effective educators to the 
students with the greatest 
needs. 
 

Advanced human capital 
systems are in place to not 
only recruit and hire highly 
effective educators and 
staff but also to ensure 
they are matched to 
students with the greatest 
needs.   

The school lacks systems 
and strategies to retain top 
teachers and leaders. 
Retention of high-quality 
staff is a significant concern.   

Some strategies are in place 
to recognize and retain staff 
members, but retention of 
high-quality teachers is not 
consistently high.    

There are mechanisms and 
strategies to proactively 
recognize and retain 
exemplary staff members. 
Retention of high-quality 
teachers is high. 

Proactive and innovative 
mechanisms and 
strategies are employed to 
recognize and retain 
exemplary staff members, 
resulting in consistently 
high retention rates of 
high-quality teachers.   
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TALENT 
Indicator Below Standard Developing Proficient Exemplary 

1.2. Evaluation and 
Coaching 
Systems  

 
 
 

Leaders rarely provide 
feedback or hold individuals 
accountable for effort and 
results.  

Leaders provide some 
feedback and attempt to 
hold individuals 
accountable for effort and 
results, though this is not 
consistent.  
 

Leaders provide feedback 
and hold individuals 
accountable for effort and 
results.  
 

Leaders consistently 
provide high-quality 
feedback and rigorously 
hold individuals 
accountable for both effort 
and results.  

Expectations for roles within 
the system are unclear or 
not communicated.  

Leaders create and share 
basic expectations for roles 
within the system, but these 
may lack clarity or 
comprehensive 
understanding.  
 

Leaders create and share 
expectations for all roles in 
the system. 
 

Leaders establish, 
communicate, and 
reinforce clear 
expectations for all roles 
within the system.  

Performance management 
processes are either 
undeveloped or not 
implemented.  

They have initiated the 
development and 
implementation of 
performance management 
processes, but these are not 
fully comprehensive or 
consistently applied. 
 

Leaders develop and 
implement comprehensive 
performance management 
processes. 
 

Leaders develop, 
implement, and 
continuously refine 
comprehensive 
performance management 
processes.  

Few, if any, tools are used to 
evaluate staff performance, 
resulting in minimal 
actionable feedback, limited 
development opportunities, 
and ineffective strategic 
staffing.  
 

A limited set of tools is used 
to evaluate staff 
performance, providing 
some feedback and 
development opportunities, 
but strategic staffing 
remains a challenge.  

Multiple tools are utilized to 
evaluate staff performance 
over time, allowing for 
actionable feedback, 
targeted development, and 
strategic staffing. 
 

A wide array of tools is 
utilized to evaluate staff 
performance, providing 
highly actionable 
feedback, precise targeted 
development, and optimal 
strategic staffing.  
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TALENT 
Indicator Below Standard Developing Proficient Exemplary 

Coaching cycles are absent 
or misaligned with school 
goals and staff development 
needs. 

Coaching cycles are in 
place but are not fully 
aligned to school goals or 
staff development needs. 

Coaching cycles are aligned 
to school goals and staff 
development needs. 

Coaching cycles are not 
only aligned to school 
goals and staff 
development needs but 
also integrate innovative 
practices that drive 
exceptional outcomes. 
 

1.3. Professional 
Learning Plan 

 

The school provides 
infrequent and inconsistent 
professional learning (PL) 
opportunities.  

The school provides PL 
opportunities, but they are 
not always targeted or job 
embedded. 

The school offers targeted, 
job-embedded PL throughout 
the school year.  

The school consistently 
offers rich, targeted, and 
job-embedded PL 
throughout the school year 
that leads to effective 
teaching practices and 
improved student 
outcomes.  

There is no comprehensive 
plan to support staff 
development, and any 
available learning 
opportunities lack alignment 
with staff development 
areas and student needs. 
 

A partial plan exists to 
support staff development, 
including some scheduled 
school and district learning 
opportunities, but it is not 
fully comprehensive or 
consistently applied. 

A comprehensive plan exists 
to support staff 
development, including a 
calendar of school and 
district learning 
opportunities. 
 

A highly comprehensive 
and strategic plan 
supports staff 
development, including a 
detailed and well-
coordinated calendar of 
school and district 
learning opportunities.  

There are no established 
schedules or protocols for 
vertical and horizontal 
collaboration.  

Some schedules and 
protocols for vertical and 
horizontal collaboration are 
in place, but they are not 
consistently utilized. 
 

Schedule and protocols exist 
for facilitation of vertical and 
horizontal collaboration. 
 

Schedules and protocols 
for vertical and horizontal 
collaboration are 
effectively implemented 
and regularly utilized.  

PL opportunities are not 
tailored to individual needs, 

The quality and 
responsiveness of PL 

High quality individualized 
and responsive PL 

High-quality, 
individualized, and 
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TALENT 
Indicator Below Standard Developing Proficient Exemplary 

and most teachers do not 
feel these opportunities help 
improve their classroom 
practices.  

opportunities vary, and only 
some teachers feel these 
opportunities help improve 
their classroom practices. 

opportunities are designed to 
build the capacity needed for 
rapid school improvement. 
 

responsive PL 
opportunities are 
meticulously designed to 
build the capacity needed 
for rapid and sustained 
school improvement.  

Teachers struggle to 
translate and incorporate PL 
strategies into their daily 
instruction. 

Teachers are inconsistently 
able to translate and 
incorporate PL strategies 
into their daily instruction. 

Most teachers feel PL 
opportunities help them 
improve their classroom 
practices. Most teachers are 
able to translate and 
incorporate PL strategies into 
their daily instruction. 

Nearly all teachers feel PL 
opportunities significantly 
enhance their classroom 
practices and are able to 
effectively translate and 
incorporate PL strategies 
into their daily instruction. 
 

1.4. Leadership  
 
 

No clear mission or strategic 
direction for improvement; 
team operates in a reactive 
mode without established 
goals.  

The mission and strategic 
direction are not well 
communicated and there is 
a lack of clear systems 
(policies, structures, 
expectations). A school 
improvement plan does not 
consistently guide daily 
activities and decision-
making.  
 

Leadership sets the strategic 
and logistical direction for 
the school’s improvement by 
establishing and 
communicating clear 
systems (policies, 
structures, and 
expectations) to work 
towards improvement goals. 
Develops goals informed by 
assessments of recent 
performance trends.  
 

Leadership focuses on 
school mission and 
strategic direction with 
staff, students, and 
families. The school has a 
manageable set of goals 
and a clear set of 
strategies to achieve those 
goals.  The plan is being 
implemented and 
monitored with fidelity. 
Leadership conveys deep 
urgency.  

No continuous 
improvement cycle in 
place.   

Initial steps towards a 
continuous improvement 
cycle are taken but not 
fully realized. 
 

A continuous improvement 
cycle is in place and 
beginning to impact school 
performance.  

A robust continuous 
improvement cycle is 
well-established, driving 
ongoing and measurable 
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TALENT 
Indicator Below Standard Developing Proficient Exemplary 

school performance 
improvements.  
 

Leadership teams are not 
established. 

Leadership teams are 
informally established or 
not fully functional. 

Functional leadership teams 
are in place but may lack full 
cohesion or effectiveness. 

Leadership teams are well 
established, cohesive, and 
highly effective in guiding 
the school’s strategic 
direction and 
improvement. 
 

Lacks high academic 
standards and effective 
instructional practices. 

Academic standards and 
instructional practices are 
inconsistent or not fully 
implemented. 

There is a common vision of 
effective instruction, 
including high academic 
standards and instructional 
practices that are 
communicated to staff, 
monitored, and ensure 
access to rigorous 
standards-based curricula. 
 

High academic standards 
and instructional practices 
are rigorously 
implemented and 
continuously refined to 
ensure the success and 
achievement of all 
students. 

Does not promote a positive 
school culture. 

 

Developing a positive 
school culture by 
establishing systems for 
focused collaborative work, 
recognizing student effort, 
and academic mastery, and 
recognizing staff work and 
improvements.  

Maintains/creates and 
promotes a positive school 
culture by establishing 
systems for focused 
collaborative work, 
recognizing student effort, 
and academic mastery, and 
recognizing staff work and 
improvements. 
 

Sustains a positive school 
culture and capitalizes on 
the cultural competence 
and diversity of the 
community as an asset to 
strengthen education. 
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ACADEMICS 
Indicator Below Standard Developing Proficient Exemplary 

2.1 Curriculum 
and Academic 
Programming  

Rigorous, standards-based 
curricula do not exist, or 
teachers are not aware of 
the curricula for English 
language arts, 
mathematics, and science 
content areas for all grade 
levels.   

Rigorous, standards-based 
curricula are lacking in one 
core content area.  

Rigorous, standards-based 
curricula exist for all 
content areas for all grade 
levels.  

Rigorous, standards-based 
curricula and/or scope and 
sequence exist for all grade 
levels and content areas 
rostered (advisory, 
intervention, electives).  

The curriculum is not 
implemented with fidelity; 
as a result, the pacing is 
inconsistent. 

Curricula are being 
implemented with fidelity 
across classrooms; 
however, teachers are not 
consistent in their pacing. 

Curricula are being 
implemented with fidelity 
across classrooms with 
teachers demonstrating 
consistent pacing. 

Curricula are being 
implemented with fidelity 
across classrooms with 
teachers demonstrating 
consistent pacing. 

There are limited classroom 
visuals and/or visuals are 
ineffective. They are 
unclear, poorly organized, 
and do not contribute to 
student understanding of 
content and skill goals from 
the curriculum. Visuals are 
rarely updated, often 
irrelevant to the current 
lesson, and do not support 
diverse learning styles. 

Classroom visuals (e.g., 
learning targets and 
success criteria, anchor 
charts, word walls) support 
content or skill goals from 
the curriculum and are 
aligned to grade-level 
standards or prerequisite 
standards; however, they 
are not introduced and/or 
referenced throughout the 
lesson to support student 
learning. 

Classroom visuals (e.g., 
learning targets and 
success criteria, anchor 
charts, word walls) support 
content or skill goals from 
the curriculum and are 
aligned to grade-level 
standards or prerequisite 
standards. The supports are 
introduced and/or 
referenced throughout the 
lesson to support student 
learning. 

Classroom visuals are 
student-created, or 
students are led through the 
process of unpacking the 
content or skills goals from 
the curriculum that are 
aligned to grade-level 
standards.   
 
 

2.2 Instructional 
Framework *1 

There is little to no evidence 
of an instructional 
framework. Alignment with 
curriculum standards and 
best practices is weak or 
non-existent.  The 
framework does not 

The instructional framework 
is somewhat organized and 
partially implemented. 
Alignment with curriculum 
standards and best 
practices is partial and may 
have gaps. The framework  

The instructional framework 
is well-organized and 
effectively implemented. 
Alignment with curriculum 
standards and best 
practices is generally 
strong. The framework 

The instructional framework 
is comprehensive, well-
structured, and consistently 
implemented. There is 
strong alignment with 
current curriculum 
standards and evidence-
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effectively promote student 
engagement or critical 
thinking. 

supports basic student 
engagement and learning 
but my not fully promote 
critical thinking. 

effectively promotes 
student engagement and 
supports critical thinking. 

based best practices. The 
framework promotes 
inquiry, student 
engagement, critical 
thinking, and independent 
learning. 

Instructional activities are 
teacher centered. There is 
no evidence of student-
centered instructional 
activities. 

Instructional tasks/activities 
provide opportunities for 
students to recall facts, 
terms, or concepts and 
demonstrate their 
understanding thereof. 

Instructional tasks/activities 
provide opportunities for 
students to apply, 
differentiate, synthesize, 
hypothesize, and construct 
new meanings. 

Instructional tasks/activities 
include the opportunity for 
students to reflect and 
assess their own learning 
and metacognition. 

Instructional tasks focus on 
memorization and 
answering recall-type 
questions. 

Instructional tasks require 
students to apply 
knowledge and to 
comprehend content. 

Instructional tasks allow 
students to construct 
meaning and students are 
encouraged to think 
critically and process 
information at deeper levels 
beyond 
recall/memorization. 

Instruction is designed with 
opportunities for students 
to actively engage in 
creating, understanding, 
reflecting, and connecting 
to knowledge. 

Questions require low 
cognitive challenge and 
single correct responses 
focused on the recall/retell 
level. 

Questions invite some 
thoughtful response, but 
rigor is predominately low. 
There is limited opportunity 
for inquiry or student 
discourse. 

Questions are scaffolded to 
move students to higher 
levels of thinking and 
require students to explain 
and justify their thinking. 
Adequate time is provided 
for multiple students to 
respond. 

Lessons include a range of 
carefully scaffolded 
questions that advance 
students to higher levels of 
thinking and require them to 
not only explain and justify 
their reasoning but also to 
critically evaluate and 
synthesize multiple 
perspectives and evidence. 
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Few students are engaged 
both cognitively and 
behaviorally.  Participation 
in learning activities is 
minimal, and critical 
thinking is rarely evident. 
The school lacks effective 
strategies to promote 
engagement, or existing 
strategies are not 
implemented consistently. 

Some students are engaged 
both cognitively and 
behaviorally, but 
engagement levels vary.  
Participation in learning 
activities is inconsistent, 
and critical thinking is 
sometimes evident. The 
school has strategies to 
promote engagement, but 
they may not be fully 
effective or consistently 
implemented.   

Most students are 
cognitively and behaviorally 
engaged in active learning 
strategies individually or in 
small groups. Students have 
opportunities to work 
collaboratively to explore, 
reflect, and problem-solve 
with opportunities to share 
their own ideas. The school 
has effective strategies in 
place to promote 
engagement, and these 
strategies are periodically 
reviewed and adjusted as 
needed. 

Students are consistently 
highly engaged both 
cognitively and behaviorally. 
Students actively 
participate in learning 
activities with their voice 
being dominant, 
demonstrate understanding 
and critical thinking, and 
show enthusiasm for 
learning. The school 
implements innovative 
strategies to promote 
engagement and these 
strategies are regularly 
reviewed and refined. 

2.3 Differentiation 
and Supports 
for Diverse 
Learners* 

 

Lessons take a one-size-
fits-all approach and are 
structured for one learning 
modality or style. The 
content uses below grade-
level concepts or skills, 
failing to challenge students 
appropriately. 

Lessons are structured to 
include a limited number of 
learning modalities and 
styles using grade-level 
concepts and skills. 

Lessons are structured to 
include multiple learning 
modalities and styles using 
grade-level concepts and 
skills. 

Lessons provide 
opportunities for extension 
activities to provide 
enrichment. 

There is little to no evidence 
of support for EL/ML 
students in the instruction 
or classroom environment. 
 

EL/ML support is somewhat 
limited, requiring significant 
improvements to address 
language barriers, cultural 
relevance, and language 
development needs 
adequately.  

There are linguistic and 
academic supports in the 
classroom environment, 
and the teacher implements 
scaffolds in the instruction 
to support the development 
of multilingual learners’ 
language and content. 

EL/ML support is 
comprehensive, 
incorporating language 
accessibility, cultural 
relevance, language 
development support and 
collaborative learning 
opportunities effectively. 
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The MTSS framework is 
poorly implemented with 
significant gaps in support 
across tiers. Instructional 
support is minimal or 
poorly coordinated, and 
decisions are rarely based 
on data. Monitoring and 
adjustments are infrequent 
or absent. There is limited 
collaboration with staff, 
families, and community 
partners, and the MTSS 
program shows little to no 
impact on student 
outcomes. 

The MTSS framework is 
partially implemented with 
some gaps in support 
across tiers. Instructional 
support is present but may 
be inconsistently applied 
or not aligned with student 
needs. Monitoring and 
adjustments based on 
data are infrequent. 
Collaboration with staff, 
families, and community 
partners is limited, and the 
program has a variable 
impact on student 
outcomes. 

The MTSS framework is 
effectively implemented 
and supports multiple tiers 
of intervention. 
Instructional support is 
generally well-coordinated 
and data informed. Regular 
monitoring and 
adjustments are made 
based on student data. 
Staff, families, and 
community partners are 
involved, and the MTSS 
program shows a positive 
impact on student 
outcomes. 

The MTSS framework is 
fully implemented with 
fidelity across all tiers. 
Instructional support is 
well-coordinated, data-
driven, and tailored to 
meet diverse student 
needs. There is ongoing, 
effective monitoring and 
adjustment based on 
comprehensive data. 
Collaboration among staff, 
families, and community 
partners is robust, and the 
MTSS program 
demonstrates a significant 
positive impact on student 
outcomes. 

The school is inadequately 
meeting the needs of its 
high-needs students. There 
are significant 
achievement gaps 
between subgroups and 
non-identified students as 
measured by state 
assessments, and no 
evidence of progress. 

The school typically meets 
the needs of its high-needs 
students. There are 
significant gaps between 
subgroups and non-
identified students as 
measured by state 
assessments and marginal 
progress over time. 

The school consistently 
meets the needs of its 
high-needs students. There 
are small gaps between 
subgroups and non-
identified students as 
measured by state 
assessments, and some 
signs of progress toward 
closing the gaps. 

The school is successfully 
closing the achievement 
gap for its high-needs 
students. Generalists and 
specialists work 
collaboratively to support 
students. There is no 
achievement gap between 
subgroups and non-
identified students as 
measured by state 
assessments. 
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2.4 Assessment 
Practices and 
Data Use 

 

Teachers do not check for 
student understanding. 
Teacher’s feedback to 
students is general and not 
provided in a timely manner. 

Teachers monitor student 
understanding through 
whole group check-ins or 
questioning. Teacher’s 
feedback to students is 
uneven and its timeliness is 
inconsistent. 

Teachers monitor student 
understanding through 
whole group check-ins, 
review of student work, exit 
tickets, one-to-one 
conferencing, or 
questioning and adjust 
instruction as needed.  
Teacher’s feedback to 
students is timely, 
actionable and specific. 
 

Teachers employ a diverse 
array of formative 
assessment strategies while 
continuously analyzing 
student data to make real-
time, responsive 
adjustments to instruction 
that are tailored to 
individual and group needs.  
Teacher’s feedback to 
students is timely and of 
high quality, and students 
are expected to make use of 
the feedback in their 
learning. 

The school lacks a 
comprehensive assessment 
system (including 
summative and benchmark 
assessments).  

The school has some 
consistent assessments; 
however, there are major 
gaps in certain grades and 
content areas.  

The school implements a 
clear system of benchmark 
assessments.  

Teachers consistently 
administer assessments 
throughout the year. 
Assessments are 
standards-based and 
provide real-time data. 
Teachers embed formative 
assessments in their daily 
lessons.  

Teachers do not collect, 
analyze, and/or discuss 
data.  Data teams do not 
exist or infrequently meet. 

There are some efforts to 
collect and use data. Data 
teams are scheduled to 
meet regularly, but they are 
occasionally interrupted, 
cut short, or cancelled.   

Data teams are a priority in 
the schedule and are rarely 
displaced by other events. 
Collaboratively, the grade-
level team examines the 
data to identify and agree  
 
 

The school has strong 
processes to collect, 
analyze, and use data to 
inform instruction and 
interventions. There are 
vertical and school-wide  
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upon instructional 
strategies to implement 
before the next meeting, 
and the team develops a 
plan to measure success. 

data teams. Collaboratively, 
these teams chart the data, 
analyze, and interpret the 
data, and use the data to 
identify grade-level band 
and schoolwide trends that 
impact school 
improvement. The 
schoolwide trends are 
communicated to teachers.   

CULTURE AND CLIMATE 
Indicator Below Standard Developing Proficient Exemplary 

3.1 School 
Environment 

The school environment 
lacks a consistent and 
welcoming atmosphere. 
Efforts to promote a sense 
of belonging are minimal or 
ineffective. Communication 
and resources may be 
inadequate, and new 
students and families may 
not feel adequately 
supported or integrated into 
the school community. 

The school environment is 
somewhat welcoming but 
may have inconsistencies in 
creating a warm and 
inclusive atmosphere. 
Communication and 
resources are available but 
may not fully meet all 
needs. There are basic 
systems in place to 
welcome new students and 
families, but additional 
efforts are needed to 
enhance support and 
engagement. 

The school environment is 
generally warm and 
welcoming. Efforts are 
made to promote a sense of 
belonging and inclusivity 
through effective 
communication and 
accessible resources. New 
students and families are 
welcomed and supported, 
though there may be some 
areas for further 
enhancement in 
engagement or 
accessibility. 

The school environment is 
exceptionally warm and 
welcoming to all students, 
families, and staff. The 
school actively promotes a 
sense of belonging through 
inclusive practices, clear 
communication, and 
accessible resources. There 
are strong systems for 
welcoming new students 
and families, and diverse 
needs are met with high 
levels of support and 
engagement 

The school environment is 
disorganized and lacks 
structure, raising concerns 
about the safety of both 

The school is somewhat 
chaotic and/or disorderly, 
particularly in certain 
locations and during certain 

The school environment is 
calm and orderly in most 
locations and during most of 
the day. Rules and 

The school environment is 
calm and orderly. Rules and 
procedures are clear, 
specific, consistent, and 
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students and staff. 
Movement of students is 
chaotic and noisy with little 
adult intervention. Adults 
are not present during 
transitions; therefore, there 
is very little redirection.  

times of day. Some staff try 
to maintain procedures and 
routines; however, staff 
presence is minimal, and 
redirection of misbehavior is 
lacking.   

procedures are fairly clear, 
consistent, and evident. 
Routines seem somewhat 
apparent and 
institutionalized. Adults are 
present to reinforce norms.   

evident. Routines are largely 
unspoken and 
institutionalized. Adults are 
consistently present to 
reinforce norms.   

The school has little to no 
data or student work 
displayed, and efforts to 
brand the school and 
convey high expectations 
are not observed. 

Though the school has 
some data and student work 
displayed, efforts to brand 
the school and convey high 
expectations are very 
minimal. 

The school has made an 
effort to foster school 
identity through branding 
and consistent messaging in 
classrooms and communal 
spaces.   

The school’s branding is 
exceptionally clear and 
well-defined, with a strong 
and cohesive visual identity 
and messaging that reflects 
the school’s mission and 
values and promotes school 
identity and pride. 

There is a weak sense of 
community. Interactions 
between staff and students 
are negative or disrespectful 
and/or the staff does not 
promote positive social 
interactions among 
students or each other. 

There is a moderate sense 
of community. Interactions 
between staff and students 
are generally positive and 
respectful and/or the staff 
inconsistently makes 
attempts to promote 
positive social interactions 
among students and each 
other. 

There is a good overall 
sense of community. 
Interactions and 
communications between 
staff and students are 
consistently positive and 
respectful and the staff 
regularly promotes positive 
social interactions among 
students and each other. 

There is a strong sense of 
community. The school 
fosters an environment 
where students proactively 
demonstrate positive social 
interactions and conflict-
resolution skills and 
involves learners in 
promoting a respectful 
learning environment. 

3.2 Attendance Student average daily 
attendance is ≤ 88 percent 
and/or chronic absenteeism 
is > 20 percent. 

Student average daily 
attendance is between 89 
percent and 93 percent 
and/or chronic absenteeism 
is between 16 percent and 
20 percent. 

Student average daily 
attendance is between 94 
percent and 97 percent 
and/or chronic absenteeism 
is between 11 percent and 
15 percent. 

Student average daily 
attendance is > 97 percent 
and chronic absenteeism is 
≤ 10 percent. 
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A small group of staff meets 
regarding students who are 
already chronically absent 
or extremely chronically 
absent. However, most of 
the responsibility falls on 
one person, e.g., the school 
counselor or social worker. 

The attendance team meets 
periodically, is made up of 
mostly student support 
staff, and the school 
administrator or their 
designer does not lead the 
group. 
 

The school attendance 
team meets biweekly and is 
led by the school 
administrator or their 
designee and is made up of 
various roles in the school, 
e.g., student supports, 
special education, school 
nurse, attendance clerk, 
and teacher. 
 

The school attendance 
team meets weekly. Roles 
are clearly defined. 
 

The school has few, if any, 
strategies to increase 
attendance. The school 
does not incorporate 
attendance improvement 
strategies into a MTSS. The 
focus for improvement is on 
referrals for truancy and 
education neglect. 
 

The school has some 
strategies to increase 
attendance. The school has 
a supportive/restorative 
data-informed MTSS with a 
focus primarily on Tier 3. 
There are no measures for 
monitoring the strategy 
implementation.  
 

The school has multiple, 
effective strategies to 
increase attendance. The 
school has a supportive, 
data-informed MTSS for 
students with a plan for all 
three tiers. Implementation 
is monitored for quality and 
effectiveness. 
 

The school implements 
effective strategies to 
increase attendance and 
on-time arrival. The school 
has a 
supportive/restorative 
data-informed MTSS with a 
focus on strong Tier 1 
strategies and monitoring 
of the effectiveness of Tier 
2 and 3 strategies. 
Community providers are 
engaged as partners to 
help meet the needs of 
families and students. 
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Teachers are frequently 
absent, with an attendance 
rate below 80 percent. 
Frequent absences 
significantly disrupt student 
learning and progress. 

Teachers are occasionally 
absent, with an attendance 
rate between 90-90 percent. 
Occasional absences cause 
some disruption to student 
learning and progress. 

Teachers are rarely absent, 
with an attendance rate 
between 90-95 percent. 
Rare absences have 
minimal impact on student 
learning and progress. 

Teachers are consistently 
present, with an 
attendance rate above 95 
percent. Consistent 
presence positively 
impacts student learning 
and progress, with no 
disruption. 

3.3 Behavior 
Management 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The suspension rate is > 
than 12 percent. 

The suspension rate is 
between >10 percent and 
<12 percent. 

The suspension rate is 
between > 8 percent and 
<10 percent. 

The suspension rate is <8 
percent. 

A school-wide behavior 
management plan may 
exist, but there is little 
evidence of 
implementation. Student 
misbehavior is a significant 
challenge and creates 
regular distractions. 
Disciplinary approaches 
appear to be inconsistent; 
students and staff do not 
have a common 
understanding of behavioral 
expectations.  Discipline is 
mostly punitive.   

A school-wide behavior 
management plan is in 
place, and there are some 
signs of implementation. 
Student misbehavior is a 
challenge and creates 
frequent disruptions. There 
may be confusion among 
students and staff regarding 
behavioral expectations. 
Discipline is primarily 
punitive, and there is 
inconsistent reinforcement 
of desired behaviors.   

A school-wide behavior 
management plan is in 
place and effectively 
implemented most of the 
time. Student behavior is 
under control. Misbehavior 
is infrequent, with periodic 
distractions to instruction. 
Students and staff have a 
common understanding of 
the behavior policy. There is 
positive reinforcement of 
desired behaviors.   

A school-wide behavior 
management plan is 
consistently and effectively 
implemented. All students 
exhibit calm, orderly, and 
respectful behavior 
throughout the school day. 
Classroom distractions are 
minimal and are promptly 
and appropriately 
addressed when they 
occur. The behavior policy 
is clearly understood and 
consistently applied 
across the entire school.  

Limited identification and 
support for students 
needing targeted behavioral 

Some identification and 
support for students 
needing targeted behavioral 

Effective identification and 
support for students 
needing targeted behavioral 
interventions. Data is 

Highly effective 
identification and support 
for students needing 
targeted behavioral 
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interventions. Inconsistent 
data use. 

interventions. Data use is 
emerging but inconsistent. 

regularly used to guide 
interventions. 

interventions. Data is 
consistently and effectively 
used to guide and refine 
interventions. 

3.4 Equitable 
Partnerships 
with 
Stakeholders 

The school offers infrequent 
opportunities to involve 
parents in the school 
community. Family 
involvement is minimal. 
Communication is 
infrequent, one-way, and 
not tailored to family needs.   

The school offers several 
family events throughout 
the year. Communication is 
somewhat consistent but 
may still be one-way.  There 
are some efforts to use 
different communication 
methods.  

The school offers periodic, 
meaningful opportunities for 
parents/families to engage 
in student’s education.  
Communication is regular, 
two-way, and responsive to 
family needs.  Multiple 
methods are used to reach 
families. 

The school frequently 
engages parents/family as 
partners in student’s 
education. 
Communication is 
continuous, two-way, and 
highly responsive. Diverse 
methods are effectively 
used, ensuring 
accessibility to all families.   

The school offers 
inadequate supports to 
address students’ 
nonacademic needs. There 
are limited wraparound 
services.  The school 
makes little or no effort to 
engage community 
partners to expand 
services offered through 
the school. 

The school offers some 
support to address 
students’ nonacademic 
needs through wraparound 
services. Community and 
partner engagement is 
spotty and event specific. 

The school offers a range 
of wraparound services to 
address students’ 
nonacademic needs. The 
school has several 
sustained community 
partnerships.  

The school has a clear 
process for evaluating 
students’ needs and 
connecting students to 
appropriate wraparound 
services. Services are 
easily accessible and 
widely available. 

The school does not have a 
system for monitoring 
and/or evaluating the 

The school has a limited 
system for monitoring 
and/or evaluating the 

The school has a system 
for monitoring and/or 
evaluating the services 

School has a 
comprehensive system for 
monitoring and evaluating 
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services provided by the 
community partner. 

services provided by the 
community partner. 

provided by the community 
partner. 
 
 

the services provided by 
the community partner. 

OPERATIONS 
Indicator Below Standard Developing Proficient Exemplary 

 

4.1 Scheduling 
Structures 

There is not enough time in 
the school schedule to 
appropriately meet 
students’ academic needs. 
Time is underutilized in the 
school calendar and daily 
schedule. Does not include 
scheduled or defined blocks 
for instruction, intervention, 
or enrichment. Transition 
times do not maximize the 
use of student or staff time. 

Students would benefit from 
increased instructional 
and/or intervention time. 
The school calendar and 
daily schedule could be 
improved to increase time 
on task. The schedule 
includes > 5 and ≤ 5.5 hours 
of instruction per day, and > 
60 and ≤ 90 minutes of ELA 
time. Intervention is 
scheduled but happens 
infrequently due to 
scheduling changes and/or 
staffing issues. 
 

Provides adequate 
instructional time for 
students to reach academic 
and behavioral goals. The 
schedule includes >5.5 
hours and < 6.0 hours of 
instruction per day. ELA 
instruction includes > 90 
minutes and < 120 minutes 
and mathematics 
instruction is at least 60 
minutes for elementary 
schools. There is a 
designated time for 
intervention and enrichment 
that is protected within the 
schedule. 
 

Includes > 6 hours of 
instruction per day, and > 
120 minutes of ELA time and 
> 60 minutes for 
mathematics. Includes 
designated time and 
evidence of coordination for 
staff collaboration for 
vertical and school-wide 
data teams. 
 
 

4.2 Use of Time Staff and students use time 
ineffectively. Misused 
instructional time results 
from misbehavior, poor 
scheduling, and/or 
inefficient transitions. There 

Staff and student use of 
time is somewhat effective. 
Some students are off task 
and there are missed 
opportunities to maximize 
instructional time.   

Staff and student use of 
time is effective. Most 
students require little to no 
redirection to transition. 
Instructional time is 
maximized. 
 

Staff and students maximize 
their use of time. There is no 
downtime. Teachers 
purposely use every 
moment of class time to 
prioritize instructional time 
on tasks. 
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are missed opportunities to 
maximize time on task.   
 
Common planning time is 
unstructured and may lack 
expectations for teacher 
collaboration (e.g., 
actionable next steps, 
development of 
instructional materials, 
analysis of student work, 
lesson planning). 
 

Most academic teams have 
common planning periods. 
Collaborative planning time 
is used at a basic level (e.g., 
organization of resources or 
topics not directly related to 
classroom instruction). 

Common planning periods 
are protected and only 
interrupted by emergencies. 
The school has established 
protocols to ensure that 
common planning time is 
used effectively. 
 

All educators have weekly 
common planning time for 
vertical and horizontal 
planning. 

4.3   Technology, 
Facilities & 
Operational 
Planning 

The school fails to create a 
welcoming and stimulating 
learning environment. 
Communal spaces and 
classrooms may be 
unkempt, rundown, unsafe, 
or sterile. The facilities plan 
is inadequate in addressing 
facility maintenance and 
upgrading needs. 

The school struggles to 
provide a welcoming 
environment conducive to 
high-quality teaching and 
learning. Large sections of 
the school are not clean, 
bright, welcoming, or 
reflective of student work. 
Sections of the school need 
significant attention.   

The school generally 
provides a welcoming 
learning environment. Most 
of the facility is in good 
repair and conducive to 
teaching and learning. Most 
classrooms and common 
spaces are bright and clean. 
There is a plan to maintain 
and upgrade facilities. 

The school provides a 
welcoming and stimulating 
learning environment. 
Common spaces and 
classrooms are bright, 
clean, welcoming, and 
conducive to high-quality 
teaching and learning. The 
plan outlines proactive 
maintenance and upgrading 
strategies for facilities, 
ensuring they are well-
maintained and meet the 
needs of the school 
community. 

Objectives for acquiring and 
using technology to 
enhance instruction are 
unclear or poorly defined. 

Objectives for technology 
acquisition and use in 
instruction are present but 
may lack clarity or 

There are clear objectives 
for technology acquisition 
and use in instruction. It 
includes a solid needs 

The plan is comprehensive 
and highly strategic, with 
clear, detailed objectives for 
acquiring and using 
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The needs assessment and 
acquisition strategy are 
minimal or missing, and 
implementation is 
ineffective. Technology use 
is sporadic or poorly 
integrated into instruction, 
with little evidence of 
impact on student learning. 

thoroughness. The needs 
assessment and acquisition 
strategy may be incomplete, 
and implementation may be 
inconsistent. Technology 
use in instruction is present 
but may not be fully 
integrated or have a clear 
impact. 

assessment, acquisition 
strategy, and 
implementation plan. 
Technology use is effectively 
integrated into instruction, 
with evidence of positive 
impact on student learning 
and engagement. 

technology to enhance 
instruction. It includes 
thorough analysis of needs, 
a well-defined acquisition 
strategy, and a robust 
implementation plan. The 
use of technology is 
effectively integrated into 
instructional practices, with 
strong evidence of 
enhancing student learning 
and engagement. 

The school lacks critical 
operation systems (e.g., 
arrival, departure, 
lockdowns, lunch, fire drills, 
hallway transitions). 

The school has some 
operational systems in 
place, but procedures are 
inconsistently 
implemented. 

Rules and operational 
procedures are clear, 
consistent, and evident. 

All stakeholders are aware 
of operational procedures 
and consistently implement 
them. 

4.4 Resource 
Allocation  

School and/or district 
leadership do not make 
sound budgetary decisions 
based on student need and 
projected impact. Budget 
decisions are largely 
governed by past practice 
and do not account for 
sustainability.  

Budget decisions are 
sometimes focused on 
factors unrelated to student 
needs and school goals. A 
number of expenditures and 
initiatives lack a plan for 
sustainability beyond the 
current school year.  

School and/or district 
leadership have emerging 
strategic budgeting 
practices. Leadership has 
begun to repurpose funds to 
align expenditures more 
closely with school goals 
and student needs. 
Sustainability may pose a 
concern.  

School and district 
leadership engage in 
strategic budgeting. There is 
a clear sustainability plan 
for all major expenditures.  

Resource allocation is 
poorly planned or 
misaligned with priorities, 
resulting in ineffective use 
of resources. 

Resource allocation may be 
inconsistent or not fully 
aligned with priorities, 
affecting the effectiveness 
of the plan. 

Resource allocation is 
appropriate and generally 
well-prioritized, though 
there may be occasional 
inconsistencies. 

Resources are allocated 
effectively, with clear 
priorities based on evidence 
and needs assessments. 
Budgeting and financial 
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OPERATIONS 
Indicator Below Standard Developing Proficient Exemplary 

 

planning are well-aligned 
with strategic goals. 

*The budget is poorly 
implemented, with little to 
no flexibility for adjustments 
based on feedback or 
changing needs. 
Contingency plans are 
absent or inadequate.  
Monitoring is sporadic or 
absent. 

*The budget is implemented 
adequately, with limited 
flexibility to adjust based on 
feedback and changing 
needs. Contingency plans 
are minimal. Monitoring is 
irregular. 

*The budget is implemented 
effectively, with some 
flexibility to adjust based on 
feedback and changing 
needs. Contingency plans 
are in place but may be less 
detailed. Monitoring is 
consistent. 

*The budget is implemented 
with precision, allowing for 
flexibility and adjustments 
based on real-time 
feedback and changing 
needs. There is a clear plan 
for contingencies. Regular 
and systematic monitoring 
is in place. 
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AN EQUAL OPPORTUNITY/AFFIRMATIVE ACTION EMPLOYER  
 
The Connecticut State Department of Education is committed to a policy of equal opportunity/affirmative action for all qualified persons. The Connecticut 
Department of Education does not discriminate in any employment practice, education program, or educational activity on the basis of race; color; 
religious creed; age; sex; pregnancy; sexual orientation; workplace hazards to reproductive systems, gender identity or expression; marital status; 
national origin; ancestry; retaliation for previously opposed discrimination or coercion, intellectual disability; genetic information; learning disability; 
physical disability (including, but not limited to, blindness); mental disability (past/present history thereof); military or veteran status; victims of 
domestic violence; or criminal record in state employment, unless there is a bona fide occupational qualification excluding persons in any of the 
aforementioned protected classes. Inquiries regarding the Connecticut State Department of Education’s nondiscrimination policies should be directed to: 
Attorney Louis Todisco, Connecticut State Department of Education, by mail 450 Columbus Boulevard, Hartford, CT 06103-1841; or by telephone 860-713-
6594; or by email louis.todisco@ct.gov .  

mailto:louis.todisco@ct.gov
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PART I: COMMISSIONER’S NETWORK OVERVIEW 
 

A.  Commissioner’s Network Overview  
 

The Commissioner’s Network (the Network) is a commitment between local stakeholders and the Connecticut State Department of Education (CSDE) to 
dramatically improve student achievement in up to 25 low-performing schools.  The Network offers new resources and empowers teachers and school 
leaders to implement research-based strategies in schools selected by the Commissioner.  Network schools remain part of their local school districts, but 
the districts and the CSDE secure school-level flexibility and autonomy for the schools in exchange for heightened accountability.  Schools participate in 
the Network for a period of three to five years.   
 

Pursuant to Connecticut General Statutes (C.G.S.) § 10-223h(a), the Commissioner may select a school that has been classified as a category four or five 
school, as described in C.G.S. § 10-223e, to participate in the Network.  The Commissioner gives preference for selection to schools: (1) that volunteer to 
participate in the Network, provided the local board of education and the representatives of the exclusive bargaining unit for certified employees 
mutually agree to participate in the Network; (2) in which an existing collective bargaining agreement between the local board of education and the 
representatives of the exclusive bargaining unit for certified employees will have expired for the school year in which a Turnaround Plan will be 
implemented; or (3) that are located in school districts that (A) have experience in school turnaround reform, or (B) previously received a school 
improvement grant pursuant to Section 1003(g) of Title I of the Elementary and Secondary Education Act, 20 U.S.C. 6301, et seq.   
 

C.G.S. § 10-223h  
o authorizes the Commissioner to establish, within available appropriations, a Commissioner’s Network of schools to improve student academic 

achievement in low-performing schools; 
o authorizes the Commissioner to select not more than 25 schools in any single school year that have been classified as a category four school or a 

category five school pursuant to Section 10-223e to participate in the Network; and 
o provides that the Commissioner may select not more than five schools in any single school year from a single school district to participate in the 

Network. 
 

After the Commissioner initially selects a school to participate in the Commissioner’s Network, the local board of education shall establish a Turnaround 
Committee pursuant to C.G.S. § 10-223h(b).  Following the establishment of the Turnaround Committee, the CSDE shall conduct, in consultation with the 
local board of education, the School Governance Council, and the Turnaround Committee, an operations and instructional audit of the school in 
accordance with C.G.S. § 10-223h(c).  Once the audit is performed, the Turnaround Committee shall develop a Turnaround Plan for the school by 
completing this application.  As stated in C.G.S. § 10-223h(d), if the Turnaround Committee does not develop a Turnaround Plan, or if the Commissioner 
determines that a Turnaround Plan developed by the Turnaround Committee is deficient, the Commissioner may develop a Turnaround Plan for the 
school.  If the Commissioner deems it necessary, the Commissioner may appoint a district improvement officer for a school to implement the provisions 
of a turnaround plan developed by the Commissioner.   
B.  Turnaround Plan and Framework  
 

The Turnaround Committee, in consultation with the School Governance Council, shall develop the Turnaround Plan in accordance with C.G.S. § 10-
223h(d) and the guidelines issued by the Commissioner.  Accordingly, the Turnaround Plan must: 
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• provide a rigorous needs analysis informed by the operations and instructional audit; 
• identify an evidence-based turnaround model, aligned to school needs and growth areas; 
• provide robust strategies to secure, support, develop, evaluate, and retain top talent; 
• summarize the school’s academic model, including curricula, assessments, and data-driven instruction; 
• outline a comprehensive approach to build a positive school culture and climate; and 
• develop operational structures to effectively utilize time and resources. 

 

Pursuant to C.G.S. § 10-223h(d), the Turnaround Plan may include proposals changing the hours and schedules of teachers and administrators at the 
school, the length and schedule of the school day, the length and calendar of the school year, the amount of time teachers shall be present in the school 
beyond the regular school day, and the hiring or reassignment of teachers or administrators at the school.  If provisions of the Turnaround Plan alter the 
collective bargaining agreements applicable to the administrators and teachers employed by the local board of education, the local board of education 
and the exclusive bargaining unit for the affected certified employees shall negotiate concerning such provisions in accordance with C.G.S. § 10-153s.  See 
C.G.S. § 10-223h(g). 
 
The local board of education must approve the Turnaround Plan before the school may implement it.  Once the Turnaround Plan is approved, Network 
school leaders will work with the CSDE Turnaround Office, and other partners, to operationalize the Turnaround Plan by planning and designing tools, 
systems, and/or policies including, but not limited to:  
 

• school bell schedule; 
• school calendar; 
• annual assessment calendar; 
• staff evaluation schedule; 
• professional learning calendar; 
• Scientific Research-Based Interventions processes and protocols; 
• school organizational chart; 
• curricular materials (e.g., lesson plan template, unit plans, pacing guides); 
• school budget; 
• school climate; and 
• calendar of family and community engagement opportunities.
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All questions regarding the Commissioner’s Network should be directed to: 
 

Jennifer Webb, Bureau Chief, Turnaround Office  
Connecticut State Department of Education 

E-mail: Jennifer.webb@ct.gov 

PART II:  TURNAROUND PLAN APPLICATION INSTRUCTIONS 
 

A.  Instructions  
 
Review and follow all directions carefully when completing this application.  Complete all of the required sections.  The application will be deemed 
incomplete and/or deficient if required sections are not submitted.  The specific timeline for this application will be determined by the CSDE.  District 
leadership must participate in, at minimum, two benchmark meetings with the Turnaround Office to provide updates on elements of the draft 
Turnaround Plan as it evolves and receive formative feedback.  Districts should be prepared to share draft Turnaround Plan components prior to these 
meetings. 

 

B.  Timeline Summary  
 

Consistent with C.G.S. § 10-223h, the Commissioner’s Network process is outlined below.  As noted, the extension and expansion of the 
Commissioner’s Network requires new legislative authorization; therefore, initial planning activities for an eleventh prospective cohort of Network 
schools are underway, pending legislative authorization. 
 

1. Commissioner initially selects the school for the Network. 
2. Local board of education forms the Turnaround Committee. 
3. The CT State Department of Education (CSDE) conducts the operations and instructional audit of the school. 
4. Turnaround Committee, in consultation with the school governance council, develops the Turnaround Plan and budget proposal. 
5. Turnaround Committee reaches consensus, or the Commissioner may develop a plan. 
6. The State Board of Education (SBE) votes to approve or reject the Turnaround Plan.  
7. Local board of education negotiates Memorandum of Understanding (MOU) with collective bargaining units for certified staff, if necessary, to 

establish the working conditions for the school during its turnaround period. 
8. Certified staff identified and/or selected to work at the school ratify MOUs on working conditions, if necessary. 
9. The CT State Department of Education (CSDE) awards resources to the school depending on available funds. 
10. Network school begins implementation of the Turnaround Plan with support from the CSDE. 

 

C.  Freedom of Information Act  
 
All of the information contained in a proposal submitted in response to this application is subject to the provisions of the Freedom of Information 
Act (FOIA), C.G.S. Section 1-200 et seq.  The FOIA declares that, except as provided by federal law or state statute, records maintained or kept on 
file by any public agency (as defined in statute) are public records and every person has a right to inspect such records and receive a copy of such 
records.  
 

D.  Questions  
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PART III:  COMMISSIONER’S NETWORK TURNAROUND PLAN 
 

Section 1: Cover Page 
 

 
 
 
 

 
1 Pursuant to C.G.S. § 10-223h(b)(1), the superintendent, or his or her designee, shall serve as the chairperson of the Turnaround Committee. 
2 By signing this cover page, the chairperson of the local board of education affirms that the board has established the Turnaround Committee in 
accordance with C.G.S. § 10-223h(b), and that the superintendent has informed the board of the content of the Turnaround Plan. 

Name of School District: Waterbury Public Schools 
Name of School: Crosby High School Grade Levels: Grades 9-12 

Name of School Principal: Michael Veronneau 

# of Years Serving as Principal at 
this School: 4 

# of Years in Total as 
Administrator: 6 

Turnaround Committee 
Chairperson:1 Dr. Darren Schwartz 

Phone Number of Chairperson: 203-574-8000 

E-mail of Chairperson: dschwartz@waterbury.k12.ct
.us 

Address of Chairperson: 
Street Address: 236 Grand Street 

City: Waterbury Zip Code: 06702 
Name of School Board Chairperson: President Juanita Hernandez 

Signature of School Board 
Chairperson:2  Date:  

Name of Superintendent: Dr. Darren Schwartz 
Signature of Superintendent:  Date:  
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An organization needs a vision for improvement.  Effective organizations have a clear direction that informs the work of all employees.  As noted in 
Turnaround Leadership Domain (Center on School Turnaround, 2017), turnaround leaders set the direction and expectations and articulate the 
commitment to school turnaround.  The leadership team also engages all employees and stakeholders in the process of sharing and gathering feedback 
and making needed revisions to finalize and communicate the direction to others.  Each person needs to own the direction and understand how their role 
supports the mission.  Setting a direction is important for any organization and it is particularly critical for those seeking to make rapid improvement—as is 
the case for the lowest-performing schools.  To improve rapidly, the school needs to be willing to identify and address the root causes of its successes and 
failures to transform its systems and practices. 
 
Instructions:  Using the space provided, identify the district’s and school’s vision and theory of action.  (Please note for this section there is a limit of 200 
words per response box.) 
 

A vision statement serves as a common direction of growth for your organization and its stakeholders.  This statement describes the organization’s clear 
and inspirational long-term desired change resulting from its work. 
 

Theory of Action uses the “If we do X, then we can achieve Y” construct for transformative outcomes.  For example, if the state education agency (SEA), 
local education agency (LEA) or school focuses on implementing effective instructional practice, then the organizational goal of improved student 
performance is supported.  Thinking through a theory of action allows organizations to more clearly see the chain of changes that will have to happen for 
the intervention to be successful.  This can help in the planning stage to be sure the solutions that are chosen truly to align with the impact that would like 
to be seen.  
 

District Vision Statement (limit 200 words) 
Vision: ALL Waterbury Public Schools students will graduate ready to transform their world. 

 

District Theory of Action (limit 200 words) 
IF Waterbury Public Schools has a strong leader in place at Crosby who will prioritize improvement and communicate its urgency, monitor 
goals, customize and target support to meet students’ needs, if they have processes and supports that help teachers collaborate to 
improve standards-based instructional practice so that students can engage in deep learning tasks, if they respond to student learning 
needs, provide rigorous evidence-based instruction, remove barriers while providing opportunities, engage students and families in 
pursuing educational goals and recruit, develop, retain, and sustain talent, target professional learning opportunities, while setting clear 
performance expectations 
 

THEN Crosby High School will dramatically improve, and student learning, growth, and achievement will increase.  
 

Section 2: Setting the Direction  
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School Vision (limit 200 words) 
Vision: Crosby High School's vision is to create a safe and welcoming environment that prepares students to become 21st century learners 
and productive members of a diverse society 
 

Mission: Crosby High School will create and promote a creative, innovative and intellectually challenging learning experience to ensure that 
all students are prepared to become 21st century learners and productive members of a diverse society. 
The school's Core Values center on the acronym G.R.R.R.I.T.: 
 

Students at Crosby High School will exhibit: 
Growth Mindset 
Respect 
Responsibility 
Resilience 
Integrity 
Teamwork 

 

School Theory of Action (limit 200 words) 
IF we provide students with a student centered/personalized learning experience grounded in a standards-based curriculum, delivered by 
teachers who intentionally incorporate High-leverage Tier1 classroom instructional strategies, use evidence to drive supports for diverse 
learners, as well as opportunities for enrichment; and 
IF we create structures and systems that focus on collaboration, review of learning evidence and feedback: and  
IF we provide high quality, relevant professional learning that builds the knowledge and skills of Administrators, teachers, and support 
staff; and 
IF we, as an entire school community, have high expectations for student learning; and 
IF we develop a climate and culture that fosters collaboration among staff, students, families and community and build and maintain 
meaningful relationships with all; and 
IF we develop and create safe and welcoming innovative and 21st Century learning spaces and opportunities;  
THEN a learning system culture will be established, and a growth mindset will be created; and  
THEN our understanding of all students’ needs will deepen leading to improved student learning, growth and achievement, academically, 
behaviorally and socially.  
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Section 3: Leadership 

 

One of the keys to successful turnaround is strong leadership at all levels (Herman et al., 2008).  The objectives for both school and district leaders are to 
articulate a clear and compelling vision, create attainable short-term goals, define high performance expectations, hold faculty and staff accountable for 
those expectations, and continually celebrate success (Leithwood, 2012).  Research points to the importance of having a strong leader who can change 
culture and influence staff efficacy (Meyers & Hitt, 2017) and who demonstrates an intense focus and direction on academic outcomes (Picucci, 
Brownson, Kahlert, & Sobel, 2002).  In addition, the district needs to embrace the turnaround effort as a district-led initiative.    Throughout the 
turnaround process, the district must coordinate the work by setting high performance expectations, sharing those expectations in a transparent way, 
continually checking progress on those expectations, and — with the school — co-developing further interventions, as needed, based upon the school’s 
progress (Leithwood, 2012).  These types of leadership foci can contribute to a productive, supportive and energizing school culture that enables adults 
in schools and district offices to collaboratively work toward improved outcomes for students (Kruse & Louis, 2009).  
 
Instructions:  In the boxes below, address the following: 
 
Describe the process to hire and retain an exceptional school principal with a track record of success, preferably in school turnaround and/or an urban 
school environment.  

The Waterbury Public School District designs a detailed job description tailored to the unique needs of the school and community which 
include essential qualifications, leadership competencies, and performance metrics. The Human Capital Department conducts a rigorous 
search and interview process designed around a multi-step framework of application review for qualifications and experience, behavioral 
interviews, performance assessments where candidates are asked to analyze data, create action plans to gauge practical skills, and lastly, 
the process includes stakeholder engagement.  
 
To retain exceptional candidates, the district provides an onboarding process which includes ongoing support and professional 
development. School leaders attend monthly professional learning institutes, are offered on-the-job coaching, and receive regular 
feedback from their Assistant Superintendent. 

 
Explain how administrators will be evaluated on an annual basis to inform leadership staffing decisions.  

The annual evaluation of administrators is essential to ensure accountability, promote professional growth, and inform leadership 
staffing decisions.  
Administrators are evaluated using the district evaluation plan for administrators based on single-point competencies. Specifically, for 
Turnaround schools, the Assistant Superintendent will evaluate the principal of the school and monitor the evaluations of all assistant 
principals of the school. The evaluation process includes regular observations, feedback, coaching and site visit check-ins where the 
principal is observed interacting with staff and students during daily operations. Additionally, the Assistant Superintendent monitors and 
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uses the school improvement plan as a benchmark for assessing progress which includes evaluating the administrator’s role in 
implementing evidence-based strategies and initiatives. 

 
Describe the district’s role in supporting and monitoring school administration in regard to implementation and monitoring of the improvement plan 
and budget, if approved.  

The Waterbury Public School District plays a critical role in supporting and monitoring school administration to ensure the effective 
implementation of improvement plans, and turnaround budgets (if approved). The role combines oversight by the School Business Office 
and Assistant Superintendent, capacity building of the principal and collaborative accountability between the school and district offices. 
Through strategic guidance of the principal, the Assistant Superintendent ensures the school’s improvement/turnaround plan aligns with 
the district priorities and specific needs of the school community. Clear communication is maintained through regular standing meetings 
focused on the progress of the turnaround plan. These meetings cover key areas such as success metrics, adherence to timelines, 
required information submissions, fiscal accountability, and periodic check-ins to ensure alignment and effective implementation. 
Additionally, the Assistant Superintendent monitors implementation of the turnaround plan through regular reviews with the 
administration to evaluate adherence to the plan and conducts school visits to ensure fidelity in the implementation of strategies 
outlined in the CN Turnaround Plan. 

 
Describe stakeholder (family, community, student, other) engagement processes and structures (planning and development, implementation, and 
revising of plan to meet current needs).  

Beginning with its Expression of Interest in joining the Commissioner’s Network in May of 2024, Crosby High School plan developers 
have gathered stakeholder input to complete a thorough needs assessment and to devise an action plan for school improvement. 
Student and staff focus groups and meetings between school leaders were conducted to gather information related to the questions 
posed in the application to express interest. Furthermore, Crosby’s School Governance Council was instrumental in discussing what 
needed to be included in the application and advocating for the needs of staff and students. The Crosby High School Governance Council 
is coordinated by the school’s Parent Liaison, and is a collection of administrators, teachers, support staff, parents, and community 
partners, and worked to identify issues that needed to be focused on while invoking a solution orientated game plan to brainstorm ways 
in which those issues could be addressed.  
 

After being approved for a Planning Year in the summer of 2024, Crosby High School Administrators immediately created a 
Turnaround Committee which consists of a Connecticut State Department of Education’s Designee - Jennifer Webb, Waterbury Public 
Schools Assistant Superintendent - Jade Gopie, Crosby High School Principal - Michael Veronneau, two union-appointed Teachers - Tracy 
Massicotte and Elizabeth Andrzejewski, and two parents - Jacqueline Butler and Darry Thomas. The Crosby High School Turnaround 
Committee has partnered with Kennedy High School, another district comprehensive high school in their planning year, to meet multiple 
times to begin working on developing the Turnaround Plan and working on root cause analysis. In addition to the Turnaround Committee, 
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multiple administrators, consultants, and the Parent Liaison contributed to the brainstorming activities that have set the foundation for 
the C.N. Turnaround Plan.  
 

From September 25th-September 26th (2024) the Connecticut State Department of Education conducted the CN Audit. After meeting 
with multiple stakeholders, the CSDE created the Audit Report which identified multiple areas for Crosby HS to address. Prior to the 
creation of the CN Turnaround Plan the CSDE Audit Report was shared with school leaders, staff, and specific student and parent 
committees who had the opportunity to ask questions and provide feedback on multiple occasions to inform the creation of the plan. 
Time was allotted for discussion in Department Meetings, Faculty Meetings, and during the student Principal Advisory Group. The insight 
that was provided related to the areas have served as the foundation for the Turnaround Plan and have led to the development of 
processes and structures to gain input.  

 
The CN Turnaround Application has been made available as a shared document to the School Governance Council, Principal's 

Advisory Group (students) and Principal’s Advisory Committee (Waterbury Teachers Association-Building Union Representatives) for 
ongoing input and feedback. The final document will be made available on the school website for all staff, students and stakeholders 
viewing. 
 

As the Planning Year continues and hopefully Crosby gains acceptance into the Commissioner’s Network it is imperative that the input 
of all stakeholders continues. Crosby High School will establish committees related to each of the focus areas that the Turnaround Plan 
will concentrate on: Talent, Academics, Culture/Climate, and Operations. Each staff member will be assigned to one of these specific 
committees. There will also be smaller sub-committees that will be established in the School Governance Council, Parent Teacher 
Organization, and Principal’s Advisory Group (Students) where individuals can focus their ideas and keep track of interventions and 
initiatives related to each of the focus areas.  
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Section 4: Data and Needs Analysis 
 

PERFORMANCE TARGETS   
Instructions:  Network school progress will be compared to the leading and lagging indicators identified in the chart below.  Under the “Baseline and 
Historic Data” columns, please enter school data for each of the past three years.  The indicators with an asterisk must be in alignment to Every Student 
Succeeds Act (ESSA) Milestone targets when determining performance targets.   
 

 

Performance Indicators 
Baseline/Historic Data Performance Targets 

2021-22 2022-23 2023-34 2024-25 
YTD 2024-25 2025-26 2026-27 

Student Enrollment  1343 1400 1452 1444 1444 1478 1512 

Next Generation Accountability Index* 50.9 51.2 52.4 **** 72 74.6 77.2 
English Language Arts (ELA) School Performance 
Index (SPI)* 37.7 38.1 38.5 **** 62.1 64.7 67.3 

Math School Performance Index (SPI)* 31.9 35.2 33.2 **** 60.2 63.2 66.11 

Average Daily Attendance Rate 84.84 86.13 88.09 90.07 92.07 94.07 96.07 

Percentage of Students Chronically Absent* 60.3 48.0 45.8 34.1 14.9 12.9 10.9 
Classroom Teacher Attendance (Average FTE 
Days Absent) 19.8 16.2 20.98 9.2 8.8 7.6 7 

Suspension/Expulsion Rate 25.5 27.4 17.4 13.8 11.8 10.8 9.8 
Grade 11 NGSS Science - “Meets or Exceeds 
Achievement Level” 4.1 8.5 8 **** 10.6 12.8 14.9 

Grade 11 ELA SAT- 
“Meets or Exceeds Achievement Standard” 14.0 16.0 21.4 **** 30.2 35.6 38.2 

Grade 11 Math SAT- 
“Meets or Exceeds Achievement Standard” 0.8 4.2 7.3 **** 13.2 16.5 19 

Number of Students enrolled in dual enrollment 
or AP courses 169 177 240 249 260 265 272 

4-year Cohort Graduation Rate* (HS only) 83.1 85.1 PRELIM. 
89.0 **** 90.9 92.5 94.0 
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Root Cause Analysis 
Using the school data, along with the school audit findings reported by the Turnaround Office as a foundation, the turnaround committee will conduct a 
root cause analysis.  Root cause is defined as: the deepest underlying cause or causes of positive or negative outcomes within any process that, if 
dissolved, would eliminate or substantially reduce the outcome. Root cause analysis is the process that allows us to move from data to action. The data 
analysis and identification of challenges and contributing factors tell us what is happening at our schools. Root cause analysis will tell us why it is 
happening. Once we understand the why, we can then develop targeted interventions to address the challenge. There are several resources available to 
conduct a root cause analysis.  Two of the most common methods are the “5 Whys” model or the Fishbone Diagram. Root Cause Analysis: A School 
Leader’s Guide to Using Data to Dissolve Problems (Preuss, 2013), provides additional examples specific to schools. Additionally, the CSDE Needs 
Assessment with Root Cause Toolkit utilizes data collection, analysis and protocols to aid in the process of identifying those root causes. The root cause 
findings should serve as the basis for school improvement plan development. 
 

 
 

 

Instructions:  Please select one of the following turnaround models described in C.G.S. § 10-223h(d).  Using the space provided, describe the core 
components of the model that pertain to talent, academics, culture and climate, and operations.  
Approved models: 

(A) A CommPACT school, as described in section 10-74g; 
(B) a social development model;  
(C) the management, administration, or governance of the school to be the responsibility of a regional educational service center, a public or 

private institution of higher education located in the state, or, subject to the provisions of subsection (e) of this section, an approved 
educational management organization;  

(D) a school described in section 10-74f;  
(E) a model developed by the turnaround committee that utilizes strategies, methods and best practices that have been proven to be effective in 

improving student academic performance, including, but not limited to, strategies, methods and best practices used at public schools, 
interdistrict magnet schools and charter schools or collected by the commissioner pursuant to subsection (f) of this section, or  

(F) a model developed in consultation with the commissioner or by the commissioner subject to the provisions of subsection (e) of this section. 
 

Crosby High School will adopt Turnaround Model E. Turnaround Model E is a model developed by the Turnaround Committee that utilizes 
strategies, methods and best practices that have been proven to be effective in improving student academic performance, including, but 
not limited to, strategies, methods and best practices used at public schools, interdistrict magnet schools and charter schools. Similar to 
many successful blueprints for success the Crosby High School Turnaround Plan will focus on four priority areas: Talent, Academics, 
Culture/Climate, and Operations. Focus on these four priority areas will ensure that a clear, coherent plan is developed and implemented 
for school improvement.  
__________________________________________________________________________________________________________ 
 

Section 5: TURNAROUND MODEL 

https://portal.ct.gov/SDE/Turnaround/Turnaround-Office/School-Improvement-Resources/Needs-Assessment-Toolkit
https://portal.ct.gov/SDE/Turnaround/Turnaround-Office/School-Improvement-Resources/Needs-Assessment-Toolkit


         
 

 

Commissioner’s Network Application | 12 
 

Talent:  Create systems and strategies to recruit, hire, develop, evaluate, and retain excellent school leaders, teachers and educator 
support specialists. 

 Waterbury Public Schools and Crosby High School are committed to hiring and retaining staff with a targeted emphasis on developing 
the capacity of leaders and educators to implement a professional learning system that fosters coherence and high leverage instructional 
guidance. A professional learning system will be created to enhance teaching and learning practices that are student-centered and 
rigorous. A comprehensive professional learning system will ensure student success.  

 

   Crosby High School has hired over thirty new staff members over the past three years and has a three-year teacher retention rate of 
92%. Starting the 2021-2022 school year with over 20 teaching vacancies the Waterbury Public Schools and Crosby Administrators have 
done some exceptional work retaining and hiring new staff, however, there are still nine staff vacancies, and a significant need for 
additional non-certified positions (Attendance Counselors) to support specific goals that were highlighted during the CN Audit conducted in 
October 2024. To assist with the retention of staff, as identified in the initial CN Audit Report, a clearly defined mentoring and induction 
program is needed for all new staff members. To ensure that the teacher retention rate continues to improve, Crosby High School is in 
need of a new teacher support plan and system that on-boards and mentors new staff with the necessary training, professional learning, 
and resources to begin their experience at Crosby successfully. Teacher Leaders throughout the building have been identified and charged 
with some of these tasks, but a clearly defined system with dedicated time, expectations, and protocols is needed to meet the needs that 
were made apparent during the CSDE audit and the Crosby High School Educator Survey.   

 

Improvement in instruction at the Tier 1 level is also needed at Crosby High School. In order to improve Tier 1 instruction a clear plan for 
the Professional Development of staff at Crosby High School is needed. Although a Professional Development plan exists, the plan needs to 
be redeveloped and focused on specific items that will lead to school improvement. Teachers have expressed mixed reviews about the 
current professional learning structure. Over the past three years Crosby High School staff members have worked with Dr. David Cormier 
from Cormier Consulting LLC. to establish and implement an instructional framework for high-quality instruction. The framework consists 
of writing clear and concise learning targets/success criteria, establishing rigorous and challenging learning activities, incorporating deeper 
thinking questions, and promoting academic discourse between students in the classroom. Although some evidence of the framework 
exists in most classrooms throughout the building, implementation and efficacy varies.  While the current framework provides guidance as 
to what to teach, it lacks the purpose and design of how to teach the necessary skills that will enhance students’ literacy and numeracy 
skills.  Evidence displayed in the initial Commissioner’s Network (CN) Audit and Connecticut State Department of Education (CSDE): Crosby 
High School Educator Survey shows that there is a lack of connection to the Waterbury Public School’s Portrait of the Graduate (WPSPOG), 
Crosby High School’s Vision and Mission, and the school’s Core Values which ground the instructional framework in purpose.  Teachers at 
Crosby High School are in need of targeted and extensive professional learning that focuses on a student-centered approach to teaching 
and learning which will ultimately include the instructional framework grounded in a coherence model that integrates the district's Portrait 
of the Graduate, Crosby High Schools vision and mission, and the school’s Core Values as well as restorative practices.  As identified in the 
CN Audit and CSDE: Crosby High School Educator Survey there is a need to develop a coherent professional learning plan that aligns to the 
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school goals, will be supported by a structure of PLC’s, has job embedded coaching, and dedicated professional learning time during and 
after the school day. During a teacher focus group at the CN: Initial Audit in October of 2024, teachers also highlighted a significant need to 
receive Professional Learning on the new ELA and Math curriculum as well as training on how to access and use curriculum related online 
resources.  

 
   With over 330 Special Education Students currently enrolled at Crosby High School it is imperative that Special Education teachers are 

professionally developed and trained on the implementation and management of revised special education continuum of services for 
students and special education operations. Specific systems need to be developed and implemented related to the scheduling and 
conducting of PPTs, implementation of specific services for students, and the accumulation and analysis of student data. Although many 
different educational consultants specialize in these constructs, school leaders will leverage a consult group that specializes in a multi-
pronged approach that tackles common system-level challenges. A consultant group and their expertise will be extremely useful to unpack 
the challenges and problems that have been identified related to Special Education at Crosby High School, and to work with 
administrations, teachers, and department leaders to build their capacity within the established systems.  

 

   Finally, feedback from the Crosby faculty members indicates that actionable feedback from administrators varies with assigned 
evaluators.  In order to ensure that staff is implementing the intended aspects of Professional Learning it is vital that the School Leadership 
Team engages in ongoing professional learning related to instructional leading, instructional coaching, effective feedback, standards-based 
instruction, and successful use and leverage of the new Leader and Educator Evaluation and Support System. By building the capacity of 
School Leaders (Administrators, Department Heads, Teacher Leaders, etc.) teachers will receive support pertaining to instruction, 
classroom management, and the creation of successful academic routines in the classroom. Waterbury Public Schools District Leaders have 
had successful experiences working with the Harvard Graduate School of Education: School Turnaround Leadership Institute. Professional 
development opportunities produced by HGSE directly relate to some of the constructs that Crosby High School hopes to develop, and 
would be invaluable opportunities for school leaders to participate in.  
______ 

The plan for Talent will require funding to address:  
 
1.1 Hiring, Recruiting and Retention 
Priority - Hire, recruit, retain, and build the professional capacity of new staff by developing systems that onboard, train, and provide 
mentor support 
Strategies: 

• Recruit individuals to fill all vacancies for certified, non-certified staff, and proposed positions(interventionists) (coordinate with HR, 
use community connections, establish relationships with local universities) 
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• Implement an orientation program for new staff by developing an onboarding checklist (email, assigned laptop, access to copier, 
room keys, etc.), a digital handbook with expectations/ building procedures, new-staff training, and a teacher-leader mentor 
program. 

• Build capacity of Teacher Leaders and Department Heads to serve as mentors and instructional coaches.  
• Provide relevant support and quality professional learning on high quality instruction to ALL staff.  
• Encourage staff participation in committees, teams and other collaborative structures to promote teacher voice and an overall 

sense of belonging/connectivity to Crosby High School.   
 

 

1.2 Evaluation and Coaching Systems 
Priority- Align systems, structures, and practices that promote educator growth and development. (Connecticut Evaluation System, 
Instructional Coaching, Learning Walks, etc.) 
Strategies: 

• Leverage the new evaluation/performance management system to develop the capacity of leaders to support educators to provide 
actionable feedback (timely, constructive, accountable, reciprocal) and promote high-quality instruction and best practices in 
service delivery (shift from compliance to a growth process) 

• Develop/train staff to implement a school-wide instructional coaching system for teachers utilizing teacher leaders 
• Create Walkthrough Protocol aligned to teaching and learning framework and to to be used to guide educator growth and 

development needs (Consistent Data collection tool, timelines/frequency of visits, data review protocols) 
 

1.3 Professional Learning Plan 
Priority: Develop the professional capacity and practice of educators and related service providers to implement a shared 
vision/framework of high-quality instruction that aligns with the WPS Portrait of Graduate, Crosby High School Mission and Vision, and the 
Crosby Core Values (G.R.R.R.I.T.). 
Strategies: 

• Develop and deliver a targeted and differentiated professional learning plan reflective of student, teacher, and administrator needs 
pertaining to curriculum/core programs, the instructional framework, restorative practices, classroom/behavior 
management/restorative practices, and productive PLC/IDT practices. 

• Increase the capacity of Regular Ed and Sped staff to implement strategies and supports (e.g. co-teaching models, scaffolding, 
differentiating, etc.) that address the needs of diverse learners (e.g. SPED and MLL) through the review and revision of programs 
and implementation of IEPs, 504 Plans, Behavior Plans, etc.  

• Develop a series of accountability systems to ensure that teachers are implementing professional learning, conducting PLCs 
appropriately, implementing the instructional framework for high-quality instruction, and sharing instructional strategies with 
colleagues. 
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1.4 Leadership 
Priority: Increase the capacity of school leadership team (Administrators, Department Heads, Teacher Leaders, etc.) to support building-
wide strategic plan goals and strategies (e.g. decreasing chronic absenteeism), that promote the shared vision and a sense of urgency for 
overall school improvement as measured by the school accountability index. 
Strategies:   

• Participation in targeted Leadership Training related to school turnaround.  
______________________________________________________________________________________________________ 
 
Academics:  Redesign and strengthen curriculum, instruction, and assessment to increase student achievement. 
The initial CN Audit Report noted that rigorous, standards-based curricula are lacking in the core disciplines of literacy and math. 
Additionally, the CSDE: Crosby High School Educator Survey identified the need for curriculum and resources for the specialized programs 
of Community-Based Training (CBT) and the Behavior Disorder Learning Center (BDLC). While curriculum is being implemented in many 
areas, teachers are not consistent in their pacing and use of the existing curriculum. This lack of consistency negatively impacts learning, as 
students are unable to achieve mastery and reach desired graduation outcomes. Lack of follow through often leads students to become 
disengaged or to become unprepared to succeed on standardized assessments. Lessons observed during the CN Audit revealed a focus on 
teacher-driven practices rather than student-centered learning designs and strategies. Most teachers struggle to differentiate instruction 
to meet the individual learning needs of students. There is little evidence of data being used to inform instruction at Crosby High School, 
and minimal efforts are made to check for student understanding. Observations indicate that instructional tasks and questioning 
techniques often require students to engage in low-level cognitive demands. A targeted approach to provide professional learning to 
address these significant issues at the Tier 1 level is needed.  
 

Crosby High School’s priority is to dramatically improve student academic performance. This priority requires a targeted, concrete plan to 
increase student achievement across all content areas and grade levels. First, the identification and sharing of priority standards in literacy 
and math across all subjects and specialized programs will provide a foundation for pacing. All students will benefit from effective Tier 1 
instructional practices grounded in the collaborative development, deep understanding, and implementation of an instructional 
framework. Through professional learning facilitated by Dr. David Cormier and his team from Cormier Consulting LLC, as well as trained 
school-level, job-embedded coaches, all teachers will engage in ongoing learning of effective Tier I strategies. Content area teachers will 
participate in targeted instruction in the PLC professional Learning Communities) and IDT (Instructional Data Team) protocols and 
processes. Training will focus specifically on improving teacher effectiveness through intentional planning that incorporates strategies to 
differentiate lessons and lesson delivery, personalize and enhance student engagement, with a laser focus on addressing the needs of 
multilingual learners and special education students. This training will also align directly with the facilitation of student-centered coaching 
cycles for all staff. 
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The Crosby High School Turnaround Committee noted that, over the past decade, students at Crosby High School have performed far 
below the state average in Mathematics. During the 2023-2024 school year, Edsight reported that the School Performance Index (SPI) was 
41 percentage points below the target score. Although Crosby High School math teachers have worked with Math Consultant Michael 
Stevens from Match Concepts LLC over the past two years, extensive content-specific instructional coaching and professional development 
are still needed to ensure that teachers are creating standards-based, high-quality Tier 1 lessons, interpreting student misconceptions, and 
using data to drive instructional decisions, ultimately providing creative and innovative learning experiences for students. 
 

Within this priority area, Crosby High School has identified a lack of scientifically researched-based intervention systems for students in 
need of Tier 2 and Tier 3 instruction. While the stakeholders at Crosby have prioritized strengthening the effectiveness of Tier 1 instruction 
for all students, they also recognize the inherent need for Tier 2 and Tier 3 instruction to ensure a multi-tiered system of support (MTSS) 
for students. 
Continued collaboration with the RISE Network and usage of software programs to address 9th Grade On-Track Status will also be required 
to improve student performance. While slight gains were noted with a 3% increase in On-Track status from 2023-2024; improving 9th 
Grade On-Track status remains a focal point for Crosby High School and is a fixture in its 2024-2025 School Improvement Plan. With 
continued support from the RISE Network, specifically on-going coaching sessions as well as acquiring the RISE Dashboard, Crosby High 
School can foster student success and achievement. The RISE Network “Data Hub” allows staff to access information by directly linking to 
Power School. This will allow Grade 9 staff members access to all relevant data in real time for all students. Data will be used to address 
challenges students are having academically, with attendance, or regarding socio-emotionally.   
______ 
The plan for Academics will require funding to address:  
 
2.1 Curriculum and Academic programming 
Priority: Ensure all teachers have access to district curriculum (or alternative curricular resource), scope and sequence, core programs (if 
available) and aligned assessments.  Provide additional resources and increase the capacity of teachers to translate these documents into 
rigorous standards-based lessons addressing elements of the instructional framework.  
Strategies: 

• Examine existing, updated district curriculum documents through the Waterbury Public School District Atlas platform or other sites 
indicated by Content Supervisors. 

• Work with Waterbury Public School District Administrators and Content Supervisors to create rigorous, standards-based curricular 
documents, pacing guides, and/or syllabi for all courses  

• Create a culture that emphasizes literacy and numeracy strategies across all content areas 
• Work in partnership with the RISE Network to establish systems related to 9th Grade On-Track Status.  
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2.2 Instructional Framework (instructional priorities and expectations that promote rigor as aligned to our POG Critical thinking,  
Priority:  Ensure alignment and implementation of the Crosby HS evidence-based instructional framework, the school's shared vision for 
high-quality instruction, and the district’s standards-based curriculum. 
Strategies: 

• Work in partnership with Waterbury Public School District Administrators and Content Supervisors to create a shared vision for 
teaching and learning. 

• Support quality instructional lesson and task design that provides students with opportunities to apply, analyze, synthesize, 
hypothesize, infer, and construct new meaning.   
 

2.3 Differentiation and Supports for Diverse Learners 
Priority: Provide resources to staff and create/implement programs, systems (e.g., MTSS), and classroom strategies to meet the diverse 
needs of students and special populations.  
Strategies: 

• Revise, align, and implement the academic MTSS program (Tiers 1, 2, and 3) 
• Redesign specialized Special Education Programs. (Resource, BDLC and CBT) 
• Work in partnership with the Waterbury Public School District Multilingual Supervisor and Special Education Supervisor to design 

and implement systems to provide support and/or accommodations to Special Education and MLL Students at the Tier 1 level.  
 

2.4 Assessment Practices and Data Use 
Priority:  Create school-wide, content-specific assessment practices and data tracking systems that promote a culture of data driven 
decision making and informed planning and delivery of high-quality instruction.  
Strategies: 

• Establish and use a PLC process to review data and inform instruction through collaboration in IDT and PLC’s, including using the 
PLC processes to create school-wide formative assessments. 

• Waterbury Public School District Administrators and Content Supervisors to update and standardize grading practices.  
• Work in partnership with the RISE Network to establish systems related to 9th Grade On-Track Status data tracking. 

__________________________________________________________________________________________________________ 
 

Culture/Climate: Continue to develop a safe, nurturing, and supportive environment for all students and staff, and engage families and the 
community as partners in the educational process. 
Stakeholders at Crosby High School must strengthen the students’ and families' sense of belonging. By strengthening this sense of 
belonging students will be more likely to attend school daily, meet school-wide behavioral and academic expectations, develop better 
access to their own learning, and prepare themselves to be productive members of a diverse society. 
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Based on the CN Audit, the school environment at Crosby High School is a relative strength with observable rules, routines and a sense of 
calmness. Crosby staff members have implemented a new revised Personal Technology policy with the assistance of Yondr pouches and it 
has led to the transformation of the building discipline issues. While student, family, and staff relationships are positive, resulting in a sense 
of community, not all students and families are engaged as evidenced by a consistently high Chronic Absenteeism Rate and the limited 
participation (17 respondents) on the CN Community Survey that was unveiled at the beginning of the 2024-2025 school year.  
 

In order to encourage students’ and families’ sense of belonging their input and voice needs to be considered. Constructs need to be 
created to encourage and develop stakeholder input and voice. Student leadership training, a redesign of the Parent Teacher Association, 
and guidelines and parameters for Advisory Councils, School Based-Committees, and Focus Groups are desperately needed. Students have 
developed clubs and activities over the past few years at Crosby which have included Model UN, Student Council, and the Principal’s 
Advisory Group. Parents and community members have also lent their voice and ideas to the School Governance Council, PTA, and the 
Welcoming Walkthrough sponsored through CREC’s Connecticut-Family-School-Partnerships.  Further development of systems that 
encourage stakeholder input are necessary to ensure equity in planning for the renovation and modernization of the school facility in the 
areas such as the school’s locker rooms, science labs, and other learning spaces as well as the acquisition of educational software and 
hardware. In order to enhance the students’ and families’ sense of belonging and to promote a safe and welcoming school environment, 
committees must be formed to gather stakeholder input on how these new spaces will be constructed for equitable learning experiences 
for all staff, students, and families. 
 

Since the pandemic, Crosby High School’s Chronic Absenteeism Rate has been extremely high. Although during the 2024-2025 school year 
the Chronic Absenteeism Rate is trending downward during the 2023-2024 school year it rose to 45.8%. Crosby High School must establish 
a personalized learning environment for students that incorporates targeted methods to address attendance and behavior management. 
Routines must be created and reinforced by a team of specific staff members to encourage students to come to school on a daily basis, 
provide students with necessary socio-emotional skills, incorporate families and community stakeholders to support student attendance, 
and strategies to combat established negative behaviors related to attendance. The LEAP Team (Learner Engagement and Attendance 
Program Team) has been charged with implementing identified attendance protocols with fidelity, ensuring that progress related to 
attendance and behavior is celebrated and data monitored on a consistent basis to provide intervention when needed. Since the LEAP 
Team will not be funded moving into the 2025-2026 school year it is imperative that the team continues to build upon the work that has 
been done to improve attendance. The LEAP Team will be funded through funds provided through the Commissioner’s Network, and the 
Team will undergo targeted professional learning that will be designed to create and implement tier 2 and 3 supports for students that are 
at-risk.  
 

In order to strengthen students' sense of belonging and feel connected, Crosby High School Support Staff and Teachers will incorporate 
restorative practices into the schools PBIS framework for academic and behavior management. Over the past three years the SSB Team 
(Shaping Students’ Behaviors) has implemented multiple restorative strategies to address and attack negative behaviors. All staff need to 
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be trained to implement these same strategies at the Tier 1 classroom level and develop systems that increase interventions in the Tier 2 
and Tier 3 setting. The construct of In-School Suspension needs to be reworked at Crosby High School. Students that violate school policies 
need to undergo restorative experiences that unpack the reasoning for why they committed an action, and how it impacted the greater 
school community. Consistent reinforcement of a restorative approach to address student behaviors can be coordinated by a staff member 
that is professionally developed to serve as an in-house trainer/restorative practice coordinator.  
 

With only 17 respondents to the stakeholder survey during the CSDE Audit a significant need for parent and family engagement is 
recognized. Although constructs to encourage parent and family voice will be developed; in order to strengthen family partnerships a 
framework needs to be identified to define parental/family engagement with a specific emphasis on participating in their child’s learning 
and progress at Crosby High School. Biweekly events and activities need to be scheduled to promote student achievement and encourage 
parents to come to Crosby High School. Satellite Crosby events around the community also need to take place to bring Crosby High School 
to local neighborhoods.  
 

Crosby High School Administrator, teachers, and staff have developed equitable partnerships with many stakeholders. Community 
Partnerships need to be explored and opportunities for students to engage in community initiatives and activities need to increase. IN 
alignment with the Crosby High School mission statement a clear plan must be created to promote college and career readiness and 
community-based internship opportunities for Crosby students. In order to prepare students to be college and career ready and productive 
members of a diverse society students need to explore and contribute to the Greater Waterbury Community through a myriad of different 
ways that are facilitated by the staff of Crosby High School. 
______ 
The plan for to enhance the Culture and Climate will require funding to address:  
 

3.1 School Environment: 
Priority: Deepen student and staff sense of belonging through a student-centered/personalized/equitable learning environment. 
Strategies: 

• Ensure the school environment is safe and welcoming for students, parents, and families.  
• Structure and develop spaces that promote a sense of belonging, equity, health, wellness, and that are inclusive for all learners 

(Gender neutral handicap accessible.) 
• Focus on student voice by creating a safe space for open dialogue and establishing student leadership roles 

 

3.2 Attendance: 
Priority: Develop and establish routines, procedures, and programs that reinforce positive student behaviors and incentivize progress 
related to attendance.  
Strategies: 

• Create an attendance team to celebrate and monitor attendance 
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•  Identify and create multi-tiered supports for attendance that are designed to promote good attendance for all students and create 
a positive school culture. 

• Leverage community partners to enhance attendance improvement efforts by addressing barriers and providing resources.  
• Use technology to address attendance concerns enabling efficient tracking, communication, intervention, and analysis. 

 

3.3 Behavior Management: 
Priority: Develop programs and procedures that center on student acquisition of Crosby High School’s Core Values and Beliefs (PBIS), 
develop restorative framework and reinforce positive behaviors across the building.  
Strategies: 

• Create a behavioral framework that is incorporated into the teaching learning framework for implementation and monitoring 
• Establish routines, interventions, and supports aligned to SEL. 
• Develop a structured MTSS program that identifies students that are socio-emotionally at-risk.  

 

3.4 Equitable Partnerships with Stakeholders: 
Priority: Develop a framework for family engagement and community partnerships.  
Strategies: 

• Identify a framework for family engagement with a focus on increasing family communication and protocols regarding learning, 
core values, and learning expectations. implement and monitor. 

• Increase opportunities for students to engage in career exploration and community aligned learning. 
__________________________________________________________________________________________________________ 
 
Operations: create systems and processes that promote organizational efficiency and effectiveness, including through the use of time and financial 
resources and increase the amount of time for teachers and leaders to engage in professional learning, instructional coaching, and collaborative 
practices that address teaching and learning.   
Crosby High School students need 25 credits to graduate with both the content knowledge and skills identified within the Waterbury Portrait of a 
Graduate. While a block schedule was implemented three years ago providing students with 87-minute learning periods, and a schedule designed for 
students to earn up to 8 credits per year, analysis of data and feedback from the teacher survey indicate many students need additional support and 
learning strategies. Specifically, multilingual and special needs students are in need of additional support and resources to ensure that they are on track 
to graduate. Through walkthroughs and observations, it is evident that the current use of instructional time is ineffective as teachers need professional 
development in how to effectively structure and use the time to maximize teaching and learning in a block period. In addition, there are no Tier 2 or 3 
research based interventions in place. Creating an efficient master schedule to accommodate additional learning time for staff to engage in Professional 
Development and for students to engage in research-based tier 2 and 3 interventions is a priority.  
 

With over 330 Special Education Students currently enrolled at Crosby High School it is imperative to address the scheduling, 
implementation and management of special education services for students and Special Education operations. Specific systems need to be 
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developed and implemented related to the scheduling and conducting of PPTs, design and implementation of specific services for students, 
and the accumulation and analysis of student data. Although many different educational consultants specialize in these constructs, District 
Management Group LLC., a consultant group that leverages a multi-pronged approach that tackles common system-level challenges, will 
be hired to help us with creating the multi-tiered systems of support required to the needs of our special populations.  
 

As identified in the CN audit and teacher survey members of the Crosby faculty have expressed ongoing concern about the lack of 
collaborative time to discuss teaching and learning as a result of the current building and district schedule. One root cause includes the lack 
of adequate staffing results in the need for teachers to cover classes or take on additional instructional periods, which in some cases 
eliminates collaboration time completely.   The Crosby Turnaround Committee understands there is a need for consistent professional 
collaboration time for learning accompanied with strong protocols to utilize the time efficiently and effectively for 
results.   Implementation of a true PLC time in which weekly time is provided through an early release Wednesday to the CN schools, 
accompanied by a systemic data analysis/collaboration protocol will allow colleagues to analyze learning evidence, discuss teaching 
strategies and plan for student supports and interventions.  
 

During and immediately after the pandemic all Crosby High School students were equipped with a Chromebook. As a 1:1 school Crosby 
teachers would utilize technology-based resources including the Internet and software programs in instruction. While technology use in 
instruction is still observed, full integration for learning impact is unclear.  Since COVID many Chromebooks have been damaged, lost or 
come to end of life.  With no formal technology acquisition plan there has been a lack of equitable access.   To begin the 2024-2025 school 
year all Chromebooks and devices were collected from students. These devices were refurbished and placed back into the Core Content 
Areas of Math, English, Social Studies, and Science. Currently there are many classrooms in the building that do not have access to 
Chromebooks or other devices to access the Internet or software that can enhance learning.  It is imperative that all classrooms are 
equipped with the necessary technology for students and staff. Teachers also need the ability to access Computer Labs and innovative 
workstations that promote, as Crosby High School’s mission states, 21st Century learning. As noted in the CN audit a clearly articulated 
technology integration and acquisition plan needs to be created and implemented. It is not enough to simply have the necessary 
technology, but also a coherent set of expectations and professional learning for consistent and purposeful use of technology for staff and 
students will be developed.  
 

While the CN audit identified the facility as being in generally good condition with a district plan to upgrade the facility, there is a need to 
ensure the building meets the demands of 21st century learning.  Crosby High School opened in 1975, as a building that is over 50 years old 
Crosby’s design is not conducive to collaborative learning and some spaces are not handicap accessible, leaving the building in need of 
revitalization. Through the redesign of space and the purchase of furniture and fixtures that allow for the flexible groupings and meetings 
of adults and students Crosby will be able to provide a learning environment that inspires and meets the demand of 21st Century learning.  
 

In order to accomplish desired goals, it is imperative that we utilize the CN strategic plan to align our resource allocations to our identified goals, 
regularly monitoring and adjusting practices based on review of our priorities, will provide evidence of success and changing needs over the next 
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3-5 years. Incorporating protocols and practices into leadership meetings for this to happen will include weekly administrative meetings, weekly 
school wide leadership meetings, CN turnaround meetings, CN focus groups, school-based committees, consultant meetings and quarterly 
meetings with other Waterbury CN network schools, including Kennedy HS.  
______ 
The plan for Operations will require funding to address:  
 
4.1 Scheduling: 
Priority: Increase the amount of time for teachers to engage in professional development, professional learning, and instructional coaching and 
for students to engage in Tier 1, 2 and 3 supports to ensure success. 
Strategies: 

• Modify the master schedule to incorporate time for student intervention/support and enrichment into the school day 
• Increase opportunities for professional learning through a school calendar redesign with early release times once a week to incorporate 

PLC, teacher planning/collaboration time.  
• Create a schedule and structure to effectively implement and manage special education services. 

 
4.2 Use of Time: 
Priority: Increase the amount of time leaders serve as instructional coaches. Establish and schedule PLCs. Establish a system and schedule for 
coaching by school leaders (administrators, department heads, and teacher-leaders). Increase the amount of time that administrators serve as 
instructional leaders providing effective feedback. 
Strategies: 

• Increase amount of time leaders serve as instructional coaches. 
• Identify, implement and monitor protocols for effective PLC’s 

 
4.3 Technology, Facilities and Operational Planning: 
Priority: Clarify instructional use of technology and implementation expectations including the creation and adherence to a replacement strategy 
and create dynamic, collaborative, and engaging learning environments for staff and students, aligned with 21st-century learning principles. 
Strategies: 

• Clarify instructional use of technology and implementation expectations.  
• Design and create learning spaces for staff and students to engage in 21st Century creative and innovative learning experiences.  
• Design and create spaces for staff to engage in PLC’s, Professional Learning, and Coaching. 
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Section 6: Turnaround Framework for School Improvement 
 
 
 
 
 
 
 

The Commissioner’s Network Plan is based upon the framework centered around four key overarching and research-based 
leverage points for school improvement: Talent, Academics, Culture and Climate, and Operations (TACO). Each of these 
domains play an integral role in the realization of school’s goals to increase student outcomes. 
  

• Talent:  Systems and strategies to recruit, hire, develop, evaluate, and retain excellent school leaders, teachers, 
and support staff. 

• Academics:  Rigorous, aligned, and engaging academic program that allows all students to achieve at high levels,  
including aligned 
curricula, instruction, and assessments.  

• Culture and Climate:  Positive learning environment that supports high-quality teaching and learning and engages 
families and the community as partners in the educational process.  

• Operations:  Systems and processes that promote organizational efficiency and effectiveness, including through 
the use of time and financial resources.  

 
Plan Development  

 

 Prioritize 
As a result of the needs assessment and root cause analysis, the Turnaround Committee should engage in a prioritization process to identify key priority 
areas for each TACO domain.   Although more can be identified, going deeper in improving fewer areas is often more effective.  In the table below, delete 
the examples and list 1-3 priority areas for each domain based on the needs assessment.  
 

Talent 
• Hire, recruit, retain, and build the professional capacity of new 

staff by developing systems that onboard, train, and provide 
mentor support. 

• Align systems, structures, and practices that promote educator 
growth and development. (Connecticut Evaluation System, 
Instructional Coaching, Learning Walks, etc.) 

• Develop the professional capacity and practice of educators and 
related service providers to implement a shared vision/framework 
of high-quality instruction that aligns with the WPS Portrait of 
Graduate, Crosby High School Mission and Vision, and the Crosby 
Core Values (G.R.R.R.I.T.). 

Academics 
• Ensure all teachers have access to district curriculum (or alternative 

curricular resource), scope and sequence, core programs (if available) 
and aligned assessments.  Provide additional resources and increase 
the capacity of teachers to translate these documents into rigorous 
standards-based lessons addressing elements of the instructional 
framework.  

• Ensure alignment and implementation of the Crosby HS evidence-
based instructional framework, the school's shared vision for high-
quality instruction, and the district’s standards-based curriculum. 

• Provide resources to staff and create/implement programs, systems 
(e.g., MTSS), and classroom strategies to meet the diverse needs of 
students and special populations.  
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• Increase the capacity of school leadership team (Administrators, 
Department Heads, Teacher Leaders, etc.) to support building-
wide strategic plan goals and strategies (e.g. decreasing chronic 
absenteeism), that promote the shared vision and a sense of 
urgency for overall school improvement as measured by the 
school accountability index. 

• Create school-wide, content-specific assessment practices and data 
tracking systems that promote a culture of data driven decision 
making and informed planning and delivery of high-quality 
instruction.  

Culture and Climate 
• Deepen student and staff sense of belonging through a student-

centered/personalized/equitable learning environment. 
• Develop and establish routines, procedures, and programs that 

reinforce positive student behaviors and incentivize progress 
related to attendance.  

• Develop programs and procedures that center on student 
acquisition of Crosby High School’s Core Values and Beliefs (PBIS), 
develop restorative framework and reinforce positive behaviors 
across the building.  

• Develop a framework for family engagement and community 
partnerships.  

Operations  
• Increase the amount of time for teachers to engage in professional 

development, professional learning, and instructional coaching and for 
students to engage in Tier 1, 2 and 3 supports to ensure success. 

• Increase the amount of time leaders serve as instructional coaches. 
Establish and schedule PLCs. Establish a system and schedule for 
coaching by school leaders (administrators, department heads, and 
teacher-leaders). Increase the amount of time that administrators 
serve as instructional leaders providing effective feedback. 

• Clarify instructional use of technology and implementation 
expectations including the creation and adherence to a replacement 
strategy and create dynamic, collaborative, and engaging learning 
environments for staff and students, aligned with 21st-century learning 
principles. 

 
 Plan 

 
Now that the priority areas have been identified in each of the TACO domains, a rigorous, yet attainable plan is created based on the needs assessment 
and root cause analysis.  Each of the four domains will include two parts: 
 
 Part One - A series of domain specific questions the responses to which will provide an overview of high-level thinking regarding future actions. 

 

 Part Two - An action plan which includes the following components: 
• Goal: A goal should be developed for each of the four domains including indicators, data source, baseline, and targets spanning three 

years.  A goal performance measure is a means by which progress toward a goal is gauged.   
• Root Cause:  Statements describing the deepest underlying cause, or causes, of performance challenges that, if dissolved, would result in 

elimination or substantial reduction of the performance challenge. 
• Strategies: A strategy should address the identified root cause.  Strategies should take two or more years to implement, often much 

longer (Layland & Redding, 2016).  If a strategy can be accomplished in one year, then it is too narrow and is most likely a useful milestone 
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within a broader strategy.  Strategies are powerful, high leverage work that builds capacity and changes practice, behavior, and belief 
so students are more successful.  One bold strategy can have more impact than a litany of poorly implemented strategies. 

• Timeline: The strategies (effective practices) to address root causes should be outlined over the course of three years.  
• Indicators of success: Indicators of success help to monitor how well the strategies are working to address the root cause.  
• Resources: Identify items that require funding support from the Commissioner’s Network. This could include partnerships, professional 

learning,  
 
 



         
 

 

Commissioner’s Network Application | 26 
 

              Domain 1: Talent 
 

 

 
 
Part One  
Instructions:  The Talent domain focuses on systems and strategies to recruit, hire, develop, evaluate, and retain excellent school leaders, teachers and 
educator support specialists.  In the boxes below, address the following: 
 
Explain how the review of school data, school audit findings, and the completion of the root cause analysis will inform staffing decisions. 

Analysis of teacher attendance data and the CSDE: Crosby High School Educator Survey indicates that staff members value the professional 
respect and support they receive at Crosby High School. However, the data also highlights a pressing need for a robust teacher mentoring 
program and a comprehensive new staff onboarding system. These systems will ensure that all staff, particularly new hires, are effectively 
integrated and supported in their roles, contributing to a positive and sustainable work environment 
 
Improving the quality of instruction at the Tier 1 level at Crosby High School is paramount to addressing student performance challenges. 
Analysis of the Next Generation Accountability statistics reveals persistent gaps in student achievement, particularly in Mathematics, ELA, 
and Science, where performance has historically fallen below state averages. Addressing these gaps requires strategic staffing decisions 
that prioritize instructional capacity building. This includes hiring specialized instructional coaches, providing targeted professional learning 
opportunities, and ensuring that all staff have access to ongoing support and development  
 
By aligning staffing decisions with these findings, Crosby High School will be better positioned to recruit and retain high-quality educators, 
build the capacity of current staff, and implement systems that directly address the root causes of underperformance in Tier 1 
instruction.  These efforts will collectively foster improved student outcomes and progress toward meeting state accountability targets. 

 
Explain how the district and school will cultivate a professional learning environment to attract, support, develop, and retain high-quality teachers. 

Crosby High School will develop a new teacher support plan and system that guides and mentors new staff so that they are onboarded 
with the necessary training, professional learning, and resources to begin their experience at Crosby successfully. Teacher Leaders 
throughout the building have been charged with some of these tasks, but a robust system is needed to meet the needs of new staff 
members. 
Crosby High School is committed to cultivating a professional learning environment that attracts, supports, develops, and retains high-
quality educators. To achieve this, the school will develop and implement a comprehensive New Teacher Support Plan designed to ensure 
that all new staff members are equipped with the training, professional learning opportunities, and resources they need to thrive.  
 
This plan will include: 
 
Onboarding System 
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• A structured onboarding program that familiarizes new staff with Crosby's vision, mission, and core values, along with clear 
guidance on instructional expectations, school policies, and available resources. New teachers will receive a digital handbook and 
access to personalized support through an assigned mentor. 
 

Mentorship Program 
• A robust mentoring system where experienced Teacher Leaders provide ongoing guidance and support to new educators. Mentors 

will be trained to offer instructional coaching, feedback, and emotional support to help new teachers navigate their first years 
effectively. 
 

Professional Learning Opportunities 
• Regular, differentiated professional learning sessions focused on high-quality instruction, classroom management, and data-driven 

practices. New staff will participate in targeted training sessions to build their capacity in Crosby’s instructional framework, 
including strategies for student-centered, high leverage Tier 1 instruction. 
 

Collaborative Culture 
• Establishing a supportive and collaborative culture through Professional Learning Communities (PLCs) and peer coaching, will 

enable teachers to share strategies, celebrate successes, and address challenges collectively. 
 
Recognition and Retention 

• Developing systems to recognize excellent teaching, such as teacher appreciation programs, leadership opportunities, and 
pathways for career advancement within the school. 
 

These initiatives will not only support new educators but also foster a culture of growth and collaboration that attracts and retains high-
quality teachers. By investing in mentoring, professional learning, and teacher leadership, Crosby High School aims to create an 
environment where all educators feel valued, supported, and motivated to contribute to student success. 

 
Explain how teachers will be evaluated to inform professional learning offerings and staffing decisions. 

Crosby High School Administration will follow the district's new evaluation and support plan to ensure that teacher evaluations inform 
professional learning offerings and staffing decisions effectively.  
 
Collaborative Goal-Setting and Professional Learning Plans: 

• Teachers self-reflect on previous feedback, their practice, and student needs to identify a professional practice area of growth to be 
mutually agreed upon with their evaluator that is aligned to the district and school goals, including Crosby’s Turnaround Plan. 
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• The mutually agreed upon goal is accompanied by a rationale, professional learning plan and quantitative and qualitative evidence 
of success.  The new model allows for a 1, 2, or 3-year goal and the opportunity for collaborative learning teams to focus on a 
mutual goal. The learning process directly links leader and educator learning to intentional practice, ultimately impacting student 
learning, growth and achievement.  

 
Observation and Feedback for Targeted Growth 

• Observations are now linked directly to the evaluatee’s goal, allowing for reciprocal, focused and meaningful dialogue and feedback 
to transform practice and enhance instructional effectiveness.   

• The alignment of leader and educator goals and professional learning plans to Crosby’s CN Strategic Plan provides a path for the 
Crosby administrators and educators to be learning partners through learning reciprocity and feedback.  

  
Instructional Leadership and Coaching 

• Department heads and teacher leaders will enhance their ability to act as instructional leaders/coaches through professional 
learning and work with teachers on Tier 1 instructional practices and academic rigor. Administration will continually monitor 
staffing needs and inform professional learning needs based on discussions with department heads, observations and survey results 
from staff.  

 
Data Driven Professional Learning Decisions 

• Building walkthroughs conducted by administrators, department heads, and teacher leaders focus on the consistent 
implementation of Crosby’s teaching and learning framework., These walkthroughs provide relevant evidence of instructional 
practices and will be used as a regular basis to drive professional learning.  

• Observation data is analyzed regularly to identify trends and needs, ensuring professional learning offerings are responsive and 
impactful. 

 
By embedding evaluation within a system of continuous learning and feedback, Crosby High School ensures that professional learning is 
targeted, impactful, and aligned with the needs of both teachers and students.  This approach builds a culture of shared responsibility for 
growth and improvement, ultimately driving student achievement and school success. 

 
Describe ongoing support and coaching opportunities for staff and school leadership. 

To ensure that teachers and school leaders continuously improve their practice and effectively support student learning, ongoing support 
and coaching opportunities are essential for staff and school leaders. School Leaders (Administrators, Department Heads, Teacher Leaders, 
etc.) will undergo intensive instructional coaching training with Dr. David Cormier from Cormier Consulting LLC. Administrators will also 
continue their work with their CN Administrative Coach, Diane Dugas. 
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To ensure that teachers and school leaders continuously improve their practice and effectively support student learning, Crosby High 
School is committed to providing ongoing support and coaching opportunities tailored to the needs of all staff and leadership. These 
efforts will focus on enhancing instructional quality, leadership capacity, and overall school performance. 
 
Instructional Coaching for School Leaders 

• School leaders, including administrators, department heads, and teacher leaders, will participate in intensive instructional coaching 
training led by Dr. David Cormier from Cormier Consulting LLC. This training will focus on strategies for effective feedback, 
instructional leadership, and aligning classroom practices with the school’s instructional framework. 

• Administrators will continue their collaboration with external consultants to refine their leadership practices, ensuring alignment 
with district and state priorities for school improvement. 
 

Ongoing Professional Learning for Staff 
• Job-Embedded Coaching: Teachers will receive regular, job-embedded coaching sessions from instructional coaches and trained 

teacher leaders. These sessions will focus on improving Tier 1 instruction, integrating high-quality instructional strategies, and 
addressing specific classroom challenges. 

• Professional Learning Communities (PLCs): Staff will engage in weekly PLC meetings to collaboratively analyze student data, share 
best practices, and plan rigorous and engaging lessons. PLCs will be supported by school leaders to ensure alignment with the 
school’s instructional goals. 

• Targeted Professional Development: Teachers will participate in workshops and training sessions focused on curriculum 
implementation, restorative practices, and classroom management. Special attention will be given to differentiated instruction for 
diverse learners, including students with disabilities and multilingual learners. 

 
Support Systems for New Teachers 

• New staff members will benefit from a comprehensive mentorship program led by experienced teacher leaders. Mentors will 
provide ongoing guidance, instructional coaching, and professional learning opportunities tailored to the needs of early-career 
educators. 
 

Feedback and Accountability 
• Administrators and teacher leaders will conduct regular learning walks and classroom observations using a consistent walkthrough 

protocol. These observations will provide actionable feedback to teachers, fostering a culture of continuous improvement. 
• The school leadership team will engage in professional learning focused on delivering timely, constructive, and actionable feedback 

to ensure meaningful growth for educators. 
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Leadership Development 

• Leadership capacity will be strengthened through targeted professional learning for administrators and teacher leaders, focusing on 
strategic planning, data-driven decision-making, and effective team management. 

• The school will participate in district-level leadership development initiatives to ensure alignment with broader organizational goals 
and leverage best practices across the district. 

By prioritizing these ongoing support and coaching opportunities, Crosby High School aims to create a professional learning environment 
where both staff and school leaders are empowered to succeed, ultimately driving student achievement and fostering a culture of 
excellence. 

 
Part Two 
Instructions:  Using the table below, identify the Talent three-year goal including indicators of success, data sources, and three annual targets. 
 
Three-Year Talent Goal: 
 

Indicator Data Source Baseline 
Year: 

Target 
Year 1: 

Target 
Year 2: 

Target 
Year 3: 

3-Year Teacher 
Retention Rate  

(Includes 
School 

Counselors, 
School Social 

Workers) 
 

Staff Retention 
Crosby High School teachers 
being retained from 2023-2024 
to 2024-2025  

3 Year Teacher 
Retention Rate-

92% 

Maintain Teacher 
Retention Rate-92%/ 

Fill 2 Vacancies 

Maintain Teacher 
Retention Rate-92%/ 

Fill multiple 
vacancies 

Maintain Teacher 
Retention Rate-

92%/ Fill multiple 
vacancies  

Responses to 
Staff Climate 

Survey 
 

Staff Climate Survey 
Results 
Question #1:  
The systems and structures 
created by the Crosby High 
School Administration support 
me in building my professional 
capacity and sense of belonging.  

Baseline Data 
accumulated from 
initial Staff Climate 

Survey in August 
of 2025 

An increase of 5% of 
staff respond to 

Question #1 of the Staff 
Climate Survey with 

Strongly Agree or Agree 
 

An increase of >5% 
of staff respond to 
Question #1 of the 

Staff Climate Survey 
with Strongly Agree 

or Agree 
 

An increase from 
the prior year to 

Question #1 of the 
Staff Climate Survey 
with Strongly Agree 

or Agree 
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Possible Answers: Strongly 
Agree, Agree, Somewhat 

Disagree, Disagree 
 

Responses to 
Staff 

Professional 
Learning 
Survey 

 

Professional Learning Survey 
Results  

Question #1: The Crosby High 
School Administration and 
Professional Learning provides 
me with the feedback and 
support that I need to 
implement the teaching and 
learning framework for high-
quality (leverage) Tier 1 
instruction.  
Possible Answers: Strongly 
Agree, Agree, Somewhat 
Disagree, Disagree 

Baseline Data 
accumulated from 
initial Professional 
Learning Survey in 

August of 2025 

An increase of 5% of 
staff respond to 

Question #1 of the 
Professional 

Learning Survey with 
Strongly Agree or Agree 

 

An increase of >5% 
of staff respond to 
Question #1 of the 

Professional 
Learning Survey with 

Strongly Agree or 
Agree 

 

An increase from 
the prior year to 

Question #1 of the 
Professional 

Learning Survey 
with Strongly Agree 

or Agree 
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Action Steps: 
Instructions:  Using the table below, describe key action steps which will be implemented across three years in order to achieve the three-
year Talent goal. 
 

Talent 1.1 Hiring, Recruiting and Retention 
Talent Priority: Hire, recruit, retain, and build the professional capacity of both new staff and current staff by developing and implementing 
effective support systems. 
Root Cause:  Since the pandemic, Crosby High School has faced challenges in hiring, recruiting, retaining, and building the professional 
capacity of both new and current staff.  These challenges are compounded by the absence of robust systems and processes to support new 
and current staff, foster professional growth, and promote long-term staff engagement and satisfaction.   
Person(s) Responsible: District Administration, School Administration, Consultants, and Teacher Leaders 
Strategies to address root 

cause 
Timeline Indicators of Success Resources 

Year 1 Year 2 Year 3 
Recruitment and Outreach 
 
Recruit individuals to fill all 
vacancies for certified 
staff, non-certified staff, 
and proposed positions 
(Interventionists, 
Attendance Counselors) 
 
Coordinate with the 
Human Capital 
Department, use 
community connections, 
establish relationships with 
local universities 

Meet with District 
personnel to devise a 
plan to fill open 
positions 
 

Design and implement 
a plan for outreach to 
community 
organizations and local 
universities  
 

Develop a 
brief recruitment/ 
marketing brochure 
for Human Capital to 
bring to recruitment 
fairs 
 

Establish a 
relationship with the 

Continued 
outreach to 
community 
organizations and 
Higher Ed. 
institutions 
 
Partner with other 
WPS 
comprehensive 
high schools to 
host a recruitment 
fair 
 
Connect with the 
SDE ARC 
representative 

Continued 
outreach to 
community 
organizations 
and Higher Ed. 
institutions 

By the end of the 
recruitment cycle, 
multiple vacancies 
(>2) for certified and 
non-certified staff 
are filled  

Funding for 
developing and 
printing recruitment 
marketing materials  
 
Relationships with 
Higher Ed. and 
community 
organizations 
Time/coverage to 
attend recruitment 
fairs  
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CREC Teacher 
Residency Program  

Orientation and 
Onboarding 

 
Create and implement an 
orientation program for 
new staff by developing an 
onboarding checklist 
(email, assigned laptop, 
access to copier, room 
keys, etc.), a digital 
handbook with 
expectations/ building 
procedures, new-staff 
training, and a teacher-
leader mentor program 

Develop a Crosby Staff 
Onboarding Checklist. 
 
Include stakeholder 
input to create a 
digital Crosby 
Teacher/Staff 
Handbook 
 
Ongoing teacher-
leader training and 
calibration 
 
Assign all new staff a 
teacher leader mentor 
(New Staff 
acclimation) 

Assign new staff a 
teacher leader 
mentor and Crosby 
Staff Onboarding 
Checklist for new 
hires 
 
Begin to utilize the 
digital Crosby 
Teacher/Staff 
Handbook 
 
Continue teacher-
leader training and 
calibration (New 
Staff acclimation) 

Assign new staff 
a teacher leader 
mentor and use 
onboarding 
checklist for new 
hires 
 
Provide ongoing 
teacher-leader 
training and 
calibration 

By the end of year 3, 
100% of new staff 
will complete the 
orientation program, 
including the 
onboarding 
checklist, digital 
handbook, and new-
staff training. 
Additionally, 90% of 
new staff will report 
feeling adequately 
prepared and 
supported in their 
roles, as measured 
by a post-orientation 
survey, and all new 
teachers will be 
paired with a 
teacher-leader 
mentor within their 
first week.  

Funding for outside 
consultant for 
teacher leaders 
training and 
calibration  

Building Coaching Capacity 
Build capacity of Teacher 
Leaders and Department 
Heads to serve as 
instructional coaches 

Create clearly defined 
roles and 
responsibilities of the 
teacher-leader (job-
description, stipend, 
scheduling, etc.) 
Develop application 
process (application, 
interview questions, 

Ongoing training 
and calibration 
 
DHs and Teacher 
Leaders to conduct 
regular lesson plan 
reviews and 
provide teachers 
with target 

Implement 
coaching cycles, 
collect coaching 
data and track 
teacher-coach 
interactions  
 
Conduct lesson 
audits using a 

By the end of year 3, 
100% of Teacher 
Leaders and 
Department Heads 
will complete 
instructional 
coaching training, 
with at least 80% 
demonstrating 

Funding for outside 
consultants for 
teacher leader and 
DH training 
 
Funding for teacher 
leader stipends 
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scoring rubric. Criteria) 
for Teacher-Leaders 
 
Provide Professional 
Learning to Teacher 
Leaders and 
Department Heads 
 
Engage Teacher 
Leaders and 
Department Heads in 
coaching calibration 
exercises 
 
Create coaching cycle 
schedules, data 
collection and tracking  

feedback on lesson 
plans. 
 
Implement 
coaching cycles, 
collect coaching 
data and track 
teacher-coach 
interactions  
 
Conduct lesson 
audits using a 
lesson audit 
protocol  

lesson audit 
protocol  

growth in coaching 
skills, as measured 
by pre- and post-
training assessments 
and feedback 
surveys. Additionally, 
90% of teachers who 
receive coaching 
support will report 
improved 
instructional 
practices and 
increased confidence 
in their teaching 
abilities. 

Funding for training 
and calibration. 
Funding for 
coaching resources 
and identified 
instructional 
materials  
 
Professional 
learning books 
related to 
instructional 
practice 

Professional Learning 
 
Provide relevant support 
and quality professional 
learning on high quality 
and high leverage 
instruction to ALL staff    

Assess varied needs of 
staff to differentiate 
support (new vs. 
veteran or unique 
department needs) 
 
Hire highly qualified 
consultants to provide 
professional learning  
 
Create a 
comprehensive 
professional learning 
plan including a 
schedule and targeted 
outcomes  

Provide 
customized 
professional 
learning for new 
staff 
 
Provide ongoing 
learning sessions 
for veteran staff  

Provide 
customized 
professional 
learning for new 
staff  
 
Provide ongoing 
learning sessions 
for veteran staff 

By the end of year 3, 
90% of staff will 
participate in 
professional learning 
focused on high-
quality instruction, 
with at least 90% 
reporting that the 
support and training 
were relevant  
 
and improved their  
instructional 
practices, as 
measured by post-
training surveys. 

Funding for outside 
consultants 
 
Funding for 
professional 
development 
resources and 
materials (branded 
with Crosby logo 
and information)  
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Initiate professional 
learning sessions 

Additionally, teacher 
retention rates will 
increase by 5% 
compared to the 
previous year, 
indicating improved 
satisfaction and 
professional growth. 

Teacher Voice and 
Engagement 
Encourage staff 
participation in 
committees, teams and 
other collaborative 
structures to promote 
teacher voice and an 
overall sense of 
belonging/connectivity to 
Crosby High School 

Audit all existing 
school committees 
and teams along with 
membership, 
committee purpose 
and goals  
 

Identify existing 
barriers to committee 
participation 
 

Determine overlap 
and gaps where new 
committees or teams 
may need to be 
established or existing 
teams that may need 
to be merged or no 
longer needed 
 

Define all committees, 
teams, and PLCs 
moving forward 
(outline committee 
charge / goals / 
purpose & non-

Increase the 
number of staff 
involved in 
collaborative 
structures 
 
Offer short-term 
and long-term 
roles to 
accommodate 
different levels of 
commitment and 
leadership 
opportunities for 
staff 
 
Recognize and 
reward 
involvement 
 
Organize retreats, 
workshops, or 
team-building 
activities to 
strengthen 

Ensure 
sustainability 
through policies 
and ongoing 
support.  

By the end of year 3, 
Crosby High School 
will demonstrate a 
significant increase 
in staff engagement 
and sense of 
belonging, as 
evidenced by: 
At least 80% of staff 
members actively 
participating in at 
least one committee, 
team, or 
collaborative 
structure  
 
A 25% increase in 
the number of staff-
led initiatives or 
projects compared 
to the previous year. 

Funding for outside 
consulting support 
 
Time for planning 
committee 
structures and for 
committees to meet 
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purpose and establish 
meeting calendars) 
 

Use newsletters, and 
digital platforms to 
share committee 
updates, highlight 
achievements, and 
invite participation 

relationships and 
foster a sense of 
belonging 
 
Normalize 
collaborative 
structures as a 
core aspect of 
school culture 
  

Talent 1.2 Evaluation and Coaching Systems 
Talent Priority- Align systems, structures, and practices that promote administrator and educator learning, growth and development. 
(Connecticut Evaluation System, Instructional Coaching, Learning Walks, etc.) 
Root Cause: Lack of consistent time, practices, and structures related to collaboration and professional learning for teachers and leaders.  
 

Crosby High School has struggled with insufficient dedicated time and inconsistent structures for collaboration and professional learning, 
which has hindered effective teamwork and professional growth for both teachers and leaders. There is a lack of systematic opportunities 
for meaningful collaboration, coaching, and ongoing professional learning, resulting in missed opportunities for educators to enhance their 
instructional practices and build their collective capacity. The absence of structured, ongoing support has contributed to uneven growth in 
teaching practices and limited alignment with the school's broader instructional goals. 
Person(s) Responsible:  District Administration, School Administration, Department Heads, Teacher Leaders, and Consultants   

Strategies to address root 
cause 

Timeline Indicators of 
Success 

Resources 
Year 1 Year 2 Year 3 

Building Capacity for Effective 
Feedback 

 
Promote high-quality 
instruction by leveraging the 
new evaluation/performance 
management system and 
develop the capacity of 
administrators and leaders to 

Training and Calibration 
of Actionable Feedback 
Practices for 
administrators. (Timely, 
constructive, 
accountable, reciprocal, 
feedback)  

Continue to use 
the new 
evaluation and 
the performance 
management 
system to 
support 
educators in a 
growth process 

Continue to use the 
new evaluation and 
the performance 
management system 
to support 
administrators and 
educators in a growth 
process 
 

By the end of year 
3, 100% of 
educators will 
engage in growth 
and evaluation 
practices (e.g., goal 
setting, 
observations, 
feedback cycles) 

Funding for 
outside 
consulting 
support 
 
Professional 
learning 
materials 
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support educators as they shift 
from a compliance to a growth 
process.   

 
Utilize the 
Teacher Leader 
Program to 
create 
coherence 
through 
coaching and 
mentorship 
 
Utilize the 
revised Crosby 
Walkthrough 
Protocol 
 
Provide 
feedback 
through 
effective 
feedback 
practices 

Utilize the Teacher 
Leader Program to 
create coherence 
through coaching and 
mentorship 
 
Utilize the revised 
Crosby Walkthrough 
Protocol 
 
Provide feedback 
through effective 
feedback practices 

designed to 
promote learning, 
growth and 
development.  
 
At least 90% of 
educators will 
report that these 
systems provide 
meaningful 
feedback and 
support their 
professional 
growth, as 
measured by a staff 
survey.  
 
Evidence of 
improved 
instructional 
practices will be 
reflected in 
classroom 
observations, 
walkthrough 
data and student 
learning, growth 
and achievement.  

and 
resources 
 
Time  

Instructional Coaching 
Capacity 

 
Develop/train staff and 
implement school wide 

Identify roles and 
responsibilities of 
Teacher Leader 
including focuses on 
teacher development, 
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instructional coaching system 
for teachers utilizing teacher 
leaders  

instructional coaching, 
and mentorship. 

Aligned Walkthrough  
 
Create Walkthrough Protocol 
aligned to teaching and 
learning framework and to be 
used to guide educator growth 
and development needs 
(Consistent Data collection 
tool, timelines/frequency of 
visits, data review protocols) 

Revise Walkthrough 
Protocol. (Consistent 
Data collection tool, 
timelines/frequency of 
visits, data review 
protocols)  

Implement 
walkthrough 
protocol, review 
data and 
communicate 
with staff 
 
Use data to drive 
coaching 
decisions 
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1.3 Professional Learning Plan 
Talent Priority: Develop the professional capacity and practice of educators and related service providers to implement a shared 
vision/framework of high-quality instruction that aligns with the WPS Portrait of Graduate, Crosby High School Mission and Vision, and the 
Crosby Core Values (G.R.R.R.I.T.). 
Root Cause: For the past several years, due to teacher shortages, schedule changes, and shifting priorities, professional learning time has 
been compromised. As a result, essential collaboration opportunities, such as PLCs, IDTs, and other learning teams, have been all but 
eliminated from the CHS schedule. This lack of structured time for professional growth has led to a fragmented approach to meeting the 
school’s evolving needs, resulting in a loss of coherence across the school’s initiatives. 
Person(s) Responsible: School Administration, Consultants, Teacher Leaders, Department Heads, Teachers 
Strategies to address 

root cause 
Timeline Indicators of Success Resources 

Year 1 Year 2 Year 3 
Professional  

Learning Plan 
 
Create and deliver a 
differentiated 
professional learning 
plan reflective of 
student, educator and 
administrator needs 

Determine professional 
learning needs for 
teachers and 
administrator and develop 
a targeted and 
differentiated professional 
learning plan reflective of 
those needs (i.e., a 
student-centered 
approach to teaching and 
learning, curriculum/core 
programs, the 
instructional framework, 
restorative practices, 
classroom/behavior 
management, and 
productive PLC/IDT 
practices) 
 
Create PLCs and a PLC 
schedule based on CHS 
needs. (Department 

Ongoing 
implementation 
of the professional 
learning plan 
 
Provide on-going 
professional 
learning 
opportunities that 
address the shared 
vision/framework of 
high-quality 
instruction 
 
Ongoing 
implementation 
of the PLC schedule 
 
Promote teacher to 
teacher learning 
through "train-the-
trainer” and “turn-

Ongoing 
implementation 
of the professional 
learning plan 
Ongoing 
implementation 
of the PLC schedule 
 
Provide teacher 
choice for 
professional 
learning connected 
to identified CN 
focus areas 
 
Promote teacher to 
teacher learning 
through "train-the-
trainer” and “turn-
key” professional 
learning models    
 

Educators and related 
service providers will 
demonstrate consistent 
implementation of the 
shared Crosby 
vision/framework of 
high-quality instruction 
that aligns with the WPS 
Portrait of a Graduate, 
Crosby High School 
Mission and Vision, and 
the Crosby Core Values 
(G.R.R.R.I.T.), as 
evidenced by increased 
student engagement, 
improved instructional 
practices, and 
measurable progress in 
student outcomes 
aligned with school-
wide goals.  

Time (half-
day 
Wednesday 
professional 
learning 
time) 
Funding for 
professional 
learning 
(consultants, 
materials, …)  
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subgroup PLCs - e.g., 
biology, life science, 
chemistry science PLC 
subgroups) 
 
Develop and provide on-
going professional 
learning opportunities 
that address the shared 
vision/framework of high-
quality instruction 
 
Develop on-going 
professional learning 
opportunities for teachers 
to enhance their 21st 
century teaching skills 
related to educational 
technology  
 
Develop a series of 
accountability systems to 
ensure that teachers are 
implementing professional 
learning, conducting PLCs 
appropriately, 
implementing the 
instructional framework 
for high-quality 
instruction, and sharing 
instructional strategies 
with colleagues 

key” professional 
learning models   
 
Sustain high-quality 
instructional 
practices through 
peer coaching from 
teacher leaders and 
PLC participation  

Sustain high-quality 
instructional 
practices through 
peer coaching from 
teacher leaders and 
PLC participation 
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Enhancing Support for 
Diverse Learners 
through Targeted 

Staff Capacity Building 
 

Increase the capacity 
of regular education 
and special education 
staff to implement 
strategies and 
supports (e.g. co-
teaching models, 
scaffolding, 
differentiating, etc.) 
that address the needs 
of diverse learners 
(e.g. SPED and MLL) 
through the review 
through the review 
and revision of 
programs and 
implementation of 
IEPs, 504 Plans, 
Behavior Plans, etc.  

Provide training to co-
teaching partners on 
methods and approaches 
for co-teaching. 
Provide professional 
learning on strategies that 
address the needs of 
diverse learners. 
Provide training specific to 
providing 
accommodations and 
supports for special 
populations (e.g. SPED and 
MLL)    

Provide coaching 
support to co-
teaching teams 
 
Provide training to 
general education 
teachers on 
reporting student 
progress on student 
goals and 
expectations for 
participation in PPTs 
   
Provide training on 
Universal Design for 
Learning (UDL) 
principles and 
specially designed 
instruction 

Conduct audits of 
IEPs to examine 
program fidelity 
and appropriate 
goal progressions 
over time 

By the end of year 3, at 
least 90% of regular and 
special education staff 
will demonstrate 
increased capacity to 
implement strategies 
and supports for diverse 
learners as evidenced 
by: 
Improved compliance 
and alignment of IEPs, 
504 Plans, and Behavior 
Plans with observed 
instructional practices 
during classroom 
observations; and 
A measurable 
improvement in 
academic performance 
and behavioral 
outcomes for students 
with IEPs, 504 Plans, and 
Behavior Plans, as 
documented in progress 
monitoring and 
assessment data.  

Time (half-
day 
Wednesday 
professional 
learning 
time) 
Funding for 
professional 
learning 
(consultants, 
materials, …) 

 
Accountability 

Systems to Monitor 
and Enhance HQI, 

Curriculum and PLC 
Fidelity 

 

Engage the leadership 
team in drafting the 
Crosby walkthrough 
indicators (Tier 1 HQI, 
curriculum, Portrait of a 
Graduate, and teaching 

Refine (adjust 
indicators as 
necessary) and roll-
out the 
walkthrough 
process 
 

Use Professional 
Learning 
Communities (PLCs) 
or team meetings 
to apply the 
continuous learning 
cycle protocols to 

By the end of year 3, the 
school will have a fully 
operational 
walkthrough process 
supported by clear, 
forms that collect and 
analyze data on tier 

Time  
Funding for 
professional 
learning 
(consultants, 
materials, …) 
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Create walkthrough 
processes and forms 
to collect data on Tier 
1/HQI strategy 
implementation 
(building-wide) along 
with indicators to 
assess curriculum 
fidelity and evidence 
of the WPS Portrait of 
a Graduate attributes 

and learning framework) 
process, and forms 
 
Communicate the purpose 
clearly to build buy-in 
from all staff 
 
Pilot the process and 
forms; share data and 
collect feedback from the 
leadership team 
 
Provide guidance on how 
the walkthrough process 
will support improvement 
rather than evaluate 
individuals 
 
Design accountability 
systems to ensure that 
teachers are 
implementing professional 
learning, conducting PLCs 
appropriately 

Implement regular 
cycles of 
walkthroughs, data 
analysis, and 
adjustments 
 
Introduce digital 
tools for more 
efficient data 
collection 
 
Establish protocols 
for analyzing the 
data collected and 
reporting trends 
 
 

 

 
 

review data trends, 
reflect on practice 
and adjust based 
on student needs 
 
Encourage staff to 
share best practices 
for improving HQI 
strategies and 
curriculum fidelity 
 
Highlight success 
stories and model 
classrooms as 
examples  

1/HQI strategies. This 
process will 
demonstrate curriculum 
fidelity through 
measurable alignment 
with established 
standards and provide 
evidence of growth in 
WPS Portrait of a 
Graduate attributes 
across all classrooms. 
Success will be reflected 
in consistent use of 
walkthrough tools by 
staff, actionable insights 
driving instructional 
improvement, and a 
90% or higher alignment 
of classroom practices 
with identified 
indicators of high-
quality instruction and 
curriculum 
implementation. 
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Talent 1.4 Leadership 
Talent Priority: Increase the capacity of school leadership team (Administrators, Department Heads, Teacher Leaders, etc.) to support 
building-wide strategic plan goals and strategies, that promote the shared vision and a sense of urgency for overall school improvement 
as measured by the school accountability index. 
Root Cause:   Currently, the instructional leadership capacity of the school currently rests on a few key individuals.  The leadership team 
and the responsibility/accountability for instructional leadership needs to be expanded to include all administrators, department leaders 
and teacher leaders in order to align leadership actions with the shared vision and sense of urgency required for overall school 
improvement, as measured by the school accountability index. 
Person(s) Responsible: School Administration, Consultants, Teacher Leaders 
Strategies to 
address root 

cause 

Timeline Indicators of Success Resources 
Year 1 Year 2 Year 3 

Increase 
leadership 

capacity 
 

Provide 
leadership 

training 
related to 

school 
turnaround 

transformation 
structures, 

systems and 
practices 

Conduct a needs assessment 
to identify strengths and gaps 
in leadership capacity 
 

Leadership team participation 
in targeted Leadership 
Learning related to system 
coherence, change 
management, effective 
teaching and learning 
strategies, feedback, 
structures and systems for 
support 
 

Expand professional 
development to include 
mentoring and coaching for 
teacher leaders and 
department heads 
 

Establish clear, monitoring 
structures and 
communication strategies for 
building-wide goals 

Refine and formalize 
roles within the 
leadership team to 
ensure alignment 
with building-wide 
initiatives 
 
Provide advanced 
training for leaders 
on systemic change 
and strategic 
planning 
 
Use school 
accountability data 
to drive continuous 
adjustments 

Refine and 
formalize roles 
within the 
leadership team to 
ensure alignment 
with building-wide 
initiatives 
 
Celebrate 
successes and 
share learnings 
within and beyond 
the school 
community 

By the end of year 3, the school 
leadership team (Administrators, 
Department Heads, Teacher 
Leaders, etc.) will demonstrate 
increased capacity to support 
building-wide initiatives, as 
evidenced by measurable 
improvements in chronic 
absenteeism rates, alignment of 
leadership actions with the 
shared vision, and a positive 
trend in the school accountability 
index. Leadership team members 
will regularly utilize data-driven 
decision-making, foster 
collaborative practices, and 
effectively communicate 
progress toward school 
improvement goals.  

Time (half-
day 
Wednesday 
professional 
learning 
time) 
Funding for 
professional 
learning 
(consultants, 
materials, 
conference 
costs…) 
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Domain 2: Academics 

 

Part One  
Instructions:  The Academics domain focuses on how the school will redesign and/or strengthen curriculum, instruction, and assessment to increase 
student achievement.  In the boxes below, address the following: 
 
Describe the school’s academic program and instructional philosophy, including the process to align the curricula and academic program to the rigor of 
the Connecticut Core Standards.  

Academic Program Overview: The high school’s academic program is designed to provide a rigorous, student-centered education aligned 
with the Connecticut Core Standards (CCS). The program emphasizes critical thinking, collaboration, and creativity, and preparing 
students to meet the demands of the 21st century. It integrates core academic disciplines with elective offerings, an Early College High 
School, UConn Early College Experiences (ECE) courses, Advanced Placement (AP) courses, and career and technical education (CTE) to 
ensure a well-rounded education. 
 

Instructional Philosophy: The instructional philosophy is rooted in fostering a growth mindset, promoting equity, and cultivating a love for 
lifelong learning. Ideally teachers act as facilitators, and encourage students to take ownership of their learning through collaborative 
approaches. The school seeks to prioritize embedding Social-Emotional Learning (SEL), the Crosby Core Values and the "Portrait of the 
Graduate" framework into all aspects of teaching and learning. In line with this philosophy, teachers have begun implementation of 
Crosby High School's evidence-based instructional framework which includes teacher clarity, creating challenging and engaging activities 
(which include rigorous, deeper-thinking questioning and academic discourse), and utilizing formative assessment.  
 

To ensure continuous improvement, the school will employ a data-driven approach to evaluate the effectiveness of its academic program 
and instructional strategies. Feedback from stakeholders, alongside performance data, will inform ongoing refinements to lessons and 
teaching practices. Collaborative professional learning communities (PLCs) will ensure that educators work together to analyze data, 
share best practices and remain aligned with student needs. 

 
Describe how educators will use data to inform lesson plans, differentiate instruction, and provide remedial support to meet the academic and 
developmental needs of all students.  

Educators at Crosby High School will leverage a range of data sources to inform lesson planning, differentiate instruction, and provide 
targeted acceleration support to meet the academic and developmental needs of all students. Using data from common formative 
assessments, standardized tests, and district benchmark assessments, educators will employ the PLC process to analyze student data to 
identify learning gaps and implement targeted strategies for scaffolding and differentiation.  
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Continuous data collection will allow teachers to evaluate the effectiveness of strategies and make timely adjustments. Current data 
sources include district benchmark assessments, teacher-created formative assessments, and results from the PSAT/SAT and LAS Links. 
Plans include creating common formative assessments during PLCs. The PLC process will establish common learning goals, develop 
common formative assessments, administer and collect data, analyze data collaboratively, interpret and discuss findings, plan targeted 
strategies, implement instructional changes, monitor and reflect on progress. 
 
An effective Multi-Tiered System of Supports (MTSS) framework with progress monitoring (data) will also enable students to receive 
support with Tier 1 strategies, and additional time for Tier 2 intervention, and intensive tier three intervention when needed. This data-
driven approach will enable educators to effectively tailor instruction to meet each student’s needs. 

 

Describe ongoing professional learning opportunities to build staff capacity around the collection, analysis and use of data to drive and differentiate 
instruction.  

Professional learning opportunities centered around the implementation of PLCs will foster a collaborative environment where data is 
seen as a valuable tool for continuous improvement and shared responsibility for student success. 
 
To further strengthen educators’ data literacy, additional sessions will be focused on developing data analysis skills. These sessions will 
guide teachers in exploring and creating diverse data sources, such as formative assessments, classroom observations, and student work 
samples, enabling them to gather a comprehensive picture of student progress.  
 
Educators will also benefit from guided practice on translating data into actionable instructional strategies. This includes designing 
personalized learning activities and applying targeted support for diverse learners, including multilingual learners (ML) and students with 
disabilities (SWD).  Professional development will address effective differentiation, scaffolding, and other support strategies tailored to 
meet the learning needs of all students.  
 
Additionally, professional learning opportunities around MTSS will provide teachers with the knowledge and tools needed to implement 
tier one strategies more effectively in the classroom.  Teachers will learn how to effectively use progress monitoring to track student 
growth and adjust instruction as needed, ensuring that all students receive the appropriate level of support. 
 
These ongoing professional learning opportunities will ensure that educators are equipped with the skills, knowledge, and strategies to 
use data effectively to improve instruction and promote student learning, growth and achievement. 
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Part Two 
Instructions:  Using the table below, the Academic three-year goal will include School Performance Index and Smarter Balanced Growth 
Model (as applicable) indicators for ELA and Math.   The baseline and targets should reflect the ESSA Milestone Targets. 
 
Three-Year English Language Arts Goal: 

Indicator Data Source Baseline 
Year: 2023-2024 

Target 1 
Year: 2025-2026 

Target 2 
Year: 2026-2027 

Target 3 
Year: 2027-2028 

ELA School Performance Index 
(SPI) EdSight 38.5 68.4 70.0 71.7 

% of students who have met 
Reading and Writing SAT 

Benchmark score 
College Board Spring 2024 

21% 
Spring 2026 

28.5% 
Spring 2027 

33.5% 
Spring 2028 

40% 

 
Three-Year Math Goal: 

Indicator Data Source Baseline 
Year: 2023-2024 

Target 1 
Year: 2025-2026 

Target 2 
Year: 2026-2027 

Target 3 
Year: 2027-2028 

Math School Performance Index 
(SPI) EdSight 33.2 66.3 68.5 70.7 

% of students who have met 
Math SAT Benchmark score College Board Spring 2024 

7% 
Spring 2026 

12% 
Spring 2027 

19% 
Spring 2028 

25% 
 

LAS Links 
Indicator Data Source Baseline 

Year: 2023-2024 
Target 1 

Year: 2025-2026 
Target 2 

Year: 2026-2027 
Target 3 

Year: 2027-2028 
LAS Links Literacy Growth EdSight 41.4 85.9 89.4 92.9 

LAS Links Oral Growth EdSight 44.2 86.8 89.4 92.1 
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NGSS Assessment 
Indicator Data Source Baseline 

Year: 2023-2024 
Target 1 
Year: 2025-2026 

Target 2 
Year: 2026-2027 

Target 3 
Year: 2027-2028 

% of students who have met or 
exceeded Benchmark score   EdSight 8 10.8 12.8 14.9 

 
Action Steps: 
Instructions:  Using the table below, describe key action steps which will be implemented across three years in order to achieve the three-
year Academic goals.   
 

2.1 Curriculum and academic programming 
Academic Priority:   Ensure all teachers have access to district curriculum (or alternative curricular resource), scope and sequence, core 
programs (if available) and aligned assessments.  Provide additional resources and increase the capacity of teachers to translate these 
documents into rigorous standards-based lessons addressing elements of the instructional framework.  
Root Cause: PLCs that would focus on common planning, effective pacing, and analysis of data and standards are virtually 
nonexistent.  Monthly department meetings are not designed to support the type of work that is needed in this area. The district has 
purchased new resources for Math and English, but professional learning regarding how to use those resources has not been effective. In 
addition, the district has not supplied curricula and resources for many elective courses leading to a lack of alignment with standards and a 
lack of coherence among courses. Many of these courses are teacher-created and have not been monitored for alignment with standards 
or rigorous content. Embedding literacy and numeracy skills across the content areas would lead to greater student success both on 
standardized tests (PSAT/SAT) and in their future endeavors. 
Person(s) Responsible: School Administration, Consultants, Teacher Leaders, Department Heads, and Teachers 

Strategies to 
address Root Cause 

Timeline Indicators of Success Resources 
Year 1 Year 2 Year 3 

Evaluate and Refine 
Curriculum 
Resources 

 
Examine existing, 
updated district 
curriculum 
documents through 

Train all staff to access and 
utilize the curricular 
resources for teachers and 
students 
 
Establish a Look Ahead 
process for PLCs that focus 
on common planning, 

Structure regularly 
scheduled PLC 
meetings to focus 
on common 
planning, pacing, 
and lesson creation 
based on existing, 
updated curriculum 

Continue with 
regularly scheduled 
PLC meetings to 
focus on common 
planning, pacing, 
and lesson creation 
based on existing, 
updated curriculum 

Develop and 
implement unit plans 
and daily lesson plans 
aligned with the 
district’s standards-
based curriculum for 
all core courses. 

Funding for 
professional 
learning 
(consultants, 
materials, …) 
 
Time (half-day 
Wednesday 
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the Waterbury 
Public School District 
Atlas platform or 
other sites indicated 
by Content 
Supervisors 

pacing, and lesson 
creation based on existing, 
updated curriculum 
 
Establish a process to 
unpack curriculum 
standards, instruction and 
assessment in Literacy and 
Math 
 
Create standards-based 
rubrics that will inform 
feedback and grading 
  
Create and embed 
formative assessments 
during PLC time that will 
inform instruction and 
lead to mastery. (see 2.4 
and 4.2)  
 
Identify, create, and/or 
provide classroom visuals 
to support learning, 
scaffold, and engage 
students  

 
PLCs use of 
standards-based 
rubrics to inform 
grading and 
embedded 
formative 
assessment to 
inform instruction 
 
Continue to provide 
clear and coherent 
classroom visuals to 
support learning and 
engage students 

 
PLCs use standards-
based rubrics and 
embedded 
formative 
assessment to 
inform instruction 
 
Review the use of 
classroom visuals 
for clarity and 
coherence 

Ensure each lesson 
plan includes clearly 
defined learning 
targets, success 
criteria, and aligned 
formative 
assessments. 
Establish and adhere 
to pacing guides that 
align with district 
curriculum timelines 
while allowing for 
flexibility to address 
identified learning 
gaps. 
Regularly review 
pacing during PLC 
meetings, using 
assessment data to 
make necessary 
adjustments that 
maintain curriculum 
alignment and 
maximize instructional 
time. 
Share successful 
practices and 
collaboratively 
address challenges 
during regularly 
scheduled PLC 
sessions. 

professional 
learning time) 
Potential 
bussing costs  
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Demonstrate 
increased student 
achievement as 
evidenced by 
improved 
performance on 
district benchmarks, 
common formative 
assessments, and 
standardized tests 
(PSAT/SAT). 

Develop Rigorous 
Standards-Based 

Curriculum 
 

Work with 
Waterbury Public 
School District 
Administrators and 
Content Supervisors 
to create rigorous, 
standards-based 
curricular 
documents, pacing 
guides, and/or 
syllabi for all courses 

Identify content areas and 
courses that lack 
curriculum guides, pacing 
guides, or other resources 
that inform the planning 
and delivery of instruction 
 
Form content-specialty 
groups to create curricular 
resources for those 
courses that are identified 
in need 
 
Provide professional 
learning to content-
specialty groups that will 
focus on curriculum 
development 
 
Identify, create, and/or 
provide classroom visuals 
to support learning, 

Content-specialty 
groups to provide 
professional 
learning to staff 
members on 
updated curriculum 
resources 
 
Make curricular 
resources available 
to the identified 
course teachers 
(those who were not 
part of a specialty 
group) 
 
Monitor the 
implementation of 
newly developed 
curricular resources 
in the identified 
courses 

Curricular resources 
are used in the 
identified courses 
 
Content-specialty 
groups monitor the 
implementation and 
usefulness of the 
curricular resources  

By the end of the 
three-year period, 
100% of courses will 
have documented, 
standards-aligned 
curricula, including 
pacing guides and 
syllabi, that: 
Align with state or 
national standards (as 
applicable). 
Include measurable 
learning objectives 
and outcomes. 
Provide a clear 
sequence of 
instruction that 
supports consistent 
progress throughout 
the course. 
Are reviewed and 
approved by relevant 

Funding for 
instructional 
materials 
and/or 
equipment  
Funding for 
professional 
learning 
(consultants, 
materials, …) 
Time (half-day 
Wednesday 
professional 
learning time) 



         
 

 

Commissioner’s Network Application | 50 
 

scaffold, and engage 
students 

 
Content-specialty 
groups monitor the 
implementation and 
fidelity of the 
curricular resources  

stakeholders (e.g., 
curriculum specialists, 
department heads, or 
instructional coaches). 
Curricula, pacing 
guides, and syllabi 
uploaded to a 
centralized platform 
and made accessible 
to teachers, students, 
and families. 

Embed Literacy and 
Numeracy Across 

the Curriculum 
Create a culture that 
emphasizes literacy 
and numeracy 
strategies to be 
applied across all 
subject areas 

Identify and define core 
literacy and numeracy 
strategies to be applied at 
Crosby 
 
Identify how literacy and 
numeracy knowledge and 
skills can be embedded 
across curricular areas and 
opportunities to embed 
literacy and numeracy into 
current lesson plans 
 
Establish a process to 
incorporate literacy and 
numeracy skills into all 
teaching and learning 
 
Conduct training sessions 
on strategies for 
embedding literacy and 

Audit submitted 
lesson plans for 
evidence that 
teachers are 
incorporating 
specific literacy 
and/or numeracy 
skills in lessons 
 
Monitor integration 
through classroom 
walkthroughs  

Audit submitted 
lesson plans for 
evidence that 
teachers are 
incorporating 
specific literacy 
and/or numeracy 
skills in lessons 
 
Offer refresher 
workshops 
and maintain 
regular cross-
departmental or 
specific planning 
meetings to sustain 
momentum 
  

By the end of the 
three-year period, 
100% of courses will 
utilize at least one 
embedded literacy 
and/or numeracy 
strategy in content/ 
curriculum delivery   

Funding for 
instructional 
materials  
Funding for 
professional 
learning 
(consultants, 
materials, …) 
 
Time (half-day 
Wednesday 
professional 
learning time) 
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numeracy into teaching 
practices 

Consult with RISE 
NETWORK 

 
Implement the CT 
RISE 9th grade 
academy model 
designed to address 
the academic, social, 
and emotional 
needs of students as 
they move from 
middle school to 
high school.   
Also see 2.4 

Participate in and turn-key 
in-service training on the 
CT-Rise interdisciplinary 
learning community team 
model  
 
Design structures and 
practices for 
interdisciplinary teachers 
to meet regularly to 
identify students in need 
of support and to provide 
targeted interventions to 
students 
  
Develop or acquire 9th 
grade academy student 
success lessons on study 
skills, organization, time 
management and other 
executive function skills  

Schedule students 
on smaller 
interdisciplinary 
learning community 
teams that share the 
same set of students 
(similar to Middle 
School Team Model) 
  
Interdisciplinary 
teachers meet 
regularly to identify 
students in need of 
support and to 
provide targeted 
interventions to 
students 
 
Academy team 
teachers to provide 
direct instruction on 
study skills, 
organization, time 
management and 
other executive 
function skills 
 
Provide counseling 
and advisory periods 
to help students 

Monitor the 
implementation of 
the 9th grade 
academy model and 
make necessary 
refinements and 
adjustments  

Percentage of 9th-
grade students who 
successfully complete 
their first year of high 
school on track for 
graduation (earning 
required credits and 
passing core classes) 
while reporting 
increased engagement 
and a sense of 
belonging in school. 
Progress will be noted 
as follows: 
Academic Success: 
Progress in 
coursework and credit 
accumulation. 
Social Adjustment: 
Student engagement 
and participation in 
school activities. 
Emotional Well-Being: 
A sense of belonging, 
measured via student 
surveys.  

CT-RISE 
Training  
CT-RISE 
PowerSchool 
Add-On  
Consulting 
Support  
Funding  
Time/Schedule 
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navigate high school 
challenges 
 
Initiate family 
engagement 
activities 
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2.2 Instructional Framework 
Academic Priority: Ensure the alignment and implementation of Crosby High School's evidence-based instructional framework, the school's 
shared vision for high-quality instruction, and the district’s standards-based curriculum. 
Root Cause: Components of our systems including professional learning, district initiatives, classroom instruction, and daily operations 
have evolved or have been created in a disjointed manner. In a system or framework, incoherence leads to confusion, inefficiency, and 
difficulty in achieving goals because the parts do not work together in a meaningful way. This misalignment prevents the effective 
integration of Crosby High School's evidence-based instructional framework, shared vision for high-quality instruction, and the district’s 
standards-based curriculum, ultimately hindering the ability to achieve desired outcomes. 
Person(s) Responsible: School Administration, Consultants, Teacher Leaders, Department Heads, and Teachers 

Strategies to address 
Root Cause 

Timeline Indicators of 
Success 

Resources 
Year 1 Year 2 Year 3 

Establish a Shared 
Vision for Teaching and 
Learning 
Work in partnership 
with Waterbury Public 
School District 
Administrators and 
Content Supervisors to 
develop and sustain a 
cohesive approach to 
teaching and learning 
by aligning Crosby High 
School's evidence-based 
instructional 
framework, shared 
vision for high-quality 
instruction, and the 
district’s standards-
based curriculum.  

Define the shared vision for 
teaching and learning (i.e., 
instructional framework, Tier 
1 strategies, student-
centered design) including 
determining alignment 
across all areas (including the 
POG) 
 
Draft a shared vision 
statement for teaching and 
learning. 
Ensure alignment with 
district goals and school 
improvement plans 
 
Communicate the vision 
through presentations, 
newsletters, and visual 
displays around the school 
 

Continue to provide 
professional learning on 
the focus areas of 
instructional framework, 
tier 1 strategies and 
student-centered 
learning 
 
Continue to provide 
resources that will 
support 
the implementation and 
application of the 
instructional framework, 
Tier 1 strategies, and 
student-centered 
learning designs 
 
Initiate staff in coaching 
and feedback cycles 
connected to the 
instructional vision 

Use surveys, 
classroom 
observations, 
and 
performance 
data to assess 
the impact of 
the vision on 
teaching and 
learning. 
Use PLCs to 
refine Tier 1 
strategies. 
Identify areas 
for 
improvement 
and celebrate 
successes. 
Develop a 
system for 
periodic review 

By the end of the 
three-year plan, 
the high school 
community will 
demonstrate 
alignment and 
commitment to 
the shared vision 
for teaching and 
learning 
Use surveys, 
classroom 
observations, and 
student 
performance data 
to assess progress. 
Evidence of the 
vision’s 
application is 
documented in 
classroom 
practices, with at 

Funding for 
professional 
learning 
(consultants, 
materials, …) 
 
Time (half-
day 
Wednesday 
professional 
learning time) 
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Provide professional learning 
and instructional coaching 
for the implementation of 
the vision (instructional 
framework, other Tier One 
strategies, and shifting 
to student-centered learning 
designs and strategies) 
 
Provide resources that will 
support the implementation 
and application of the 
instructional framework, Tier 
1 strategies, and student-
centered learning designs 
 
Monitor the fidelity of 
implementation and 
application of the 
instructional framework, Tier 
1 strategies, and student-
centered learning designs 

   
Scale up student-
centered practices 
across grade levels and 
subjects 
 
Monitor the fidelity of 
implementation and 
application of the 
instructional framework, 
Tier 1 strategies, and 
student-centered 
learning designs through 
lesson plans and 
classroom visits 
 
The shared vision for 
teaching and learning is 
evident in lesson 
planning and classroom 
visits 
 
Include the vision in 
onboarding materials for 
new teachers 

and updating of 
the vision. 

least 80% of 
observed lessons 
reflecting the core 
principles of the 
shared vision. 
Annual surveys 
indicate at least 
85% of students, 
parents, and staff 
feel they 
understand and 
support the 
shared vision. 

Build Capacity for High-
Quality Instructional 

Design 
Support quality 
instructional lesson and 
task design that 
provides students with 
opportunities to apply, 

Revise current lesson plan 
template to reflect higher 
level thinking tasks. Provide 
a model that includes 
evidence of higher level 
thinking and constructing 
knowledge 
 

Continue to offer 
professional learning 
opportunities on lesson 
design 
 
Continue peer lesson 
design and teacher 
learning walks 

Create a 
depository of 
templates, 
models, and 
other resources 
to ensure 
sustainability 
 

100% of 
lessons/tasks 
reviewed align 
with curriculum 
standards and 
include higher-
order thinking 
opportunities. 

Funding for 
professional 
learning 
(consultants, 
materials, …) 
 
Time (half-
day 
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analyze, synthesize, 
hypothesize, infer, and 
construct new 
meaning.  

Build awareness, capacity, 
and foundational skills 
among teachers to design 
high-quality instructional 
lessons and tasks by 
providing professional 
learning with a focus on 
instructional design 
principles emphasizing 
concepts like Depth of 
Knowledge (DoK) levels and 
engagement as well as how 
to create tasks that 
encourage higher-order 
thinking skills 
 
Provide focused feedback on 
lesson plans 
 
Create a culture of ongoing 
reflection and innovation 
among staff by implementing 
peer design and learning 
walks cycles that focus on 
creating, observing, and 
reflecting on task design and 
delivery 
 
Begin curating a shared 
repository of high-quality 
lesson plans and tasks 
(Google folder or site ) 

 
As part of new-hire 
onboarding, utilize 
teacher-leaders to serve 
as instructional design 
mentors for new 
teachers 
 
Expand coaching support 
with targeted one-on-
one sessions for 
teachers needing 
additional assistance 
 
Use assessment data to 
evaluate the 
effectiveness of tasks in 
fostering higher-order 
thinking 
 
Revise and improve 
tasks based on 
outcomes and feedback 
using a lesson study 
model 
 
Introduce self-
assessment tools for 
students to evaluate 
their application, 
analysis, and synthesis 
skills  

Offer advanced 
workshops on 
emerging 
instructional 
strategies (e.g., 
inquiry-based 
learning, design 
thinking) 
Recognize and 
share exemplary 
lessons and 
tasks 
 
  

Peer Observation: 
90% of teachers 
complete at least 
one peer 
observation cycle 
and provide 
actionable 
feedback. 
Assessment Data: 
Year-to-year 
improvement in 
student 
performance on 
assessments 
measuring critical 
thinking and 
problem-solving 
skills.  

Wednesday 
professional 
learning time) 
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2.3 Differentiation and Supports for Diverse Learners 
Academic Priority: Provide resources to staff and create/implement programs, systems (e.g., MTSS) , and classroom strategies to meet the 
diverse needs of students and special populations.  
Root Cause: Teachers are struggling to differentiate instruction to meet the individual learning needs of students because they have not 
had the resources or training to develop these techniques. Meeting the needs of the diverse students that are encountered in a single 
classroom can be an overwhelming task. Other than simple methods (i.e., graphic organizers) many teachers have not been exposed to the 
methods that are needed to meet students where they are. Due to the lack of an effective MTSS process students who need additional 
academic, behavioral, or social-emotional support may not receive the necessary interventions, potentially leading to increased academic 
struggles, behavioral issues, and a wider achievement gap. 
Person(s) Responsible: School Administrators, District Content Supervisors, Consultants, Teacher Leaders, Department Heads, and 
Teachers 
Strategies to address 

Root Cause 
Timeline Indicators of Success Resources 

Year 1 Year 2 Year 3 
Building a 

Comprehensive MTSS 
Framework 

 
Revise, align, and 
implement the 
academic MTSS 
program (Tiers 1, 2, 
and 3) 
See 3.3 for behavioral 
component 

Form an MTSS 
Leadership Team that 
includes 
administrators, 
counselors, teachers, 
special education staff, 
and other stakeholders 
 
Assess current 
practices by conducting 
an audit of existing 
academic, (see 3.3 for 
behavioral, and social-
emotional) support 
systems 
 
Provide professional 
learning (for all staff 
and more specialized 
for MTSS Team 

Continue to strengthen 
Tier 1 instruction to 
ensure high-quality, 
evidence-based 
practices for all 
students 
 
Develop and 
implement Tier 2 
interventions for 
students identified as 
needing additional 
support (e.g., targeted 
reading programs, in-
class small group, 
screeners, progress 
monitoring) 
 
Offer additional staff 
training based on 

Continue to strengthen 
Tier 1 instruction to 
ensure high-quality, 
evidence-based 
practices for all 
students 
 
Continue 
implementation of Tier 
2 Interventions for 
students identified as 
needing additional 
support 
 
Develop Tier 3 
Interventions for 
individualized, 
intensive interventions 
for the highest-need 
students including 

Tier 1 instruction is robust 
and implemented with 
fidelity. (Tier 1 instructional 
strategies are implemented 
in at least 80% of 
classrooms, as verified 
through classroom 
walkthroughs.) 
Tier 2 interventions are 
implemented for at least 
80% of identified students, 
with measurable progress 
for at least 60% of 
participants. 
Tier 3 supports are in place 
for at least 90% of students 
requiring intensive 
interventions, with 
progress monitoring 
systems active. 

Funding for 
professiona
l learning 
consultants 
(i.e. 
Branching 
Minds 
/Morgan 
Goering), 
materials, 
…) 
 
Time (half-
day 
Wednesday 
professiona
l learning 
time) 
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members) on MTSS 
principles, data-driven 
decision-making, and 
tiered supports 
 
Implement or refine 
data collection tools 
for monitoring student 
progress and other 
MTSS docs (data 
decision rules doc, 
progress monitoring, 
screeners, parent 
notifications, etc.) 
 
Strengthen Tier 1 
instruction to ensure 
high-quality, evidence-
based practices for all 
students  

identified gaps or 
challenges including 
how to offer Tier 2 
strategies in the 
classroom with small 
groups or stations 
Establish regular 
meetings for staff to 
review student 
progress and adjust 
interventions (PLCs) 

hiring or identifying 
interventionists and 
scheduling the time for 
pull-out or other 
iterations of the 
program including an 
after-school 
component 
 
Additional MTSS 
leaders are trained, 
ensuring at least 3-5 
staff members can lead 
MTSS efforts 
independently 

Progress monitoring data 
shows at least a 10% 
improvement in academic 
metrics for students 
receiving interventions. 

Funding for 
stipends or 
new hires 
Funding for 
Tier 2 and 3 
resources 
(screeners 
and 
instructiona
l materials 
or 
programs 
for tier 2 
and 3) 
Scheduling 
resources 
Funding for 
progress 
monitoring 
resources  

Transforming Special 
Education Programs 

 
Redesign specialized 
Special Education 
Programs. (Resource, 
Behavior Development 
Learning Center (BDLC) 
and Community Based 
Training (CBT) 
  

Assess current 
practices and the 
state of these courses 
by conducting an audit 
(physical space, 
scheduling, instruction, 
fidelity to IEP goals, 
curriculum and lesson 
planning) 
 
Determine Objectives: 
academics, life skills, 
vocational training 
 

Continue to implement 
professional learning 
and redesign 
 
Expand redesigned 
practices across all self-
contained classrooms 
 
Schedule students by 
grade-level or course-
level in math and 
English resource 
courses for alignment 
with Tier 1 resources 
and curriculum 

Continue professional 
development for staff, 
focusing on advanced 
strategies. 
Partner with local 
businesses for 
internships and job 
training. 
Expand vocational 
programs and post-
secondary preparation. 
Develop a 
sustainability plan, 
including ongoing 

By the end of Year 3, the 
program should: 
Demonstrate improved 
student outcomes across 
academic, social, and 
vocational areas. 
Be recognized as a model 
for inclusive and student-
centered special education. 
Have sustainable systems in 
place for continued  
All special 
education classrooms/prog
rams implement 
redesigned practices, with 

Funding for 
professiona
l learning 
(consultant
s, materials, 
ie: District 
Manageme
nt Council 
…) 
 
Time (half-
day 
Wednesday 
professiona
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Analyze data on 
academic, social, and 
behavioral outcomes 
Observe current 
practices in self-
contained classrooms 
 
Provide professional 
learning on methods 
that will improve 
student outcomes (i.e., 
UDL) 
 
Pilot UDL practices in 
several classrooms 
 
Analyze and begin to 
revise curriculum and 
lesson design so that it 
aligns with Tier 1 
curriculum 
 
Professional learning 
for teachers of elective 
classes (differentiation, 
scaffolding, 
implementation of 
accommodations or 
modifications) 
 
Professional learning 
for paraprofessionals 

 
Scheduling 
considerations for 
students in elective 
classes 
 
Make changes in 
physical spaces (desks, 
chairs, tables, 
pertinent equipment 
and technology) 
 
Monitor progress by 
collecting feedback, 
and (academic, social, 
and behavioral) data to 
assess progress toward 
goals 
 
Adjust strategies based 
on outcomes and 
feedback  

funding, training, and 
program maintenance 

ongoing progress 
monitoring. 
At least 2 partnerships with 
local businesses or 
vocational programs are 
established for internships 
or job training 
opportunities. 
Vocational and post-
secondary readiness 
programs expand, with 75% 
of eligible students 
participating. 
Data on academic, social, 
and behavioral outcomes 
show a 15% improvement 
compared to baseline 
metrics. 

l learning 
time) 
Funding for 
furniture 
and 
equipment 
Funding for 
resources 
to 
effectively 
implement 
modificatio
ns and 
accommod
ations 
Funding for 
instructiona
l resources 
to 
accelerate 
reading and 
math skills 
Collaborati
on with 
District 
Special 
Education 
Supervisor 
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Support for Diverse 
Learners 

 
 
Work in partnership 
with the Waterbury 
Public School District 
Multilingual Supervisor 
and Special Education 
Supervisor Design and 
implement systems to 
provide support 
and/or 
accommodations to 
Tier 1, Special 
Education, and MLL 
students 

Provide professional 
learning for teachers 
on in-class Tier 1 
strategies (i.e. 
differentiated 
instruction, scaffolding, 
UDL), and evidence-
based strategies for 
supporting MLL and 
SPED students in Tier 1 
core and elective 
classes 
 
Provide professional 
learning to Tier 1 core 
and elective staff about 
how to implement 
accommodations for 
students with IEPs 
 
Develop and 
implement Tier 1 
supports (universal 
supports for all 
students), such as 
differentiated 
instruction, and 
responsive teaching 
strategies 
 
Use formative 
assessments to 
monitor student 
progress and adjust 
instruction accordingly 

Regularly monitor the 
effectiveness of 
supports for Tier 1, 
SPED, and MLL 
students through data 
collection (e.g., 
formative assessments) 
and surveys 
 
Adjust supports based 
on student progress, 
with a focus on closing 
achievement gaps 
 
Share successful 
strategies at staff 
meetings and PLCs  

Develop a plan for 
sustaining the use of 
supports (continued 
professional 
development, and 
maintaining 
collaborative 
structures) 

Increase in on-track status 
and standardized test 
scores 
Reduction in dropout rates 
and increase in graduation 
rates for SPED and MLL 
students. 
Increased student success, 
engagement, and 
participation in class. 

Funding for 
professiona
l learning 
(consultant
s, materials, 
…) 
 
Time (half-
day 
Wednesday 
professiona
l learning 
time) 
Funding for 
instructiona
l resources 
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Establish regular 
collaboration time for 
general education 
teachers, special 
education staff, and 
MLL educators to plan 
and share strategies 
 
Utilize PLC planning 
time to analyze data 
and determine which 
supports will be 
appropriate for 
students 
 
Create a bank of Tier 1 
tools, routines, and 
strategies (i.e. 
differentiation, 
scaffolding, UDL) 
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2.4 Assessment Practices and Data Use 
Academic Priority: Create school-wide, content-specific assessment practices and data tracking systems that promote a culture of data 
driven decision making and informed planning and delivery of high-quality instruction.  
Root Cause: School-wide assessment practices do not exist at this time primarily due to the lack of PLC that could drive that assessment 
process. Without dedicated time for educators to collaboratively analyze student data, align assessments with instructional goals, and 
share best practices, there is a disconnect between assessment practices and high-quality instruction. This gap results in missed 
opportunities for informed decision-making, targeted interventions, and continuous improvement in teaching and learning. 
Person(s) Responsible: School Administration, Consultants, Teacher Leaders, Department Heads, and Teachers 

Strategies to 
address Root Cause 

Timeline Indicators of Success Resources 
Year 1 Year 2 Year 3 

  

Collaborative PLC 
Process for Data-
Driven Instruction 
Establish and use a 
PLC process to 
review data and 
inform instruction 
through 
collaboration in IDT 
and PLC’s, including 
using the PLC 
processes to create 
school-wide 
formative 
assessments. 
See 4.2 for more 
information about 
establishing PLCs 

Form a Data Leadership 
Team (DLT) consisting 
of administrators, 
teacher leaders, 
Department Heads, and 
support staff 
 
Develop a shared vision 
and goals for data use 
in the school, aligned 
with the school’s 
mission 
 
Conduct a needs 
assessment to identify 
current practices, gaps, 
and priorities in 
assessment and data 
use 
 
Provide professional 
learning on the 
fundamentals of data-
driven decision-making 

Conduct advanced 
training on data 
analysis, 
interpreting trends, 
and using data to 
inform instruction. 
Offer coaching for 
teacher teams on 
collaborative data 
inquiry cycles and 
other data analysis 
protocols. 
Implement 
common formative 
and summative 
assessments across 
all grade levels and 
subjects. 
Use data to inform 
professional 
learning 
communities (PLCs) 
and instructional 
coaching 

Review and refine 
assessment tools 
and practices based 
on feedback and 
outcomes. 
Establish a 
continuous 
improvement cycle 
to revisit and refine 
systems annually 

Increased teacher confidence and 
competence in using data as 
evidenced by: 100% of PLCs will 
engage in bi-monthly data review 
meetings, with teachers showing 
evidence of using data to adjust 
instructional practices, as observed 
in observation, review of practice, 
walkthrough and PLC meeting 
minute reviews 
Improved student achievement 
and growth as measured by the 
number of students meeting or 
exceeding on standardized tests, 
district benchmark assessments, 
and other assessments.  

Funding for 
professional 
learning 
(consultants, 
materials, 
…) 
 
Time (half-
day 
Wednesday 
professional 
learning 
time) 
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Form PLCs that focus on 
data analysis or 
establish a process for 
established PLCs to 
analyze data 
 
Develop a calendar for 
regular assessments 
 
Pilot: Create and embed 
formative assessments 
that will inform 
instruction and lead to 
mastery 
 
Evaluate and select a 
user-friendly data 
tracking platform if 
none exists 
 
Create protocols for 
data collection, entry, 
and storage, ensuring 
security and 
accessibility 

Grading Practices for 
Equity and 

Consistency 
Update and 
standardize grading 
practices. 

Establish an Effective 
Grading Practices Task 
Force (can include 
teachers, 
administrators, 
counselors, students, 
and parents) 
 

Establish a pilot: 
Identify a diverse 
group of teachers 
to test the new 
grading practices 
 
Provide Support: 
Offer coaching and 
regular check-ins 

Full Implementation 
Provide 
comprehensive 
training on the 
finalized grading 
policies 
 

Equity: Grades more accurately 
reflect student learning and 
progress, as evidenced by 
alignment with standardized 
assessments. 
Consistency: Teacher grading 
practices align with the established 
policy, as verified through 

Funding for 
professional 
learning 
(consultants, 
materials, 
…) 
 
Time (half-
day 
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Collect data on current 
grading practices, 
challenges, and areas 
for improvement 
 
Research Best Practices: 
Identify evidence-based 
grading practices (e.g., 
standards-based 
grading, equity-focused 
grading) 
 
Create a Vision 
Statement: 
Collaboratively define 
the purpose of grading 
and guiding principles 
 
Address key areas like 
late work, 
reassessments, 
participation, and extra 
credit 
 
Develop a grading 
policy framework  
Plan for a pilot by 
drafting a policy and 
creating rubrics 

for pilot 
participants 
 
Evaluate Pilot: Use 
surveys, focus 
groups, and 
performance data 
to assess 
effectiveness 
 
Revise Policies: 
Adjust based on 
feedback and 
outcomes  

Publish a clear 
grading policy 
handbook 
 
Integrate training 
on grading practices 
into new teacher 
orientation  

classroom observations and 
grading audits. 
Transparency: Stakeholders report 
a clear understanding of how 
grades are determined.  

Wednesday 
professional 
learning 
time) 

9th Grade On-Track 
Monitoring and 

Intervention 
Create systems 
related to 9th Grade 

Continue collaboration 
with the RISE Network 
and usage of software 
programs to address 

Continue to 
monitor the data 
from this 
dashboard 

Widely implement 
the strategies that 
were piloted in year 
one 

Establish a continuous 
improvement cycle to revisit and 
refine systems annually 
Increase in on-track status 

Funding to 
purchase 
the RISE 
Network's 
Dashboard 
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On-Track Status data 
tracking.  

9th Grade On-Track 
Status.  
Purchase and utilize the 
RISE network's 
Dashboard. This ties 
directly to PowerSchool 
and converts the 
information in such a 
format as to easily 
identify off track 
students. CT Indicator - 
7 as well as graduation 
rate. 
Provide professional 
learning about how to 
use the dashboard 
and/or the data from 
the dashboard 
Establish PLCs to focus 
on the data derived 
from this system or use 
this data in established 
PLCs 
Develop and pilot 
strategies to meet the 
needs of the students 
that are identified as at-
risk. 
Monitor the use and 
success of the 
strategies. 

Funding for 
professional 
learning 
(consultants, 
materials, 
…) 
 
Time (half-
day 
Wednesday 
professional 
learning 
time) 
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Domain 3: Culture and Climate 
 

Part One  
Instructions:  The Culture and Climate domain targets creating a safe, nurturing, and supportive environment for all students and staff, and engages 
families and the community as partners in the educational process.  In the boxes below, address the following: 
 
Describe the school’s behavior management system and strategies to shape positive school culture.  

Crosby High School’s behavior management system is designed to establish a safe, structured, and welcoming learning environment where 
students understand expectations, consequences, and the importance of exhibiting the Crosby High School’s Core Values (G.R.R.R.I.T.) on a 
daily basis. The system starts with clear protocols and procedures. These protocols and guidelines are enforced by school administration 
and are reinforced by teachers and support staff. Positive reinforcement, such as rewards and praise, are provided weekly to students. 
Students are given G.R.R.R.I.T. Awards when they display Crosby’s Core Values and regular Attendance Incentives are given to students. 
When misbehavior occurs, the Waterbury Public Schools Safe School and Climate Handbook is followed by Crosby High School Staff. The 
system includes a series of progressive consequences, ranging from warnings to more severe actions like detention or a suspension from 
school depending on the severity of the infraction. The goal of Crosby High School Administration and Support Staff (Behavior Counselors) 
is to correct students’ behaviors while maintaining a supportive and caring school atmosphere. Crosby High School Support Staff have also 
begun using restorative practices. These practices have focused on repairing relationships and fostering empathy, rather than solely issuing 
students consequences. Although utilizing restorative techniques are being used in some capacity, there is no coherent framework in 
place. Crosby High School staff members also focus directly on ongoing communication with students' parents and guardians. Ensuring that 
communication links are developed are vital to the support they need to succeed socially and academically. 

 
Explain how the school will promote strong family and community connections to support school goals. 

The Crosby High School staff will use several strategies to strengthen connections with students’ families and the Greater Waterbury 
Community to support school goals: 
 
Regular Communication: 

• Open House/Parent-Teacher Conferences: Multiple times per year planned events take place that allow parents and teachers the 
opportunity to discuss student progress, strengths, and areas for improvement. 

• Newsletters/Parent Square Updates/Crosby High School Website-social media: Send out regular newsletters or digital updates to 
keep families informed about school activities, important dates, and any initiatives aimed at achieving school goals. Moving forward 
communication need to be inclusive of a learning focus.  

• Ask the Administrator Virtual Open Forums: Twice a year (Fall and Spring) the Crosby High School Administration conducts Ask the 
Administrator Virtual Open Forums that will allow parents to ask questions about school protocols or procedures.  
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• Parent-Teacher Association(PTAs)/School Governance Council (SGC): Under the guidance of the new Crosby High School Parent 
Liaison the PTA will be reestablished. The School Governance Council which meets monthly.    

 
Family Engagement in Learning: 

• Family Learning Nights: In addition to the Title I Workshops on Literacy and Numeracy that are conducted, Crosby Staff will host 
events where families can learn together and promote understanding of the curriculum and how families can support learning at 
home. 

 
Cultural and Community Events: 

• Celebrating Diversity: Yearly events such as the City of Waterbury Cultural Event, The Gathering, and other school-wide celebrations 
(Black History Month Talent Showcase, Hispanic Heritage Celebration, etc.) are wonderful opportunities for parents and community 
members to celebrate the diversity of the staff and students at Crosby.  

• Season Festivals (Fallfest, Winterfest, Springfest): 
• Community Service Projects: Crosby will continue to conduct community service projects and build their partnerships with local 

organizations. Crosby students have the desire to make the Greater Waterbury Area a cleaner and better place.  
 
Volunteer Opportunities: 

• Volunteers: Crosby High School will welcome parents to assist with special activities such as the Attendance Phone-A-Thon and the 
Safe Schools Welcoming Walkthroughs. Plans are underway to encourage some parents and family members to serve as guest 
speakers to share their expertise, enriching the learning experience for Crosby students. 

 
Inclusive Decision-Making: 

• Family Representation on Committees: Involve family members in school decision-making processes, whether through advisory 
boards or input in shaping school policies. When families feel their voices are heard, they are more invested in the success of the 
school. 

• Feedback Surveys: Crosby will develop new and innovative ways to access feedback from all stakeholders. The current method does 
not gather enough feedback from stakeholders.  

 
 
Describe the school’s attendance intervention system.  

Crosby High School’s Attendance Intervention System involves a collaborative approach, with multiple stakeholders working to address and 
improve student attendance. Below is a detailed description of the roles of teachers, administrators, the attendance counselor, the LEAP 
team, and Peer Mentors: 
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Teachers 
• Daily Monitoring: Teachers take attendance promptly at the beginning of each class and report any tardiness or absences. 
• Outreach: They communicate with students and families regarding attendance concerns, especially when patterns of absences are 

noticed. 
• Intervention Strategies: Teachers may provide academic support, such as make-up work or tutoring, to help students catch up and 

stay motivated to attend. They can also refer to our Better Bulldogs afterschool tutoring program. 
• Documentation: They document attendance trends and provide information to administrators, school counselors and LEAP Team 

specialists regarding their concerns. 
Administrators 

• Oversight: School administrators, including the principal and vice principals, oversee the implementation of attendance policies and 
interventions. 

• Family Engagement: Administrators meet with families of students with chronic absences to discuss solutions and create 
attendance improvement plans or refer to the Planning and Placement Team if the student qualifies for Special Education Services. 

• Policy Enforcement: They ensure that the school’s attendance policies, including the loss of credit following the 20-absences rule, 
are applied consistently and fairly. 

• Credit Restoration: Administrators review appeals for credit restoration based on student attendance and improvement efforts. 
Attendance Counselor (Shelby Davis) 

• Student Identification: Shelby Davis works with teachers and administrators to identify students with chronic absenteeism or 
patterns of attendance issues. 

• Counseling Support: Provides one-on-one or small-group counseling sessions to address the underlying causes of absenteeism, such 
as social, emotional, or academic challenges. 

• Family Outreach: Collaborates with families to understand barriers to attendance and develop supportive action plans. 
• Intervention Coordination: Serves as a liaison between teachers, the LEAP team, and administrators, ensuring timely 

implementation of attendance intervention strategies. 
• Data Analysis: Monitors attendance trends and prepares reports to inform intervention planning and follow-up discussions. 
• Attendance Corner in all Cafe Waves: AC provides support and for students during cafe hours in an in cafe office  

LEAP Team 
• Targeted Interventions: The LEAP (Learner, Engagement and Attendance Program) team works closely with students identified as at 

risk due to chronic absenteeism. 
• Case Management: Team members develop individualized action plans for students, addressing barriers such as transportation, 

mental health, or family issues. 
• Resource Connection: The team connects students and families to external resources, such as counseling, healthcare, or social 

services. 
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• Progress Monitoring: Regular meetings are held to track student progress and adjust strategies as needed. 
• Home Visiting: Engagement Specialist visits students’ homes; visits are designed to address student absenteeism and promote 

school engagement. These visits are scheduled with families to understand and resolve barriers to attendance, such as 
transportation, health, or family challenges. The Engagement Specialist provides resources, encourages communication, and fosters 
collaboration between the school and home, helping students stay on track academically and ensuring their well-being. 

Ward Family Peer Mentors (Funded through a private grant) 
• Role Modeling: Peer mentors serve as positive examples of attendance and engagement for their mentees. 
• Supportive Relationships: They build trusting relationships with students, encouraging them to attend school regularly and offering 

advice on time management and academic success. 
• Peer Accountability: Mentors check in with mentees to discuss challenges and celebrate attendance improvements. 
• Group Activities: Peer mentors may organize activities or workshops to foster a sense of community and belonging, which can 

improve attendance. 
System Workflow 

1. Initial Identification: Teachers and the attendance counselor (Shelby Davis) identify students with attendance issues. 
2. Intervention Planning: Administrators, School Counselors and the LEAP team meet to develop a tailored intervention plan. 
3. Student Engagement: Peer mentors are paired with students to provide peer-level support and encouragement. 
4. Family Involvement: Families are involved in creating attendance improvement plans and addressing the root causes of absences. 
5. Monitoring and Follow-Up: Attendance is closely monitored, and progress is reviewed regularly by the entire team. 

 
This multi-tiered approach ensures that students have the academic, social, and emotional support they need to improve attendance and 
succeed in school. 

 
Describe how the school will address students’ social and emotional well-being.  

Crosby High School takes a holistic approach to addressing students' social and emotional well-being by providing a wide range of 
resources and support systems. These initiatives include: 
 
Monthly Advisory Lessons:  

• Students participate in structured, curriculum-based lessons designed to enhance their social and emotional learning. These lessons 
address topics such as stress management, goal setting, and interpersonal communication, fostering a positive school climate. 

 
Community Partnerships: 

• Community Mental Health Associates: Full-time clinicians from this organization are stationed in the school, offering trauma and 
addiction counseling to students in need. 
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Part Two 
Instructions:  Using the table below, identify the Culture and Climate three-year goal including indicators of success, data sources, and three 
annual targets. 
 
Three-Year School Culture and Climate Goal: 

• Connecticut Junior Republic: This partnership provides a full-time clinician who performs crisis assessments, delivers weekly 
counseling, and offers advocacy for students and their families. The Teen Outreach Program further supports students by building 
life skills and encouraging community involvement. 

• Community Health Center: The school-based health center includes a full-time social worker who offers on-site support for 
students, ensuring immediate access to mental health resources. 

 
Behavioral and Emotional Support Systems: 

• The Shaping Student Behaviors Team meets bi-weekly to analyze discipline data and design interventions that promote positive 
student behavior and emotional well-being. 

• A team of 5 full-time school counselors, 2 school social workers, and 4 behavior technicians collaborates to meet students' 
individual needs effectively. 
 

Data-Driven Interventions: 
• The school employs the DESSA (Devereux Student Strengths Assessment) rating scale to identify at-risk students. This data informs 

the development of personalized Multi-Tiered System of Supports (MTSS) interventions, ensuring proactive and targeted support. 
 

Through these programs, Crosby High School ensures that students have access to comprehensive social and emotional support, creating a 
nurturing environment where they can thrive academically and personally. 
 

Indicator Data Source Baseline 
Year: 2023-24 

Target 1 
Year: 2025-26 

Target 2 
Year: 2026-27 

Target 3 
Year: 2027-28 

Chronic Absenteeism Rate EdSight/ESSA 45.8 8.4 7.5 6.7 

Average Daily Attendance Rate Edsight 88.09 92.07 94.07 96.07 

Suspension/Expulsion Rate Edsight 17.1 14.1 11.0 9.8 
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Action Steps: 
Instructions:  Using the table below, describe key action steps which will be implemented across three years in order to achieve the three-
year Culture and Climate goal. 
 

3.1 School Environment 
Culture and Climate Priority: Deepen student and staff sense of belonging through a student-centered/personalized/equitable learning 
environment. 
Root Cause: While the school environment is generally welcoming and supportive, the staff’s ability to maintain this focus on ensuring ALL 
students connect with a trusted adult and build a deep sense of belonging is currently not consistent amongst all staff. 
Person(s) Responsible: Administrators, Counselors, Behavior Techs, Social Workers, and Teachers. 

Strategies to 
address Root 

Cause 

Timeline Indicators of Success Resources 
Year 1 Year 2 Year 3 

Safe and 
Welcoming School 

Environment 
 
Ensure the school 
environment is 
safe and 
welcoming for 
students, parents, 
and families.  

Conduct a safety audit 
Assess existing safety 
protocols (e.g., 
emergency drills, 
visitor policies) 
Identify gaps in mental 
health support, anti-
bullying initiatives, and 
conflict resolution 
strategies 
Enhance Physical 
Security by installing 
or updating security 
cameras, lighting, 
secure entry systems, 
and other safety 
technology 
Train staff and 
students in recognizing 
and addressing 

Evaluate the 
effectiveness of 
safety initiatives 
using data from 
surveys, incident 
reports, and audits 
Adjust policies and 
programs based on 
feedback and 
outcomes 
Develop a 
comprehensive 
guide for staff, 
students, and 
parents detailing 
safety protocols and 
resources 

Acquiring and 
analyzing data related 
to procedures 
outlined in 
comprehensive guide 
for staff, students, 
and parents detailing 
safety protocols and 
resources 
Use data to make 
modifications to make 
adjustments to 
comprehensive guide 
for staff, students, 
and parents detailing 
safety protocols and 
resources  

Reduction in incidents of 
bullying, violence, and 
suspensions 
Reduction in suspensions 
(OSS/ISS) 
Reduction in School Based 
Arrests 
Increased staff, student, and 
parent satisfaction with school 
safety 

Funding for 
updating 
security 
cameras, 
lighting, secure 
entry systems, 
and other safety 
technology 
Funding for 
professional 
learning 
(consultants, 
materials, …) 
 
Time (half-day 
Wednesday 
professional 
learning time) 
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bullying and 
discrimination 
Provide annual de-
escalation, trauma-
informed care, and 
crisis management 
training 

Sense of Belonging 
 
Create an 
atmosphere that 
promotes a sense 
of belonging, 
equity, health, 
wellness, and that 
is inclusive for all 
learners  

Survey students, staff, 
and families to identify 
areas of concern 
related to equity, 
belonging, health, and 
inclusivity. 
Host professional 
development 
workshops on equity, 
implicit bias, cultural 
competency, and 
inclusive practices 
Continue (SEL) 
programs for staff and 
students to build 
empathy and 
understanding 
Designate and label 
gender-neutral 
restrooms  
Ensure all entrances, 
classrooms, and 
facilities meet ADA 
standards for 
accessibility 
Install signage and 
visual representations 

Establish a student 
equity and inclusion 
council to advise 
school leadership on 
policy and program 
decisions 
Support student-led 
clubs and 
organizations 
focused on diversity 
and inclusion, such 
as LGBTQ+ alliances 
or cultural 
appreciation groups 
Partner with local 
organizations to 
provide mental 
health workshops 
and services for 
students and 
families 
Introduce 
mindfulness, yoga, 
or wellness 
programs 
Offer professional 
learning on 

Conduct follow-up 
focus groups to 
measure 
improvements in 
belonging, equity, and 
wellness 
Develop a long-term 
equity and inclusion 
policy, ensuring 
sustainability beyond 
the three-year plan 
Create a handbook or 
toolkit for staff on 
maintaining inclusive 
practices  

High response rates (>80%) 
from students, staff and 
families on 
equity/belonging/wellness 
surveys 
Increase in the number of 
active student clubs focused on 
diversity and inclusion 
Implementation of UDL 
strategies in at least 50% of 
classrooms by Year 2, 
increasing to 80% in Year 3 
Organize at least three 
community events (e.g., food 
drives, career workshops) 
annually 

Funding for 
signage 
Funding for 
professional 
learning 
(consultants, 
materials, …) 
 
Time (half-day 
Wednesday 
professional 
learning time) 
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that celebrate 
diversity (e.g., 
multilingual signs, 
inclusive artwork)  

Universal Design for 
Learning (UDL) to 
make instruction 
accessible for all 
learners 
Partner with local 
organizations to 
provide resources 
for underserved 
families, such as 
food drives or career 
workshops 

Student 
Leadership 

 
Focus on student 
voice by creating a 
safe space for 
open dialogue and 
establishing 
student leadership 
roles 

Identify existing 
student leadership 
roles (e.g., student 
council, clubs) and 
their effectiveness 
Establish a diverse 
council representing 
different student 
groups (e.g., grade 
levels, clubs, sports) 
Ensure the council has 
a clear purpose and 
responsibilities, such 
as providing input on 
school policies, 
organizing events, and 
supporting school 
improvement 
initiatives 
Provide training for 
teachers and staff on 
the importance of 

Introduce leadership 
roles in additional 
areas such as 
academic 
committees, school 
safety, and diversity 
initiatives 
Set up regular 
forums where 
students can voice 
concerns, ideas, and 
suggestions 
Involve students in 
the development of 
school policies 
Encourage students 
to plan and execute 
events and projects 
Partner with local 
organizations or 
community leaders 
to provide 

Formalize leadership 
roles in the school’s 
organizational 
structure (e.g., create 
official positions with 
responsibilities tied to 
academic or 
extracurricular 
recognition) 
Ensure that successful 
student-led initiatives 
are sustained and 
passed on to future 
generations of 
students 

Student testimonials or focus 
group discussions revealing 
that students feel empowered, 
respected, and valued by 
school leadership 
The number of student-led 
initiatives (events, projects, 
policy changes) successfully 
planned and executed each 
year 
Schedule and hold at least six 
council meetings per year; the 
council will provide actionable 
recommendations to school 
leadership annually 
Establish partnerships with at 
least two local organizations to 
provide mentorship/leadership 
experiences 
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3.2 Attendance 
Culture and Climate Priority: Hire and train additional staff to form a robust and effective attendance team that will improve the rate of 
chronic absenteeism. 
Root Cause: Low school attendance rates at Crosby can be attributed to a variety of factors including: socioeconomic challenges like 
poverty and lack of transportation, mental health issues like anxiety and depression, negative attitudes about school, family 
responsibilities, and chronic illnesses. In addition, during and following the pandemic parental attitudes have changed towards school 
attendance, normalizing absences and reducing the urgency to prioritize regular participation.  
Person(s) Responsible: Administration, and Attendance Counselors 

Strategies to address 
Root Cause 

Timeline Indicators of 
Success 

Resources 
Year 1 Year 2 Year 3 

Tiered Attendance 
Supports 

Identify and create an 
attendance team and a 
system of multi-tiered 
supports for 
attendance, monitor 
and celebrate 
successes.  
  

Establish the 
attendance team 
(Finalize job 
descriptions, post 
positions, conduct 
interviews and 
onboard new hires 
Train new counselors 
on school policies, 
attendance systems, 
and family outreach 

Create learning 
opportunities for 
parents/families on the 
impact of attendance on 
academic success 
Use data to track 
progress and adjust 
strategies 
Launch an attendance 
incentive program with 
clear communication to 
students and families 

Increase visibility of 
attendance awards 
through social media 
and events 
Adjust incentive 
programs, outreach 
efforts, and training 
based on data insights 
and feedback 
Use Year 2 data to 
identify effective 

Sustained 
improvements in 
attendance rates 
Reduced chronic 
absenteeism by 
2-3% annually 
Established 
systems  

Funding for new 
hires- 
attendance 
counselors 
Funding for 
professional 
learning 
(consultants, 
materials, …) 
 
Time (half-day 
Wednesday 

student voice and 
leadership in fostering 
a positive school 
culture 
Encourage teachers to 
involve students in 
classroom decision-
making processes 
(e.g., class norms)  

mentorship and real-
world leadership 
experiences for 
students 
Use feedback to 
refine programs, 
increase student 
engagement, and 
address any 
challenges 
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Train and 
professionally develop 
Attendance 
Counselors on 
establishing good 
attendance practices 
amongst students 
Evaluate the school’s 
current attendance 
challenges (e.g., 
tardies, class cuts, 
chronic absenteeism) 
 
Assess current 
attendance trends 
and challenges 
Develop an incentive 
program for students 
that show progress 
and achievement 
Provide professional 
learning to the 
attendance team re: 
tiered supports 
Define Tier 1 
(universal), Tier 2 
(targeted), and Tier 3 
(intensive) strategies 
and interventions 
Identify, implement, 
and strengthen tier 1 
supports for 
attendance  

Regularly celebrate 
attendance achievements 
through assemblies, 
newsletters, social media 
Implement Tiered 
strategies for 
attendance:  
-Tier 1: Consistent school-
wide messaging about 
the importance of 
attendance (students and 
parents) 
-Tier 2: Offer small-group 
interventions (e.g., peer 
mentoring, check-ins). 
-Tier 3: Develop 
individualized plans for 
students with chronic 
absenteeism 

strategies and expand 
them 

professional 
learning time) 
Resources for 
parent 
workshops 
 
Funding for 
professional 
learning 
(consultants, 
materials, …) 
 
Time (half-day 
Wednesday 
professional 
learning time) 
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Work with Community 
Partners 

 
Leverage community 
partners to enhance 
attendance 
improvement efforts by 
addressing barriers and 
providing resources   

Map Community 
Resources: Identify 
local organizations 
that align with the 
school’s attendance 
goals 
Create a database of 
potential partners, 
including contact 
information, service 
descriptions, and 
alignment with 
attendance barriers 
Develop Partnerships: 
Formalize agreements 
with partners 
Coordinate Efforts: 
Assign a liaison (e.g., 
attendance counselor 
or family liaison) to 
manage partnerships 
Evaluate Impact: 
Regularly review the 
effectiveness of 
partnerships and 
adjust as needed 

Establish regular 
meetings between the 
parent liaison and 
partners to coordinate 
activities and ensure 
alignment with 
attendance goals 
Promote available 
partner services to 
students/families through 
newsletters, social media, 
and parent workshops 

Conduct a 
comprehensive 
review of all 
partnerships to assess 
their effectiveness in 
improving attendance 
Determine which 
partnerships to 
sustain or scale 
Host an annual 
“Community Partner 
Appreciation Event” 
to recognize the 
contributions of 
partners 

Database of 
community 
resources 
completed 
Increase in the 
number of 
partnerships 

Time (half-day 
Wednesday 
professional 
learning time) 
Funding for 
potential 
additional 
services from 
partners  

Attendance Tracking 
Technology 

Use technology to 
address attendance 
concerns enabling 
efficient tracking, 

Survey staff, students, 
and families to 
understand 
technology needs and 
barriers 
Research and 
Selection: Research 

Pilot the selected tools by 
testing the selected tools 
with a small group of 
students, staff, or 
classrooms 

Begin implementation 
of selected tools to 
address attendance 
concerns 
Continue to 
gather data on 
usability, 

Use and 
effectiveness of 
attendance 
tracking tool  

Funding for 
technology to 
address 
attendance 
concerns 
Time (half-day 
Wednesday 
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communication, and 
analysis  

available attendance 
technology tools   

Gather data on usability, 
effectiveness, and areas 
for improvement  

effectiveness, and 
areas for 
improvement  

professional 
learning time) 

 
3.3 Behavior Management 
Culture and Climate Priority: Develop programs and procedures that center on student acquisition of Crosby High School’s Core Values and 
Beliefs (PBIS), train and implement restorative framework and reinforce positive behaviors across the building.  
Root Cause:  A School wide behavior management plan with some implementation exists, however, the plan primarily focuses on punitive 
and inconsistent reinforcement of desired behaviors. There is no coherent system or framework for behavior management inclusive of 
consistent use of a restorative framework.  
Person(s) Responsible: Administrators, Counselors, Behavior Techs, Social Workers, and Teachers 

Strategies to address 
Root Cause 

Timeline Indicators of 
Success 

Resources 
Year 1 Year 2 Year 3 

 
Behavioral Framework 
 
Create and Incorporate 
behavioral framework 
inclusive of restorative 
practices within the 
teaching and learning 
framework 
and consistently 
implement across the 
school community.  

Form a team that will 
develop a shared vision 
for restorative 
practices and conduct a 
needs assessment to 
identify gaps in current 
practices 
Develop a framework 
for these practices 
Train staff on 
restorative practices 
(e.g., restorative 
circles, conferencing) 
through workshops 
and ongoing coaching 
Identify and Train a 
Train-the-Trainer for 
ongoing coaching 
within the school  

Transition from 
traditional 
disciplinary measures 
to a restorative 
framework school 
wide 
Update school 
policies to reflect the 
restorative 
framework 
Embed social-
emotional learning 
(SEL) into the 
curriculum to 
complement 
restorative practices 
Establish mentorship 
programs pairing 

Restorative practices 
are standard practices 
Share best practices 
and troubleshoot 
challenges 

Reduction in 
disciplinary 
referrals and 
suspensions 
Increased student 
engagement and 
academic 
achievement 
Positive feedback 
from students, 
parents, and staff 
on the school 
climate 
Classroom 
walkthrough data   

Funding for 
professional 
learning 
(consultants, 
materials, …) 
 
Time (half-day 
Wednesday 
professional 
learning time) 
Funding for 
Restorative 
Training, Initial 
Training and 
Train-the-
Trainer 
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Provide implicit bias 
training to ensure 
equitable 
implementation 
Pilot personalized 
restorative practices in 
a few selected 
classrooms  

students with staff or 
community members 
Regularly review data 
to assess the 
effectiveness of 
implementation and 
adjust strategies 
based on feedback 
from staff, students, 
and families 

Social Emotional 
Learning 

Establish routines, 
interventions, and 
supports aligned to SEL  

Establish a SEL 
Leadership Team: 
Include administrators, 
teachers, counselors, 
and community 
representatives 
Define SEL Goals: Align 
with CASEL’s five 
competencies: self-
awareness, self-
management, social 
awareness, 
relationship skills, and 
responsible decision-
making 
Audit Current 
Practices: Identify 
existing SEL aligned 
programs and gaps 
Provide comprehensive 
SEL training for staff, 
focusing on 
foundational SEL 

Refine and expand 
tiered supports for 
Tier 2 (Targeted): and 
Tier 3 (Intensive) 
Use DESSA to 
measure SEL growth 
Provide wellness 
programs for staff, 
including stress 
management and 
peer support groups 
Regularly gather staff 
input on SEL 
implementation to 
refine practices 
Regularly involve 
students in shaping 
SEL practices 

Refine and expand 
tiered supports based 
on Year 2 outcomes 
Train new staff and 
leaders to sustain SEL 
initiatives 
Align SEL practices 
with other school 
initiatives (e.g., 
academic programs, 
discipline policies) to 
create a holistic and 
cohesive approach to 
student development 

School Climate: 
Improved 
relationships, 
reduced behavioral 
incidents, and 
higher 
engagement. 
DESSA Results 
Staff Well-Being: 
Increased job 
satisfaction as 
evidenced by 
school climate 
survey results and 
retention 

Funding for 
professional 
learning 
(consultants, 
materials, …) 
 
Time (half-day 
Wednesday 
professional 
learning time) 
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competencies and 
culturally responsive 
practices 
Embed SEL lessons into 
the classroom practice 
Develop a bank of Tier 
1 (Universal) supports 
and begin to embed 
SEL lessons into the 
curriculum 

MTSS 
Revise, align, and 
implement the 
behavioral MTSS 
program  
See 2.3 for academic 
MTSS   

Form an MTSS 
Leadership Team that 
includes 
administrators, 
counselors, teachers, 
special education staff, 
and other stakeholders 
Assess current 
practices by conducting 
an audit of existing 
support systems 
Provide professional 
learning (for all staff 
and more specialized 
for MTSS Team 
members) on MTSS 
principles, data-driven 
decision-making, and 
tiered supports 
Implement or refine 
data collection tools for 
monitoring student 
progress and other 

Widely implement 
Non-Exclusionary 
Discipline practices 
Develop and 
implement additional 
Tier 2 interventions 
as needed for those 
students identified as 
needing additional 
support  
Offer additional staff 
training based on 
identified gaps or 
challenges 
Establish regular 
meetings for staff to 
review student 
progress and adjust 
interventions 

Non-Exclusionary 
Discipline practices 
are integrated into the 
building culture   
Continue 
implementation 
of Tier 2 Interventions 
for students identified 
as needing additional 
support  
Develop and 
implement any 
additional Tier 3 
interventions as 
needed for those 
students identified as 
needing 
individualized, 
intensive 
interventions  
Additional MTSS 
leaders are trained, 
ensuring at least 3-5 

A toolkit for MTSS 
data collection is 
created and 
implemented. 
Decrease in the 
number of 
exclusionary 
discipline incidents 
(suspensions, 
expulsions), and 
increase in positive 
behavior 
recognition. 

Funding for 
professional 
learning 
(consultants like 
Branching 
Minds-Morgan 
Goering, 
materials, …) 
 
Time (half-day 
Wednesday 
professional 
learning time)  
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MTSS docs (data 
decision rules doc, 
progress monitoring, 
screeners, parent 
notifications, etc.) 
Triangulate academic, 
SEL (DESSA Data and 
community partnership 
data) with other 
pertinent data to make 
decisions 
Strengthen Tier 1 
practices for all 
including training in 
Non-Exclusionary 
Discipline 

staff members can 
lead MTSS efforts 
independently 
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3.4 Equitable Partnerships with Stakeholders 
Culture and Climate Priority: Develop a framework for family engagement and community partnerships. 
Root Cause:  Limited parental involvement and low attendance at school events can be attributed to various factors, including a lack of 
accessible communication, competing work or family responsibilities, language barriers, and a perceived disconnect between school 
initiatives and family needs. 
Person(s) Responsible: School Administrators, teachers,  support staff, and Parent Liaison 

Strategies to 
address Root Cause 

Timeline Indicators of 
Success 

Resources 
Year 1 Year 2 Year 3 

Identify 
a Framework for 

Family Engagement 
 
Increase family 
communications and 
protocols regarding 
learning, core values, 
and learning 
expectations.  

Create a framework for 
implementation 
Audit current family 
engagement practices to 
framework 
Create plan for identified 
gap analysis 
Create a schedule of 
monthly family/community 
events: workshops, cultural 
events that celebrate the 
community's diversity 
(festivals, potlucks, and 
performances that involve 
families) 
Develop a communication 
plan, including a multilingual 
website, newsletters, and 
social media presence 
Revise School Website to 
include: core values, and 
learning expectations 

Implement family 
engagement framework 
Implement the monthly 
schedule of 
family/community 
events 
Monitor implementation 
and make adjustments 
as necessary 
Cultural Competence: 
Train staff to understand 
and respect the cultural, 
linguistic, and 
socioeconomic diversity 
of families 
Host regular meetings or 
forums where families 
can share concerns, 
ideas, and feedback 
Surveys and Focus 
Groups: Use surveys to 
identify family needs 
and preferences, and 
organize focus groups to 

Implement, 
monitor and revise 
regularly  

Increased family 
engagement at 
school events, 
measured by sign-
ins. 
Increased family 
participation in 
learning events 
  

Budget for 
events, career 
exploration 
materials, and 
family 
engagement 
activities. 
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Create parent resources 
that are linked to the CHS 
website 
 
Use multiple channels 
(emails, texts, social media, 
newsletters) to maintain 
open and transparent 
communication with 
families 
Display signage in multiple 
languages and accessible 
facilities  

dive deeper into specific 
topics. 
 
  

Student Career 
Exploration 

Increase 
opportunities for 
students to engage 
in career exploration 
and community 
aligned learning 

Form a Career Exploration 
Advisory Committee with 
representatives from the 
school, local industries, 
community organizations, 
and higher education 
institutions 
Conduct surveys and focus 
groups with students, 
parents, staff, and local 
businesses to identify 
interests and opportunities 
Introduce career exploration 
modules in existing classes, 
focusing on local industry 
trends and skills 
Identify key industries and 
nonprofits in the local area 
aligned with the school's 

 Launch a structured 
internship and job-
shadowing program with 
community partners 
Organize field trips to 
local businesses, trade 
schools, and colleges. 
Develop project-based 
learning opportunities 
that address real-world 
challenges in the 
community 
Host a career fair with 
hands-on 
demonstrations and 
networking 
opportunities 
Track student 
participation in 
programs and collect 

Expand successful 
initiatives  
Develop 
entrepreneurial 
programs where 
students create 
and run small 
businesses 
Celebrate 
achievements 
through an awards 
ceremony 
Regularly meet 
with partners to 
review goals  

Increase in the 
number of students 
securing 
internships, job-
shadowing 
opportunities, and 
industry-specific 
mentorships 

Funding for 
career-
focused field 
trips and 
events  
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academic and 
extracurricular focus 
Pilot a "Career Week" with 
guest speakers, workshops, 
and industry panels 
Establish relationships with 
local businesses, nonprofits, 
and government agencies to 
create internship, 
mentorship, and job-
shadowing opportunities 
Promote career 
opportunities through 
school events, newsletters, 
and social media 
Develop a professional 
outreach package, including: 
A school mission statement, 
statistics on student 
demographics and 
achievements, and potential 
benefits for partners (e.g., 
brand visibility, community 
impact) 
Begin initial contact with 
key organizations through 
emails, calls, and 
networking events 
Regularly update 
stakeholders via newsletters 
or social media 

feedback on their 
experiences 
Design internship 
programs with clear 
objectives, timelines, 
and evaluation metrics 
Create a volunteer 
database for nonprofits 
to post opportunities for 
students 
Organize workshops on 
resume building, 
interview skills, and 
workplace etiquette 
Host a “Partnership Fair” 
where students can 
meet representatives 
from businesses and 
nonprofits  



         
 

 

Commissioner’s Network Application | 83 
 

 
Domain 4: Operations 

 

Part One  
Instructions:  The Operations domain focuses on systems and processes that promote organizational efficiency and effectiveness, including through the 
use of time and financial resources.  In the boxes below, address the following: 
 
Propose the length of the school day and year for students and describe how the proposed schedule will maximize instructional time on task for each 
major instructional/content area.  

 
Propose the length of the school day and year for staff, including additional time before and during the school year, for professional learning and/or 
common planning time.  

Crosby High School plans to schedule approximately an additional 600 minutes per month to be utilized for Professional Learning, the 
implementation and work of Professional Learning Communities (PLCs), instructional coaching, and additional professional learning 
opportunities.  The 600 minutes will be acquired by providing an “Early Release Wednesday”. Students will be dismissed at 11:00 a.m. 
every Wednesday. 
PLC creation, development, and implementation is paramount to staff and school learning, growth and achievement. . The additional 
time per month will enable all staff to participate in professional learning communities (PLC’s) guided by specific PLC protocols, with a 
laser focus on strengthening Tier 1 instruction and using data and student learning evidence to drive decision making for Tier 1, 2 and 3.  
The three questions that will guide true PLC’s will be the focus.  

• What is it we want our students to know and be able to do? (Curriculum and standards) 
• How will we know when they get there? (Aligned assessment practices) 
• What will we do when they don’t have it or it or already know it? (Interventions and enrichment) 

 
The Waterbury Public School District has implemented a block schedule model to maximize on-task instructional time for all 
comprehensive high school students in Waterbury. Student schedules are divided into two letter days, A Day and B Day. The length of 
each letter day is 228 minutes. The 228 minutes are split into four, 87 minute blocks. Most students are assigned 8 class periods/credits.  
Each student at Crosby High School is required to earn 25 credits in order to meet graduation requirements.  Currently there is a need to 
strengthen the use of the instructional block and incorporate time for student intervention/support in the Tier 2 and 3 setting. There is 
also a need to provide enrichment opportunities for students into the school day to address the academic needs of diverse learners. This 
will be accomplished by adjusting identified student schedules to include additional literacy or numeracy time to accelerate skill 
acquisition and learning.  In order to maximize learning opportunities our plan calls for contracting with professional organizations with 
scheduling expertise for intervention services that will support our vision. 
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Currently the staff has two hours of professional learning time monthly that is utilized for faculty meetings and department collaboration, 
along with five professional learning days in the district calendar.  With the additional time we will structure meetings to be led with the 
PLC question process allowing deep instructional conversations around intentional practice planning associated with student success.   
 

 
Part Two  
Instructions:  Using the table below, identify the school Operations three-year goal including indicators of success, data sources, and three annual 
targets. 
 

Three-Year School Operations Goal: 
 

Indicator Data Source Baseline 
Year: 2023-24 

Target 1 
Year: 2025-26 

Target 2 
Year: 2026-27 

Target 3 
Year: 2027-28 

Overall School Accountability Index 
Score  Edsight 52.4 77.0 79.0 81.0 

9th Grade On-Track Status Edsight 76.5 85.0 87.5 90.0 
4 Year Graduation All Students Edsight 85.1 89.2 90.8 92.4 
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Action Steps: 
 
Instructions:  Using the table below, describe key action steps which will be implemented across three years in order to achieve the three-
year operations goal.   
 

4.1 Scheduling 
Operations Priority: Increase the amount of time for teachers to engage in professional development, professional learning, and 
instructional coaching and for students to engage in Tier 1, 2 and 3 supports to ensure success.  
Root Cause: Teacher time spent on non-instructional practices is causing a loss of planning time, and the ability to address instructional 
needs.  Currently there is not a coherent tiered system of support for students.  
Person(s) Responsible: Administration, Consultants, Teacher-Leaders, Department Heads, and Teachers 

Strategies to address 
Root Cause 

Timeline Indicators of 
Success 

Resources 
Year 1 Year 2 Year 3 

Scheduling Professional 
Learning/Collaboration 

Time 
Increase opportunities 
for professional learning 
through a school 
calendar redesign with 
early release times once 
a week to incorporate 
PLC, teacher 
planning/collaboration 
time 

Organize weekly early 
release for additional 
professional learning 
opportunities; set calendar 
of PL based on strategic plan 
Train staff on PLC protocols 

Review and adjust PL plan 
Strengthen process and 
protocols 

Review and 
adjust PL plan   

Professional 
Learning Plan 
Calendar and 
feedback 
PLC meeting 
minutes   

Funding 
for professional 
learning 
partners, 
workshops, 
resources 
regarding PLC 
process (i.e., 
Solution Tree), 
etc. 
Funding for 
stipends as 
needed. 

Scheduling Tiered 
Intervention Supports 

Modify the master 
schedule to incorporate 
time for student 
intervention/support 

 Research best practices for 
intervention/enrichment 
programs and scheduling. 
(i.e. tier 1 interventions 
during class time, Tier 2 
additional time, modified 

Implement a small-scale 
pilot 
Train staff on effective 
intervention/enrichment 
strategies. 
Provide ongoing 
professional 

Implement the 
new schedule 
school-wide, 
ensuring 
consistency 
across all grade 

Increased 
percentage of 
students 
meeting or 
exceeding 
proficiency in 
core subjects 

Consultation 
w/consulting 
experts in 
intervention ie: 
District 
Management 
Council 
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and enrichment into the 
school day 

block periods 30-40 minute 
"flex period”) 
Work with a consultant to 
examine master schedule to 
include opportunities for 
intervention/enrichment 
programs and scheduling 
Analyze student 
achievement data 
Design a system for 
identifying students needing 
intervention (e.g., academic 
performance, entrance, exit 
and benchmark scores) 
Audit current enrichment 
offerings, identify, enhance 
and 
communicate   enrichment 
opportunities (e.g., clubs, 
advanced coursework, 
project-based learning) for 
students not requiring 
intervention 

development to help 
teachers maximize 
instructional time and 
implement high leverage 
strategies 
Collect data on the pilot’s 
impact on student 
outcomes and teacher 
workload 
Adjust plans based on 
findings and feedback 

levels and 
departments 
Build capacity 
among staff to 
ensure program 
sustainability 
Establish a 
regular review 
process to 
evaluate the 
schedule’s 
effectiveness 
and make 
adjustments as 
needed 

(based on 
standardized 
tests, 
classroom 
assessments, 
or grades) 
Positive 
feedback from 
students 
about the 
relevance and 
enjoyment of 
enrichment 
offerings 
Increased 
percentage of 
students 
graduating on 
time due to 
early and 
consistent 
academic 
support 
# of students 
in intervention 
and exiting 

Participation in 
scheduling 
professional 
learning through 
District 
Management 
Council 
specifically for 
intervention 
redesign 
Additional staff  

Scheduling Special 
Education Services 
Create a schedule and 
structure to effectively 
implement and manage 
special education 
services  

Conduct special education 
audit including time 
management and current 
services 
Survey Special Education 
staff to determine needs   

Identify an instructional 
design and high level 
strategies to train 
implement and monitor 
across a continuum of 
services  

Develop clear 
criteria for the 
comprehensive 
continuum of 
special 
education 
services 

Audit report 
Survey results 
Instructional 
design 
Evidence of 
professional 
learning plan 

Consultation or 
Contracting 
w/Consulting 
experts in 
special 
education 
redesign i.e., 
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4.2 Use of Time 
Operations Priority: Increase the amount of time leaders serve as instructional coaches. 
Establish and schedule PLCs. Establish a system and schedule for coaching by school leaders (administrators, department heads, and 
teacher-leaders). Increase the amount of time that administrators serve as instructional leaders providing effective feedback.  
Root Cause: Due to time constraints, teacher shortages, and shifting priorities, PLCs have not been on the schedule for several years. In this 
Commissioner’s Network Plan, there is a need for PLCs to drive instructional planning, data analysis, MTSS, and several other initiatives. 
Currently, the only coaching support is a literacy facilitator who is shared with another comprehensive high school. School administrators 
currently manage the building, leaving little time for instructional feedback.   
Person(s) Responsible: Administration, Consultants, Teacher-Leaders, Department Heads, and Teachers 

Strategies to address 
Root Cause 

Timeline Indicators of 
Success 

Resources 
Year 1 Year 2 Year 3 

Provide time to 
train special 
education 
teachers in the 
unpacking of 
standards in ELA 
and Math in 
order to create 
meaningful goals 
and objectives 
that lead to 
student 
achieving grade 
level standards 
Provide time to 
train para 
educators on 
expectations and 
roles of support 
in the classroom 

Development 
of IEP goals 
and objectives 
aligned to 
standards 
Academic 
growth data 

District 
Management 
Council  
Participation in 
professional 
learning 
opportunities 
specifically for 
special 
education 
service delivery 
Additional staff 
Allocated time 
and funding  for 
professional 
learning  
Job embedded 
coaching   
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Time for Instructional 
Coaching 
Increase amount of 
time  administrators and 
leaders serve as 
instructional coaches and 
provide effective 
feedback 

Develop schedules that 
allow for designated 
coaching time for all 
school leaders 
(administrators, 
department heads, and 
teacher-leaders) 
Provide professional 
learning about coaching 
and feedback 
Determine the type of 
coaching needed to 
improve classroom 
instruction and increase 
student achievement 
and set objectives for 
coaches/leaders 
Create coaching-related 
documents  
Pilot coaching cycles 
with a small group of 
teachers 
Provide professional 
learning and 
coaching  to school 
administrators on the 
new evaluation model, 
high leverage practices 
and effective feedback 
Identify and implement 
an administrative 
process to provide 
effective feedback 

During year two, 
schedule coaching 
cycles for all 
teachers 
Schedule regular 
meetings to debrief 
about coaching 
experiences 
Utilize 
administrative 
meetings to 
calibrate feedback 
Monitor 
administrative 
feedback 
opportunities 

Embed scheduled 
coaching cycles into 
the school’s 
operational 
framework, ensuring 
they are a 
permanent fixture in 
scheduling 
Continue to utilize 
administrative 
meetings to calibrate 
feedback 
Monitor 
administrative 
feedback 
opportunities  

Improvement in 
classroom 
instruction and an 
increase in student 
achievement 
Increased 
opportunities for 
administrative 
feedback 
Coaching 
documents, logs, 
calendar of 
implementation 
Walkthrough 
evidence 
Educator and 
leader evaluation 
reflection and 
summaries  

Funding for 
professional 
learning 
(consultants, 
materials, …) 
 
Time (half-day 
Wednesday 
professional 
learning time) 
Administrator 
“team time” 
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Professional Learning 
Communities (PLC’s) 
Identify, implement and 
monitor  protocols for 
effective PLC’s and 
establish schedules for 
these meetings 

Define the framework 
for PLCs, including 
meeting schedules, 
norms, and focus areas 
(e.g., curriculum, 
instruction, assessment, 
data analysis) 
Allocate time within the 
school schedule for 
regular PLC meetings 
Train all staff on the 
core principles of PLCs, 
focusing on 
collaboration, data-
driven decision-making, 
and continuous 
improvement 
Create templates and 
use a shared platform 
for documenting 
meeting agendas, 
notes, and action plans 
Roll out PLCs school-
wide, and ensure all 
teams have clear goals 
aligned with the 
school’s mission 
Establish accountability 
measures to ensure 
that PLCs are engaging 
in meaningful work 

Focus PLC work on 
analyzing student 
data, identifying 
learning gaps, data 
analysis, and 
implementing 
targeted 
interventions 
Teams will create 
common formative 
assessments and 
share instructional 
strategies 
Provide ongoing 
professional 
development on 
effective 
collaboration, data 
analysis, and 
instructional 
strategies 

Embed PLCs into the 
school’s operational 
framework, ensuring 
they are a 
permanent fixture  

 A measurable 
improvement in 
student 
achievement and 
teacher 
collaboration 

Funding for 
professional 
learning 
(consultants, 
materials, …) 
 
Time (half-day 
Wednesday 
professional 
learning time)  
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4.3 Technology, Facilities and Operational Planning 
Operations Priority: Clarify instructional use of technology and implementation expectations including the creation and adherence to a 
replacement strategy and create dynamic, collaborative, and engaging learning environments for staff and students, aligned with 21st-
century learning principles. 
Root Cause: Since the implementation of a 1:1 Chromebook program during COVID, many devices have met end of life or have been lost or 
damaged with no replacement plan resulting in an inequity of access for learning and use instructionally. Also, student and staff 
desks/workspaces are outdated and don’t meet current requirements for collaboration, flexibility, and technology integration. 
Person(s) Responsible: District Administration, School Administration, Teachers, and IT staff 

Strategies to address 
Root Cause 

Timeline Indicators of 
Success 

Resources 
Year 1 Year 2 Year 3 

Technology 
Clarify instructional use 
of technology and 
implementation 
expectations 

Form a committee 
or assign this task to 
an existing group 
Conduct an audit of 
existing technology 
resources (reliable 
Wi-Fi, interactive 
displays, and 
student devices) and 
identify gaps 
Collaborate with 
stakeholders to 
define the school's 
vision for technology 
integration 
Communicate and 
establish consistent 
implementation of 
policies for 
acceptable use, 
device management, 
and online safety 

Integrate 
technology into 
daily instruction 
to enhance 
student 
engagement and 
learning 
outcomes 
Ensure all 
students have 
access to 
technology and 
training. 
Inventory devices 
and maintain 
sustainability 
measures 
established in 
year one 
Provide 
professional 
learning for any 

Inventory 
devices and 
maintain 
sustainability 
measures 
established in 
year one 

Based on 
surveys and 
observation, 
90% of teachers 
report 
confidence in 
using technology 
effectively. 
Students 
demonstrate 
improved digital 
literacy skills 
Positive trends 
in academic 
performance 
and graduation 
rates  

Funding for the purchase of 
replacement Chromebooks for 
students to equitably access 
learning 
Technology inventory system 
Allocated time and funding  for 
professional learning  
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For teachers and 
students: Provide 
initial training on 
those policies and 
effective technology 
use in the classroom 
as needed 
Purchase new 
devices and 
establish a 
replacement cycle 
for aging devices 

new apps or 
digital platforms  
Include 
technology 
policies in new 
employee 
onboarding 

 
Innovative Learning 

Spaces 
 
Design and create 
learning spaces for 
staff and students to 
engage in 21st Century 
creative and innovative 
learning experiences 
  

Form a committee 
or assign this task to 
an existing group 
Assess the current 
state of classrooms 
and common spaces 
for collaboration 
and teamwork. 
Identify and 
prioritize spaces 
with the highest 
need for upgrades 
Research modern 
learning 
environments that 
promote 
collaboration, 
flexibility, and 
technology 
integration 

Update spaces for 
collaboration. 
Develop a 
maintenance plan 
to ensure spaces 
remain functional 
and appealing. 
Highlight 
achievements 
through open 
house, 
newsletters, and 
social media 
Collect input from 
staff and students 
on the updated 
spaces. Adjust 
designs and 
layouts as needed  

Redesign or 
rearrange 
library, 
hallways, and 
other shared 
spaces to foster 
collaboration 
and creativity. 
Complete 
classroom 
updates as per 
plan  

100% of 
classrooms and 
common areas 
updated 
according to the 
plan. 
Observable 
cultural shift 
toward 
collaborative 
and innovative 
learning 
practices 
Maintenance 
plans 
implemented, 
with updated 
spaces 
remaining in 
excellent 
condition 

Funding for collaborative work 
space modifications  
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Develop a detailed 
plan and budget for 
furniture, painting, 
and other 
infrastructure 
upgrades and 
submit to a 
purchasing process. 
Maximize storage 
spaces by disposing 
of outdated 
resources 
Possibly update one 
or two classrooms as 
pilot spaces 

Long-term plans 
established for 
periodic updates 
and future 
needs 

Design and Create 
Collaborative Spaces 

 
Design and create 
spaces for staff to 
engage in PLC’s, 
Professional Learning, 
and Coaching 
  

Form a committee 
or assign this task to 
an existing group 
Assess the current 
state of staff areas, 
and common 
spaces. (paint, 
furniture, writing 
surfaces, storage, 
interactive displays, 
charging stations, 
computer storage) 
Identify spaces that 
can be used for staff 
collaboration 
Identify and 
prioritize spaces 

Redesign staff 
rooms with 
comfortable 
seating, 
workstations, and 
collaborative 
zones Update the 
spaces with new 
furniture, fixtures, 
and paint 
Develop a 
maintenance plan 
to ensure spaces 
remain functional 
and appealing 
Collect input from 
staff and students 
on the updated 

Complete staff 
spaces updates 
as per plan 

Based on 
surveys and 
observation, 
90% of teacher’s 
report 
confidence in 
using technology 
effectively 
Students 
demonstrate 
improved digital 
literacy skills 
Positive trends 
in academic 
performance 
and graduation 
rates  

Funding for the purchase of 
replacement Chromebooks for 
students to equitably access 
learning 
Technology inventory system 
Allocated time and funding  for 
professional learning  
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with the highest 
need for upgrades 
Develop a detailed 
plan and budget for 
furniture, painting, 
and other 
infrastructure 
upgrades and 
submit to a 
purchasing process 
Maximize storage 
spaces by disposing 
of outdated 
resources 

spaces. Adjust 
designs and 
layouts as needed 
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Section 7: Sustainability Plan 
 

Instructions:  In the box below, describe the sustainability plan which addresses the following: 
 

• How will the school build its capacity in order to sustain progress made using Commissioner’s Network funds during Commissioner’s Network 
participation years? 

• How will the district support and monitor plans and activities subsequent to the end of Commissioner’s Network participation? 
 

 
During the three-year CN commitment, the district will provide ongoing support by establishing a panel of turnaround leaders. This group 
will convene monthly for Commissioner’s Network Roundtable meetings to discuss progress, identify barriers, address budget challenges, 
and share effective strategies.  Crosby High School leaders will also continue to engage in CN coaching sessions, collaborating as thought 
partners to support our strategic advancement work and ensure the continuation of efforts beyond the funding period.    
 
Specifically, over the course of the three years Crosby High School will build administrator, school leader capacity to sustain ongoing 
success beyond the CN network participation by: 
 

Building Capacity of Staff  Establishing Systems, Structures 
and Frameworks 

Monitoring and Adjusting 
Programs and Initiatives  

Strategically Allocating and 
Aligning Resources to Strategic 
Priorities 

• Provide ample 
school-based 
professional learning 
time for teachers and 
leaders as a part of 
the district’s 
professional learning 
calendar.  

• Ensure a Train-the-
trainer model within 
professional learning 
opportunities so in 

• Identify and or create, 
communicate and utilize 
frameworks created 
during the CN time period: 
Teaching and Learning 
Framework, Behavioral 
Framework, Family 
Engagement Framework 

• Create and implement 
structures and systems for 
PLC’s. MTSS, Special 

• Utilize benchmark and 
progress monitoring 
strategies identified in 
the strategic plan to 
monitor and adjust 
goals, strategies, 
benchmarks, twice a 
year.  

• Utilize ongoing feedback 
from surveys and other 
evidence sources to 

• Utilize a strategic plan to 
allocate funds, personnel, 
and other resources 
strategically and 
equitably based on 
student needs. 

 
 

• Prioritize investments 
based on impact and 
sustainability 
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house coaching can 
be applied to support 
initiatives  

• Develop knowledge, 
structures and 
systems for 
onboarding, coaching 
cycles, collaboration, 
data driven systems 
and effective 
feedback   

• Utilize the alignment 
of professional 
learning to 
administrator and 
educator goals to 
build ongoing 
capacity.  

Education continuum of 
programs 

• Provide adequate 
professional learning time 
through strategic 
scheduling.  

  

revise goals, strategies, 
etc.  

• Regularly assess the 
effectiveness of 
professional learning 

• Engage in classroom 
walkthroughs to monitor 
fidelity of 
implementation of the 
frameworks, 
interventions, etc. 

• Annually identify how 
other funding sources 
can be modified or 
adjusted based on needs 
to support the strategic 
plan priorities (ie:use of 
Title I, Title II, Priority 
School Funds) 

• Continually rethink using 
resources (people, time, 
and money) to achieve 
meaningful 
improvements. 

• Access and leverage 
partnerships for 
sustainability   

 
Upon completion of the Commissioner Network Years the ongoing writing, monitoring and revising of a building strategic plan is essential 
to be used as a guiding force for decision making and ongoing communication to ensure sustainability and continued school 
advancement beyond the CN years. A focus of the Crosby High School CN Turnaround Plan is to ensure that the capacity of administration 
and staff will be developed in order to sustain progress by professionally developing all leaders and teachers in best practices for teaching 
and learning, improving school climate, and developing meaningful relationships amongst stakeholders over three years. We will utilize a 
train-the-trainer model where appropriate and develop teacher leaders and department heads who can lead the work in PLC’s, 
instructional data team meetings, on-board new staff, and coach individuals on best practices. To ensure long-term success, the school 
leadership team will oversee the strategic plan in alignment with the school vision, set next level goals, monitor and review progress 
toward achieving them, communicate expectations, and use the plan to drive budgetary, instructional and professional learning 
decisions.  Additionally, we will seek learning partnerships to support our vision, providing critical support and resources as guided by our 
ongoing plan.    
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Section 8: Budget Information 
 

8.1 BUDGET PROPOSAL   
 

After the SBE approves the Turnaround Plan, the school is eligible to receive a Network grant in accordance with C.G.S. § 10-223h(a).  The district and 
school will work with the Turnaround Office to develop a proposed Commissioner’s Network budget aligned to the SBE approved plan.   Please note that 
personnel funded through the Commissioner’s Network grant, will need to use the following formula for all salaries and benefits: 
 
 

Year 1: 80 percent paid through Commissioner’s Network funding/20 percent paid through other funding  
Year 2: 65 percent paid through Commissioner’s Network funding/35 percent paid through other funding  
Year 3: 50 percent paid through Commissioner’s Network funding/50 percent paid through other funding  
Year 4: 35 percent paid through Commissioner’s Network funding/65 percent paid through other funding 
Year 5:  20 percent paid through Commissioner’s Network funding/80 percent paid through other funding 
 
 

Section 9: Modifications 
 

During the term of the school’s participation in the Commissioner’s Network, the Commissioner shall review the progress of each school.  The 
Commissioner or designee may, on the basis of such review, convene the Turnaround Committee to, as part of its monitoring responsibility, address a 
lack of sufficient progress or other implementation issues at the school.  The Turnaround Committee may consider and enact changes to the Turnaround 
Plan by consensus.  If the Turnaround Committee does not enact changes or the changes are unlikely to result in sufficient progress or adequately 
address implementation concerns, the Commissioner may take appropriate actions to ensure sufficient progress at the school, including, but not limited 
to, finding the Turnaround Plan deficient and developing a revised Turnaround Plan.  
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PART IV:  APPENDIX SECTION 
 

Appendix A:  Turnaround Committee Signatures Page 
 
Please Note:  Applicants should not sign this section of the application until the Turnaround Committee reaches consensus on the Turnaround Plan 
and is ready to submit a final copy of such plan to the CSDE.   
 
We, the undersigned members of the Turnaround Committee, on the basis of a consensus agreement, submit this Turnaround Plan to the Commissioner 
for final selection of the school into the Commissioner’s Network.   
 
 
____________________________________________________________ __________________________ 
Signature of Superintendent, Non-Voting Chair     Date 
 
Dr. Darren Schwartz (Interim Superintendent)  
Name of Superintendent (typed) 
 
 
____________________________________________________________ __________________________ 
Signature of Board of Education-appointed Parent    Date 
 
Ms. Darry Thomas 
Name of Board of Education-appointed Parent (typed) 
 
 
____________________________________________________________ __________________________ 
Signature of Board of Education-appointed Administrator   Date 
 
Mr. Michael Veronneau  
Name of Board of Education-appointed Administrator (typed) 
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____________________________________________________________ __________________________ 
Signature of Union-appointed Teacher               Date 

 
Ms. Tracy Massicotte  
Name of Union-appointed Teacher (typed) 

 
 

____________________________________________________________ __________________________ 
Signature of Union-appointed Teacher  Date    

 
Ms. Elizabeth Andrzejewski  
Name of Union-appointed Teacher (typed) 

 
 

____________________________________________________________    __________________________ 
Signature of Union-appointed Parent               Date 

 
Ms. Jacqueline Butler  
Name of Union-appointed Parent (typed) 

 
 

____________________________________________________________ __________________________ 
Signature of Commissioner of Education               Date 

 
____________________________________________________________ 
Name of Commissioner of Education (typed)  
 
 

 
 
 
 
 
 

Turnaround Committee Participation 
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In the table below, please input the names and titles of the additional stakeholders not referenced above that were involved in the development of this 
turnaround application: 
 

Turnaround Committee 
Crosby High School 

Superintendent, Non-Voting Chair Jade Gopie 
Board of Education-appointed Parent Darry Thomas 
Board of Education-appointed Administrator Michael Veronneau 
Union-appointed Teacher Tracy Massicotte 
Union-appointed Teacher Elizabeth Andrzejewski 
Union-appointed Parent Jacqueline Butler  
Commissioner’s Designee Jennifer Webb 

  



         
 

 

Commissioner’s Network Application | 100 
 

Appendix C:  Statement of Assurances 
 

CONNECTICUT STATE DEPARTMENT OF EDUCATION 
STANDARD STATEMENT OF ASSURANCES | GRANT PROGRAMS 

 

PROJECT TITLE: Commissioner’s Network  

THE APPLICANT:  HEREBY ASSURES THAT: 

 Crosby High School, Waterbury Public School District 
 (insert Agency/School/CBO Name) 

 
A. The applicant has the necessary legal authority to apply for and receive the proposed grant; 
 

B. The filing of this application has been authorized by the applicant's governing body, and the undersigned official has been duly authorized to file this 
application for and on behalf of said applicant, and otherwise to act as the authorized representative of the applicant in connection with this 
application; 

 

C. The activities and services for which assistance is sought under this grant will be administered by or under the supervision and control of the 
applicant; 

 
D. The project will be operated in compliance with all applicable state and federal laws and in compliance with regulations and other policies and 

administrative directives of the State Board of Education and the Connecticut State Department of Education; 
 

E. Grant funds shall not be used to supplant funds normally budgeted by the agency; 
 
F. Fiscal control and accounting procedures will be used to ensure proper disbursement of all funds awarded; 
 

G. The applicant will submit a final project report (within 60 days of the project completion) and such other reports, as specified, to the Connecticut State 
Department of Education, including information relating to the project records and access thereto as the Connecticut State Department of Education 
may find necessary; 

 

H. The Connecticut State Department of Education reserves the exclusive right to use and grant the right to use and/or publish any part or parts of any 
summary, abstract, reports, publications, records and materials resulting from this project and this grant; 

 
I. If the project achieves the specified objectives, every reasonable effort will be made to continue the project and/or implement the results after the 

termination of state/federal funding; 
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J. The applicant will protect and save harmless the State Board of Education from financial loss and expense, including legal fees and costs, if any, arising 
out of any breach of the duties, in whole or part, described in the application for the grant; 

 

K. At the conclusion of each grant period, the applicant will provide for an independent audit report acceptable to the grantor in accordance with 
Sections 7-394a and 7-396a of the Connecticut General Statutes, and the applicant shall return to the Connecticut State Department of Education any 
moneys not expended in accordance with the approved program/operation budget as determined by the audit; 
 

 
II. NONDISCRIMINATION 

A. For purposes of this Section, the following terms are defined as follows: 
1. “Commission” means the Commission on Human Rights and Opportunities; 
2. “Contract” and “contract” include any extension or modification of the Charter;  
3. “Contractor” and “contractor” include any successors or assigns of the Charter Board; 
4.  “Gender identity or expression” means a person’s gender-related identity, appearance or behavior, whether or not that gender-related 

identity, appearance or behavior is different from that traditionally associated with the person’s physiology or assigned sex at birth, which 
gender-related identity can be shown by providing evidence including, but not limited to, medical history, care or treatment of the gender-
related identity, consistent and uniform assertion of the gender-related identity or any other evidence that the gender-related identity is 
sincerely held, part of a person’s core identity or not being asserted for an improper purpose.  

5. “good faith” means that degree of diligence which a reasonable person would exercise in the performance of legal duties and obligations; 
6. “good faith efforts” shall include, but not be limited to, those reasonable initial efforts necessary to comply with statutory or regulatory 

requirements and additional or substituted efforts when it is determined that such initial efforts will not be sufficient to comply with such 
requirements; 

7. “marital status” means being single, married as recognized by the State of Connecticut, widowed, separated or divorced;  
8. “mental disability” means one or more mental disorders, as defined in the most recent edition of the American Psychiatric Association’s 

"Diagnostic and Statistical Manual of Mental Disorders", or a record of or regarding a person as having one or more such disorders; 
9. “minority business enterprise” means any small contractor or supplier of materials fifty-one percent or more of the capital stock, if any, or 

assets of which is owned by a person or persons:  (1) who are active in the daily affairs of the enterprise, (2) who have the power to direct the 
management and policies of the enterprise, and (3) who are members of a minority, as such term is defined in subsection (a) of C.G.S. § 32-
9n; and 

10. “public works contract” means any agreement between any individual, firm or corporation and the State or any political subdivision of the 
State other than a municipality for construction, rehabilitation, conversion, extension, demolition or repair of a public building, highway or 
other changes or improvements in real property, or which is financed in whole or in part by the State, including, but not limited to, matching 
expenditures, grants, loans, insurance or guarantees.  

For purposes of this Section, the terms “Contract” and “contract” do not include a contract where each contractor is (1) a political subdivision of 
the state, including, but not limited to, a municipality, unless the contract is a municipal public works contract or quasi-public agency project 
contract, (2) any other state, including but not limited to any federally recognized Indian tribal governments, as defined in C.G.S. § 1-267, (3) the 
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federal government, (4) a foreign government, or (5) an agency of a subdivision, state or government described in the immediately preceding 
enumerated items (1), (2), (3), or (4). 

B. The Contractor agrees and warrants that in the performance of the Contract such Contractor will not discriminate or permit discrimination against 
any person or group of persons on the grounds of race, color, religious creed, age, marital status, national origin,  
ancestry, sex, gender identity or expression, status as a veteran, intellectual disability, mental disability or physical disability, including, but not 
limited to, blindness, unless it is shown by such Contractor that such disability prevents performance of the work involved, in any manner 
prohibited by the laws of the United States or of the State of Connecticut; and the Contractor further agrees to take affirmative action to ensure 
that applicants with job-related qualifications are employed and that employees are treated when employed without regard to their race, color, 
religious creed, age, marital status, national origin, ancestry, sex, gender identity or expression, status as a veteran, intellectual disability, mental 
disability or physical disability, including, but not limited to, blindness, unless it is shown by the Contractor that such disability prevents 
performance of the work involved; (2) the Contractor agrees, in all solicitations or advertisements for employees placed by or on behalf of the 
Contractor, to state that it is an “affirmative action-equal opportunity employer” in accordance with regulations adopted by the Commission; 
(3) the Contractor agrees to provide each labor union or representative of workers with which the Contractor has a collective bargaining 
Agreement or other contract or understanding and each vendor with which the Contractor has a contract or understanding, a notice to be 
provided by the Commission, advising the labor union or workers’ representative of the Contractor's commitments under this section and to post 
copies of the notice in conspicuous places available to employees and applicants for employment; (4) the Contractor agrees to comply with each 
provision of this Section and C.G.S. §§ 46a-68e and 46a-68f and with each regulation or relevant order issued by said Commission pursuant to 
C.G.S. §§ 46a-56, 46a-68e and 46a-68f; and (5) the Contractor agrees to provide the Commission on Human Rights and Opportunities with such 
information requested by the Commission, and permit access to pertinent books, records and accounts, concerning the employment practices and 
procedures of the Contractor as relate to the provisions of this Section and C.G.S. § 46a-56.  If the contract is a public works contract, municipal 
public works contract or contract for a quasi-public agency project, the Contractor agrees and warrants that he or she will make good faith efforts 
to employ minority business enterprises as subcontractors and suppliers of materials on such public works or quasi-public agency projects. 

C. Determination of the Contractor’s good faith efforts shall include, but shall not be limited to, the following factors:  The Contractor's employment 
and subcontracting policies, patterns and practices; affirmative advertising, recruitment and training; technical assistance activities and such other 
reasonable activities or efforts as the Commission may prescribe that are designed to ensure the participation of minority business enterprises in 
public works projects. 

D. The Contractor shall develop and maintain adequate documentation, in a manner prescribed by the Commission, of its good faith efforts. 
E. The Contractor shall include the provisions of subsection (B) of this Section in every subcontract or purchase order entered into in order to fulfill 

any obligation of a contract with the State and in every subcontract entered into in order to fulfill any obligation of a municipal public works 
contract for a quasi-public agency project, and such provisions shall be binding on a subcontractor, vendor or manufacturer unless exempted by 
regulations or orders of the Commission.  The Contractor shall take such action with respect to any such subcontract or purchase order as the 
Commission may direct as a means of enforcing such provisions including sanctions for noncompliance in accordance with C.G.S. §46a-56, as 
amended; provided if such Contractor becomes involved in, or is threatened with, litigation with a subcontractor or vendor as a result of such 
direction by the Commission regarding the State contract, the Contractor may request the State of Connecticut to enter into any such litigation or 
negotiation prior thereto to protect the interests of the State and the State may so enter. 

F. The Contractor agrees to comply with the regulations referred to in this Section as they exist on the date of this Contract and as they may be 
adopted or amended from time to time during the term of this Contract and any amendments thereto. 
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G. (1) The Contractor agrees and warrants that in the performance of the Contract such Contractor will not discriminate or permit discrimination 
against any person or group of persons on the grounds of sexual orientation, in any manner prohibited by the laws of the United States or the 
State of Connecticut, and that employees are treated when employed without regard to their sexual orientation; (2) the Contractor agrees to 
provide each labor union or representative of workers with which such Contractor has a collective bargaining Agreement or other contract or 
understanding and each vendor with which such Contractor has a contract or understanding, a notice to be provided by the Commission on 
Human Rights and Opportunities advising the labor union or workers' representative of the Contractor's commitments under this section, and to 
post copies of the notice in conspicuous places available to employees and applicants for employment; (3) the Contractor agrees to comply with 
each provision of this section and with each regulation or relevant order issued by said Commission pursuant to C.G.S. § 46a-56; and (4) the 
Contractor agrees to provide the Commission on Human Rights and Opportunities with such information requested by the Commission, and 
permit access to pertinent books, records and accounts, concerning the employment practices and procedures of the Contractor which relate to 
the provisions of this Section and C.G.S. § 46a-56. 

H. The Contractor shall include the provisions of the foregoing paragraph in every subcontract or purchase order entered into in order to fulfill any 
obligation of a contract with the State and such provisions shall be binding on a subcontractor, vendor or manufacturer unless exempted by 
regulations or orders of the Commission.  The Contractor shall take such action with respect to any such subcontract or purchase order as the 
Commission may direct as a means of enforcing such provisions including sanctions for noncompliance in accordance with C.G.S. § 46a-56, as 
amended; provided, if such Contractor becomes involved in, or is threatened with, litigation with a subcontractor or vendor as a result of such 
direction by the Commission regarding a State contract, the Contractor may request the State of Connecticut to enter into any such litigation or 
negotiation prior thereto to protect the interests of the State and the State may so enter. 
 

M. The grant award is subject to approval of the Connecticut State Department of Education and availability of state or federal funds. 
 

N. The applicant agrees and warrants that Sections 4-190 to 4-197, inclusive, of the Connecticut General Statutes concerning the Personal Data Act and 
Sections 10-4-8 to 10-4-10, inclusive, of the Regulations of Connecticut State Agencies promulgated there under are hereby incorporated by 
reference. 
 

 

I, the undersigned authorized official, hereby certify that these assurances shall be fully implemented. 
 

 
Superintendent Signature: 

 

 
Name: (typed) 

 

 
Title: (typed) 

 

 
Date: 
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Crosby High School, Waterbury

TALENT

Key Priorities

• Create systems and strategies to recruit, hire, 
develop, evaluate, and retain excellent school 
leaders, teachers and educator support 
specialists.

• Align systems, structures, and practices that 
promote administrator and educator learning, 
growth and development.

• Develop the professional capacity and 
practice of educators and related service 
providers to implement a shared 
vision/framework of high-quality instruction 
that aligns with the WPS Portrait of Graduate, 
Crosby High School Mission and Vision, and 
the Crosby Core Values (G.R.R.R.I.T.).

• Increase the capacity of school leadership 
team (Administrators, Department Heads, 
Teacher Leaders, etc.) to support building-
wide strategic plan goals and strategies, that 
promote the shared vision and a sense of 
urgency for overall school improvement as 
measured by the school accountability index.

ACADEMICS CULTURE & CLIMATE OPERATIONS

Key Priorities

• Ensure all teachers have access to district 
curriculum (or alternative curricular resource), 
scope and sequence, core programs (if 
available) and aligned assessments.  Provide 
additional resources and increase the capacity 
of teachers to translate these documents into 
rigorous standards-based lessons addressing 
elements of the instructional framework.

• Ensure the alignment and implementation of 
Crosby High School's evidence-based 
instructional framework, the school's shared 
vision for high-quality instruction, and the 
district’s standards-based curriculum.

• Provide resources to staff and create/implement 
programs, systems (e.g., MTSS), and classroom 
strategies to meet the diverse needs of students 
and special populations.

• Create school-wide, content-specific 
assessment practices and data tracking 
systems that promote a culture of data driven 
decision making and informed planning and 
delivery of high-quality instruction.

Key Priorities

• Deepen student and staff sense of belonging 
through a student-centered/ personalized/ 
equitable learning environment.

• Develop and establish routines, procedures, 
and programs that reinforce positive student 
behaviors and incentivize progress related to 
attendance.

• Develop programs and procedures that center 
on student acquisition of Crosby High School’s 
Core Values and Beliefs (PBIS), develop 
restorative framework and reinforce positive 
behaviors across the building.

• Develop a framework for family engagement 
and community partnerships. 

Key Priorities

• Increase the amount of time for teachers to 
engage in professional development, 
professional learning, and instructional 
coaching and for students to engage in Tier 1, 
2 and 3 supports to ensure success.

• Increase the amount of time leaders serve as 
instructional coaches. Establish and schedule 
PLCs. Establish a system and schedule for 
coaching by school leaders (administrators, 
department heads, and teacher-leaders). 
Increase the amount of time that 
administrators serve as instructional leaders 
providing effective feedback.

• Clarify instructional use of technology and 
implementation expectations including the 
creation and adherence to a replacement 
strategy and create dynamic, collaborative, 
and engaging learning environments for staff 
and students, aligned with 21st-century 
learning principles.
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TALENT
Strategies

• Create and implement an orientation program 
for new staff by developing an onboarding 
checklist, a digital handbook with expectations/ 
building procedures, new-staff training, and a 
teacher-leader mentor program.

• Provide relevant support and quality 
professional learning on high quality instruction 
to ALL staff.

• Encourage staff participation in committees, 
teams and other collaborative structures to 
promote teacher voice and an overall sense of 
belonging/connectivity to CHS.

• Develop/train staff and implement a school 
wide instructional coaching system for 
teachers utilizing teacher leaders.

• Create Walkthrough Protocol aligned to 
teaching and learning framework and CN Rubric 
to be used to guide educator growth and 
development needs (consistent data collection 
tool, timelines/frequency of visits, data review 
protocols).

• Create and deliver a differentiated professional 
learning plan reflective of student, educator 
and administrator needs.

• Participation in targeted Leadership Training 
related to school turnaround.

ACADEMICS CULTURE & CLIMATE OPERATIONS
Strategies

• Create rigorous, standards-based curricular 
documents, pacing guides, and/or syllabi for 
all courses in conjunction with WPS 
administrators and Content Supervisors.

• Work in partnership with the RISE Network to 
establish systems related to 9th Grade On-
Track Status. 

• Develop and sustain a cohesive approach to 
teaching and learning by aligning Kennedy High 
School's evidence-based instructional 
framework, shared vision for high-quality 
instruction, and the district’s standards-based 
curriculum.

• Revise, align, and implement the academic 
MTSS program (Tiers 1, 2, and 3)

• Redesign specialized Special Education 
Programs. (Resource, Behavior Development 
Learning Center and Community Based 
Training) in conjunction with the office of Pupil 
Services.

• Establish and use a Professional Learning 
Community (PLC) process to review data and 
inform instruction through collaboration in 
Instructional Data Teams (IDT) and PLC’s, 
including using the PLC processes to create 
school-wide formative assessments.

Strategies

• Focus on student voice by creating a safe space for 
open dialogue and establishing student leadership 
roles

• Create an attendance team to celebrate and 
monitor attendance

• Identify and create multi-tiered supports for 
attendance that are designed to promote good 
attendance for all students and create a positive 
school culture.

• Leverage community partners to enhance 
attendance improvement efforts by addressing 
barriers and providing resources 

• Use technology to address attendance concerns 
enabling efficient tracking, communication, 
intervention, and analysis.

• Communicate and incorporate behavioral 
framework inclusive of positive behavioral supports 
and restorative practices within the teaching and 
learning framework and consistently implement 
across the school community. 

• Establish routines, interventions, and supports 
aligned to SEL.

• Communicate and incorporate behavioral 
framework inclusive of positive behavioral supports 
and restorative practices within the teaching and 
learning framework and consistently implement 
across the school community. 

Strategies

• Increase opportunities for professional 
learning through the development of a yearly 
school calendar with early release times once 
a week to incorporate PLC and teacher 
planning/ collaboration time.

• Modify the master schedule to incorporate 
time for student intervention/support and 
enrichment into the school day.

• Increase amount of time leaders serve as 
instructional coaches.

• Identify, implement and monitor protocols for 
effective PLC’s

• Clarify instructional use of technology and 
implementation expectations.

• Design and create learning spaces for staff 
and students to engage in 21st Century 
creative and innovative learning experiences.

• Design and create spaces for staff to engage 
in PLC’s, Professional Learning, and 
Coaching.
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