VIL.D.

Connecticut State Board of Education
Hartford

To Be Proposed:
June 5, 2024

Resolved, That, pursuant to Section 10-223h of the Connecticut General Statutes, the State
Board of Education adopts and approves the Turnaround Plan for Canton Middle School in
Canton, subject to the conditions noted in the Commissioner of Education’s June 5, 2024,
Executive Summary to the State Board of Education, and directs the Commissioner to take
the necessary action, including, but not limited to, expending such funds as may be necessary
to execute and implement the foregoing.

Approved by a vote of , this fifth day of June, Two Thousand Twenty-Four.

Signed:

Charlene M. Russell-Tucker, Secretary
State Board of Education



Connecticut State Board of Education

Hartford
To: State Board of Education
From Charlene M. Russell-Tucker, Commissioner of Education
Date: June 5, 2024
Subject: Approval of Commissioner’s Network Turnaround Plan: Canton Middle School,
Canton
Executive Summary
Introduction

Pursuant to Section(§)10-223h of the Connecticut General Statutes (C.G.S.), the Commissioner’s
Network provides new resources, increased flexibilities, and greater accountability to improve
student achievement in some of the state’s lowest performing schools. The Commissioner’s
Network represents a commitment between local stakeholders and the Connecticut State
Department of Education (CSDE) to empower teachers and leaders to implement research-based
strategies in schools selected by the Commissioner of Education. Schools are accepted into the
Commissioner’s Network for a minimum of three years. C.G.S. §10-223h establishes that the
State Board of Education (SBE) may allow schools to continue in the Commissioner’s Network
for up to two additional years if necessary. Commissioner’s Network schools remain part of their
local school districts; the districts and the CSDE secure school-level autonomy for the schools in
exchange for heightened accountability.

Successful school turnaround requires flexible policy conditions and targeted investments in
high-yield reform strategies. There is a demonstrated need for support, financial and otherwise,
to fully implement the Turnaround Plan for Canton Middle School (CMS) located in Canton,
Connecticut. This will require efforts at the state and local levels to secure conditions that are
conducive to scalable and sustainable reform.

Background

On April 13, 2023, the CSDE received an Expression of Interest Form from the Canton Public
Schools (CPS) volunteering CMS for participation in the Commissioner’s Network. On May 25,
2023, the Commissioner of Education initially selected CMS for possible participation in the
Commissioner’s Network based on the following factors: (a) the district’s expression of interest;
and (b) the academic and developmental needs of the school’s students and the capacity of the
district to address those needs. The school was approved for one year of planning to develop a
Turnaround Plan. Following the initial selection, CMS and the Canton Board of Education
appointed members to serve on the school’s Turnaround Committee, and the CSDE conducted an
Operations and Instructional Audit on October 4, 2023. The Turnaround Committee developed
the Turnaround Plan for CMS in accordance with C.G.S. §10-223h(d).



Commissioner’s Network Turnaround Plan for Canton Middle School

CMS, identified as a Category 4 Focus School for High Needs English Language Arts (ELA)
Growth based on the Next Generation Accountability System’s Accountability Index, serves 240
students in Grades 7 through 8. Of those 240 students, approximately 17 percent of students are
eligible for free or reduced-price meals; approximately 18 percent are identified as needing
special education services; and zero percent are English Learners/Multilingual Learners
(ELs/MLs). Approximately 6.5 percent of the students are Hispanic/Latino, 8.5 percent are
Black, and 79.2 percent are White.

CMS aims to improve teaching and learning by utilizing strategies, methods, and best practices
that have proven to be effective in improving student academic performance. High-quality
professional learning; high-quality academic support systems, such as tutoring, intervention,
differentiation and specialized instruction; and creating a safe, inclusive, and equitable learning
environment are some of the high-leverage strategies that will be implemented. Participation in
the Commissioner’s Network will support the professional development of CMS teaching staff,
expansion of the data-driven decision-making process, development of proactive and responsive
attendance practices, and revision of the school schedule to increase opportunities for
intervention and staff team collaboration.

The following strategic components in the domains of talent, academics, culture and climate, and
operations address the transformative potential of the CMS Turnaround Plan. Specifically, the
school, in collaboration with the CPS, will:

Talent:

e Create a professional learning plan that is aligned; sustained; reflective of both teacher
and student needs; clearly articulated; values staff feedback; and directly impacts Tier I
instruction.

e Improve specialized, supportive instruction through program review and scaling of best
practices in specialized literacy supports across special and regular education.

e Refine the educator growth and evaluation model to support ongoing professional
learning around instruction.

Academics:

e Develop shared language surrounding high-quality Tier I instruction aligned with the
Vision of the Graduate.

¢ Identify and provide flexible, focused interventions in mathematics and reading supports.

o Utilize effective data team and coaching structures to ensure instruction is informed by
data.

Culture and Climate:

e Reinvigorate positive school culture and climate practices with systematic, sustainable,
and well-articulated practices.

e Develop a resilience-based advisory program to develop student coping skills, problem-
solving skills, and a growth mindset to navigate challenges effectively.

e Develop proactive and responsive attendance practices, including partnering with
families to promote student attendance.



Operations:

e Conduct a needs assessment to identify a schedule that provides increased flexibility for
students to receive support and increased opportunities for staff collaboration.

e Assess classroom learning environment to ensure that technology and instructional
resources meet the ambitious goals for improvement.

The CSDE shall make a final determination regarding the allocation of funds, following the
Turnaround Plan’s approval by the SBE. The CSDE Turnaround Office will collaborate with
district leadership and the Turnaround Committee to prioritize expenditures identified through
the planning process.

CMS will work to evaluate and repurpose existing funding streams (e.g., local, state, federal, and
grants) to support the Commissioner’s Network reform efforts and foster long-term
sustainability. Funding for CMS is contingent upon the availability of funds, the transformative
potential of the Turnaround Plan, and the size of the school.

CMS will benefit from increased flexibility and additional resources in exchange for heightened
accountability. Over the course of the school’s participation in the Commissioner’s Network, the
Commissioner of Education and/or CSDE Turnaround Office will review: (a) school progress
relative to the implementation of the Turnaround Plan and annual plan amendments; and (b)
school performance relative to identified goals and leading and lagging performance metrics.
CMS will participate in periodic monitoring sessions, including school and classroom
walkthroughs, progress monitoring, the CSDE Turnaround Office NetStat Professional Learning
Series, and annual school audits. In addition, the CSDE Turnaround Office will provide ongoing
support and technical assistance to support CMS through site visits and targeted support based on
the Turnaround Plan.

Recommendation with Conditions

I recommend that the SBE approve the Commissioner’s Network Turnaround Plan for CMS,
which is subject to the successful completion of the following items:

1. By September 30, 2024, CPS shall commit to specific transformation expectations
outlined here in the areas of talent, academics, culture and climate, and operations as part
of participation in the Commissioner’s Network.

2. The Superintendent, on behalf of the CMS’s Turnaround Committee, shall submit plan
amendments to the CSDE Turnaround Office on an annual basis no later than May,
following school audits, detailing proposed strategies, budget requests, and
implementation timelines for the following school year. The Commissioner of Education
or designee may reconvene CMS’s Turnaround Committee to consider annual plan
amendments, as appropriate and necessary. If CMS’s Turnaround Committee does not
enact plan amendments or if the amendments are unlikely to result in sufficient progress
or adequately address implementation concerns, the Commissioner of Education may
take appropriate actions to ensure sufficient progress at CMS, including, but not limited
to, developing a revised Turnaround Plan and/or exercising any and all authorities
prescribed in C.G.S. §10-223h.



CMS shall comply with all fiscal and programmatic reviews, provide any information requested
by the CSDE in a timely manner, and report progress against goals and metrics in the format and
frequency established by the CSDE.
Materials
Please see enclosed:
1. Canton Middle School Audit Report resulting from the Operations and Instructional
Audit conducted on October 4, 2023.

2. Commissioner’s Network Turnaround Plan developed and agreed to by the Canton
Middle School’s Turnaround Committee.

Prepared by: Iris White, Education Consultant, Turnaround Office
Reviewed by: Jennifer Webb, Bureau Chief, Turnaround Office

Approved by: Irene E. Parisi, Chief Academic Officer
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Part I: Introduction |

On May 25, 2023, the Commissioner initially selected Canton Middle School (CMS) to participate in the
Commissioner’s Network. Pursuant to C.G.S. § 10-223h(b), the Canton Board of Education established
the Turnaround Committee. On October 4, 2023, the Connecticut State Department of Education (CSDE)
conducted, in consultation with the board of education, the Canton Middle School Governance Council,
and the Turnaround Committee, an operations and instructional audit of the school in accordance with
C.G.S. § 10-223h(c). The purpose of this report is to present the findings of the audit.

The audit team would like to express its sincere appreciation to the CMS community for its hospitality
on the day of the school visit. We appreciate the openness and transparency demonstrated by members
of the school community. There is a willingness and desire on the part of the staff, parents, students,
and community partners to improve the school.

Commissioner’s Network Overview

The Commissioner’s Network is a commitment between local stakeholders and the CSDE to dramatically
improve student achievement in up to 25 schools. To that end, the Commissioner’s Network offers new
resources and authorities to empower teachers and school leaders to implement research-based
strategies in schools selected by the Commissioner. Commissioner’s Network schools remain part of
their local school districts, but the districts and the CSDE secure school-level flexibility and autonomy for
the schools in exchange for heightened accountability. Schools are accepted into the Commissioner’s
Network for a minimum of three years. Subsection (h) of C.G.S. 10-223h establishes that the Connecticut
State Board of Education may allow schools to continue in the Commissioner’s Network for an additional
year, not to exceed two additional years, if necessary. At present, 15 Cohort (VIII, IX, X, XI, and XII)
schools are participating in the Commissioner’s Network.

The Commissioner’s Network schools make targeted investments in the following areas:

e Talent: Employ systems and strategies to recruit, hire, develop, evaluate, and retain excellent
school leaders, teachers, and support staff.

e Academics: Design and implement a rigorous, aligned, and engaging academic program that
allows all students to achieve at high levels.

e Culture and Climate: Foster a positive learning environment that supports high-quality teaching
and learning and engages families and the community as partners in the educational process.

e Operations: Create systems and processes that promote organizational efficiency and
effectiveness, including through the use of time and financial resources.

As part of the operations and instructional audit, auditors identify school strengths and weaknesses in
the areas of talent, academics, culture and climate, and operations. Audits are conducted by impartial
and experienced educators who produce unbiased and objective reports supporting school planning and
transformation efforts.
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Operations and Instructional Audit Overview

Pursuant to C.G.S. § 10-223h(c), the operations and instructional audit shall determine the extent to
which the school:

(1)
(2)

(3)

(4)

(5)

(6)

(7)

has established a strong family and community connection to the school;

has a positive school environment, as evidenced by a culture of high expectations and a safe
and orderly workplace, and has addressed other non-academic factors that impact student
achievement, such as students' social, emotional, arts, cultural, recreational, and health
needs;

has effective leadership, as evidenced by the school principal's performance appraisals, track
record in improving student achievement, ability to lead turnaround efforts, and managerial
skills and authority in the areas of scheduling, staff management, curriculum implementation,
and budgeting;

has effective teachers and support staff, as evidenced by performance evaluations, policies to
retain staff determined to be effective and who have the ability to be successful in the
turnaround effort, policies to prevent ineffective teachers from transferring to the schools,
and job-embedded, ongoing professional development informed by the teacher evaluation
and support programs that are tied to teacher and student needs;

uses time effectively, as evidenced by the redesign of the school day, week, or year to include
additional time for student learning and teacher collaboration;

has a curriculum and instructional program that is based on student needs, is research-based,
rigorous, and aligned with state academic content standards, and serves all children, including
students at every achievement level; and

uses data to inform decision-making and for continuous improvement, including providing
time for collaboration on the use of data.

Audit Process and Methodology

The operations and instructional audit involves three phases of data collection and review:

(1)

(2)

The CSDE obtains and auditors review school artifacts, data, and documentation to gain a
better understanding of the school’s history and context. The CSDE collaborates with school
and district leaders to administer a teacher survey.

The auditors conduct a school site visit to observe school systems and classrooms and meet
with members of the school community. During the site visit, auditors conduct interviews and
focus groups with a representative set of school and community stakeholders, including
school and district administrators, staff, students, family members, community partners, and
members of the School Governance Council and Turnaround Committee.

The auditors synthesize and use all available data to generate the Operations and Instructional
Audit Report, identifying strengths and growth areas around talent, academics, culture and
climate, and operations.

Please note that while this Audit Report identifies areas for improvement, it does not prescribe
interventions or offer recommendations. The Turnaround Committee is responsible for developing a
Turnaround Plan that addresses the deficiencies identified in the audit.




Part II: School Information

CMS in Canton serves 247 students in Grades 7-8. Of those 247 students, approximately 8.5 percent are
Black, 6.5 percent are Hispanic/Latino, 18 percent are identified as students with disabilities, and zero
percent are English Learners/ Multilingual Learners (ELs/MLs). Approximately 17 percent of the students
in the school are eligible for free or reduced-price meals. CMS is currently a Category 4 Focus School for
the school’s English Language Arts (ELA) Academic Growth-High Needs. The Accountability Index of 59.9
is below the state average of 69.7 and the district average of 75.3. The current Principal is in his fifth
year at CMS and previously served as an Assistant Principal at CREC Academy of Aerospace and
Engineering.

School Data Profile

The following chart provides a summary of CMS’ current and historical data, including information about
student enrollment and demographics, personnel, school climate, school performance, and student
academic achievement.

Enrollment Data (Current Year):

Grades: 7-8 5-Yr Enrollment Trend: -8
Student Enrollment: 247 Mobility Rate: 2%
# of Administrators: 2 # of Psychologists: 1
# of Teachers: 25.51 # of Social Workers: 1
# of Support Staff: 12 3-yr Teacher Retention Rate: 86.3%
Total # of Student Days Per Year: 183 Instructional Minutes/Day: 330
Total # of Teacher Days Per Year: 186 Extended Day Program? Yes
Student Demographic Breakdown (Current Year):
% Black: 8.5% % Male: 48.6%
% Hispanic/Latino: 7.3% % Female: 51.4%
% White: 79.4% % ELs/MLs: 0%
% Other: 4.9% % Special Education: 17.8%
% Eligible for F/R Meals: 16.6%
schoolClmate Dot | 201919 | _auiaz’ | ams2zs | aomaav |
Student Attendance Rate: 94.4% 94.4% 94.4% 96.4%
% Students Chronically Absent: 6.0% 11.3% 9.6% 0%
Suspension/Expulsion Rate: 7.8% 4.1% N/A* N/A*

Avg FTE Days Absent: 2.06

5.9 8.9 8.9
Next Generation Accountability 2018-19 2021-22 m
System
71.9 59.9 N/A
| 5

Next Generation Accountability
Index




Smarter Balanced Assessment

Level 3 and 4 Data: 2018-19 2021-22

Grade 7 — ELA 71.8% 62.3% 71%

Grade 8 — ELA 75% 59% 60%

Grade 7 — Math 71% 50% 55%

Grade 8 — Math 66% 47% 50%

Grade 8 - Science 71% 59% 61%
On-Track to High School 2016-17 2017-18 2018-19 2021-22
Graduation:
o -
/.o of 9th graders ejarrnng at least 96.9% 94% 98.3% 92.4%
five full-year credits in the year

*Data suppressed to protect student identity




Part III: Audit Findings |

Part Ill of the Audit Report provides a summative analysis of audit findings in the areas of talent,
academics, culture and climate, and operations. Rating categories are determined by the preponderance
of evidence as highlighted in the Turnaround Rubric.

Talent

Indicator: ‘

1.1. Turnaround Leadership

1.2. Talent Management

1.3. Professional Learning Systems

Summary of Growth Areas:

Professional Learning Systems:

The teacher survey indicated that only 39 percent (n=11) of teachers agree or strongly agree with the
statement: “The professional development | received has improved my practice.” CMS’ 2023-24
Professional Development Plan has two drivers: Learner Growth and Success. It also comprises four
themes, which are common across the district: (1) Teaching and Reaching Each and Every Learner; (2)
Data Usage to Support Teaching and Learning; (3) School Climate and Culture; and (4) Curriculum
Development.

CMS has ten early release days per year. The teacher focus group reported: “The focus usually changes;
sometimes it’s determined by the district, and other times it's determined by the individual schools.”
The Principal reported that while topics are developed for the full school year, the goal is to “shift
professional development topics as we learn more while trying not to overburden the staff.”

The Principal acknowledged that while the school has a lot of data, “nothing was happening with it,” so,
they have “done a lot of professional development on formative data usage.” The district administration
confirmed that to better understand the needs of students, data analysis has been a focus of
professional development.

The leadership team reported there are not a lot of opportunities for staff to attend external
professional development or opportunities to collaborate with other educators in the district.

The Principal reported that he follows up on the implementation of strategies mostly through
observation and being in classrooms. He stated: “l put a lot of trust in teachers to learn strategies and
structures and implement as needed.” He added: “This work that is happening right now is showing that
we need to be a bit more formalized in order to address the gaps. We will have to make sure that we are
very clear on how we are keeping people accountable.”

The teacher focus group reported that after the professional development sessions: “We usually go back
and, as a smaller department, discuss. It depends on what we’re doing. Long-term continuity is not
necessarily there. It’s more short-term immediately following a training, but it then fades.”




Turnaround Leadership:

This is the Principal’s fifth year at CMS. He previously served as the Assistant Principal at CREC Academy
of Aerospace and Engineering.

CMS has a Continuous Improvement Plan for School Year 2023-24, which is aligned to the Canton Board
of Education Goals: (1) Student Growth and Achievement; (2) Partnerships and Community Engagement;
(3) Financial Sustainability and Efficient Operations; (4) Learning Environment and Belonging; (5)
Embracing Equity; and (6) Workforce Development.

CMS has teacher leaders for Grades 7 and 8 in all content areas and special education. Teacher leaders
have organizational and communication responsibilities. As a team, they meet three days per week: One
meeting is with their content area colleagues; the second meeting focuses on matters such as
celebrations and events; and the third meeting is for the School Improvement Team (SIT) process, which
includes data analysis, students of concern, and problems of practice. Once a week, the Principal meets
with the team leaders for forty-five minutes.

When teachers were asked about the vision for the school, they pointed to the Vision of the Graduate.
Teachers in the focus group shared: “There is the Vision of a Graduate, but it feels more for high school.
At professional development for new staff, we looked at the Vision of the Graduate and the mission for
the district. We had breakout groups to discuss. About 7-8 years ago, we revised our mission and vision
for CMS. We have our own, but it’s not talked about a lot.” The student focus groups stated: “We see
Mr. Moore a lot. He's very open to meeting with you and very involved with the school. He's always
talking and checking in with us.” The district-administered Spring 2023 Family/Guardian Survey
indicated a 91 percent favorable rating for the statement: “The school leader strives to help
parents/students understand and support the school’s goals.”

Although the results remain below the district and state averages, the Smarter Balanced Growth Data in
ELA and mathematics show an increase in the Average Percentage of Target Achieved from 2021-22 to
2022-23.

Smarter Balanced Growth, ELA @ @ Smarter Balanced Growth, Math @ ©
Target: 100 Target: 100
65.1 65.2

60.6 59.9 60.4 625 61.8

56.2 538 545 584 572 53.9 cao 57 4 602
437
385
2018-19 2021-22 2022-23 2018-19 2021-22 2022-23
School  District [ State W sSchool  District [l State




Talent Management:

CMS’ 3-year teacher retention rate is 86.3 percent. The teacher survey indicated that 86 percent (n=24)
agree or strongly agree with the statement: “I am professionally supported by the School Leadership
Team.” The leadership team reported that they “tend to keep teachers, and there is not much
turnover.” The district administration reported that Canton Public Schools (CPS) has experienced
difficulty retaining non-certified staff because “salaries are not as competitive as surrounding districts.”

New teachers receive three additional days of professional development, which the district oversees.
New teachers also participate in the Teacher Education and Mentoring (TEAM) Program. The Principal
reported he would like to offer additional support stating: “l would like to do something along the lines
of monthly check-ins, but | don’t currently have the structure. | do interact with them frequently and
have constant check-ins with them in the classroom.”

The teacher focus group reported that informal observations from the Principal are more frequent this
school year. They stated: “He’s in there weekly;” “He pops in once a week;” “Department chairs do more
of a formalized process;” and “not much feedback is provided.” Teachers reported that they do not
typically receive feedback after an informal observation from the Principal. They stated: “Some
department chairs will leave a sticky note or will e-mail the Principal and include us in the e-mail.” The
CMS’ world language department does not have a department chair; therefore, CMS Spanish teachers
do not receive informal feedback.

The district administration reported CPS previously worked with ReVISION Learning. They conducted a
strength analysis with the administrative team, provided feedback, and a district team presented at a
Learning Forward conference. “It’s something we need to circle back on as most of the people involved
with this are no longer here,” noted the district administration.

Academics

Indicator: ‘

2.1. Instructional Leadership

2.2. Challenging Instruction

< 1< (<

2.3. Engaging Instruction

2.4. Standards Aligned Curricula and Instruction -:

2.5. Differentiation and Supports for Diverse Learners

<

2.6. Assessment Practices and Data Use \'i

Summary of Strengths:

Standards Aligned Curricula and Instruction:

The teacher survey indicated that 82 percent (n=23) agree or strongly agree with the statement: “The
school has curricula for all grade levels and content areas aligned to the current content standards.”




Classroom observations (n=8) evidenced that 50 percent of classrooms had a lesson objective and
classroom visuals, including anchor charts and posters related to the current theme. Moreover,
standards-based curricula exist for all content areas and all grade levels. The district administration
reported that the science department does the “best job on ensuring curriculum and instruction is
consistent and aligned.” CMS’ unit templates require teachers to identify the content area standard and
district Portrait of Graduate skill that reflects the learning that will take place in the unit.

The district administration reported that with the transition away from the readers and writers’
workshop, CPS now needs to solidify its approach to literacy instruction. The district administration
would like to focus on “disciplinary literacy in order to teach reading in every class.” Additionally, the
district administration reported that both science and social studies departments have done the best job
of ensuring alignment with the standards.

The Principal reported his concerns regarding the curriculum utilized in the resource rooms, stating:
“These rooms don’t have a specific curriculum. It’s not a well-developed and robust curriculum. |
wonder if students with lower skills or learning disabilities are presented with the best curriculum to
bring them to grade-level skills.”

In the Commissioner’s Network Planning Year Grant, funding has been allocated for staff to work with
ELA Instructional Coaches and Regional Educational Service Center (RESC) Consultants to evaluate the
current instruction and student readiness based on a review of curricula and universal and standardized
assessments. Teachers will receive explicit professional development in Tier 1, 2, and 3 strategies.

Summary of Growth Areas:

Instructional Leadership:

The teacher survey results indicated that 64 percent (n=18) agree or strongly agree with the statement:
“Administration provides regular and actionable feedback to staff.” Although 64 percent (n=18) agree or
strongly agree with the statement: “There is a common vision of what effective instruction looks like at
this school,” the teacher focus group reported that the administration does not have a common set of
expectations or an instructional framework. Teachers participating in the focus group shared: “l don’t
feel there are a lot of standardized expectations. They are broader of what good instruction looks like
for this age group.” More specifically, they talked about putting up vocabulary words, but otherwise “it’s
pretty independent and nothing formal,” and “learning targets are department-based, but there are not
a lot of set expectations.”

Challenging Instruction:

The teacher survey results indicated that only 60 percent (n=17) agree or strongly agree with the
statement: “Instructional quality and academic rigor are consistently high at this school.” Teachers
participating in the focus group reported that they encourage students to have higher-order thinking by
asking students to explain their thinking and to ensure that they are supporting their answers with
evidence. Some examples of the questions the teachers ask the students include: “Why does the
evidence support what you are trying to say?” and “How can you prove that?”

| 10




The parent survey results indicated that 60 percent (n=47) agree or strongly agree with the statement:
“My child is appropriately challenged,” and 59 percent (n=46) agree or strongly agree: “There are high
expectations for my child.” The student focus group reported that the instruction is “more challenging
than last year and the teachers are always there if you can’t do it.”

The teacher survey results also indicated that 96 percent (n=27) agree or strongly agree: “I have high
expectations for my students and believe they can achieve grade level work.” The Principal reported
that while he believes teachers have high expectations for all students, there is still work that needs to
be done to address unconscious bias. He shared: “We’ve done a lot of work to make sure we are aware
of our cultural lenses and the limits that this may have. If a student is outside of the typical mold, we
sometimes bring that into our interactions and that needs to be addressed. | also wonder sometimes
about our expectations for our special education students.” The Principal reported that while he has
access to lesson plans, they are reviewed by the department chairs.

Engaging Instruction:

The parent survey results indicated that 69 percent (n=54) agree or strongly agree with the statement:
“My child is interested and engaged in their classes.” District administration reported that providing
students with engaging instruction is a priority. They stated: “We’ve talked for a long time that learning
should be student centered and students are engaged. Students need ownership and connection to
their learning. Students being engaged because they have ownership and purpose to their learning has
been a topic for a while. They need to be the hardest workers in the room. How do we get the students
to be the ones to grapple with their learning?”

The teacher focus group reported that discussions around how to engage students are happening more
at the district level: “Our discussions at CMS have been more general.” Another teacher from the
teacher focus group shared: “We know if they’re playing games on Chromebooks, they’re not engaged.
We meet a lot as departments and conversations like this happen at the department level, not at the
school level.”

Students reported that to make instruction more interesting, teachers will “put us in a group and give us
a choice on how to get the work done. Sometimes we watch videos and do labs.” The teacher focus
group reported that they use different strategies to include student discourse, including conversation
time, time to bounce ideas off each other, explain your answer, think-pair-shares, and bell ringers.
During classroom observations (n=8), the audit team found that student engagement varied in
classrooms, with some driven by the teacher. In 62 percent of classrooms, students were working in
small groups.

Differentiation and Supports for Diverse Learners:
CMS is currently a Category 4 Focus School for students with disabilities under the Next Generation
Accountability System. The percentage of students with disabilities at CMS is currently 17.8 percent.

CMS currently does not have any ELs/MLs students.

The teacher focus group indicated that only 25 percent (n=7) agree or strongly agree with the
statement: “School/district supports my ability to provide linguistic and academic supports to students.”
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The Smarter Balanced Assessment results show a significant gap between the performance of students
with disabilities and the performance of all students in the school.

Percentage at Level 3 or 4

2018-19 2022-23
Non-Special Education | 81.9% 74.5%
Special Education 17.6% 17.9%

Average Percentage of Target Achieved- ELA
2018-19 2022-23
Non-Special Education | 66.2% 63.8%
Special Education 44.4% 53.5%

CMS has a six-step Student Intervention Team (SIT) Process in which a teacher can discuss a student
they are concerned about. CMS has what they describe as a Tier 2 formal intervention called the
tutoring lab. While CMS has a mathematics tutor, the reading tutor position has been vacant for the last
two years. The teacher focus group reported: “The math tutor becomes a class for a student, and they
have to drop a core class, which tends to be Spanish. It then becomes a double dose of the content for
those students. It’s a reteaching opportunity.”

The teacher focus group reported that they use various strategies to differentiate learning for students,
including differentiated text, building document-based question assighments so some documents are
visuals, utilizing documents that are accessible to all students, and providing challenging texts for
advanced students.

The teacher focus group reported they receive copies of Individualized Education Programs (IEP) and
504 Plans, which are reviewed by case managers on what is referred to as a Sharing Day. Special
education teachers loop with their students, and the teacher focus group reported that the level of
communication from special education is strong at CMS. In the Commissioner’s Network Planning Year
Grant, funding has been allocated for additional tutorial support after school in order to provide
additional direct instruction in the areas of ELA and mathematics. Extended tutorial support is also
expected to run for 90 minutes per week on a flexible six-week calendar.

Assessment Practices and Data Use:

The teacher survey results indicated that 75 percent (n=21) agree or strongly agree with the statement:
“Teachers at this school use student assessment data and checks for understanding.” CMS currently
administers STAR Assessments and has begun to explore how to more effectively utilize the Interim
Assessment Blocks. Classes include formative assessments built into units, as well as end-of-unit
assessments.

The Principal reported that to strengthen teacher understanding of using data to inform instruction,
CMS conducted professional development on understanding the data, and “we held them accountable
for that by implementing a protocol for data team conversations,” stated the Principal. The Principal
attends the data meetings at least once a week. The teacher focus group reported data work can also be
department-related and a part of the team-based SIT.
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Culture and Climate

Indicator:

3.1. Culture and Climate Leadership

3.2. School Environment

3.3. Student Attendance

3.4. Social-Emotional Behavioral Well-Being

3.5. Interpersonal Interactions

3.6. Equitable Partnerships with Families

3.7. Community Partners and Wraparound Strategy v

Summary of Strengths:

Culture and Climate Leadership:

The district-administered Spring 2023 Family/Guardian Survey indicated an 89 percent favorable rating
for the statement: “The school leader actively promotes a safe and orderly environment.” The Principal
reported while the culture has always been positive and didn’t need to be transformed: “As it relates to
equity, we’ve done explicit overdue work on addressing the lens. Every move you make is how the
building feels. It goes down to the way we treat everybody all the time. | try to be a key lead on how we
talk and interact with students. We need to be equitable, inclusive, and hold all to high expectations.”

District administration reported they have provided district-wide training to raise awareness, improve
understanding, and evaluate where we are. The district administration stated: “CMS’ awareness is
probably stronger in this building than in the rest of the district. We haven’t always kept up with it, but
different groups raise awareness in different ways — through clubs, bulletin boards, and events. The New
Teacher Orientation had a whole section dedicated to cultural responsiveness.”

School Environment:

Teacher survey results indicated that 82 percent (n=23) agree or strongly agree with the statement:
“School environment is conducive to high quality teaching and learning.” CMS and Canton High School
share the same facility with CMS situated on the third floor. In the CMS Student Handbook, it states that
the school “strives to maintain an environment where Canton Middle School students enjoy a program
that is distinct from that of the high school.” All academic middle school classes and activities are held
on the third floor. CMS students visit the high school floors for physical education, band, chorus, music
technology, science of nutrition, family and consumer science, and drama. The school is clean and in
good repair. Classrooms are also clean and organized. Pictures of students and faculty are displayed in
the hallways along with student work.
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Community Partnerships and Wraparound Strategy:

The parent survey results indicated that 72 percent (n=44) agree or strongly agree with the statement:

“I feel the school supports students and families' health, wellness, and/or social-emotional needs.” The
teacher focus group reported that post-pandemic, CMS is looking to expand its community partners. The
leadership team reported that a CMS social worker developed a resource book for families to access
local services and that the “District Director for Student and Family Engagement has also been a great
resource for much-needed services.” CMS has a wellness day to bring the community in and CMS has
community service days. Various community partners are also brought in for career days. The Principal
reported Farmington Valley Health District has been a big support, providing social-emotional teaching
resources and presenting on building students' resiliency.

Interpersonal Relations:

The teacher survey results indicated that 86 percent (n=24) agree or strongly agree with the statement:
“Interactions between students and staff are positive and respectful.”

In terms of the student focus groups, there was a difference in response between the 7™-grade group
and the 8"-grade group. While the 8™-grade group reported, “The teachers care about us 100 percent
and there is always a teacher we can talk to,” the 7t"-grade group expressed, “Some teachers do care,
and it depends on the teacher and their personality.” The parent survey results indicated that 84
percent (n=51) agree or strongly agree with the statement: “My child feels connected to the school.”

CPS participates in the Open Choice Program, and CMS currently has seventeen students participating in
the program. The district administration reported that the vast majority of these students join early in
their education career and are making the same transition to middle school as the other students.
District leadership reported: “This particular school hasn’t had many challenges with students not
feeling integrated. Transportation challenges are an issue with some students on the bus at 5:58 in the
morning and not getting home until after 6:00 at night.”
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Summary of Growth Areas:

Student Attendance:

The percentage of students chronically absent has steadily decreased since the pandemic from a high of
14.7 percent in 2020-21 to 9.6 percent in 2022-23.
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The teacher survey indicated that only 54 percent agree or strongly agree with the statement:
“Attendance data is communicated to staff.” Teachers in the teacher focus group reported that more
needs to be done to support increasing student attendance: “We do have a Students of Concern
Committee and we talk about students that are consistently absent. | wouldn’t say we have a clear-cut
protocol. | haven’t seen any incentives for it either.”

Parent survey results indicated that only 70 percent (n=43) agree with the statement: “Attendance is a
priority.” The Principal reported that prior to the pandemic, CMS had a culture and systems in place to
support attendance. The Principal stated: “We weren’t explicit in the past because it was good enough.
COVID changed the culture and we have not yet recovered.”

The district administration reported that in response a student and family engagement director
(Director) was hired, and the Director is leading the district through consistent messaging and
establishing the cut points in which interventions are implemented. The district administration shared:
“We've adjusted our practices to be more proactive. We have inconsistencies throughout the district
with coding, but the director is working to address things. We do home visits, when necessary, and
check in with families. It’s all about connecting with families to see what they need.”
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Social-Emotional Well-Being:

For the school years 2021-22 and 2022-23, the school’s suspension rate increased from 4.1 percent to
5.9 percent and was above the district level in both years.
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The Principal reported that at CMS, there is “a general culture of compliance and obedience. It’s a
privilege | don’t take credit for, and I’'m the beneficiary of it. “

Behavior data is reviewed with the Positive Behavioral Interventions and Supports (PBIS) team and the
PBIS coach. The Principal reported: “The PBIS team is proactive. We use the CMS (Choose Kindness,
Make Responsible Choices, and Select Respect) Way to focus on and reinforce positive behavior.” CMS
teachers have received training on the Devereux Student Strengths Assessment (DESSA) Comprehensive
System which is comprised of two rating scales designed to screen, assess, guide intervention planning,
monitor progress, and evaluate outcomes related to social-emotional competence and resiliency of
students in Kindergarten-Grade 8. The first rating is set to take place from October through November
2023.

The teacher survey results indicated that 35 percent (n=10) agree or strongly agree with the statement:
“The school implements an effective school-wide behavioral system.” The need for a systemic approach
to behavior management was supported by teachers in the teacher focus group who reported: “l don’t
think overall student behavior is negative or concerning. Are we all following the same process and
writing up the same type of things?” and “l would like to see increased accountability with student
discipline and transparency with discipline.”

CPS offers the Student Assistance Program (SAP), a confidential voluntary service that provides coaching
and counseling services in a variety of areas, including stress, test anxiety, and peer pressure. CMS has
an Advisory Program in which each 7"- and 8th-grade student is assigned a faculty advisor. Advisory
groups of approximately 10-15 students each meet five times a week. The CMS Student Handbook states
that the goal of the Advisory Program is to improve student learning and success at school for each
student. The Advisory Program does not have a set curriculum, and the leadership team reported the
purpose of the program is to create a safe space for students and to help students develop Social-
Emotional Learning (SEL) skills. One to two days per week are dedicated to Sustained Silent Reading
during Advisory. On the day of the audit, auditors observed Advisory classes where students were
engaged in random activities, including Bingo, socializing, reviewing computer loan policy, and prepping
for a Spanish competition.
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The district administration reported the school has “residual PBIS. This is something that we need to
keep teaching into. We don’t get stronger when things get challenging because we don’t have strong
systems.” Based on teacher survey feedback, November 7, 2023, professional development focuses on
de-escalating and engaging students.

Equitable Partnerships with Families:

The teacher survey results indicated that 79 percent (n=22) agree or strongly agree with the statement:
“Families are engaged in this school.” The parent survey results indicated that 75 percent (n=45) agree
or strongly agree with the statement: “The school provides multiple opportunities for family
involvement.” Parents are invited to Curriculum Night, Open House, Parent Teacher Conference, plays,
and band and chorus concerts. CMS has a Parent Teacher Organization (PTO), and the teacher focus
group reported the participation rate is very good. The PTO has an open Google Form where teachers
can request supplies for their classrooms. SchoolMessenger sends out the weekly school newsletter. The
Principal reported that the school is working to make the content more engaging and relevant: “We're
grappling with how to get information out, but not have it get lost in the email box.” The district
administration also reported that family engagement is a continued focus: “We need to do better with
parents. What's the best way to get information to families?”

The parent survey indicated that the results were mixed. While 59 percent of parents who took the
survey (n=36) agree or strongly agree with the statement: “I receive regular updates on my child’s
progress,” 29 percent (n=18) neither agree or disagree, and 11 percent (n=7) disagree. The CMS Faculty
Handbook states teachers are required to maintain a webpage for students and parents to access
through the school website. Currently, a PowerPoint from a Team 8 Curriculum Night event is posted on
the school website. In different formats, teachers shared course information with parents, which
included key vocabulary words, unit topics, and the agenda for a typical class. Additionally, some
PowerPoint slides included goals for the year and suggestions for how parents could support students at
home. The student focus group reported teachers conduct weekly check-ins, and if students are missing
work, teachers reach out to their parents.
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Operations

Indicator:
4.1. Scheduling Structures v
4.2. Classroom Structures and Use of Time V

4.3. School Site Security and Safety

Summary of Strengths:

School Site Security and Safety:

The teacher survey indicated that 82 percent (n=23) agree or strongly agree with the statement: “The
school has clear routines and processes in place that are consistently followed.” CMS has a School Safety
Plan that was developed with town officials, outlining procedures for various emergencies. At 7:35 a.m.,
each morning, the exterior doors near the auditorium are locked as well as the second set of doors
inside the vestibule by the gymnasium. A buzzer system requires visitors to be buzzed in by the
secretary, sign in at the Main Office, present their Identification, and wear a visitor pass. CMS has
exterior and interior video surveillance for the safety of all students and staff. The school is quiet, calm,
and orderly. On the morning of the audit, auditors observed teachers at their doors greeting students.
During the Principal’s morning announcements, hallways were clear and classrooms were quiet.

Summary of Growth Areas:

Scheduling Structures:

The teacher survey indicated that 43 percent (n=12) agree or strongly agree with the statement:
“Teachers have enough time to work with each other to develop instructional materials.”

The teacher focus group reported that CMS needs help developing an effective schedule: “We identified
areas of need, but with the budget not allowing for more staff, we couldn’t make the changes we
wanted.” The teacher focus group also reported: “There’s no space for intervention or support in our
schedule. It’s a source of major consternation and it’s a need that has to be addressed.” A comment
from the teacher survey also supports the need for a more effective schedule: “We need a more
effective schedule that fits the needs of all areas (intervention blocks, experiential, etc.) currently
students have all academic classes in the morning as a result of shared staff with the high school.”

The district administration reported principals have some flexibility in scheduling: “There are things we

have to do, but we want administrators to think creatively and intentionally about their time. Shared
staff can also be problematic.”
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Classroom Structures and Use of Time:

Student focus groups reported that they wished teachers did more activities and “sometimes it feels like
we get too much time to work and there is a lot of downtime.” A similar comment made by a student in
the focus group spoke to the length of periods: “I would change block days because the periods are too
long.” The teacher focus group reported they use different strategies to maximize instructional time,
including tracking the time students are in the hallway, providing students who forgot their
Chromebooks with a loaner, and removing the split period.
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Part IV: Appendix Section

| Appendix A: Operations and Instructional Audit Rubric

Indicator

1.1 Turnaround

TALENT

Developing

Does not set the strategic and

Sets the strategic and logistical

Sets the strategic and logistical

Promotes and provides

recruitment, selection, or
retention strategy.

and retention strategy but does not
provide support for retention and
early career teachers in alignment
with the school’s vision, mission,
and school improvement goals.

Leadership logistical direction for school direction for school improvement direction for the school’s opportunities for families and
improvement. Short- and long- but does not establish and improvement by establishing and members of the community to
term goals identified in a school | communicate clear systems communicating clear systems provide feedback and hear updates
improvement plan does not (policies, structures, and (policies, structures, and on short- and long-term goals.
exist. expectations) to work towards expectations) to work towards

improvement goals. improvement goals.
Leadership teams are not Develops leadership teams but Develops leadership teams by Develops effective leadership
established. does not build leadership capacity distributing leadership; however, teams and builds staff leadership
or distribute leadership. does not build staff leadership capacity for school improvement
capacity for school improvement. by distributing leadership.
Does not engage and Engages and communicates school Engages and communicates school Promotes and provides
communicate school vision, vision, mission, and improvement vision, mission, and improvement opportunities for families and
mission, and improvement priorities with faculty but not priorities with stakeholders members of the community to be
priorities with stakeholders students and the school (students, faculty, and school actively engaged in decision-
(students, faculty, and school community. community). making that supports school
community). improvement.
1.2 Talent Does not develop or implement | Develops and implements coherent | Develops and implements coherent | Builds the capacity of staff through
Management a coherent equitable equitable recruitment, selection, equitable recruitment, selection, high-quality differentiated support.

and retention strategy and
provides support for retention and
early career teachers in alignment
with the school’s vision, mission,
and school improvement goals.

1.3 Professional
Learning Systems

Does not establish, implement,
or monitor the impact of high-
quality professional learning
systems.

Establishes a professional learning
system; however, does not
implement or monitor the impact
of high-quality professional
learning systems.

Establishes, implements, and
monitors the impact of high-quality
professional learning systems
designed to build the capacity
needed for school improvement.

Promotes collaborative practices
and fosters leadership
opportunities for a professional
learning system that promotes
continuous improvement.
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Indicator

2.1 Instructional
Leadership

Does not set high academic
standards and instructional
practices, does not
communicate to staff, and does
not ensure access to rigorous
standards-based curricula.

ACADEMICS

Developing

Sets high academic standards and
instructional practices but does not
effectively communicate to staff
and does not ensure access to
rigorous standards-based curricula.

Sets a common vision of what
effective instruction looks like
including high academic standards
and instructional practices that are
communicated to staff, monitored,
and ensure access to rigorous
standards-based curricula.

Does not create a continuous
improvement cycle.

Does not implement with fidelity a
continuous improvement cycle.

2.2 Challenging
Instruction

Instructional activities are
teacher-centered. There is no
evidence of student-centered
instructional activities.

Instructional tasks/activities
provide opportunities for students
to recall facts, terms, or concepts
and demonstrate their
understanding thereof.

Instructional tasks/activities
provide opportunities for students
to apply, differentiate, synthesize,
hypothesize, and construct new
meanings.

Builds the capacity of staff to
identify and address barriers to
implementing the school’s
instructional vision and core
instructional practices.

Implements a continuous
improvement cycle that uses
progress monitoring of multiple
forms of data and student work
samples about current practices
and outcomes to guide ongoing
decision-making that addresses
student and/or adult learning
needs and progress towards the
school improvement plan or the
school’s vision, mission, and goals.

Instructional tasks/activities
include the opportunity for
students to reflect and assess their
own learning and metacognition.

Tasks do not include the
opportunity for students to
respond to content through
inquiry, interpretation, and
discourse.

Tasks include the opportunity for
students to respond to content
through discourse.

Tasks include the opportunity for
students to respond to content
through inquiry, interpretation,
and discourse.

Instruction is culturally relevant.
Instructional tasks/activities that
include opportunities to
evaluate/critique the instructional
content (e.g., artifacts, texts,
media, others’ work).




Lessons do not include
questions that are scaffolded to
move students to higher levels
of thinking and do not require
students to explain and justify
their thinking.

Lessons include questions that are
scaffolded to move students to
higher levels of thinking; however,
they do not require students to
explain and justify their thinking.

Lessons include questions that are
scaffolded to move students to
higher levels of thinking and
require students to explain and
justify their thinking.

Lessons include questions to
provide students the opportunity
to reflect and assess their own
learning and metacognition.

2.3 Engaging
Instruction

Students are not cognitively or
behaviorally engaged in active
learning strategies individually
or in small groups.

Students are behaviorally engaged
in active learning strategies
individually or in small groups.

2.4 Standards
Aligned Curricula
and Instruction

Rigorous, standards-based
curricula do not exist, or
teachers are not aware of the
curricula for English Language
Arts, Math, and Science content
areas for all grade levels.

Rigorous, standards-based curricula
are lacking in one core content
area. Curricula are being
implemented with fidelity across
classrooms; however, teachers are
not consistent in their pacing.

There are limited classroom
visuals.

Classroom visuals (e.g., learning
targets and success criteria, anchor
charts, word walls) support content
or skill goals from the curriculum
and are aligned to grade-level
standards or prerequisite
standards; however, they are not
introduced and/or referenced
throughout the lesson to support
student learning.

Students are cognitively and
behaviorally engaged in active
learning strategies individually or in
small groups. Students have
opportunities to work
collaboratively to explore, reflect,
and problem-solve with
opportunities to share their own
ideas.

Discussion is primarily student-
driven, and the student’s voice is
dominant.

Rigorous, standards-based curricula
and/or scope and sequence exist
for all grade levels and content
areas rostered (advisory,
intervention, electives). Curricula
are being implemented with
fidelity across classrooms with
teachers demonstrating consistent
pacing.

Classroom visuals (e.g., learning
targets and success criteria, anchor
charts, word walls) support content
or skill goals from the curriculum
and are aligned to grade-level
standards or prerequisite
standards. The supports are
introduced and/or referenced
throughout the lesson to support
student learning.

Classroom visuals are student-
created, or students are led
through the process of unpacking
the content or skills goals from the
curriculum that are aligned to
grade-level standards.

2.5 Differentiation
and Supports for
Diverse Learners

All students receive the same
lesson, process, and product
with no evidence of
differentiation.

There is some evidence of
differentiation based on adjusting
content, process, or product. There
are no real-time adjustments based
on student responses.

Lesson content/process, and/or
product are differentiated to
support student needs and
adjusted in real-time based on
student responses.

Students have a choice in content
or process or product.
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Lessons are structured for one
learning modality or style
and/or using below grade-level
concepts or skills.

Lessons are structured to include a
limited number of learning
modalities and styles using grade-
level concepts and skills.

Lessons are structured to include
multiple learning modalities and
styles using grade-level concepts
and skills.

Lessons provide opportunities for
extension activities to provide
enrichment.

There is little to no evidence of
support for multilingual learners
in the instruction or classroom
environment.

While there is some evidence of
linguistic and academic support for
multilingual learners in the
classroom environment, these are
not leveraged during instruction.

There are linguistic and academic
supports in the classroom
environment, and the teacher
implements scaffolds in the
instruction to support the
development of multilingual
learners’ language and content.

Linguistic and academic supports
are visible in the classroom
environment and are utilized to
scaffold instruction for MLs in
order to make content
comprehensible.

2.6 Assessment
Practices and
Data Use

Teachers do not check for
student understanding.

Teachers monitor student
understanding through whole
group check-ins or questioning.

Teachers monitor student
understanding through whole
group check-ins, review of student
work, exit tickets, one-to-one
conferencing, or questioning and
adjust instruction as needed.

Teachers immediately adjust
instruction in response to
monitoring student understanding.

Teachers do not provide
feedback.

Based on evidence (e.g., students’
verbal or written responses, small
group discussions) teachers
provide students with whole group
general feedback.

Based on evidence (e.g., students’
verbal or written responses, small
group discussions) teachers
provide students with
individualized feedback so that
students know what to work on
next.

Students utilize teacher feedback
to independently extend their
learning.

Data teams do not exist or
infrequently meet.

Data teams are scheduled to meet
regularly, but they are occasionally
interrupted, cut short, or canceled.
Leadership support for data teams
is inconsistent.

Data teams are a priority in the
schedule and are rarely displaced
by other events. Collaboratively,
the grade-level team examines the
data to identify and agree upon
instructional strategies to
implement before the next
meeting, and the team develops a
plan to measure success.

There are vertical and school-wide
data teams. Collaboratively, these
teams chart the data, analyze, and
interpret the data, and use the
data to identify grade-level band
and schoolwide trends that impact
school improvement. The
schoolwide trends are
communicated to teachers.
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Indicator

3.1 Culture &
Climate
Leadership

A safe school climate plan is not
available.

CULTURE AND CLIMATE

Developing

A safe school climate plan has been
created but is not posted to the
district or school website. It
establishes a system for supporting
a positive school culture.

Does not promote an equitable,
caring, and inclusive school
climate.

Developing an equitable, caring,
and inclusive school climate.

Does not promote a positive
school culture.

Developing a positive school
culture by establishing systems for
focused collaborative work,
recognizing student effort, and
academic mastery, and recognizing
staff work and improvements.

Maintains/creates and promotes a
positive school culture by
establishing systems for focused
collaborative work, recognizing
student effort, and academic
mastery, and recognizing staff work
and improvements.

A safe school climate plan has been
created and updated. It is aligned
with the school improvement goals
and includes input from staff,
students, families, and community
partners.

Intentionally build students’
personal competencies to pursue
goals and appraise their progress.

Capitalizes on the cultural
competence and diversity of the
community as an asset to
strengthen education.
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3.2 School
Environment

The school fails to create a
welcoming and intellectually
stimulating learning
environment conducive to high-
quality teaching and learning.
Common spaces and classrooms
may be unclean, dark, or unsafe.
Many classrooms are neither
warm nor inviting and lack
intellectual stimulation. Little to
no student work or data is
displayed.

The school struggles to provide a
welcoming and intellectually
stimulating learning environment
conducive to high-quality teaching
and learning. Large sections of the
school are not clean, bright,
welcoming, or reflective of current
student work. Some classrooms
and common spaces are bright but
may not display current data and
student work.

3.3 Student
Attendance

Average daily attendance is <
88% and/or chronic
absenteeism is > 20%.

Average daily attendance is > 88%
and <93% and/or chronic
absenteeism is > 15% and < 20%.

Average daily attendance is > 93%
and £ 97% and/or chronic
absenteeism is > 10% and < 15%.

The attendance team meets
periodically, is made up of mostly
student support staff, and the
school administrator or their
designer does not lead the group.

The school attendance team meets
biweekly and is led by the school
administrator or their designee and
is made up of various roles in the
school, e.g., student supports,
special education, school nurse,
attendance clerk, and teacher.

There is clear and consistent
messaging throughout the school,
promoting school identity,
mission/vision, and pride. Bulletin
boards, displays, hall decorations,
and offices show diverse students
of varied racial, ethnic, gender, and
people with disabilities in a variety
of roles.

The school attendance team meets
weekly. Roles are clearly defined.
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3.4 Social-Emotional
Behavioral (SEB)
Well-Being

Structured social-emotional
well-being goals, behavior plan,
and interventions may be in
place, and interventions are not
implemented effectively for all
students within a tiered
structure.

The school has a
supportive/restorative data-
informed multi-tiered system of
support with a focus primarily on
Tier 3. There are no measures for
monitoring the strategy
implementation.

The school has a supportive, data-
informed multi-tiered system of
support for students with a plan for
all three tiers. Implementation is
monitored for quality and
effectiveness.

The school has a
supportive/restorative data-
informed multi-tiered system of
support with a focus on strong Tier
1 strategies and monitoring of
effectiveness of Tier 2 and 3
strategies. Community providers
are engaged as partners to help
meet the needs of families and
students.

Structured social-emotional well-
being goals, behavior plan, and
interventions are in place, and
interventions are implemented
inconsistently for all students
within a tiered structure.

Structured social-emotional and
behavioral well-being goals,
behavior plan, and interventions
are in place, and interventions are
implemented effectively for some
students within a tiered structure.

The suspension rate is > than
12%.

The suspension rate is between
>10% and <12%.

3.5 Interpersonal
Interactions

There is a weak sense of
community. Interactions
between staff and students are
negative or disrespectful and/or
the staff does not promote
positive social interactions
among students or each other.

There is a moderate sense of
community. Interactions between
staff and students are generally
positive and respectful and/or the
staff inconsistently makes attempts
to promote positive social
interactions among students and
each other.

3.6 Equitable
Partnerships
with Families

The school does not use any
communication methods and
does little to adapt
communication strategies to
meet the needs of individual
families.

The school primarily uses one-way
communication methods and does
little to adapt communication
strategies to meet the needs of
individual families.

The suspension rate is between >
8% and <10%.

School uses a wide range of two-
way communication methods that
serve the needs of families to
provide frequent, proactive, and
personalized communication with
families about student
performance and learning.

Structured social-emotional and
behavioral well-being goals,
behavior plan, and interventions
are in place, and interventions are
implemented effectively for all
students within a tiered structure.

The school fosters an environment
where students proactively
demonstrate positive social
interactions and conflict-resolution
skills and involves learners in
promoting a respectful learning
environment.

Teachers utilize a wide variety of
strategies, such as home visits, to
build awareness of families'
cultures and use this knowledge to
reach out to most families in
culturally respectful ways.
Teachers and families co-construct
strategies to engage students in
learning inside and outside of the
classroom.
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3.7 Community
Partners and
Wraparound
Strategy

The school does not ask families
what additional programs or
services they need to support
their student’s achievement.

The school offers inadequate
support to address students’
nonacademic needs. There are
limited wraparound services.
The school makes little effort to
engage community partners to
expand services offered through
the school.

The school determines families’
needs and preferences for
additional programs or services to
support their student’s
achievement from conversations
with a few families or general
demographic data.

The school determines wraparound
services and preferences for
programs or services families need
to support their students’ social
and emotional well-being and
achievement from data collected
through surveys, focus groups, and
home visits. Families play a role in
developing and delivering
programs and services.

The school has opportunities to
regularly listen to the voices of
families (e.g., listening tours, coffee
hours, and online social media) to
engage families in proactive
problem solving around barriers to
accessing community organizations
and services.

The school does not have a
system for monitoring and/or
evaluating the services provided
by the community partner.

The school has a limited system for
monitoring and/or evaluating the
services provided by the
community partner.

The school has a system for
monitoring and/or evaluating the
services provided by the
community partner.

School has a comprehensive
system for monitoring and
evaluating the services provided by
the community partner.
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Indicator

4.1 Operational
Leadership /
Financial
Management

* This indicator is not
measured during the
Initial audit.

Decisions about the
establishment, implementation,
budgeting, and monitoring of
organizational systems do not
support the school improvement
plan and orderly operation of the
school.

OPERATIONS

Developing

Decisions about the establishment,
implementation, budgeting, and
monitoring of organizational
systems generally support the
school improvement plan and
orderly operation of the school
most of the time.

Decisions about the establishment,
implementation, budgeting, and
monitoring of organizational
systems consistently support the
school improvement plan and
orderly operation of the school.

There is a clear sustainability plan
for all major expenditures.

Unable to accurately access and
or leverage school and district
resources; does not effectively
manage budget.

Allocates resources but is not
knowledgeable about possibilities
for accessing alternate physical and
human resources. Does not ensure
educational equity for diverse
student, family, and staff needs.

Allocates and maximizes resources
in alignment with mission and
student learning goals and assesses
external resources to fill gaps;
effectively plans and manages a
fiscally responsible budget that
supports the school’s goals, and
ensures school is financially secure
in the long-term.

Continually assesses and reassesses
resources and creatively utilizes
and leverages existing school and
district resources and is relentless
in actively accessing human and
fiscal resources that align to
strategic priorities to support the
achievement of school
improvement plan targets.

4.2 Scheduling
Structures

There is not enough time in the
school schedule to appropriately
meet students’ academic needs.
Time is underutilized in the
school calendar and daily
schedule. Does not include
scheduled or defined blocks for
instruction, intervention, or
enrichment. Transition times do
not maximize the use of student
or staff time.

The school calendar and daily
schedule could be improved to
increase time on task.

The schedule includes >5 and < 5.5
hours of instruction per day. ELA
instruction >60 and <90 minutes
each day. Intervention is scheduled
but happens infrequently due to
scheduling changes and/or staffing
issues.

Provides adequate instructional
time for students to reach
academic and behavioral goals. The
schedule includes >5.5 hours and <
6.0 hours of instruction per day.
ELA instruction includes > 90
minutes and < 120 minutes and
math instruction is at least 60
minutes for elementary schools.
There is a designated time for
intervention and enrichment that is
protected within the schedule.

Includes > 6 hours of instruction
per day, and > 120 minutes of ELA
time and > 60 minutes for math.
Includes designated time and
evidence of coordination for staff
collaboration for vertical and
school-wide data teams.

4.3 Classroom
Structures & Use
of Time

Staff and students use time
ineffectively. Instructional time is
not maximized. There are missed
opportunities to maximize time
on tasks.

Staff and student use of time is
somewhat effective. Some
students are off task and there are
missed opportunities to maximize
instructional time.

Staff and student use of time is
effective. Most students require
little to no redirection to transition.
Instructional time is maximized.

Staff and students maximize their
use of time. There is no downtime.
Teachers purposely use every
moment of class time to prioritize
instructional time on tasks.
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Common planning time is
unstructured and may lack
expectations for teacher
collaboration (e.g., actionable
next steps, development of
instructional materials, analysis of
student work, lesson planning).

Most academic teams have
common planning periods.
Collaborative planning time is used
at a basic level (e.g., organization
of resources or topics not directly
related to classroom instruction).

4.4 School Site
Security & Safety

The school is chaotic and
disorderly. The safety of students
and staff is a concern.

Adults are not present during
transitions; therefore, there is
very little redirection.

The school is somewhat chaotic
and/or disorderly, particularly in

certain locations and during certain

times of the day. Staff presence is
minimal, and redirection of
behavior is lacking.

The school lacks critical operation
systems (e.g., arrival, departure,
lockdowns, lunch, fire drills,
hallway transitions).

The school has some operational
systems in place, but procedures
are inconsistently implemented.

Common planning periods are
protected and only interrupted by
emergencies. The school has
established protocols to ensure
that common planning time is used
effectively.

All educators have weekly common
planning time for vertical and
horizontal planning.

Adults are consistently present to
reinforce norms.

All stakeholders are aware of
operational procedures and
consistently implement.
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AN EQUAL OPPORTUNITY/AFFIRMATIVE ACTION EMPLOYER

The Connecticut State Department of Education is committed to a policy of equal opportunity/affirmative action for all qualified persons. The Connecticut
Department of Education does not discriminate in any employment practice, education program, or educational activity on the basis of race; color; religious
creed; age; sex; pregnancy; sexual orientation; workplace hazards to reproductive systems, gender identity or expression; marital status; national origin;
ancestry; retaliation for previously opposed discrimination or coercion, intellectual disability; genetic information; learning disability; physical disability
{including, but not limited to, blindness); mental disability (past/present history thereof); military or veteran status; victims of domestic violence; or criminal
record in state employment, unless there is a bona fide occupational qualification excluding persons in any of the aforementioned protected classes. Inquiries
regarding the Connecticut State Department of Education’s nondiscrimination policies should be directed to: Attorney Louis Todisco, Connecticut State
Department of Education, by mail 450 Columbus Boulevard, Hartford, CT 06103-1841; or by telephone 860-713-6594; or by email louis.todisco@ct.gov .
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PART I: COMMISSIONER’S NETWORK OVERVIEW

A. Commissioner’s Network Overview

The Commissioner’s Network (the Network) is a commitment between local stakeholders and the Connecticut State Department of Education (CSDE) to
dramatically improve student achievement in up to 25 low-performing schools. The Network offers new resources and empowers teachers and school leaders
to implement research-based strategies in schools selected by the Commissioner. Network schools remain part of their local school districts, but the districts
and the CSDE secure school-level flexibility and autonomy for the schools in exchange for heightened accountability. Schools participate in the Network for a

period of three to five years.

Pursuant to Connecticut General Statutes (C.G.S.) § 10-223h(a), the Commissioner may select a school that has been classified as a category four or five school,
as described in C.G.S. § 10-223e, to participate in the Network. The Commissioner gives preference for selection to schools: (1) that volunteer to participate in
the Network, provided the local board of education and the representatives of the exclusive bargaining unit for certified employees mutually agree to
participate in the Network; (2} in which an existing collective bargaining agreement between the local board of education and the representatives of the
exclusive bargaining unit for certified employees will have expired for the school year in which a Turnaround Plan will be implemented; or (3) that are located
in school districts that (A) have experience in school turnaround reform, or (B) previously received a school improvement grant pursuant to Section 1003(g) of

Title | of the Elementary and Secondary Education Act, 20 U.5.C, 6301, et seq.

C.G.5. §10-223h

authorizes the Commissioner to establish, within available appropriations, a Commissioner’s Network of schools to improve student academic

achievement in low-performing schools;

o authorizes the Commissioner to select not more than 25 schools in any single school year that have been classified as a category four school or a
category five school pursuant to Section 10-223e to participate in the Network; and

o provides that the Commissioner may select not more than five schools in any single school year from a single school district to participate in the

Network.

After the Commissioner initially selects a school to participate in the Commissioner’s Network, the local board of education shall establish a Turnaround
Committee pursuant to C.G.S. § 10-223h(b). Following the astablishment of the Turnaround Committee, the CSDE shall conduct, in consultation with the lacal
board of education, the School Governance Council, and the Turnaround Committee, an operations and instructional audit of the school in accordance with
C.G.S. § 10-223h(c). Once the audit is performed, the Turnaround Committee shall develop a Turnaround Plan for the school by completing this application.
As stated in C.G.S. § 10-223h(d), if the Turnaround Committee does not develop a Turnaround Plan, or if the Commissioner determines that a Turnaround Plan
developed by the Turnaround Committee is deficient, the Commissioner may develop a Turnaround Plan for the school. If the Commissioner deems it
necessary, the Commissioner may appoint a district improvement officer for a school to implement the provisions of a turnaround plan developed by the

Commissioner.
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B. Turnaround Plan and Framework

The Turnaround Committee, in consultation with the School Governance Council, shall develop the Turnaround Plan in accordance with C.G.S. § 10-223h(d)
and the guidelines issued by the Commissioner. Accordingly, the Turnaround Plan must:

® @ @& & & O

provide a rigorous needs analysis informed by the operations and instructional audit;

identify an evidence-based turnaround model, aligned to school needs and growth areas;

provide robust strategies to secure, support, develop, evaluate, and retain top talent;

summarize the school’s academic model, including curricula, assessments, and data-driven instruction;
outline a comprehensive approach to build a positive school culture and climate; and

develop operational structures to effectively utilize time and resources.

Pursuant to C.G.S. § 10-223h(d), the Turnaround Plan may include proposals changing the hours and schedules of teachers and administrators at the school,
the length and schedule of the school day, the length and calendar of the school year, the amount of time teachers shall be present in the school beyond the
regular school day, and the hiring or reassignment of teachers or administrators at the school. If provisions of the Turnaround Plan alter the collective
bargaining agreements applicable to the administrators and teachers employed by the local board of education, the local board of education and the exclusive
bargaining unit for the affected certified employees shall negotiate concerning such provisions in accordance with C.G.S. § 10-153s. See C.G.S. § 10-223h(g).

The Board of Education must approve the Turnaround Plan before the school may implement it. Once the Turnaround Plan is approved, Network school
jeaders will work with the CSDE Turnaround Office, and other partners, to operationalize the Turnaround Plan by planning and designing tools, systems, and/or

policies including, but not limited to:

school bell schedule;

school calendar;

annual assessment calendar;

staff evaluation schedule;

professional learning calendar;

Scientific Research-Based Interventions processes and protocols;
school organizational chart;

curricular materials {e.g., lesson plan template, unit plans, pacing guides);
school budget;

school climate; and

calendar of family and community engagement opportunities.
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PART Il: TURNAROUND PLAN APPLICATION INSTRUCTIONS

Review and follow all directions carefully when completing this application. Complete all of the required sections. The application will be deemed incomplete and/or
deficient if required sections are not submitted. The specific timeline for this application will be determined by the CSDE. District leadership must participate in, at
minimum, two benchmark meetings with the Turnaround Office to provide updates on elements of the draft Turnaround Plan as it evolves and receive formative feedback.

Be prepared to share draft Turnaround Plan components prior to these meetings.

B. Timeline Summary
Consistent with C.G.S. § 10-223h, the Commissioner’s Network process is outlined below. As noted, the extension and expansion of the Commissioner’s Network requires
new legislative authorization; therefore, initial planning activities for an eleventh prospective cohort of Network schools are underway, pending legislative authorization.

Commissioner initially selects the school for the Network.

Local board of education forms the Turnaround Committee.

CSDE conducts the operations and instructional audit of the school.

Turnaround Committee, in consultation with the school governance council, develops the Turnaround Plan and budget proposal.
Turnaround Committee reaches consensus, or the Commissioner may develop a plan.

SBE votes to approve or reject the Turnaround Plan.

Local board of education negotiates Memorandum of Understanding {(MOU) with collective bargaining units for certified staff, if necessary, to establish the working
conditions for the school during its turnaround period.

8  Certified staff identified and/or selected to work at the school ratify MOUs on working conditions, if necessary.

9. CSDE awards resources to the school depending on available funds.

10. Network school begins implementation of the Turnaround Plan with support from the CSDE.

C. Freedom of Information Act
All of the information contained in a proposal submitted in response to this application is subject to the provisions of the Freedom of Information Act (FOIA), C.G.S.
Section 1-200 et seq. The FOIA declares that, except as provided by federal law or state statut€, records maintained or kept on file by any public agency (as defined in
ords and every person has a right to inspect such records and receive a copy of such records.

N e wN e

statute) are public rec
D. Questions

All questions regarding the Commissioner’s Network should be directed to:
Irene Parisi

Chief Academic Officer
Connecticut State Department of Education

E-mail: irene.parisi@ct.gov
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PART lll: COMMISSIONER’S NETWORK TURNAROUND PLAN

Section 1: Cover Page

- Name of :S'_c‘_h:oolfiDiét’r'i_ctg:' | Canton Public School

Gr’a 'd"e 'ZLéveIs;': | 7-8
..-thIS School‘;" 5
i 12
ER S e o I i: | 860-693-7712
Turnaround Committee Chairperson:® .| leffrey Moore e
R DT PO T e s E-mall of Chairperson: | jmoore@cantonschools.org

NameofSchooI Canton Middle School

_ #of Years Serving as Principa

: Naine on:S_'clhoc_ﬂ'-F‘___rfi:n"c:irb'é.l: 4 leffrey Moore

TR I B SR o "'Stf_é:e‘t:Ad'd:-‘r‘é's's::-- 76 Simonds Ave
N Collinsville . ZpCode: | 06019

Lou D |es

. Ws::&—‘b T bater 6/1“-’}16 24

Dr. Jordan Grossman

':é%& o mae| 3/ /"7—/2@~2 L/
| ¥ I

Slgnature of"Superl'ntendent:-~

1 pyrsuant to C.G.S. § 10-223h(b){1), the superintendent, or his or her designee, shall serve as the chairperson of the Turnaround Committee.
2 By signing this cover page, the chairperson of the local board of education affirms that the board has established the Turnaround Committee in accordance with C.G.S. §
10-223h(b), and that the superintendent has informed the board of the content of the Turnaround Plan.
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Section 2: Setting the Direction

An organization needs to know where it is and where it wants to be in order to improve. Effective organizations have a clear direction that informs the work of all
employees. An organization’s direction is used as a filter for all work. As noted in Turnaround Leadership Domain {Center on School Turnaround, 2017), turnaround
leaders set the direction and expectations, and articulate the commitment to school turnaround. The leadership team aiso engages all employees and stakeholders in the
process of sharing and gathering feedback and making needed revisions to finalize and communicate the direction to others. Each person needs to own the direction and
understand how his or her role supports the mission. Setting a direction is important for any organization and it is particularly critical for those seeking to make rapid
improvement—as is the case for the lowest-performing schools. To improve ra pidly, the school needs to be willing to identify and address the root causes of its successes

and failures to transform its systems and practices,

Instructions: Using the space provided, identify the district’s and school’s vision and theory of action. (Please note for this section there is a limit of 200 words per
response box.)

A vision statement serves as a common direction of growth for your organization and its stakeholders, This statement describes the organization’s clear and inspirational
long-term desired change resulting from its work.

Theory of Action uses the “If we do X, then we can achieve Y” construct for transformative outcomes. For example, if the state education agency (SEA), local education
agency {LEA) or school focuses on implementing effective instructional practice, then the organizational goal of improved student performance is supported. Thinking
through a theory of action allows organizations to more clearly see the chain of changes that will have to happen for the intervention to be successful. This can help in the
planning stage to be sure the solutions that are chosen truly to align with the impact that would like to be seen.

District Vision Statement {limit 200 words)
Our Vision: Opening Minds - Transforming Lives. As a leader among schools and a source of pride in our community, Canton Public Schools enrich the present and

shape the future of its students by opening minds and transforming lives.

Our mission is to prepare independent, productive, respectful and responsible citizens who contribute to an ever changing world. We pursue continuous improvement
while honering our strong educational legacy and traditions. We unite with families and the community to provide challenging educational experiences that promote

the intellectual, physical, social and emotional potential of our students.

District Theory of Action {limit 200 words)
If we identify, support, develop, and elevate our Student-Centered Learning practices then student achievement and ownership relative to Canton's Public School

Vision of a Graduate will improve,

Students are the core of our instruction. By elevating our practices and focusing on the major components of student centered learning, children will be more readily
engaged, instruction will be tailored to their learning styles which will yield deeper learning. Developing instructional practices that make students the owner of their
own learning will enhance their ability to be Critical Thinkers, Creative Thinkers, Communicators, Collaborators and Compassionate Citizens.
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If we create a school community that is inclusive and equitable for all of our students and families, then we will have a safe and engaging learning environment that

meets the unigque needs of each community member, thereby increasing student achievement.

For each person to thrive in our school environment, it needs to be a safe place in which each person’s needs are met and differences are respected. Regardless of
one's race, gender, {dis)ability or socioeconomic status, every member of our community is included and valued. When a person feels truly seen and accepted, they

are then open to meet greater challenges and find greater success.

School Vision (limit 200 words)

Canton Middle School inspires students to be lifelong learners and citizens who positively shape their community and the world.

Canton Middle School provides a safe, supportive, and challenging environment where students experience diverse world views and a broad variety of opportunities.
During this transitional time, teams create innovative, student-centered practices while cultivating independent thinking and collaboration. In partnership with families,

community, and the school, students develop the empathy and self-confidence necessary for lifelong fulfiilment.

School Theory of Action (limit 200 words)
If we identify, support, develop, and elevate our Student-Centered Learning practices then student achievement and ownership relative to Canton's Public Schoo! Vision

of a Graduate will improve.

Students are the core of our instruction. By elevating our practices and focusing on the major components of student centered learning, children will be more readily
engaged, instruction will be tailored to their learning styles which will yield deeper learning. Developing instructional practices that make students the owner of their
own learning will enhance their ability to be Critical Thinkers, Creative Thinkers, Communicators, Collaborators and Compassionate Citizens.

If we create a school community that is inclusive and equitable for all of our students and families, then we will have a safe and engaging learning environment that
meets the unique needs of each community member, thereby increasing student achievement.

For each person to thrive in our school environment, it needs to be a safe place in which each person's needs are met and differences are respected. Regardless of
one's race, gender, {dis)ability or socioeconomic status, every member of our community is included and valued. When a person feels truly seen and accepted, they

are then open to meet greater challenges and find greater success.

Section 3: Leadership

One of the clear keys to successful turnaround is strong leadership at all levels (Herman et al., 2008). The objectives for both school and district leaders are to articulate a
clear and compelling vision, create attainable short-term goals, define high performance expectations, hold faculty and staff accountable for those expectations, and
continually celebrate wins {Leithwood, 2012). Research points to the importance of having a strong leader who can change culture and influence staff efficacy (Meyers &
Hitt, 2017) and who demonstrates an intense focus and direction on academic outcomes (Picucci, Brownson, Kahlert, & Sobel, 2002). In addition, the district needs to
embrace the turnaround effort as a district-led initiative. One study finds that the “district instructional leadership builds capacity by coordinating and aligning work of
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others through communication, planning, and collaboration” (Rorrer, Skrla, & Scheurich, 2008, p. 318). Throughout the turnaround process, the district must coordinate
the work by setting high performance expectations, sharing those expectations in a transparent way, continually checking progress on those expectations, and — with the
school — co-developing further interventions, as needed, based upon the school’s progress {Leithwood, 2012). These types of leadership focuses can contribute to a
productive, supportive and energizing school culture that enables adults in schools and district offices to collaboratively work toward improved outcomes for students

(Kruse & Louis, 2009).
Instructions: In the boxes below, address the following:

Describe the process to hire and retain an exceptional school principal with a track record of success, preferably in schooi turnaround and/or an urban school environment.

The Canton Public Schoois engage in national searches to identify and hire outstanding school leaders. The process includes focused feedback from staff and
community members, a synthesis of community feedback and school goals to develop a leadership profile, comprehensive review of application materials which are
screened based on the leadership profile, and a multi round interview process which utilizes a large interview panel representing multiple constituencies.

The personal and professional growth and support of the district administrators is facilitated from the office of the superintendent of schools. Growth and support is
facilitated to regular meetings with the superintendent, coordinated instructional rounds, biweekly administrative council meetings to provide professional
development and information, and allotments for professional learning with contracted partners based on district goals.

The current principal has a variety of experiences that prepare him to lead through the turnaround process. His teaching experience began in New York City and
continued in a Connecticut suburban setting. As a department coordinator, he led the effort to revise the culture and climate of his school’s History Department,
empowering teachers with the tools and skills to do their best work. His administrative career began as an Assistant Principal for a new CREC magnet school, The
Academy of Aerospace and Engineering, where he was a part of building the school from the ground up, adding new grade levels, hiring new staff and constructing a
150,000 sq. foot new school building. During this time, The Academy of Aerospace and Engineering was named the #1 high school in the nation by U.5. News and
World Report. This urban magnet school, which was built to address issues of educational inequalities, became a model for what was possible in public education

with great teachers, great instruction and a shared mission and vision.

Mr. Moore has continued his professional development since joining Canton Middle School, participating in a regional Principals network that meets monthly,
attending biweekly administrative council meetings that include professional development, participating in iocal and national workshops along with his colleagues,
and collaborating with the educators on his team to ensure all voices are heard and best practices are implemented.

In support and service of this improvement process, the principal will continue his own professional learning at conferences and work with instructional leadership
consultants to grow and support his ability to lead this comprehensive plan. Consultants and training providers include Partners for Educational Leadership,
EdAdvance, Connecticut Association of Schools, and the Turnaround Network.

Explain how administrators will be evaluated on an annual basis to inform leadership staffing decisions.
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Administrators are evaluated using the Canton Administrator Evaluation process. This process designed in conjunction with the bargaining unit promotes the
development of strong goals through a continuous improvement process framework. Administrators present their goals to the superintendent at the beginning of the
year, engage in two comprehensive walkthroughs and presentations during the year, and finalize evaluation through an end of year presentation.

Describe the district’s role in supporting and monitoring school administration in regard to implementation and monitoring of the improvement plan and budget, if

approved.

The district utilizes a district wide continuous improvement process based on district and superintendent goals. Each administrator then develops their goals based on
district goals to support coherence. Continuous improvement plan goals are regularly reflected upon throughout the year.

Budgeting is done transparently through a zero based budgeting approach with a forecasted projection of anticipated needs over several years. This process ensures
administrators can articulate what is needed for operation and improvement and supports their transparent use of funds. The district engages in multi-year forecasted

budgeting. The Commissioner’s Network plan and budget will be a part of that ongoing review and monitoring.

These already articulated and entrenched pathways will be used to implement improvement strategies, ensure compliance with budgetary requirements, and support
operational monitoring.

The district requires schools to engage in yearly continuous improvement plans. Plans are articulated to cover the areas of student achievement, equity, workforce
development, culture and climate, communications and partnerships, and financial sustainability. Administrators present their plan and updates three times
throughout the year to the central office administration. Thoughtful development of CIP goals and measurements allows the schools to work intently on their targets
and showcase their improvement efforts. Additionally, district and board of education walkthroughs provide additional context and data on operations. The middle

school’s CIP will focus centrally on this Turnaround Plan, providing a strong pathway for accountability and support.

Describe stakeholder {family, community, student, other) engagement processes and structures {planning and development, implementation, and revising of plan to meet

current needs).

Canton Middle School worked closely with state turnaround office officials to adhere to the recommended protocols in developing this plan. The school gathered
community and staff feedback through both the turnaround office surveys as weli as used context from surveys from past year to guide the work. In this, parents,

guardians, community members, and staff participated in providing feedback through the process.
Facilitation with the Canton Middle School team included multiple staff meetings across the 22-23 and 23-24 school years. Staff focused on student and school
performance data, curricular conversations, reviews of practice, and consensus protocols to further clarify areas of improvement and improvement practices. The

Board of Education has been kept well abreast of the areas for improvement via regular curriculum subcommittee meetings and school leadership presentations. The
regular meetings of the Turnaround Committee, in partnership with the district’s turnaround office liaison, allowed staff and community members the opportunity to

further shape this plan into a thoughtful, actionable, coherent approach to school and systems improvement.

Further stakeholder engagement across the Network participation years will include yearly parent and staff surveys, weekly emails, school newsletters, parent and
staff focus groups, and community events to showcase the growth of the school. The Turnaround team will also meet biannually to monitor the progress of the plan
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and adjust as necessary. Additionally, the administration will continue the communication with the board regarding the process of the plan through curriculum

subcommittee meetings and school visits.

PERFORMANCE TARGETS
Instructions: Network schoo! progress will be compared to the leading and lagging indicators identified in the chart below. Under the “Baseline and Historic Data”

columns, please enter school data for each of the past three years. The indicators with an asterisk must be in alignment to Every Student Succeeds Act (ESSA) Milestone

targets when determining performance targets.

Section 4: Data and Needs Analysis

LT T ~_ Baseline/Historic Data . ._Performén'c._e_"l'argets' _.-_
‘Performance Indicators. T - ECEE e -
o 2023-24 | 202425 | 2025-26
Student Enrollment 244 242 247 240 280 >’y 223
Next Generation Accountability Index* 71.9 59.9 63.2 NA 802 g1.0 | 818
English Language Arts (ELA) School Performance 26.3 68.4 70.8 NA 755 755 75
Index (SPI)* , - by
ELA Smarter Balanced Growth * 56.2 43.7 54.5 NA ©7748%. : 8'1-.:1'%_: | 84.9%
Math School Performance Index (SP1)* 724 60.9 65.1 NA 738 | . 740 742
Math Smarter Balanced Growth * 58.9 38.5 57.4 NA sa3% | ose9% | 895%
Average Daily Attendance Rate 94.4% 94.4% 94.4% 96.4% | . 951% | 951% | 95.1%
Percentage of Students Chronically Absent* 6.0% 11.3% 9.6% 54% | 3.6% | 3e% | 3.6%
Classroom Teacher Attendance (Average FTE Days 5.2 3.9 3.9 2.06 7.-.. 6 : g
Absent) : _ - :
Suspension/Expulsion Rate 7.8% 4.1% 5.9 4.1% 7% | 6% 5%
e e - Baseline/Historic Dété:.f'" ":"._"P'erfOZFma_nce_Térgets o
~ Performance Indicators - - . — ; ——
TR R T R 202324 | 202825 | 2025-26
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(ES):s::dSS itﬁisecqear::;théizﬁ’ed Assessment-“Meets or 249% 59% 599 NA i 70% ¥ ._ _.75% | - 20% .
o brcseds chvemant vt |6 % 50 v ew | s | 7
g(:fm?;vir[:::tsgzr"ce_”MEEtsorExceecjs 71% 59% 61% NA o 70/ f}:"j__'""7'5_%_ ‘0%

* Indicators with an asterisk must be in alignment to ESSA Milestone targets

Root Cause Analysis
Using the school data, along with the school audit findings reported by the Turnaround Office as a foundation, the turnaround committee will conduct a root cause

analysis. Root cause is defined as: the deepest underlying cause or causes of positive or negative outcomes within any process that, if dissolved, would eliminate or
substantially reduce the outcome. Root cause analysis is the process that allows us to move from data to action. The data analysis and identification of challenges and
contributing factors tell us what is happening at our schools. Root cause analysis will tell us why it is happening. Once we understand the why, we can then develop
targeted interventions to addrass the challenge. There are several resources available to conduct a root cause analysis. Two of the most common methods are the “5
Whys” model or the Fishbone Diagram. Root Cause Analysis: A School Leader’s Guide to Using Data to Dissolve Problems (Preuss, 2013), provides additional examples
specific to schools. Additionally, the CSDE Needs Assessment with Root Cause Toolkit utilizes data collection, analysis and protocols to aid in the process of identifying
those root causes. The root cause findings should serve as the basis for school improvement plan development.
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Section 5: TURNARCQUND MODEL

Instructions: Please select one of the following turnaround models described in C.G.S. § 10-223h(d). Using the space provided, describe the core components of the
model that pertain to talent, academics, culture and climate, and operations.
Approved models:

(A) A CommPACT school, as described in section 10-74g;

{B) 3 social development model;

(C) the management, administration, or governance of the school to be the responsibility of a regional educational service center, a public or private institution of
higher education located in the state, or, subject to the provisions of subsection (e) of this section, an approved educational management organization;

(D) a school described in section 10-74f; :

(E) a model developed by the turnaround committee that utilizes strategies, methods and best practices that have been proven to be effective in improving student
academic performance, including, but not limited to, strategies, methods and best practices used at public schools, interdistrict magnet schools and charter
schools or collected by the commissioner pursuant to subsection (f) of this section, or

(F) a model developed in consultation with the commissioner or by the commissioner subject to the provisions of subsection (e) of this section.

Canton Middle School has selected Model (E) a model developed by the turnaround committee that utilizes strategies, methods and best practices that have been
proven to be effective in improving student academic performance, including, but not limited to, strategies, methods and best practices used at public schoals,
interdistrict magnet schools and charter schools or collected by the commissioner pursuant to subsection (f} of this section.

Through participation in the Commissioner’s Network, Canton Middle School will create and implement a plan that utilizes strategies, methods and best practices that
have been proven to be effective in improving student performance. Core components of the model are detailed below:

Talent: To improve student outcomes, specifically the average percent of growth target achieved on the Smarter Balanced ELA and Math assessments, Canton Middle

School wil
_ Create a Professional Development plan that is aligned, sustained, reflective of teacher and student needs, clearly communicated and which values staff

feedback.
- Plan for regular vertical collaboration between all Canton Public Schools

Academics: To improve student performance as demonstrated on the Next Gen Accountability Performance Index and Growth Model scores in both ELA and Math,

Canton Middle School will
- Create a clear vision of high quality instruction that maintains flexibility and departmental best practices
- Provide high quality academic support systems, such as tutoring, intervention, differentiation and specialized instruction

- Conduct structured and regular data team meetings

Culture/Climate: To ensure a learning environment that supports all students, specifically as evidenced by our chronic absenteeism and suspension rates, Canton
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Viddle School will
- Create a safe, inclusive and equitable learning environment
- Develop students’ resiliency and executive functioning skills

Operations: To improve the overall performance of our school as demonstrated on the School Accountability Index Score on the Next Generation Report Card, Canton
Middle School will

- Revise schedule to increase opportunities for flexible intervention and staff team collaboration

- Allocate funding to address staffing, programming, and physical plant needs

Section 6: Turnaround Framework for School Improvement

The Commissioner’s Network Plan is based upon the framework centered around four key overarching and research-based leverage points for school improvement:
Talent, Academics, Culture and Climate, and Operations (TACO). Each of these domains play an integral role in the realization of school’s goals to increase student
outcomes.

e Talent: Systems and strategies to recruit, hire, develop, evaluate, and retain excellent schoo! leaders, teachers, and
support staff. '

e Academics: Rigorous, aligned, and engaging academic program that allows all students to achieve at high levels,
including aligned curricula, instruction, and assessments.

e Culture and Climate: Positive learning environment that supports high-quality teaching and learning and engages
families and the community as partners in the educational process.

e Operations: Systems and processes that promote organizational efficiency and effectiveness, including through the
use of time and financial resources.

Plan Development
> Prioritize

As a result of the needs assessment and root cause analysis, the Turnaround Committee should engage in a prioritization process to identify key priority areas for each
TACO domain. Although more can be identified, going deeper in improving fewer areas is often more effective. In the table below, delete the examples and list 1-3 priority
areas for each domain based on the needs assessment.
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Talent Academics
e Create a Professional Development plan that is aligned, e Create a clear vision of high quality instruction that maintains
sustained, reflective of teacher and student needs, clearly flexibility and departmental best practices
communicated, which values staff feedback and directly e Provide high quality academic support systems, such as
impacts Tier 1 instruction. tutoring, intervention, differentiation and specialized
e Plan for regular vertical collaboration between all Canton instruction
Public Schools e Conduct structured and regular data team meetings
Culture and Climate Operations
e Create a safe, inclusive and equitable learning environment e Revise schedule to increase opportunities for flexible
e Develop students’ resiliency and executive functioning skills intervention and staff team collaboration
e Implement effective attendance and discipline processes & Allocate funding to address staffing, programming, and physical
plant needs
> Plan

Now that the priority areas have been identified in each of the TACO domains, a rigorous, yet attainable plan is created based on the needs assessment and root cause
analysis. Each of the four domains will inciude two parts:

«  Part One - A series of domain specific questions which provide an overview of high-level thinking regarding future actions.

=  Part Two - An action plan which includes the following components: :

L4

Goal: A goal should be developed for each of the four domains including indicators, data source, baseline, and targets spanning three years. A goal
performance measure is a means by which progress toward a goal is gauged.
Root Cause: Statements describing the deepest underlying cause, or causes, of performance challenges that, if dissolved, would result in elimination or

substantial reduction of the performance challenge.

Strategies: A strategy should address the identified root cause. Strategies should take two or more years to implement, often much longer (Layland &
Redding, 2016). If a strategy can be accomplished in one year, then it is too narrow and is most [ikely a useful milestone within a broader strategy.
Strategies are powerful, high leverage work that builds capacity and changes practice, behavior, and belief so students are more successful. One bold
strategy can have more impact than a litany of poorly implemented strategies.

Timeline: The strategies {effective practices) to address root causes should be outlined over the course of three years.

Indicators of success: Indicators of success help to monitor how well the strategies are working to address the root cause, i.e. If we do what we said we

were going to do, how do we know it made a difference?
Resources: Identify items that require funding support from the Commissioner’s Network. This could include: partnerships, professional learning,

materials, personnel, supplies, etc.
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_ DomainiTalent

Part One
Instructions: The Talent domain focuses on systems and strategies fo recruit, hire, develop, evaluate, and retain excellent school leaders, teachers and educator support

specialists. In the boxes below, address the following:

Explain how the review of school data, school audit findings, and the completion of the root cause analysis will inform staffing decisions.

The initial review of school data, relative to the area of ELA growth for high needs students, provided insight on the student performance and programmatic
challenges faced by the school, which include limited opportunities for intervention and support, and limited professional development and professional leadership
regarding curriculum and instruction. In addition to the review of this data, the team also reviewed student growth overall for ELA, noting similar challenges
illustrating a need for tier one instructional program revisions, added MTSS supports, expanded curriculum and instructional leadership, and review of associate
programmatic supports. Further, the school investigated student growth within mathematics, noting similar areas.of opportunity for improvement.

Based on the root cause and needs, it was determined that current classroom and special education staffing were sufficient and that additional support was
necessary for both staff and students to drive improvement. Therefore, the school will be seeking to expand its coaching supports in ELA and math through
consultative services, develop and expand the impact of the math interventionist and instructional coach, provide additional school climate resources with added
social worker presence, and expand upon ELA program leadership with the reintroduction of a 7-12 English Department Chair.

Explain how the district and school will cultivate a professional learning environment to attract, support, develop, and retain high-gquality teachers?

CMS teachers are in need of a clearly articulated and sustained professional development plan. Built upon a shared vision of high quality instruction, a multi-year

plan that values staff input will allow teachers to be supported in their professional growth and improvement.
Additionally, planning for increased support of new teachers will help new staff onboard to these expectations quickly, and a focus on protected and structured team

collaboration and walkthroughs will cultivate an environment of ongoing learning.
The school will continue to do the work necessary to promote a positive environment for both students and staff, with additional learning to support that work.

Additional support will be available through consultative services to connect teachers to the support that they need in an on-demand format.

Explain how teachers will be evaluated to inform professional learning offerings and staffing decisions?

The district is currently in the process of developing a new Teacher Evaluation and Professional Growth plan. This plan will be developed in line with state
requirements to promote continuous learning for and by staff. The plan is being developed around the Connecticut Core of Teaching standards and is planned to

follow a Teacher Education and Mentoring (TEAM) like approach to professional growth and learning.
Additionally, the district’s Professional Development and Evaluation (PDEC) and Professional Learning Committees (PLC) will work with staff to prioritize professional

learning preferences in light of district goals to promote continuous learning.
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Describe ongoing support and coaching opportunities for staff and school leadership.

The addition of consultative services and the expansion of curricular leadership and support in ELA, math, and school culture and climate, coupled with the
necessary release time, will provide staff with the intellectual capital necessary to support improvement. Consultants will be utilized to identify best practices and
review standards within the curriculum, providing training on each. Curricular leadership will be added, notably, in the form of a new English Department Chair.
School coaches will continue to participate in district Coaching Cabinets and coaching professional development to support teaching and learning. School leadership

will participate in council meetings and professional coaching and professional learning networks.

Part Two
Instructions: Using the table below, identify the Talent three-year goal including indicators of success, data sources, and three annual targets.

Three-Year Talent Goal:

Indicator Data Source Baseline Target Target Target

Year: 2022-23 Year 1: 2024-25 Year 2: 2025-26 Year 3: 2026-27
Average % of Growth Target Achieved Smarter Balanced 57.4% 86.9% 89.5% 92.1%
in Math
Average % of Growth Target Achieved Smarter Balanced 54.5% 81.1% 84.9% 88.7%
in ELA ]
% of staff meeting or exceeding Canton | Teacher Growth and 100% 90% 95% 100%
standard in professional practices Evaluation Process
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Action Steps:

Instructions: Using the table below, describe key action steps which will be implemented across three years in order to achieve the three-year Talent goal.

Talent Priority: Create a Professional Development plan that is aligned, sustained, reflective of teacher and student needs, clearly communicated, which values
staff feedback and directly impacts Tier 1 instruction.

Root Cause: The professional development plan does not clearly articulate its purpose, alignment, and how it directly impacts student performance. Staff does
not feel like they have agency in their professional learning.

Strategies to address root’
cause

.. Timeline

Person{s) Responsible: Central Office Administration, Principal, PDEC and PLC committees

Year1

Year 2

1 Indicators of Success

Resources

Provide professional

development support in
Math and ELA to ensure
curricular best practices

Partner with EdAdvance
for ELA consultation, with
a focus on identifying Tier
1 best practices for
teaching literacy

Partner with math
consultant with a focus on
alignment, scope and
sequence with Illustrative
Math curriculum

Continue work with
EdAdvance, with a focus
on updating curricular
documents

Continue work with math
consultant, with a focus on
best Tier 1 instructional
practices in lllustrative
Math

Implement revised
curriculum and monitor
impact through
walkthroughs and student
outcomes

Smarter Balanced

School Index and
Growth scores in Math
and ELA

STAR scores
NGSS scores
Walkthrough data

Funding for ELA and
Math consultants

Release time for staff
professional
development

Warehouse for
curriculum documents

Develop pathways of
leadership and support

Hire, onboard, and begin
programmatic review with
ELA Department Chair,
who can capabiy support
the middle school
improvement

Hire, onboard, and begin
programmatic review with
Math Interventionist and
Instructional Coach

Continue ELA
programmatic revision to
support needs of all
students

Continue Math
programmatic revision to
support needs of all
students

Reflect and improve ELA
programmatic revisions in
support needs of all
students

Reflect and improve Math
programmatic revisions in
suppori needs of all
students

Documented curricular
revisions and
improvements

Demonstrated student
growth and proficiency

Walkthrough data

Additional FTE
allocation for
leadership and
support

Professional release
time for improvement
work

Funding to support
purchase of necessary
curricular resources

Improve specialized,
supportive instruction

Hire, onboard, and begin
programmatic review with

Continue training of of
Special Education Literacy
Specialist

Scale best practices in
specialized literacy

Documented
programmatic and
strategy development

Additional FTE
allocation for Special
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Special Education Literacy
specialist

Expand tier 2 and 3
supports with additional
tutorial staff

Provide expanded training
to special education staff
in key practices

Provide ongoing
professional support for
tutorial staff,

supports across special
and regular education

Continue ongoing
professional learning for
special education and
tutorial staff

Demonstrated student
growth and proficiency

Education Literacy
Specialist

Professional release
time for improvement
work

Professional learning

Funding to support
purchase of necessary
curricular resources

Communication of
professional development
structures

Create and implement a
professional learning
calendar that documents
district and building-based
professional development
themes and processes

Create staff feedback tool
to provide teacher agency
in shaping future learning

Monitor implementation
and impact of professional
development calendar and
modify according to
performance and
feedback.

Maintain the professional
development calendar and
adjust based on ocutcomes

Documentation of
professional
development calendar

Staff feedback

Staff participation in
sessions

Smarter Balanced
performance and
growth

Professional Learning
Calendar

Professional Feedback
System

Refine the educator growth
and evaluation model to
support ongoing
professional learning
around instruction

PDEC (evaluation)
committee will revise the
educator growth and
evaluation model in light
of new state guidance,
focusing on supporting
prafessional learning

Implement new educator
growth and evaluation
model

Monitor implementation
of new educator growth
and evaluation model

Educators will set a
professional learning goal
surrounding use of best
practices

Continue to monitor
implementation of new
educator growth and
evaluation model

Educators will set a
professional learning goal
surrounding student
engagement and
assessment

Educators’ meaningful
professional learning
plans

Instructional practices
artifacts

Evaluations

Evaluation
documentation

Walkthrough
protocols

PDEC meeting time

Commissioner’s Network Application | 17




comirena TEE
PR £ KA

Talent Priority: Plan for regular vertical collaboration between all Canton Public Schools

Root Cause: Communication and alignment between schools has been limited without regular opportunities to collaborate

Person(s) Responsible: Central Office Administration, Building Principal

~ Timeline

Strategies to address root R TR . ' '
. . Indicators of Success Resources.

_ cause Year 1 Year 2 Year 3 ~ '
Conduct instructional Pian for and conduct Refine district-wide Monitor and revise Calendar of Facilitator to set up
walkthroughs to identify district-wide walkthroughs, monitor district and in-house walkthroughs at'both and train on best

best practices, assess areas
of need and promote a
culture of professional
learning

walkthroughs, identifying
appropriate staff, which
will be inclusive of
teachers, building admin
and central office staff,
and methods for
inter-school
observations.

Plan for and conduct
monthly in-house
walkthroughs and debrief
at monthly faculty
meetings

and reevaluate for
effectiveness.

Incorporate findings into
district professional
development.

Monitor and refine
in-house walkthroughs
and staff debrief process

walkthrough process as
necessary

the district and
building level

Staff participation,
reflection and
feedback from
walkthroughs

Professiocnal learning
topics informed by
walkthrough data

walkthrough

1 practices

Calendar and
observation tools

Release time and
coverage for teacher
participation in
walkthroughs

Departmental Vertical team
meetings

Create and conduct at
least three convenings of
the K-12 math and ELA
committees to review
student performance and
programmatic alignment
in support of the middle
school program

Engage in departmental
walkthroughs to provide
feedback to support high
quality, disciplinary
instructional practices in

Identify a problem of
practice and conduct at
least three convenings of
the district math and ELA
committees to review
student performance,
programmatic alighment,
and instructional
strategies in support of
the middle school
program

Engage in departmental
walkthroughs to provide

tdentify a problem of
practice and conduct at
least three convenings of
the district math and ELA
committees to review
student performance,
programmatic alignment,
and instructional
strategies in support of
the middle school
program

Engage in departmental
walkthroughs to provide

Smarter Balanced
School Index and
Growth scores in Math
and ELA

STAR scores

NGSS scores
Walkthrough data
Staff feedback
Staff participation

Time for meetings

Department level
leadership

Walkthrough training
and facilitation

Coverage for
walkthroughs
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support of the middle
school program

feedback to support high
guality, disciplinary
instructional practicesin
support of the middle
school program

feedback to support high
guality, disciplinary
instructional practices in
support of the middle
school program

Develop and deliver
focused, departmental
professional learning tied
to vertical team reviews

Create a digital,
collaborative professional
learning warehouse

Create a shared Google
Drive and Website to
house professional
learning materials,
aligned to school and
district goals, ina
coherent, sustainable
manner.

Obtain staff feedback on
the warehouse and
improve the organization
and processes
accordingly

Continuously update and
maintain resource.

The creation of an
organized, defined
collection of
professional learning
resources

Technical support
and commitment by
staff to the outlined
process

Create a digital,
collaborative curriculum
warehouse

Utilize the district’s
shared Google Drive and
Website to house
professional learning
materials in a coherent,
sustainable manner.

Obtain staff feedback on
the curriculum
warehouse and improve
the organization and
processes accordingly

Continuously update and
maintain resource.

The creation of an
organized, defined
collection of curricular
resources

Technical support
Commitment by staff
to the outlined
process

Time to complete
curricular
documentation
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' Domain 2: Academics’

Part One

Instructions: The Academics domain focuses on how the school will redesign and/or strengthen curriculum, instruction, and assessment to increase student achievement.

In the boxes below, address the following:

Describe the school’s academic program and instructional philosophy, including the process to align the curricula and academic program to the rigor of the Connecticut
Core Standards.

Canton Middle School provides a comprehensive academic program designed to meet the needs of each and every student. The school does provide a wide variety
of experiential courses, Spanish, an advanced pathway within mathematics, and offers support services through scheduled Math or ELA labs.
Curriculum leadership is facilitated through Department Chairs who service the 7-12 grades with a clear focus on meeting and exceeding state standards.

Describe how educators will use data to inform lesson plans, differentiate instruction, and provide remedial support to meet the academic and developmental needs of all

students.

Canton Middle School has implemented a Universal Screening process which includes STAR Reading and STAR Math for reading and mathematics proficiency. This

data is used, along with curricular assessments and classroom observations, to guide instructional decisions and provide academic supports in the classroom or in

tutorial services. P

The school also employs a number of Smarter Balanced Interim Assessment Blocks (IAB) to support student readiness for exams and support consistency in language
use. This information is used to further refine classroom instruction and content area language for students.

The school also uses the DESSA Mini as a strengths based assessment of student resilience skills. This data will be used to guide the school’s advisory program.

We will implement data review cycles in several formats to inform lesson development, differentiation and intervention supports. A data leadership team will be
developed to review universal screener and formative assessment data, such as the STAR and IAB results. The team’s review will lead to guidance to teacher teams
and help guide team-wide instructional adjustments and specific intervention strategies for students struggling in targeted areas through our Student Intervention
Team (SIT). Atthe team level, data protocols will be utilized to regularly review formative assessments and observational data, which can be immediately turned into
classroom strategies related to student groupings, skill reteaching and prioritization and identifying areas of focus in upcoming lessons. At the department level,
content area teams will additionally examine unit assessments to guide curricular and lesson development, and identify effective instructional strategies and areas
for improvement. Additionally, these teams, as well as the whole-school team, will analyze the results of state and standardized assessments, the Smarter Balanced
Assessment (SBA) and the PSAT. These annual assessments provide insight into the integrity of the curriculum and the effectiveness of our instructional strategies,

and we will use that feedback to guide our annual planning and adjustments.

Describe ongoing professional learning opportunities to build staff capacity around the collection, analysis and use of data to drive and differentiate instruction.
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The district provides each school with four meeting times of at least two hours to meet to discuss students needs and performance. Three early release days are
spread throughout the year to support the ongoing work of data collection, analysis, and next steps in support of students. Further, grade level teams discuss
individual student and grade level trends regarding performance and behavior at weekly team meetings. Monthly departmental team meeting focus on curricular
organization in service of instructional improvement and student growth.

Part Two
Instructions: Using the table below, the Academic three-year goal will include School Performance Index and Smarter Balanced Growth Model {as applicable) indicators for

ELA and Math. The baseline and targets should reflect the ESSA Milestone Targets.

Three-Year English Language Arts Goal:

Indicator Data Source Baseline Target Target Target
Year: 2022-23 Year 1: 2024-25 Year 2: 2025-26 Year 3: 2026-27
ELA School Performance Index Next Gef‘. 70.8 755 755 755
Accountability
G . . .
ELA Smarter Balanced Growth Model Next e-n- 245 74 742 744
Accountability
Three-Year Math Goal:
Indicator Data Source Baseline Target Target Target
Year: 2022-23 Year 1: 2024-25 Year 2: 2025-26 Year 3: 2026-27
N 65.1 74 . .
Math School Performance Index ext Ge!\' 742 744
Accountability
A .
Math Smarter Balanced Growth Madel Next Ge'?. >7 70 8 92.1
Accountability

Commissioner’s Network Application | 21




Action Steps:

Instructions: Using the table below, describe key action steps which will be implemented across three years in order to achieve the three-year Academic goals.

Academic Priority: Create a clear vision of high quality instruction that maintains flexibility and departmental best practices

Root Cause: The District retains a Vision of the Graduate and a teaching and learning rubric, however integration and prioritization is still yet to be completed in
order to develop a shared view of high quality instruction

Person(s) Responsible: Superintendent, Administration, Department Chairs, Instructional Coaches, Teachers and Staff, Professional Development and Evaluation

Committee, Professional Learning Committee

1 instruction aligned with the
vision of the graduate

implement a series of
workshops that focus on
identifying best Tier 1
instructional practices,
aligned with the Vision of
the Graduate

instruction with a focus
on engagement,
assessment and feedback

documentation and
classroom materials

Documentation of
shared definition of
high quality
instruction

Increased use of best
practices

Strategies to address Root - Timeline R o N S F o
c B . - _ — —— Indicators of Success |~ - Resources
ause - Year1l - Year2 _ “Year3 PR : e
Develop shared language Engage in consultative Continue professional Incorporate definition of | Attendance at High quality
surrounding high quality Tier | services to design and {earning on high quality high quality instruction professional consultants to act as
into educator development sessions | facilitators

Professional
development
resources

Walkthrough
protocols

Team meetings

Reengage K-12 vertical
department meetings to
review practices, discuss
needs, and plan for
coherence and cohesion in
grades leading to, through,
and beyond middle school.

Reengage in vertical
team, K-12 committees,
in the areas of ELA and
Mathematics.

Engage in walkthroughs
in support of a review of
a problems

Utilize teams to develop
a focused area of
improvement

Continue vertical team
committee meetings,
expanding to include
district performance data
to develop problem of
practice in support of
walk throughs.

Continue vertical team
committee meetings,
with explicit “lock fors”
based on a definition of
high quality instructional
practices to provide
feedback and forward for
the departments.

Calendar of vertical
team meetings and
agendas

Walkthrough
formative data

Department
improvement plans

Time for meetings

Department level
leadership

Walkthrough training
and facilitation
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Academic Priority: Provide high quality academic support systems, such as tutoring, intervention, differentiation and specialized instruction

Root Cause: Structures of the school provide limited availability for high quality, flexible supports

Person{s} Responsible: Central Office, Administration, Tutors, Coaches, Teachers and Staff

Strategies to address Root .
Cause

Timeline -

Year 1

‘Year 2

~Year3

Indicators of Success

Resources

Support Special Education
literacy

Design program, post for
and hire a literacy
specialist focused on
Special Education

Specialist will focus on
intervening and
supporting students

Specialist will continue to

support students, and
focus on supporting
teachers and curricular
decisions

Monitor outcomes and
revise accordingly

Continue to monitor
student outcomes and
adjust support

Specialist will present
best practices at district
professional
development

Smarter Balanced
results

Accountability Index

Use of effective
literacy strategies

Calibration training
and time for
walkthroughs and
obhservations

New staff member as
specialist

Funds to develop and
purchase curricular
resources

Identify and provide flexible,
focused interventions in
math and reading supports

Deliver and evaluate
structures and systems

Explore flexible models
for intervention and
support

Explore math and reading
intervention programs

Identify practices for
participation in
intervention modules

Implement improved
flexible intervention
schedule

Pilot math and reading
intervention programs

Utilize practices for
module inclusion and
evaluate efficacy

Evaluate flexible
intervention schedule

Evaluate math and
reading intervention
programs

Evaluate practices for
maodule inclusion and
evaluate efficacy

Structures and space
for support defined in
the schedule

STAR
Smarter Balanced/IABs

Improved curricular
resources to support
student needs

Schedule consultant
Highly qualified
tutors

MTSS consultant

Interventicn
curricular resources

Implement strategic
extended academic support

Design and implement an
after school tutorial
program, focusing on
students with high needs
that have not met growth
targets

Design and implement a
summer academic

Monitor and revise after
school tutoring program
to enhance effectiveness

Expand after school
programming to provide
flexible support to all
students as needed

Contihue to monitor and
revise after school
tutoring and summer
programs based upon
outcomes i

Smarter Balanced
results for students
who participated in
the programs

Academic
performance

Staffing and funding
for after school and
summer hours

Academic resources
to support skill needs
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program that focuses on
academics, executive
functioning skills, and
school connection for
those who demonstrated
that need in the past
year

Monitor and revise
summer program based
upon feedback and
outcomes

Attendance and
participation

Parent
communications

Academic Priority: Conduct structured and regular data team meetings

Root Cause: There have not been regular times and protocols to utilize appropriate data to inform instruction due to limited access to a formative data
warehouse and limitations to the schedule to meet as a data team

Person(s) Responsnble Assessment/data ser\m:e prowders, Admln:stratlon Team Leaders, Instructlonal Coaches
) B Tlmelme ﬁ R sy e D

Strategles to address Root
Cause o

-7 Year2

L .Yéar_"?;’-' o

- Indicators of Success

“Resources.

Regularly collect umversal
screening data and utilize
tools for reflection and
guiding next steps

Administer and analyze
STAR three times per
year

Administer and analyze
Interim Assessment
Blocks (IABs} in each
subject area,
purposefully aligned to
curricular units to
provide more relevant
real-time data and an
authentic application of
skills

Teachers will connect
professianal growth
plans to reflection upon
and use of formative data

Continue to administer
and analyze STAR and
IABs

Provide training on data
protocols to dive into
these results and use
them to inform
instruction

Monitor and revise data
analysis protocols,
adjusting strategies as
informed

STAR and IAB results

Data protocels in team
minutes

Observations

Data analysis training
Meeting times

Data warehouse and
analytics

Meeting time to
evaluate and plan
next steps
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Student fntervention and
Student of Concern Team
Designs

Review and evaluate the
structures and
effectiveness of the
Student Intervention
Team (SIT) and Students
of Concern support
process.

Meet as a district wide
team to analyze
intervention team
processes and align as
appropriate

Provide training to staff
on Student Intervention
Team process and forms

[ncorporate Data
Leadership Team into SIT
process

Refine Student of
Concern process 1o
provide actionable
feedback to staff

SIT process is fully
integrated into team
meetings, and Data
Leadership Team
regularly provides
greater insights and
strategies for students in
need of support

Alignment of SIT
process district wide

SIT and Student of
Concern
documentation

Evidence of increased
strategic supports

Team meeting minutes

Resources with best
practices for
academic support
and intervention

Training on
intervention
strategies

instructional Data Leadership

Team

Utilize effective data team
and coaching structures to
ensure instruction is
informed by data

Establish Data Leadership
team and meet regularly

Provide training for Data

‘Leadership team and

staff on data analysis to
inform instruction

Develop a scheduie to
regularly reflect on data
with all staff members,
incorporating feedback
from leadership team
and engaging in coaching
conversations

Implement coaching
cycles to provide
feedback and enhance
best practices

Expand the role of
coaches to provide
targeted support and
coaching to teachers

Provide ongoing training
in data use

Monitor and evaluate the
implementation of data
informed practices

Evaluate the
effectiveness of coaching
cycles and adjust as
needed

Student achievement
on assessments

Evidence of high
guality instruction

Data use protocols and
team meeting minutes

Data analysis training

Meeting time for
Data Leadership
team

Documentation and
warehouse of
heeded data
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" Domain 3: Culture and Climate

Part One .
Instructions: The Culture and Climate domain targets creating a safe, nurturing, and supportive environment for all students and staff, and engages families and the

community as partners in the educational process. In the boxes below, address the following:

Describe the school’s behavior managemeht system and strategies to shape positive school culture.
The school's behavior management system employs a proactive approach, emphasizing positive reinforcement and clear expectations communicated through school
wide agreements. Strategies include implementing restorative practices, promoting resiliency and executive functioning skills through advisory programs, and

fostering a sense of community through recognition of student achievements and contributions.

Explain how the school will promote strong family and community connections to support school goals.
Canton Middle School will host regular family engagement events. Additionally, we will establish partnerships with local organizations and community resources to
provide support for students and families, fostering a collaborative approach to achieving school goals. We will also utilize digital communication platforms and
newsletters, focusing on comprehensive but purposeful strategic communications, to keep families informed and involved in school activities and initiatives.

Describe the school’s attendance intervention system. _
Our attendance intervention system presently needs increased consistency and strategic steps to address absenteeism. We are implementing early intervention

measures, such as personalized outreach to families, and collaborating with families and community organizations to identify and address underlying barriers to
attendance. Through these efforts, we aim to increase student attendance and engagement, ensuring all students have the opportunity to succeed academically.

Describe how the school will address students’ social and emotional well-being.
Canton Middle School will integrate resiliency-building activities into the Advisory program. Through targeted lessons and discussions, students will develop coping

strategies, problem-solving skills, and a growth mindset to navigate challenges effectively. Additionally, we will increase the amount of support counseling services
available and ensure we continue our work to be an equitable school in which all students are well-known and well-taught. Removing barriers to each individual’s
success is essential to ensure students have the resources and support they need to thrive emotionally and academically.

Part Two
Instructions: Using the table below, identify the Culture and Climate three-year goal including indicators of success, data sources, and three annual targets.

Three-Year School Culture and Climate Geal:

Indicator Data Source Baseline Target Target' Target

_ Year: 2022-23 Year 1: 2024-25 Year 2: 2025-26 Year 3: 2026-27
Chronic Absenteeism Edsight 9.6% 3.6% 3.6% 3.6%
Suspension/Expulsion Rate PowerSchool 4.1% 6% 5% 5%
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Action Steps:

Instructions: Using the table below, describe key action steps which will be implemented across three years in order to achieve the three-year Culture and Climate goal.

Culture and Climate Priority: Create a safe, inclusive and equitable !earning environment

Root Cause: The use of clear and purposeful strategies will ensure a safe and inclusive environment for all. While the school has engaged in conversations around equity
and inclusion, a sustained and systemic approach has not yet been implemented.

Person(s) Responsible: Principal, Eqmtv Team, Culture and Climate Committee, Teachers and Staff

Strategies to address Root
Cause '

. Tlmelme

Year1

" Year2. .

Year3 -~

Indlcators of Success_ b

'Resources

Establish District and School
Equity Teams that will develop
an equity action plan

District equity team will
facus on collecting data,
suggesting professional
learning based on need,
and developing processes
and practices for
improvement.

District equity team
members, in partnership
with the principal, will
support school data
reviews, plan and present
training and resources, and
implement district
processes and practices in
support of high
expectations for all
students

District and Scheol Equity
Teams will plan and
present training and
resources in support of
reviewing data with an
equity lens, and supporting
high expectations for all
students

Continue implementation
of equity action plan, with
further training for staff
and actions that remove
barriers to success and

build cultural competence.

Monitor and revise role of
the District Equity Team,
adjusting to respond to
current needs

District and School

Equity Action Plan

Staff participation in
training and
implementation of
strategies

Meeting times for
School Equity Team

Training resources for
school staff

Reinvigorate positive school
culture and climate practices
with systematic, sustainable,
well articulated practices

Create a school culture and
climate committee to
review SEL screening data,
hehavior data, attendance
data.

Make recommendations to
clarify school expectations,
acknowledgement of
behaviors, response to

Continue school culture
and climate committee to
review SEL screening data,
behavior data, attendance
data developing clear
response protocols

Make recommendations to
clarify school expectations,
acknowledgement of

Continue school culture
and climate committee to
review SEL screening data,
behavior data, attendance
data and develop
professional learning

Clarify and communicate
school expectations,
acknowledgement of

School behavioral
expectations

Positive School Climate
Plan and events plan

Committee protocols
developed

School climate survey
improvement

Training for Positive
School Climate
leadership team

Financial resources for
positive school climate
events

Revised school climate
survey
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behaviors, collection of
data, and reflection
practices.

Create action plan of
school wide positive
behavior events

behaviors, response to
behaviors, collection of
data, and reflection
practices.

Create action plan of
school wide positive
behavior events

behaviors, response to
behaviors, collection of
data, and reflection
practices.

Culture and Climate Priority: Develop students’ resiliency and executive functioning skills

Root Cause: To achieve our Vision of the Graduate, students need to learn greater resiliency and executive functioning skills

Person(s} Responsible: Prlncmal Culture and Climate Team, Ad\nsorv teachers, Support Staff Teachers

_ Strategles to address Root
' ~ Cause’

Tlmelme

Year 1

" Year2

Year 3

~Indicators of Success |-

Resources

Hire an additional Social
Worker with a focus on
implementing and supporting
the plan to increase student
resiliency and executive
functioning skills

Write job description, post
and hire exceptional Social
Worker

Onboard new social
worker

Develop plan to increase
social workers’ role to
proactively building these
skills school-wide

Implement social worker’s

plan and monitor for
impact on school
community

Respond to student needs,
intervening as needed

Social Worker Wl” serve as
a strategic partner with
teachers, problem solving
and providing guidance to
address student needs in
class

Monitor implementation
of plan and revise as
needed

Prepare budget to sustain
this position past
participation in the
Commissioner’s Network

Student academic
performance

Discipline data

School climate surveys

Addmon of 1. 0 FTE

social worker

Curricular resources
regarding executive
functioning
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Develop a resilience based
advisory program

Train staff, particularly
Advisory teachers, on
components of the
Resiliency Program

Integrate the lessons and
resources into school
practice, particularly the
Advisory program

Evaluate the effectiveness
of the Resiliency Program
and make adjustments to
the curriculum and
implementation plan

Evaluate the effectiveness
of the program and make
adjustments to the
curriculum and
implementation plan

Student surveys
Observations
Discipline data

Academic performance

Social Worker

Consultation with the
Farmington Valley
Health District

Resiliency curriculum
Training rescurces and
time

School Culture and
Climate Team

Cufture and Climate Priority: Implement effective attendance and discipline processes

Root Cause: There are not clearly articulated attendance and discipline support processes

Person(s) Responsible: Prmcrpal Support Staff Attendance Commrttee

Strategles to address Root
Cause

Trmelme

Year 1

L¥ear2 .

Year 3+

- Indicators of Success

Resources '

Develop proactive and
responsive attendance
practices

Establlsh pa r‘tnershlp W|th

WestEd, focusing on
identifying our target area
forimprovement in
attendance

Conduct research and
needs assessment related
to attendance practices.

Implement strategies
surrounding partnering
with families to reduce
truancy and promoting
school attendance

Eva!uate the ef'fectlveness
of new strategies and
trainings through analysis
of attendance data and
revise as needed

Daily attendance rates
and number of students
at truancy levels

Number of home visits

Partnershlp W|th

WestEd

Sacial Worker
Training
documentation

Resources to support
attendance program

Effectively address discipline
CONCEerns

Establish partnership with
WoestEd, focusing on
identifying our target area
for improvement

Conduct research and
needs assessment related
to our target area in
attendance and discipline.
Identify where our
processes need
improvement.

Develop and implement a
comprehensive training
plan for staff on new
processes and
expectations

Implement strategies
surrounding partnering
with families to reduce
truancy and promoting
positive behavior to
reduce suspensions

Evaluate the effectiveness
of new strategies and
trainings through analysis
of attendance and
discipline data, and revise
as needed

Daily attendance rates
and number of students
at truancy levels

Number of office
discipline referrals and
overall suspensions

Partnership with
WestEd

Training
documentation
Resources to support

attendance and
discipline programs
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Part One
Instructions: The Operations domain focuses on systems and processes that promote organizational efficiency and effectiveness, including through the use of time and

financial resources. In the boxes below, address the following:

Propose the length of the school day and year for students and describe how the proposed schedule will maximize instructional time on task for each major
instructional/content area.

The length of the school day and year will be in accordance with the collective bargaining agreement with the Education Association of Canton, which currently
stipulates 182 instructional days, a 7 hour and 20 minute workday, with seven 47 minute periods with a daily 20 minute advisory. This totals 350 total minutes of
student contact. Within those parameters, our schedule is in need of revision to provide several key items. 1) Increased flexibility for students to receive support, 2)
increased opportunities for staff teams to collaborate, and 3) reduced constraints for shared staff members and between our Music, PE and specials classes.
Addressing those needs, while maintaining Advisory and appropriate instructional minutes, will be key to creating a schedule that maximizes instructional time for all |

content areas.

Propose the length of the school day and year for staff, including additional time before and during the school year, far professional learning and/or common planning
time.

As stated above, the school day and year will be in accordance with the collective bargaining agreement with the Education Association of Canton. As it relates to
teacher learning, teachers have orientation days for new staff, a protected teacher preparation day and professional development time at the start of the year, and
five hours per month of after school meetings. There are 10 additional half days for professional development throughout the year as well. Finally, we try to
schedule a period per day when teachers can meet as a team or by department. Gur schedule revision will need to make this more available and consistent.

Part Two
Instructions: Using the table below, identify the school Operations three-year goal including indicators of success, data sources, and three annual targets.

Three-Year School Operations Goal:

Indicator Data Source Baseline Target Target Target
Year: 2022-23 Year 1: 2024-25 Year 2: 2025-26 Year 3: 2026-27
Overall Schoo! Accountability Index Next Generation 63.2 70 75 82.6
Score Report Card

Commissioner’s Network Application | 30




Action Sieps:

Instructions: Using the table below, describe key action steps which will be implemented across three years in order to achieve the three-year operations goal.

Operations Priority: Revise schedule to increase opportunities for flexible intervention and staff tearn collaboration

Root Cause: School schedule provides limited availability for high quality, flexible supports and staff collaboration

Person(s) Responsible: Prmcu als, Teachers and Staff

flexible support and
intervention, and for staff
team collaboration

scheduling consultant,
conduct needs _
assessment, vet aptions,
and identify the
schedule that best
addresses the needs

practices enabled within
the new schedule

Implement the revised
schedule

and adjust as necessary

Student performance
outcomes

Student and staff
surveys

Observations

&m%mmmMmﬂmt — Tmﬁm — e '3ﬁmmﬁm&wmm  T%wﬂ%r.
- Cause . ' Yearl Year2 Year 3 5 PR . o
Increase opportunity for In partnership with a Conduct training on best | Monitor implementation | New schedule that Scheduling
meets our needs consultant

Training resources

Operations Priority: Allocate funding to address staffing, programming, and physical plant needs

Root Cause: The available staff, resources and spaces do not support the needed changes to best meet student needs

* Strategies to address Root
' Cause.

Person(s) Responsible: Central Ofﬁce staff, Busmess Manager, Director of Fauhtnes, Bu:ldmg Prmcnpals

' Ind_icators of Success |- -

. Resources - -

Evaluate school plant
configuration to optimal
usage of space to support
scheduling and learning

Timeline
'Year'l- " Year2 _ --YEar3 L
In-alignment with the Conduct the Continue construction
schedule revision, recommended plans, work, as larger projects
analyze space needs and | building and are broken out over two

potential solutions

Develop plans for plant
reconfiguration and go
through any required
approval process

reconfiguring as needed

years

Monitor and evaluate
the impact of new space

Revised schedule,

enabled by
reconfigurations

Renovated spaces
that meet
instructional and
programmatic needs

Consultantative
services

Zoning, planning and
building resources
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Assess classroom learning
environhment to ensure
furniture, technology, and
instructional resources meet
the ambitious needs of -
improvement

In alignment with the
schedule revision,
analyze furniture,
technology and
instructional resource
needs.

Develop a plan for
purchasing, training and
rolling out thase items

Implement the first
stage of the plan by
acquiring essential
furniture, technology
and instructional
resources

Provide training on any
new items as needed

Monitor the
implementation and
usage of new items

Continue to acquire
planned for furniture,
technology and
instructional resources

Monitor the
implementation and
effectiveness of all new
resources, adjust and
train as needed

Provision of essential
furniture, technology
and instructional
resources

Student achievement

Observations

Analyst resource to
identify key areas of
need

Instructional
Technology services
to identify
appropriate tools

Funding to
acquisition of
resources

Evaluate FTE allotments to
ensure proper and
responsive staffing

In alignment with the
schedule revision,
analyze staffing needs

Develop job descriptions
and a plan for hiring
over fime

Hire and onboard new
staff

Monitor the impact and
effectiveness of new
roles, adjusting as
necessary

Staffing the meets
students’ academic
and social-emotional
needs

Student achievement

Process for analyzing
staffing needs

Funding for hiring
and training of new
staff
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Section 7: Sustainability Plan

Instructions: In the box below, describe the sustainability plan which addresses the following:

e How will the school build its capacity in order to sustain progress made using Commissioner’s Network funds during Commissioner’s Network participation years?
e How will the district support and monitor pians and activities subsequent to the end of Commissioner’s Network participation?

Canton Middle School will invest in professional development initiatives aimed at enhancing staff capacity to sustain progress beyond participation in the
Commissioner's Network. This includes utilizing resources and assistance provided by the Commissioner’s Network to provide training sessions and workshops
focused on building expertise in key areas relevant to our improvement focus areas. Additionally, we will focus on establishing robust systems and infrastructure to

support ongoing initiatives, such as implementing data tracking mechanisms and developing sustainability plans.

Preparing to succeed beyond participation in the Network, the district will continue to provide support and monitor the implementation of plans and activities. This
will involve ongoing collaboration between the school and district administration, with a focus on maintaining communication channels and reporting mechanisms to
track progress effectively. The district will also play a pivotal role in providing continued guidance, resources, and support to ensure that the initiatives funded by the

grant are seamlessly integrated into the broader district goals and priorities.

Finally, the district will work with the school to support the necessary staffing and services beyond the grant, including a progressive plan for retention of necessary
budgeted staff through forecasted budgeting. The district engagesina budget forecasting model and is proactively building the proportional cost of the positions in
to the outer year budget to ensure sustainability. Additionally, the district will work with durational consultants to support improvement efforts and evaluate the

efficacy and need based on school improvement metrics in order to support future district funding.

Commissioner’s Network Application | 33




Section 8: Budget Information

2.1 BUDGET PROPOSAL

After the SBE approves the Turnaround Plan, the school is eligible to receive a Network grant in accordance with C.G.S. § 10-223h(a}. The district and school will work with
the Turnaround Office to develop a proposed Commissioner’s Network budget aligned to the SBE approved plan. Please note that personnel funded through the
Commissioner’s Network grant, will need to use the following formula for all salaries and benefits:

Year 1: 80 percent paid through Commissioner’s Network funding/20 percent paid through other funding
Year2: 65 percent paid through Commissioner’s Network funding/35 percent paid through other funding
Year3: 50 percent paid through Commissioner’s Network funding/50 percent paid through other funding
Year4; 35 percent paid through Commissioner’s Network funding/65 percent paid through other funding

Year5: 20 percent paid through Commissioner’s Network funding/80 percent paid through other funding

Section 9: Modifications

During the term of the school’s participation in the Commissioner’s Network, the Commissioner shall review the progress of each school. The Commissioner or designee
may, on the basis of such review, convene the Turnaround Committee to, as part of its monitoring responsibility, address a lack of sufficient progress or other
implementation issues at the school. The Turnaround Committee may consider and enact changes to the Turnaround Plan by consensus. If the Turnaround Committee
does not enact changes or the changes are unlikely to result in sufficient progress or adequately address implementation concerns, the Commissioner may take
appropriate actions to ensure sufficient progress at the school, including, but not limited to, finding the Turnaround Plan deficient and developing a revised Turnaround
Plan.
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PART IV: APPENDIX SECTION

Appendix A: Turnaround Committee Signatures Page

Please Note: Applicants should not sign this section of the application until the Turnaround Committee reaches consensus on the Turnaround Plan and is ready to
submit a final copy of such plan to the CSDE.

We, the undersigned members of the Turnaround Committee, on the basis of a consensus agreement, submit this Turnaround Plan to the Commissioner for final selection
of the school into the Commissioner’s Network. '

e S/

SignatuPeﬁAssistaﬁt‘Supeﬁ-rrteﬁent, Non-Voting Chair Date

Jon Bishop
Name of Assistant Superintendent (typed)

(! OW\JW 3/ 1] a4

Signature of Board of Educ dtion- appointed Parent Date’

Courtney Vincent

Name of Board of Education-appointed Parent {typed)

:‘; % - 3’/4/1034

Signawf‘é”of Board of Education-appainted Administrator Date

leffrey Moore
Name of Board of Education-appointed Administrator {typed)
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Signature of Union-appointed Teacher

Amanda Burkhart

21142024

Date '

Name of Unicn-appointed Teacher (typed)

Vw4 Orapaty

Signature of Union—appointecﬁeacﬁér

Elana Chafetz

314 /sy

Date '

Name o Union-appointed Teacher (typed)

[

Signature of Union-appointed Parent

Andrew Buckle

2{(&}&3&%

Date {

Name of Union-appointed Parent {typed)

Signature of Commissioner of Education

Name of Commissioner of Education (typed)

Date
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Turnaround Committee Participation
In the table below, please input the names and titles of the additional stakeholders not referenced above that were involved in the development of this turnaround

application:

S Title -~

leffrey Moore

Canton Middle School! Principal

Jon Bishop

Assistant Superintendent of Schools

Amanda Burkhart

Math Teacher

Elana Chafetz

English Teacher

Andrew Buckle

Parent

Courtney Vincent

Parent, PTO President
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Appendix C: Statement of Assurances

CONNECTICUT STATE DEPARTMENT OF EDUCATION
STANDARD STATEMENT OF ASSURANCES | GRANT PROGRAMS

PROJECT TITLE: Commissioner’s Network

THE APPLICANT: Canton Public Schools HEREBY ASSURES THAT:

Canton Middle School

(insert Agency/School/CBO Name)

A. The applicant has the necessary legal authority to apply for and receive the proposed grant;

B. The filing of this application has been authorized by the applicant's governing body, and the undersigned official has been duly authorized to file this application for
and on behalf of said applicant, and otherwise to act as the authorized representative of the applicant in connection with this application;

C. The activities and services for which assistance is sought under this grant will be administered by or under the supervision and control of the applicant;

D. The project will be operated in compliance with all applicable state and federal laws and in compliance with regulations and other policies and administrative directives
of the State Board of Education and the Connecticut State Department of Education;

E. Grant funds shall not be used to supplant funds normally budgeted by the agency;
F. Fiscal control and accounting procedures will be used to ensure proper disbursement of all funds awarded;

G. The applicant will submit a final project report {within 60 days of the project completion) and such other reports, as specified, to the Connecticut State Department of
Education, including information relating to the project records and access thereto as the Connecticut State Department of Education may find necessary;

H. The Connecticut State Department of Education reserves the exclusive right to use and grant the right to use and/or publish any part or parts of any summary, abstract,
reports, publications, records and materials resulting from this project and this grant;

I. If the project achieves the specified objectives, every reasonable effort will be made to continue the project and/or implement the results after the termination of
state/federal funding;
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The applicant will protect and save harmless the State Board of Education from financial loss and expense, including legal fees and costs, if any, arising out of any
breach of the duties, in whole or part, described in the application for the grant;

At the conclusion of each grant period, the applicant will provide for an independent audit report acceptable to the grantor in accordance with Sections 7-394a and
7.396a of the Connecticut General Statutes, and the applicant shall return to the Connecticut State Department of Education any moneys not expended in accordance

with the approved program/operation budget as determined by the audit;

NONDISCRIMINATION

A. For purposes of this Section, the following terms are defined as follows:

1.
2,
3.
4,

10.

“Commission” means the Commission on Human Rights and Opportunities;

“Contract” and “contract” include any extension or modification of the Charter;

“Contractor” and “contractor” include any successors or assigns of the Charter Board;

“Gender identity or expression” means a person’s gender-related identity, appearance or behavior, whether or not that gender-related identity, appearance or
behavior is different from that traditionally associated with the person’s physiology or assigned sex at birth, which gender-related identity can be shown by
providing evidence including, but not limited to, medical history, care or treatment of the gender-related identity, consistent and uniform assertion of the
gender-related identity or any other evidence that the gender-related identity is sincerely held, part of a person’s core identity or not being asserted for an
improper purpose.

“sood faith” means that degree of diligence which a reasonable person would exercise in the performance of legal duties and obligations;

“sood faith efforts” shall include, but not be limited to, those reasonable initial efforts necessary to comply with statutory or regulatory requirements and
additional or substituted efforts when it is determined that such initial efforts will not be sufficient to comply with such requirements;

“marital status” means being single, married as recognized by the State of Connecticut, widowed, separated or divorced;

“mental disability” means one or more mental disorders, as defined in the most recent edition of the American Psychiatric Association’s "Diagnostic and
Statistical Manual of Mental Disorders"”, or a record of or regarding a person as having one or more such disorders;

“minority business enterprise” means any small contractor or supplier of materials fifty-one percent or more of the capital stock, if any, or assets of which is
owned by a person or persons: (1) who are active in the daily affairs of the enterprise, (2) who have the power to direct the management and policies of the
enterprise, and (3) who are members of a minority, as such term is defined in subsection (a) of C.G.S. § 32-9n; and
“public works contract” means any agreement between any individual, firm or corporation and the State or any political subdivision of the State other than a
municipality for construction, rehabilitation, conversion, extension, demolition or repair of a public building, highway or other changes or improvements in
real property, or which is financed in whole or in part by the State, including, but not limited to, matching expenditures, grants, loans, insurance or guarantees.

For purposes of this Section, the terms “Contract” and “eontract” do not include a contract where each contractor is (1) a political subdivision of the state,
including, but not limited to, a municipality, unless the contractis a municipal public works contract or quasi-public agency project contract, (2) any other state,
including but not limited to any federally recognized Indian tribal governments, as defined in C.G.S. § 1-267, (3) the federal government, {4) a foreign government,
or (5} an agency of a subdivision, state or government described in the im mediately preceding enumerated items {1}, (2}, (3}, or (4}.

B. The Contractor agrees and warrants that in the performance of the Contract such Contractor will not discriminate or permit discrimination against any person or

group of persons on the grounds of race, color, religious creed, age, marital status, national origin,
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ancestry, sex, gender identity or expression, status as a veteran, intellectual disability, mental disability or physical disability, including, but not limited to, blindness,
unless it is shown by such Contractor that such disability prevents performance of the work involved, in any manner prohibited by the laws of the United States or
of the State of Connecticut; and the Contractor further agrees to take affirmative action to ensure that applicants with job-related gqualifications are employed and
that employees are treated when employed without regard to their race, color, religious creed, age, marital status, national origin, ancestry, sex, gender identity or
expression, status as a veteran, intellectual disability, mental disability or physical disability, including, but not limited to, blindness, unless it is shown by the
Contractor that such disability prevents performance of the work involved; (2) the Contractor agrees, in all solicitations or advertisements for employees placed by
or on behalf of the Contractor, to state that it is an “affirmative action-equal opportunity employer” in accordance with regulations adopted by the Commission;
(3) the Contractor agrees to provide each labor union or representative of workers with which the Contractor has a collective bargaining Agreement or other
contract or understanding and each vendor with which the Contractor has a contract or understanding, a notice to be provided by the Commission, advising the
labor union or workers’ representative of the Contractor's commitments under this section and to post copies of the notice in conspicuous places available to
employees and applicants for employment; (4) the Contractor agrees to comply with each provision of this Section and C.G.S. §§ 46a-68e and 46a-68f and with
each regulation or relevant order issued by said Commission pursuant to C.G.S. §§ 46a-56, 46a-68e and 46a-68f: and (5) the Contractor agrees to provide the
Commission on Human Rights and Opportunities with such information requested by the Commission, and permit access to pertinent books, records and accounts,
concerning the employment practices and procedures of the Contractor as relate to the provisions of this Section and C.G.S. § 46a-56. If the contract is a public
works contract, municipal public works contract or contract for a quasi-public agency project, the Contractor agrees and warrants that he or she will make good
faith efforts to employ minority business enterprises as subcontractors and suppliers of materials on such public works or quasi-public agency projects.
Determination of the Contractor’s good faith efforts shall include, but shall not be limited to, the following factors: The Contractor's employment and
subcontracting policies, patterns and practices; affirmative advertising, recruitment and training; technical assistance activities and such other reasonable activities
or efforts as the Commission may prescribe that are designed to ensure the participation of minority business enterprises in public works projects.

The Contractor shall develop and maintain adequate documentation, in a manner prescribed by the Commission, of its good faith efforts.

The Contractor shall include the provisions of subsection (B) of this Section in every subcontract or purchase order entered into in order to fulfill any obligation of a
contract with the State and in every subcontract entered into in order to fulfill any obligation of a municipal public works contract for a quasi-public agency project,
and such provisions shall be binding on a subcontractor, vendor or manufacturer unless exempted by regulations or orders of the Commission. The Contractor
shall take such action with respect to any such subcontract or purchase order as the Commission may direct as a means of enforcing such provisions including
sanctions for noncompliance in accordance with C.G.S. §46a-56, as amended; provided if such Contractor becomes involved in, or is threatened with, litigation with
5 subcontractor or vendor as a result of such direction by the Commission regarding the State contract, the Contractor may request the State of Connecticut to
enter into any such litigation or negotiation prior thereto to protect the interests of the State and the State may so enter.

The Contractor agrees to comply with the regulations referred to in this Section as they exist on the date of this Contract and as they may be adopted or amended
from time to time during the term of this Contract and any amendments thereto.

{1) The Contractor agrees and warrants that in the performance of the Contract such Contractor will not discriminate or permit discrimination against any person
or group of persons on the grounds of sexual orientation, in any manner prohibited by the laws of the United States or the State of Connecticut, and that
employees are treated when employed without regard to their sexual orientation; {2) the Contractor agrees to provide each labor union or representative of
workers with which such Contractor has a collective bargaining Agreement or other contract or understanding and each vendor with which such Contractor has a
contract or understanding, a notice to be provided by the Commission on Human Rights and Opportunities advising the labor union or workers' representative of
the Contractor's commitments under this section, and to post copies of the notice in conspicuous places available to employees and applicants for employment;
(3) the Contractor agrees to comply with each provision of this section and with each regulation or relevant order issued by said Commission pursuant to C.G.5.
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§ 46a-56; and (4) the Contractor agrees to provide the Commission on Human Rights and Opportunities with such information requested by the Commission, and
permit access to pertinent books, records and accounts, concerning the employment practices and procedures of the Contractor which relate to the provisions of
this Section and C.G.5. § 46a-56.

H. The Contractor shall include the provisions of the foregoing paragraph in every subcontract or purchase order entered into in order to fulfill any obligation of a
contract with the State and such provisions shall be binding on a subcontractor, vendor or manufacturer unless exempted by regulations or orders of the
Commission. The Contractor shall take such action with respect to any such subcontract or purchase order as the Commission may direct as a means of enforcing
such provisions including sanctions for noncompliance in accordance with C.G.S. § 46a-56, as amended; provided, if such Contractor becomes involved in, or is
threatened with, litigation with a subcontractor or vendor as a result of such direction by the Commission regarding a State contract, the Contractor may request
the State of Connecticut to enter into any such litigation or negotiation prior thereto to protect the interests of the State and the State may so enter.

M. The grant award is subject to approval of the Connecticut State Department of Education and availability of state or federal funds.

The applicant agrees and warrants that Sections 4-190 to 4-197, inclusive, of the Connecticut General Statutes concerning the Personal Data Act and Sections 10-4-8 to
10-4-10, inclusive, of the Regulations of Connecticut State Agencies promulgated there under are hereby incorporated by reference.

I, the undersigned authorized official, hereby certify that these assurances shall be fully implemented.

Superintendent Sighature:

Name: {typed) Dr. Jordan Grossman

Title: {typed) Superintendent of Schools

Date: 3/’(51/
S S

Commissioner’s Network Application | 41




PART V: REFERENCES

Callicoatte Picucci, A. & Brownson, A. & Kahlert, R. & Sobel, A. (2002). Driven To Succeed: High-Performing, High-Poverty, Turnaround Middle Schools. Volume |I: Case
Studies of High-Performing, High-Poverty, Turnaround Middle Schools.

Conn. Gen. Stat. § 10-223h (2019).

Herman, R., Dawson, P., Dee, T, Greene, J., Maynard, R., Redding, 5., and Darwin, M. (2008). Turning Around Chronically Low-Performing Schools: A practice guide
(NCEE #2008- 4020). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education.

Retrieved from http:// ies.ed.gov/ncee/wwc/publications/practiceguides.

Layland, A. & Corbett, J. (2017). Utilizing integrated resources to implement the school and district improvement cycle and supports: Guidance for schools, districts and
state education agencies. Washington DC: The Council of Chief State School Officers.

Layland, A., & Redding, S. {2017). Casting a statewide strategic performance net: Interlaced data and responsive supports. San Antonio, TX: Building State Capacity and

Productivity Center.

Leithwood, K.A. and Sun, J. (2012) The Nature and Effects of Transformational School Leadership: A Meta-Analytic Review of Unpublished Research. ‘Educational
Administration Quarterly, 48, 387-423.

Louis, K. & Kruse, S. {2009). 13. Kruse, S.D., & Louis, K.S. (2009). Building strong school cultures: A guide to leading change. Thousand Oaks, CA: Corwin. Translated into
Chinese, 2013, Peking University Press.

Meyers, C. V., & Hitt, D. H. (2017). School turnaround principals: What does initial research literature suggest they are doing to be successful? Journal of Education for
Students Placed at Risk {JESPAR), 22(1), 38-56.

Preuss, P. G. (2003). School leader's guide to root cause analysis: Using data to dissolve problems. Larchmont, NY: Eye on Education.

The Center on School Turnaround. (2017). Four domains for rapid school improvement: A systems framework [The Center for School Turnaround at WestEd]. San Francisco,

CA: WestEd.

Commissioner’s Network Application | 42




	Final 5.28.2024 Resolution Canton MS
	Final 5.16.2024 Canton MS School Executive Summary 3.18.24
	Final 5.14.2024 Canton Middle School CN Initial Operations and Instructional Audit
	Table of Contents
	Part I: Introduction
	Commissioner’s Network Overview  ………………………………………….……………… p. 3
	Operations and Instructional Audit Overview ………………………………………….……………… p. 4
	Audit Process and Methodology    ………………………………………….……………… p. 4
	Part II: School Information
	School Data Profile   ………………………………………….………………….……… p. 5
	Part III: Audit Findings
	Summary of Growth Areas  ………………………………………….………………….……… p. 7
	Talent     ………………………………………….………………….……… p. 7
	Academics    ………………………………………….………………….……… p. 9
	Culture and Climate    ………………………………………….………………….……… p. 13
	Operations     ………………………………………….………………….……… p. 18
	Part IV: Appendix Section
	Appendix A: Operations and Instructional Audit Rubric …………………………………………… p. 20
	Part I: Introduction
	Part II: School Information
	Part III: Audit Findings

	3.15 FINAL Canton Middle School Plan

