
VII.D. 
 
 
 

Connecticut State Board of Education  
Hartford 

 
 
 
To Be Proposed:  
June 5, 2024 
 
 
 
Resolved, That, pursuant to Section 10-223h of the Connecticut General Statutes, the State 
Board of Education adopts and approves the Turnaround Plan for Canton Middle School in 
Canton, subject to the conditions noted in the Commissioner of Education’s June 5, 2024, 
Executive Summary to the State Board of Education, and directs the Commissioner to take 
the necessary action, including, but not limited to, expending such funds as may be necessary 
to execute and implement the foregoing. 
 
 
 
Approved by a vote of ________, this fifth day of June, Two Thousand Twenty-Four. 
 
 
 
 
 

Signed: __________________________ 
Charlene M. Russell-Tucker, Secretary      
State Board of Education 
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Connecticut State Board of Education 

Hartford 
 

 
To:  State Board of Education 
 
From  Charlene M. Russell-Tucker, Commissioner of Education 
 
Date:               June 5, 2024  
 
Subject:  Approval of Commissioner’s Network Turnaround Plan: Canton Middle School, 

Canton 
 

Executive Summary 
 

Introduction 
 
Pursuant to Section(§)10-223h of the Connecticut General Statutes (C.G.S.), the Commissioner’s 
Network provides new resources, increased flexibilities, and greater accountability to improve 
student achievement in some of the state’s lowest performing schools. The Commissioner’s 
Network represents a commitment between local stakeholders and the Connecticut State 
Department of Education (CSDE) to empower teachers and leaders to implement research-based 
strategies in schools selected by the Commissioner of Education. Schools are accepted into the 
Commissioner’s Network for a minimum of three years. C.G.S. §10-223h establishes that the 
State Board of Education (SBE) may allow schools to continue in the Commissioner’s Network 
for up to two additional years if necessary. Commissioner’s Network schools remain part of their 
local school districts; the districts and the CSDE secure school-level autonomy for the schools in 
exchange for heightened accountability.   
 
Successful school turnaround requires flexible policy conditions and targeted investments in 
high-yield reform strategies. There is a demonstrated need for support, financial and otherwise, 
to fully implement the Turnaround Plan for Canton Middle School (CMS) located in Canton, 
Connecticut. This will require efforts at the state and local levels to secure conditions that are 
conducive to scalable and sustainable reform. 
 
Background 
 
On April 13, 2023, the CSDE received an Expression of Interest Form from the Canton Public 
Schools (CPS) volunteering CMS for participation in the Commissioner’s Network. On May 25, 
2023, the Commissioner of Education initially selected CMS for possible participation in the 
Commissioner’s Network based on the following factors: (a) the district’s expression of interest; 
and (b) the academic and developmental needs of the school’s students and the capacity of the 
district to address those needs. The school was approved for one year of planning to develop a 
Turnaround Plan. Following the initial selection, CMS and the Canton Board of Education 
appointed members to serve on the school’s Turnaround Committee, and the CSDE conducted an 
Operations and Instructional Audit on October 4, 2023. The Turnaround Committee developed 
the Turnaround Plan for CMS in accordance with C.G.S. §10-223h(d).  
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Commissioner’s Network Turnaround Plan for Canton Middle School 
 
CMS, identified as a Category 4 Focus School for High Needs English Language Arts (ELA) 
Growth based on the Next Generation Accountability System’s Accountability Index, serves 240 
students in Grades 7 through 8. Of those 240 students, approximately 17 percent of students are 
eligible for free or reduced-price meals; approximately 18 percent are identified as needing 
special education services; and zero percent are English Learners/Multilingual Learners 
(ELs/MLs). Approximately 6.5 percent of the students are Hispanic/Latino, 8.5 percent are 
Black, and 79.2 percent are White.  
 
CMS aims to improve teaching and learning by utilizing strategies, methods, and best practices 
that have proven to be effective in improving student academic performance. High-quality 
professional learning; high-quality academic support systems, such as tutoring, intervention, 
differentiation and specialized instruction; and creating a safe, inclusive, and equitable learning 
environment are some of the high-leverage strategies that will be implemented. Participation in 
the Commissioner’s Network will support the professional development of CMS teaching staff, 
expansion of the data-driven decision-making process, development of proactive and responsive 
attendance practices, and revision of the school schedule to increase opportunities for 
intervention and staff team collaboration. 
 
The following strategic components in the domains of talent, academics, culture and climate, and 
operations address the transformative potential of the CMS Turnaround Plan. Specifically, the 
school, in collaboration with the CPS, will: 
 
Talent: 

• Create a professional learning plan that is aligned; sustained; reflective of both teacher 
and student needs; clearly articulated; values staff feedback; and directly impacts Tier I 
instruction. 

• Improve specialized, supportive instruction through program review and scaling of best 
practices in specialized literacy supports across special and regular education. 

• Refine the educator growth and evaluation model to support ongoing professional 
learning around instruction. 

Academics: 

• Develop shared language surrounding high-quality Tier I instruction aligned with the 
Vision of the Graduate. 

• Identify and provide flexible, focused interventions in mathematics and reading supports. 
• Utilize effective data team and coaching structures to ensure instruction is informed by 

data. 

Culture and Climate:  

• Reinvigorate positive school culture and climate practices with systematic, sustainable, 
and well-articulated practices. 

• Develop a resilience-based advisory program to develop student coping skills, problem-
solving skills, and a growth mindset to navigate challenges effectively. 

• Develop proactive and responsive attendance practices, including partnering with 
families to promote student attendance.
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Operations:  

• Conduct a needs assessment to identify a schedule that provides increased flexibility for 
students to receive support and increased opportunities for staff collaboration. 

• Assess classroom learning environment to ensure that technology and instructional 
resources meet the ambitious goals for improvement. 

 
The CSDE shall make a final determination regarding the allocation of funds, following the 
Turnaround Plan’s approval by the SBE. The CSDE Turnaround Office will collaborate with 
district leadership and the Turnaround Committee to prioritize expenditures identified through 
the planning process.   

 
CMS will work to evaluate and repurpose existing funding streams (e.g., local, state, federal, and 
grants) to support the Commissioner’s Network reform efforts and foster long-term 
sustainability. Funding for CMS is contingent upon the availability of funds, the transformative 
potential of the Turnaround Plan, and the size of the school. 
 
CMS will benefit from increased flexibility and additional resources in exchange for heightened 
accountability. Over the course of the school’s participation in the Commissioner’s Network, the 
Commissioner of Education and/or CSDE Turnaround Office will review: (a) school progress 
relative to the implementation of the Turnaround Plan and annual plan amendments; and (b) 
school performance relative to identified goals and leading and lagging performance metrics. 
CMS will participate in periodic monitoring sessions, including school and classroom 
walkthroughs, progress monitoring, the CSDE Turnaround Office NetStat Professional Learning 
Series, and annual school audits. In addition, the CSDE Turnaround Office will provide ongoing 
support and technical assistance to support CMS through site visits and targeted support based on 
the Turnaround Plan.   
 
Recommendation with Conditions 
 
I recommend that the SBE approve the Commissioner’s Network Turnaround Plan for CMS, 
which is subject to the successful completion of the following items: 
 

1. By September 30, 2024, CPS shall commit to specific transformation expectations 
outlined here in the areas of talent, academics, culture and climate, and operations as part 
of participation in the Commissioner’s Network. 
 

2. The Superintendent, on behalf of the CMS’s Turnaround Committee, shall submit plan 
amendments to the CSDE Turnaround Office on an annual basis no later than May, 
following school audits, detailing proposed strategies, budget requests, and 
implementation timelines for the following school year. The Commissioner of Education 
or designee may reconvene CMS’s Turnaround Committee to consider annual plan 
amendments, as appropriate and necessary. If CMS’s Turnaround Committee does not 
enact plan amendments or if the amendments are unlikely to result in sufficient progress 
or adequately address implementation concerns, the Commissioner of Education may 
take appropriate actions to ensure sufficient progress at CMS, including, but not limited 
to, developing a revised Turnaround Plan and/or exercising any and all authorities 
prescribed in C.G.S. §10-223h.
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CMS shall comply with all fiscal and programmatic reviews, provide any information requested 
by the CSDE in a timely manner, and report progress against goals and metrics in the format and 
frequency established by the CSDE.  
 
Materials 
 
Please see enclosed: 
 

1. Canton Middle School Audit Report resulting from the Operations and Instructional 
Audit conducted on October 4, 2023. 

2. Commissioner’s Network Turnaround Plan developed and agreed to by the Canton 
Middle School’s Turnaround Committee. 
 
 
 

   Prepared by:    Iris White, Education Consultant, Turnaround Office 
 
   Reviewed by:  Jennifer Webb, Bureau Chief, Turnaround Office 
    
   Approved by:  Irene E. Parisi, Chief Academic Officer 
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Part I: Introduction 
 
 

On May 25, 2023, the Commissioner initially selected Canton Middle School (CMS) to participate in the 
Commissioner’s Network. Pursuant to C.G.S. § 10-223h(b), the Canton Board of Education established 
the Turnaround Committee. On October 4, 2023, the Connecticut State Department of Education (CSDE) 
conducted, in consultation with the board of education, the Canton Middle School Governance Council, 
and the Turnaround Committee, an operations and instructional audit of the school in accordance with 
C.G.S. § 10-223h(c). The purpose of this report is to present the findings of the audit.  
 
The audit team would like to express its sincere appreciation to the CMS community for its hospitality 
on the day of the school visit. We appreciate the openness and transparency demonstrated by members 
of the school community. There is a willingness and desire on the part of the staff, parents, students, 
and community partners to improve the school. 
 

Commissioner’s Network Overview  
 
The Commissioner’s Network is a commitment between local stakeholders and the CSDE to dramatically 
improve student achievement in up to 25 schools. To that end, the Commissioner’s Network offers new 
resources and authorities to empower teachers and school leaders to implement research-based 
strategies in schools selected by the Commissioner. Commissioner’s Network schools remain part of 
their local school districts, but the districts and the CSDE secure school-level flexibility and autonomy for 
the schools in exchange for heightened accountability. Schools are accepted into the Commissioner’s 
Network for a minimum of three years. Subsection (h) of C.G.S. 10-223h establishes that the Connecticut 
State Board of Education may allow schools to continue in the Commissioner’s Network for an additional 
year, not to exceed two additional years, if necessary. At present, 15 Cohort (VIII, IX, X, XI, and XII) 
schools are participating in the Commissioner’s Network.  
 
The Commissioner’s Network schools make targeted investments in the following areas: 
 

• Talent: Employ systems and strategies to recruit, hire, develop, evaluate, and retain excellent 
school leaders, teachers, and support staff. 
 

• Academics: Design and implement a rigorous, aligned, and engaging academic program that 
allows all students to achieve at high levels.  
 

• Culture and Climate: Foster a positive learning environment that supports high-quality teaching 
and learning and engages families and the community as partners in the educational process.  
 

• Operations: Create systems and processes that promote organizational efficiency and 
effectiveness, including through the use of time and financial resources.  

 
As part of the operations and instructional audit, auditors identify school strengths and weaknesses in 
the areas of talent, academics, culture and climate, and operations. Audits are conducted by impartial 
and experienced educators who produce unbiased and objective reports supporting school planning and 
transformation efforts. 
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Operations and Instructional Audit Overview  
 
Pursuant to C.G.S. § 10-223h(c), the operations and instructional audit shall determine the extent to 
which the school: 
 

(1) has established a strong family and community connection to the school; 

(2) has a positive school environment, as evidenced by a culture of high expectations and a safe 
and orderly workplace, and has addressed other non-academic factors that impact student 
achievement, such as students' social, emotional, arts, cultural, recreational, and health 
needs; 

(3) has effective leadership, as evidenced by the school principal's performance appraisals, track 
record in improving student achievement, ability to lead turnaround efforts, and managerial 
skills and authority in the areas of scheduling, staff management, curriculum implementation, 
and budgeting; 

(4) has effective teachers and support staff, as evidenced by performance evaluations, policies to 
retain staff determined to be effective and who have the ability to be successful in the 
turnaround effort, policies to prevent ineffective teachers from transferring to the schools, 
and job-embedded, ongoing professional development informed by the teacher evaluation 
and support programs that are tied to teacher and student needs; 

(5) uses time effectively, as evidenced by the redesign of the school day, week, or year to include 
additional time for student learning and teacher collaboration; 

(6) has a curriculum and instructional program that is based on student needs, is research-based, 
rigorous, and aligned with state academic content standards, and serves all children, including 
students at every achievement level; and  

(7) uses data to inform decision-making and for continuous improvement, including providing 
time for collaboration on the use of data.  

 

Audit Process and Methodology  
 
The operations and instructional audit involves three phases of data collection and review:  
 

(1) The CSDE obtains and auditors review school artifacts, data, and documentation to gain a 
better understanding of the school’s history and context. The CSDE collaborates with school 
and district leaders to administer a teacher survey.  

(2) The auditors conduct a school site visit to observe school systems and classrooms and meet 
with members of the school community. During the site visit, auditors conduct interviews and 
focus groups with a representative set of school and community stakeholders, including 
school and district administrators, staff, students, family members, community partners, and 
members of the School Governance Council and Turnaround Committee.  

(3) The auditors synthesize and use all available data to generate the Operations and Instructional 
Audit Report, identifying strengths and growth areas around talent, academics, culture and 
climate, and operations.  

 
Please note that while this Audit Report identifies areas for improvement, it does not prescribe 
interventions or offer recommendations. The Turnaround Committee is responsible for developing a 
Turnaround Plan that addresses the deficiencies identified in the audit. 
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Part II: School Information 
 
CMS in Canton serves 247 students in Grades 7-8. Of those 247 students, approximately 8.5 percent are 
Black, 6.5 percent are Hispanic/Latino, 18 percent are identified as students with disabilities, and zero 
percent are English Learners/ Multilingual Learners (ELs/MLs). Approximately 17 percent of the students 
in the school are eligible for free or reduced-price meals. CMS is currently a Category 4 Focus School for 
the school’s English Language Arts (ELA) Academic Growth-High Needs. The Accountability Index of 59.9 
is below the state average of 69.7 and the district average of 75.3. The current Principal is in his fifth 
year at CMS and previously served as an Assistant Principal at CREC Academy of Aerospace and 
Engineering. 
 

School Data Profile  
 
The following chart provides a summary of CMS’ current and historical data, including information about 
student enrollment and demographics, personnel, school climate, school performance, and student 
academic achievement.  
 
Enrollment Data (Current Year): 

Grades: 7-8 5-Yr Enrollment Trend: -8 

Student Enrollment: 247 Mobility Rate: 2% 

Personnel Data (Current Year): 

# of Administrators: 2 # of Psychologists: 1 

# of Teachers: 25.51 # of Social Workers: 1 

# of Support Staff: 12 3-yr Teacher Retention Rate: 86.3% 

School Day Per Year (Current Year): 

Total # of Student Days Per Year: 183 Instructional Minutes/Day: 330 

Total # of Teacher Days Per Year: 186 Extended Day Program? Yes   

Student Demographic Breakdown (Current Year): 

% Black: 8.5% % Male: 48.6% 

% Hispanic/Latino: 7.3% % Female: 51.4% 

% White: 79.4% % ELs/MLs: 0% 

% Other: 4.9% % Special Education: 17.8% 

% Eligible for F/R Meals: 16.6%   

School Climate Data: 2018-19 2021-22* 2022-23 2023-24 YTD 

Student Attendance Rate: 94.4% 94.4% 94.4% 96.4% 

% Students Chronically Absent: 6.0% 11.3% 9.6% 0% 

Suspension/Expulsion Rate: 7.8% 4.1% N/A* N/A* 

Avg FTE Days Absent: 5.9 8.9 8.9 2.06 
Next Generation Accountability 
System 2018-19 2021-22 2022-23 2023-24 

Next Generation Accountability 
Index  

71.9  59.9 N/A 
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Smarter Balanced Assessment 
Level 3 and 4 Data: 2018-19 2021-22 2022-23 2023-24 

Grade 7 – ELA 71.8% 62.3% 71%  

Grade 8 – ELA  75% 59% 60%  

Grade 7 – Math 71% 50% 55%  

Grade 8 – Math  66% 47% 50%  

Grade 8 - Science 71% 59% 61%  
On-Track to High School 
Graduation: 2016-17 2017-18 2018-19 2021-22 

% of 9th graders earning at least 
five full-year credits in the year 96.9% 94% 98.3% 92.4% 

 
*Data suppressed to protect student identity 
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Part III: Audit Findings 
 
Part III of the Audit Report provides a summative analysis of audit findings in the areas of talent, 
academics, culture and climate, and operations. Rating categories are determined by the preponderance 
of evidence as highlighted in the Turnaround Rubric.  
 

Talent 

Indicator: 1 2 3 4 

1.1. Turnaround Leadership  √   

1.2. Talent Management   √   

1.3. Professional Learning Systems  √   
 
Summary of Growth Areas: 
 
Professional Learning Systems:  
 
The teacher survey indicated that only 39 percent (n=11) of teachers agree or strongly agree with the 
statement: “The professional development I received has improved my practice.” CMS’ 2023-24 
Professional Development Plan has two drivers: Learner Growth and Success. It also comprises four 
themes, which are common across the district: (1) Teaching and Reaching Each and Every Learner; (2) 
Data Usage to Support Teaching and Learning; (3) School Climate and Culture; and (4) Curriculum 
Development.  
 
CMS has ten early release days per year. The teacher focus group reported: “The focus usually changes; 
sometimes it’s determined by the district, and other times it's determined by the individual schools.” 
The Principal reported that while topics are developed for the full school year, the goal is to “shift 
professional development topics as we learn more while trying not to overburden the staff.”  
 
The Principal acknowledged that while the school has a lot of data, “nothing was happening with it,” so, 
they have “done a lot of professional development on formative data usage.” The district administration 
confirmed that to better understand the needs of students, data analysis has been a focus of 
professional development.  
 
The leadership team reported there are not a lot of opportunities for staff to attend external 
professional development or opportunities to collaborate with other educators in the district. 
 
The Principal reported that he follows up on the implementation of strategies mostly through 
observation and being in classrooms. He stated: “I put a lot of trust in teachers to learn strategies and 
structures and implement as needed.” He added: “This work that is happening right now is showing that 
we need to be a bit more formalized in order to address the gaps. We will have to make sure that we are 
very clear on how we are keeping people accountable.”  
 
The teacher focus group reported that after the professional development sessions: “We usually go back 
and, as a smaller department, discuss. It depends on what we’re doing. Long-term continuity is not 
necessarily there. It’s more short-term immediately following a training, but it then fades.” 
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Turnaround Leadership: 
 
This is the Principal’s fifth year at CMS. He previously served as the Assistant Principal at CREC Academy 
of Aerospace and Engineering.  
 
CMS has a Continuous Improvement Plan for School Year 2023-24, which is aligned to the Canton Board 
of Education Goals: (1) Student Growth and Achievement; (2) Partnerships and Community Engagement; 
(3) Financial Sustainability and Efficient Operations; (4) Learning Environment and Belonging; (5) 
Embracing Equity; and (6) Workforce Development.  
 
CMS has teacher leaders for Grades 7 and 8 in all content areas and special education. Teacher leaders 
have organizational and communication responsibilities. As a team, they meet three days per week: One 
meeting is with their content area colleagues; the second meeting focuses on matters such as 
celebrations and events; and the third meeting is for the School Improvement Team (SIT) process, which 
includes data analysis, students of concern, and problems of practice. Once a week, the Principal meets 
with the team leaders for forty-five minutes.  
 
When teachers were asked about the vision for the school, they pointed to the Vision of the Graduate. 
Teachers in the focus group shared: “There is the Vision of a Graduate, but it feels more for high school. 
At professional development for new staff, we looked at the Vision of the Graduate and the mission for 
the district. We had breakout groups to discuss. About 7-8 years ago, we revised our mission and vision 
for CMS. We have our own, but it’s not talked about a lot.” The student focus groups stated: “We see 
Mr. Moore a lot. He’s very open to meeting with you and very involved with the school. He’s always 
talking and checking in with us.” The district-administered Spring 2023 Family/Guardian Survey 
indicated a 91 percent favorable rating for the statement: “The school leader strives to help 
parents/students understand and support the school’s goals.” 
 
Although the results remain below the district and state averages, the Smarter Balanced Growth Data in 
ELA and mathematics show an increase in the Average Percentage of Target Achieved from 2021-22 to 
2022-23.  
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Talent Management:  
 
CMS’ 3-year teacher retention rate is 86.3 percent. The teacher survey indicated that 86 percent (n=24) 
agree or strongly agree with the statement: “I am professionally supported by the School Leadership 
Team.” The leadership team reported that they “tend to keep teachers, and there is not much 
turnover.” The district administration reported that Canton Public Schools (CPS) has experienced 
difficulty retaining non-certified staff because “salaries are not as competitive as surrounding districts.” 
 
New teachers receive three additional days of professional development, which the district oversees. 
New teachers also participate in the Teacher Education and Mentoring (TEAM) Program. The Principal 
reported he would like to offer additional support stating: “I would like to do something along the lines 
of monthly check-ins, but I don’t currently have the structure. I do interact with them frequently and 
have constant check-ins with them in the classroom.”  
 
The teacher focus group reported that informal observations from the Principal are more frequent this 
school year. They stated: “He’s in there weekly;” “He pops in once a week;” “Department chairs do more 
of a formalized process;” and “not much feedback is provided.” Teachers reported that they do not 
typically receive feedback after an informal observation from the Principal. They stated: “Some 
department chairs will leave a sticky note or will e-mail the Principal and include us in the e-mail.” The 
CMS’ world language department does not have a department chair; therefore, CMS Spanish teachers 
do not receive informal feedback. 
 
The district administration reported CPS previously worked with ReVISION Learning. They conducted a 
strength analysis with the administrative team, provided feedback, and a district team presented at a 
Learning Forward conference. “It’s something we need to circle back on as most of the people involved 
with this are no longer here,” noted the district administration.  
 

Academics 

Indicator: 1 2 3 4 

2.1. Instructional Leadership  √   

2.2. Challenging Instruction  √   

2.3. Engaging Instruction  √   

2.4. Standards Aligned Curricula and Instruction          √  

2.5. Differentiation and Supports for Diverse Learners  √   

2.6. Assessment Practices and Data Use  √   
 
Summary of Strengths: 
 
Standards Aligned Curricula and Instruction: 
 
The teacher survey indicated that 82 percent (n=23) agree or strongly agree with the statement: “The 
school has curricula for all grade levels and content areas aligned to the current content standards.”  
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Classroom observations (n=8) evidenced that 50 percent of classrooms had a lesson objective and 
classroom visuals, including anchor charts and posters related to the current theme. Moreover, 
standards-based curricula exist for all content areas and all grade levels. The district administration 
reported that the science department does the “best job on ensuring curriculum and instruction is 
consistent and aligned.” CMS’ unit templates require teachers to identify the content area standard and 
district Portrait of Graduate skill that reflects the learning that will take place in the unit.  
 
The district administration reported that with the transition away from the readers and writers’ 
workshop, CPS now needs to solidify its approach to literacy instruction. The district administration 
would like to focus on “disciplinary literacy in order to teach reading in every class.” Additionally, the 
district administration reported that both science and social studies departments have done the best job 
of ensuring alignment with the standards.  
 
The Principal reported his concerns regarding the curriculum utilized in the resource rooms, stating: 
“These rooms don’t have a specific curriculum. It’s not a well-developed and robust curriculum. I 
wonder if students with lower skills or learning disabilities are presented with the best curriculum to 
bring them to grade-level skills.”  
 
In the Commissioner’s Network Planning Year Grant, funding has been allocated for staff to work with 
ELA Instructional Coaches and Regional Educational Service Center (RESC) Consultants to evaluate the 
current instruction and student readiness based on a review of curricula and universal and standardized 
assessments. Teachers will receive explicit professional development in Tier 1, 2, and 3 strategies.  
 
Summary of Growth Areas: 
 
Instructional Leadership: 
 
The teacher survey results indicated that 64 percent (n=18) agree or strongly agree with the statement: 
“Administration provides regular and actionable feedback to staff.” Although 64 percent (n=18) agree or 
strongly agree with the statement: “There is a common vision of what effective instruction looks like at 
this school,” the teacher focus group reported that the administration does not have a common set of 
expectations or an instructional framework. Teachers participating in the focus group shared: “I don’t 
feel there are a lot of standardized expectations. They are broader of what good instruction looks like 
for this age group.” More specifically, they talked about putting up vocabulary words, but otherwise “it’s 
pretty independent and nothing formal,” and “learning targets are department-based, but there are not 
a lot of set expectations.”  
 
Challenging Instruction: 
 
The teacher survey results indicated that only 60 percent (n=17) agree or strongly agree with the 
statement: “Instructional quality and academic rigor are consistently high at this school.” Teachers 
participating in the focus group reported that they encourage students to have higher-order thinking by 
asking students to explain their thinking and to ensure that they are supporting their answers with 
evidence. Some examples of the questions the teachers ask the students include: “Why does the 
evidence support what you are trying to say?” and “How can you prove that?” 
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The parent survey results indicated that 60 percent (n=47) agree or strongly agree with the statement: 
“My child is appropriately challenged,” and 59 percent (n=46) agree or strongly agree: “There are high 
expectations for my child.” The student focus group reported that the instruction is “more challenging 
than last year and the teachers are always there if you can’t do it.”  
 
The teacher survey results also indicated that 96 percent (n=27) agree or strongly agree: “I have high 
expectations for my students and believe they can achieve grade level work.” The Principal reported 
that while he believes teachers have high expectations for all students, there is still work that needs to 
be done to address unconscious bias. He shared: “We’ve done a lot of work to make sure we are aware 
of our cultural lenses and the limits that this may have. If a student is outside of the typical mold, we 
sometimes bring that into our interactions and that needs to be addressed. I also wonder sometimes 
about our expectations for our special education students.” The Principal reported that while he has 
access to lesson plans, they are reviewed by the department chairs. 
 
Engaging Instruction: 
 
The parent survey results indicated that 69 percent (n=54) agree or strongly agree with the statement: 
“My child is interested and engaged in their classes.” District administration reported that providing 
students with engaging instruction is a priority. They stated: “We’ve talked for a long time that learning 
should be student centered and students are engaged. Students need ownership and connection to 
their learning. Students being engaged because they have ownership and purpose to their learning has 
been a topic for a while. They need to be the hardest workers in the room. How do we get the students 
to be the ones to grapple with their learning?”  
 
The teacher focus group reported that discussions around how to engage students are happening more 
at the district level: “Our discussions at CMS have been more general.” Another teacher from the 
teacher focus group shared: “We know if they’re playing games on Chromebooks, they’re not engaged. 
We meet a lot as departments and conversations like this happen at the department level, not at the 
school level.” 
 
Students reported that to make instruction more interesting, teachers will “put us in a group and give us 
a choice on how to get the work done. Sometimes we watch videos and do labs.” The teacher focus 
group reported that they use different strategies to include student discourse, including conversation 
time, time to bounce ideas off each other, explain your answer, think-pair-shares, and bell ringers.  
During classroom observations (n=8), the audit team found that student engagement varied in 
classrooms, with some driven by the teacher. In 62 percent of classrooms, students were working in 
small groups. 
 
Differentiation and Supports for Diverse Learners: 
 
CMS is currently a Category 4 Focus School for students with disabilities under the Next Generation 
Accountability System. The percentage of students with disabilities at CMS is currently 17.8 percent. 
CMS currently does not have any ELs/MLs students. 
 
The teacher focus group indicated that only 25 percent (n=7) agree or strongly agree with the 
statement: “School/district supports my ability to provide linguistic and academic supports to students.”  
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The Smarter Balanced Assessment results show a significant gap between the performance of students 
with disabilities and the performance of all students in the school. 
 

Percentage at Level 3 or 4 
 2018-19 2022-23 
Non-Special Education 81.9% 74.5% 
Special Education 17.6% 17.9% 

 
Average Percentage of Target Achieved- ELA 

 2018-19 2022-23 
Non-Special Education 66.2% 63.8% 
Special Education 44.4% 53.5% 

 
CMS has a six-step Student Intervention Team (SIT) Process in which a teacher can discuss a student 
they are concerned about. CMS has what they describe as a Tier 2 formal intervention called the 
tutoring lab. While CMS has a mathematics tutor, the reading tutor position has been vacant for the last 
two years. The teacher focus group reported: “The math tutor becomes a class for a student, and they 
have to drop a core class, which tends to be Spanish. It then becomes a double dose of the content for 
those students. It’s a reteaching opportunity.”  
 
The teacher focus group reported that they use various strategies to differentiate learning for students, 
including differentiated text, building document-based question assignments so some documents are 
visuals, utilizing documents that are accessible to all students, and providing challenging texts for 
advanced students.  
 
The teacher focus group reported they receive copies of Individualized Education Programs (IEP) and 
504 Plans, which are reviewed by case managers on what is referred to as a Sharing Day. Special 
education teachers loop with their students, and the teacher focus group reported that the level of 
communication from special education is strong at CMS. In the Commissioner’s Network Planning Year 
Grant, funding has been allocated for additional tutorial support after school in order to provide 
additional direct instruction in the areas of ELA and mathematics. Extended tutorial support is also 
expected to run for 90 minutes per week on a flexible six-week calendar.  
 
Assessment Practices and Data Use: 
 
The teacher survey results indicated that 75 percent (n=21) agree or strongly agree with the statement: 
“Teachers at this school use student assessment data and checks for understanding.” CMS currently 
administers STAR Assessments and has begun to explore how to more effectively utilize the Interim 
Assessment Blocks. Classes include formative assessments built into units, as well as end-of-unit 
assessments.  
 
The Principal reported that to strengthen teacher understanding of using data to inform instruction, 
CMS conducted professional development on understanding the data, and “we held them accountable 
for that by implementing a protocol for data team conversations,” stated the Principal. The Principal 
attends the data meetings at least once a week. The teacher focus group reported data work can also be 
department-related and a part of the team-based SIT.  
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Culture and Climate 

Indicator: 1 2 3 4 

3.1. Culture and Climate Leadership   √  

3.2. School Environment   √  

3.3. Student Attendance   √  

3.4. Social-Emotional Behavioral Well-Being   √   
3.5. Interpersonal Interactions   √  
3.6. Equitable Partnerships with Families  √   

3.7. Community Partners and Wraparound Strategy  √   
 
Summary of Strengths:  
 
Culture and Climate Leadership: 
 
The district-administered Spring 2023 Family/Guardian Survey indicated an 89 percent favorable rating 
for the statement: “The school leader actively promotes a safe and orderly environment.” The Principal 
reported while the culture has always been positive and didn’t need to be transformed: “As it relates to 
equity, we’ve done explicit overdue work on addressing the lens. Every move you make is how the 
building feels. It goes down to the way we treat everybody all the time. I try to be a key lead on how we 
talk and interact with students. We need to be equitable, inclusive, and hold all to high expectations.” 
 
District administration reported they have provided district-wide training to raise awareness, improve 
understanding, and evaluate where we are. The district administration stated: “CMS’ awareness is 
probably stronger in this building than in the rest of the district. We haven’t always kept up with it, but 
different groups raise awareness in different ways – through clubs, bulletin boards, and events. The New 
Teacher Orientation had a whole section dedicated to cultural responsiveness.”  
 
School Environment: 
 
Teacher survey results indicated that 82 percent (n=23) agree or strongly agree with the statement: 
“School environment is conducive to high quality teaching and learning.” CMS and Canton High School 
share the same facility with CMS situated on the third floor. In the CMS Student Handbook, it states that 
the school “strives to maintain an environment where Canton Middle School students enjoy a program 
that is distinct from that of the high school.” All academic middle school classes and activities are held 
on the third floor. CMS students visit the high school floors for physical education, band, chorus, music 
technology, science of nutrition, family and consumer science, and drama. The school is clean and in 
good repair. Classrooms are also clean and organized. Pictures of students and faculty are displayed in 
the hallways along with student work.  
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Community Partnerships and Wraparound Strategy: 
 
The parent survey results indicated that 72 percent (n=44) agree or strongly agree with the statement: 
“I feel the school supports students and families' health, wellness, and/or social-emotional needs.” The 
teacher focus group reported that post-pandemic, CMS is looking to expand its community partners. The 
leadership team reported that a CMS social worker developed a resource book for families to access 
local services and that the “District Director for Student and Family Engagement has also been a great 
resource for much-needed services.” CMS has a wellness day to bring the community in and CMS has 
community service days. Various community partners are also brought in for career days. The Principal 
reported Farmington Valley Health District has been a big support, providing social-emotional teaching 
resources and presenting on building students' resiliency. 
 
Interpersonal Relations: 
 
The teacher survey results indicated that 86 percent (n=24) agree or strongly agree with the statement: 
“Interactions between students and staff are positive and respectful.”  
 
In terms of the student focus groups, there was a difference in response between the 7th-grade group 
and the 8th-grade group. While the 8th-grade group reported, “The teachers care about us 100 percent 
and there is always a teacher we can talk to,” the 7th-grade group expressed, “Some teachers do care, 
and it depends on the teacher and their personality.” The parent survey results indicated that 84 
percent (n=51) agree or strongly agree with the statement: “My child feels connected to the school.” 
 
CPS participates in the Open Choice Program, and CMS currently has seventeen students participating in 
the program. The district administration reported that the vast majority of these students join early in 
their education career and are making the same transition to middle school as the other students. 
District leadership reported: “This particular school hasn’t had many challenges with students not 
feeling integrated. Transportation challenges are an issue with some students on the bus at 5:58 in the 
morning and not getting home until after 6:00 at night.”  
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Summary of Growth Areas: 
 
Student Attendance: 
 
The percentage of students chronically absent has steadily decreased since the pandemic from a high of 
14.7 percent in 2020-21 to 9.6 percent in 2022-23.  
 
 

 
 

The teacher survey indicated that only 54 percent agree or strongly agree with the statement: 
“Attendance data is communicated to staff.” Teachers in the teacher focus group reported that more 
needs to be done to support increasing student attendance: “We do have a Students of Concern 
Committee and we talk about students that are consistently absent. I wouldn’t say we have a clear-cut 
protocol. I haven’t seen any incentives for it either.”  
 
Parent survey results indicated that only 70 percent (n=43) agree with the statement: “Attendance is a 
priority.” The Principal reported that prior to the pandemic, CMS had a culture and systems in place to 
support attendance. The Principal stated: “We weren’t explicit in the past because it was good enough. 
COVID changed the culture and we have not yet recovered.”  
 
The district administration reported that in response a student and family engagement director 
(Director) was hired, and the Director is leading the district through consistent messaging and 
establishing the cut points in which interventions are implemented. The district administration shared: 
“We’ve adjusted our practices to be more proactive. We have inconsistencies throughout the district 
with coding, but the director is working to address things. We do home visits, when necessary, and 
check in with families. It’s all about connecting with families to see what they need.”  
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Social-Emotional Well-Being: 
 
For the school years 2021-22 and 2022-23, the school’s suspension rate increased from 4.1 percent to 
5.9 percent and was above the district level in both years. 
 
 

 
 
The Principal reported that at CMS, there is “a general culture of compliance and obedience. It’s a 
privilege I don’t take credit for, and I’m the beneficiary of it. “  
 
Behavior data is reviewed with the Positive Behavioral Interventions and Supports (PBIS) team and the 
PBIS coach. The Principal reported: “The PBIS team is proactive. We use the CMS (Choose Kindness, 
Make Responsible Choices, and Select Respect) Way to focus on and reinforce positive behavior.” CMS 
teachers have received training on the Devereux Student Strengths Assessment (DESSA) Comprehensive 
System which is comprised of two rating scales designed to screen, assess, guide intervention planning, 
monitor progress, and evaluate outcomes related to social-emotional competence and resiliency of 
students in Kindergarten-Grade 8. The first rating is set to take place from October through November 
2023.  
 
The teacher survey results indicated that 35 percent (n=10) agree or strongly agree with the statement: 
“The school implements an effective school-wide behavioral system.” The need for a systemic approach 
to behavior management was supported by teachers in the teacher focus group who reported: “I don’t 
think overall student behavior is negative or concerning. Are we all following the same process and 
writing up the same type of things?” and “I would like to see increased accountability with student 
discipline and transparency with discipline.”  
 
CPS offers the Student Assistance Program (SAP), a confidential voluntary service that provides coaching 
and counseling services in a variety of areas, including stress, test anxiety, and peer pressure. CMS has 
an Advisory Program in which each 7th- and 8th-grade student is assigned a faculty advisor. Advisory 
groups of approximately 10-15 students each meet five times a week. The CMS Student Handbook states 
that the goal of the Advisory Program is to improve student learning and success at school for each 
student. The Advisory Program does not have a set curriculum, and the leadership team reported the 
purpose of the program is to create a safe space for students and to help students develop Social-
Emotional Learning (SEL) skills. One to two days per week are dedicated to Sustained Silent Reading 
during Advisory. On the day of the audit, auditors observed Advisory classes where students were 
engaged in random activities, including Bingo, socializing, reviewing computer loan policy, and prepping 
for a Spanish competition. 
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The district administration reported the school has “residual PBIS. This is something that we need to 
keep teaching into. We don’t get stronger when things get challenging because we don’t have strong 
systems.” Based on teacher survey feedback, November 7, 2023, professional development focuses on 
de-escalating and engaging students. 
 
Equitable Partnerships with Families: 
 
The teacher survey results indicated that 79 percent (n=22) agree or strongly agree with the statement: 
“Families are engaged in this school.” The parent survey results indicated that 75 percent (n=45) agree 
or strongly agree with the statement: “The school provides multiple opportunities for family 
involvement.” Parents are invited to Curriculum Night, Open House, Parent Teacher Conference, plays, 
and band and chorus concerts. CMS has a Parent Teacher Organization (PTO), and the teacher focus 
group reported the participation rate is very good. The PTO has an open Google Form where teachers 
can request supplies for their classrooms. SchoolMessenger sends out the weekly school newsletter. The 
Principal reported that the school is working to make the content more engaging and relevant: “We’re 
grappling with how to get information out, but not have it get lost in the email box.” The district 
administration also reported that family engagement is a continued focus: “We need to do better with 
parents. What’s the best way to get information to families?” 
 
The parent survey indicated that the results were mixed. While 59 percent of parents who took the 
survey (n=36) agree or strongly agree with the statement: “I receive regular updates on my child’s 
progress,” 29 percent (n=18) neither agree or disagree, and 11 percent (n=7) disagree. The CMS Faculty 
Handbook states teachers are required to maintain a webpage for students and parents to access 
through the school website. Currently, a PowerPoint from a Team 8 Curriculum Night event is posted on 
the school website. In different formats, teachers shared course information with parents, which 
included key vocabulary words, unit topics, and the agenda for a typical class. Additionally, some 
PowerPoint slides included goals for the year and suggestions for how parents could support students at 
home. The student focus group reported teachers conduct weekly check-ins, and if students are missing 
work, teachers reach out to their parents. 
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Summary of Strengths: 
 
School Site Security and Safety: 
 
The teacher survey indicated that 82 percent (n=23) agree or strongly agree with the statement: “The 
school has clear routines and processes in place that are consistently followed.” CMS has a School Safety 
Plan that was developed with town officials, outlining procedures for various emergencies. At 7:35 a.m., 
each morning, the exterior doors near the auditorium are locked as well as the second set of doors 
inside the vestibule by the gymnasium. A buzzer system requires visitors to be buzzed in by the 
secretary, sign in at the Main Office, present their Identification, and wear a visitor pass. CMS has 
exterior and interior video surveillance for the safety of all students and staff. The school is quiet, calm, 
and orderly. On the morning of the audit, auditors observed teachers at their doors greeting students. 
During the Principal’s morning announcements, hallways were clear and classrooms were quiet. 
 
Summary of Growth Areas: 
 
Scheduling Structures: 
 
The teacher survey indicated that 43 percent (n=12) agree or strongly agree with the statement: 
“Teachers have enough time to work with each other to develop instructional materials.”  
The teacher focus group reported that CMS needs help developing an effective schedule: “We identified 
areas of need, but with the budget not allowing for more staff, we couldn’t make the changes we 
wanted.” The teacher focus group also reported: “There’s no space for intervention or support in our 
schedule. It’s a source of major consternation and it’s a need that has to be addressed.” A comment 
from the teacher survey also supports the need for a more effective schedule: “We need a more 
effective schedule that fits the needs of all areas (intervention blocks, experiential, etc.) currently 
students have all academic classes in the morning as a result of shared staff with the high school.”  
 
The district administration reported principals have some flexibility in scheduling: “There are things we 
have to do, but we want administrators to think creatively and intentionally about their time. Shared 
staff can also be problematic.” 

Operations 

Indicator: 1 2 3 4 

4.1. Scheduling Structures  √   

4.2. Classroom Structures and Use of Time  √   

4.3. School Site Security and Safety   √  
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Classroom Structures and Use of Time: 
 
Student focus groups reported that they wished teachers did more activities and “sometimes it feels like 
we get too much time to work and there is a lot of downtime.” A similar comment made by a student in 
the focus group spoke to the length of periods: “I would change block days because the periods are too 
long.” The teacher focus group reported they use different strategies to maximize instructional time, 
including tracking the time students are in the hallway, providing students who forgot their 
Chromebooks with a loaner, and removing the split period.  
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TALENT 

 
Indicator Below Standard Developing Proficient 

Exemplary 
All characteristics of Proficient 

plus one or more of the following: 

1.1 Turnaround 
Leadership 
 

Does not set the strategic and 
logistical direction for school 
improvement. Short- and long-
term goals identified in a school 
improvement plan does not 
exist. 

Sets the strategic and logistical 
direction for school improvement 
but does not establish and 
communicate clear systems 
(policies, structures, and 
expectations) to work towards 
improvement goals. 
 

Sets the strategic and logistical 
direction for the school’s 
improvement by establishing and 
communicating clear systems 
(policies, structures, and 
expectations) to work towards 
improvement goals. 

Promotes and provides 
opportunities for families and 
members of the community to 
provide feedback and hear updates 
on short- and long-term goals.  

Leadership teams are not 
established. 

Develops leadership teams but 
does not build leadership capacity 
or distribute leadership.  

Develops leadership teams by 
distributing leadership; however, 
does not build staff leadership 
capacity for school improvement. 

Develops effective leadership 
teams and builds staff leadership 
capacity for school improvement 
by distributing leadership. 
 

Does not engage and 
communicate school vision, 
mission, and improvement 
priorities with stakeholders 
(students, faculty, and school 
community). 
 

Engages and communicates school 
vision, mission, and improvement 
priorities with faculty but not 
students and the school 
community.  

Engages and communicates school 
vision, mission, and improvement 
priorities with stakeholders 
(students, faculty, and school 
community). 

Promotes and provides 
opportunities for families and 
members of the community to be 
actively engaged in decision-
making that supports school 
improvement. 
 

1.2 Talent      
Management 

Does not develop or implement 
a coherent equitable 
recruitment, selection, or 
retention strategy. 

Develops and implements coherent 
equitable recruitment, selection, 
and retention strategy but does not 
provide support for retention and 
early career teachers in alignment 
with the school’s vision, mission, 
and school improvement goals. 
 

Develops and implements coherent 
equitable recruitment, selection, 
and retention strategy and 
provides support for retention and 
early career teachers in alignment 
with the school’s vision, mission, 
and school improvement goals.  

Builds the capacity of staff through 
high-quality differentiated support.  

 

1.3 Professional 
Learning Systems  

 

Does not establish, implement, 
or monitor the impact of high-
quality professional learning 
systems. 

Establishes a professional learning 
system; however, does not 
implement or monitor the impact 
of high-quality professional 
learning systems. 

Establishes, implements, and 
monitors the impact of high-quality 
professional learning systems 
designed to build the capacity 
needed for school improvement.  
 

Promotes collaborative practices 
and fosters leadership 
opportunities for a professional 
learning system that promotes 
continuous improvement. 
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ACADEMICS 

Indicator Below Standard Developing Proficient 
Exemplary 

All characteristics of Proficient 
plus one or more of the following: 

2.1 Instructional 
Leadership  

 

Does not set high academic 
standards and instructional 
practices, does not 
communicate to staff, and does 
not ensure access to rigorous 
standards-based curricula. 

Sets high academic standards and 
instructional practices but does not 
effectively communicate to staff 
and does not ensure access to 
rigorous standards-based curricula. 

Sets a common vision of what 
effective instruction looks like 
including high academic standards 
and instructional practices that are 
communicated to staff, monitored, 
and ensure access to rigorous 
standards-based curricula. 
 

Builds the capacity of staff to 
identify and address barriers to 
implementing the school’s 
instructional vision and core 
instructional practices. 

Does not create a continuous 
improvement cycle. 

Does not implement with fidelity a 
continuous improvement cycle. 

Implements continuous 
improvement cycle that uses 
progress monitoring of multiple 
forms of data and student work 
samples about current practices 
and outcomes but does not use this 
information to guide ongoing 
decision-making that addresses 
student and/or adult learning 
needs and progress toward the 
school improvement plan or the 
school’s vision, mission, and goals. 
 

Implements a continuous 
improvement cycle that uses 
progress monitoring of multiple 
forms of data and student work 
samples about current practices 
and outcomes to guide ongoing 
decision-making that addresses 
student and/or adult learning 
needs and progress towards the 
school improvement plan or the 
school’s vision, mission, and goals. 

2.2 Challenging         
Instruction 

 

Instructional activities are 
teacher-centered. There is no 
evidence of student-centered 
instructional activities. 

Instructional tasks/activities 
provide opportunities for students 
to recall facts, terms, or concepts 
and demonstrate their 
understanding thereof. 

Instructional tasks/activities 
provide opportunities for students 
to apply, differentiate, synthesize, 
hypothesize, and construct new 
meanings.  
 

Instructional tasks/activities 
include the opportunity for 
students to reflect and assess their 
own learning and metacognition.  

Tasks do not include the 
opportunity for students to 
respond to content through 
inquiry, interpretation, and 
discourse. 

Tasks include the opportunity for 
students to respond to content 
through discourse. 

Tasks include the opportunity for 
students to respond to content 
through inquiry, interpretation, 
and discourse. 

Instruction is culturally relevant. 
Instructional tasks/activities that 
include opportunities to 
evaluate/critique the instructional 
content (e.g., artifacts, texts, 
media, others’ work). 
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Lessons do not include 
questions that are scaffolded to 
move students to higher levels 
of thinking and do not require 
students to explain and justify 
their thinking. 
 

Lessons include questions that are 
scaffolded to move students to 
higher levels of thinking; however, 
they do not require students to 
explain and justify their thinking. 

Lessons include questions that are 
scaffolded to move students to 
higher levels of thinking and 
require students to explain and 
justify their thinking. 

Lessons include questions to 
provide students the opportunity 
to reflect and assess their own 
learning and metacognition.  

2.3 Engaging 
Instruction 

 
 

Students are not cognitively or 
behaviorally engaged in active 
learning strategies individually 
or in small groups. 

Students are behaviorally engaged 
in active learning strategies 
individually or in small groups. 

Students are cognitively and 
behaviorally engaged in active 
learning strategies individually or in 
small groups. Students have 
opportunities to work 
collaboratively to explore, reflect, 
and problem-solve with 
opportunities to share their own 
ideas. 
 

Discussion is primarily student-
driven, and the student’s voice is 
dominant.  
 

2.4 Standards 
Aligned Curricula 
and Instruction  

 
 

Rigorous, standards-based 
curricula do not exist, or 
teachers are not aware of the 
curricula for English Language 
Arts, Math, and Science content 
areas for all grade levels.  

Rigorous, standards-based curricula 
are lacking in one core content 
area. Curricula are being 
implemented with fidelity across 
classrooms; however, teachers are 
not consistent in their pacing. 
 

Rigorous, standards-based curricula 
exist for all content areas for all 
grade levels. Curricula are being 
implemented with fidelity across 
classrooms with teachers 
demonstrating consistent pacing. 

Rigorous, standards-based curricula 
and/or scope and sequence exist 
for all grade levels and content 
areas rostered (advisory, 
intervention, electives). Curricula 
are being implemented with 
fidelity across classrooms with 
teachers demonstrating consistent 
pacing. 
 

There are limited classroom 
visuals. 

Classroom visuals (e.g., learning 
targets and success criteria, anchor 
charts, word walls) support content 
or skill goals from the curriculum 
and are aligned to grade-level 
standards or prerequisite 
standards; however, they are not 
introduced and/or referenced 
throughout the lesson to support 
student learning. 
 

Classroom visuals (e.g., learning 
targets and success criteria, anchor 
charts, word walls) support content 
or skill goals from the curriculum 
and are aligned to grade-level 
standards or prerequisite 
standards. The supports are 
introduced and/or referenced 
throughout the lesson to support 
student learning. 

Classroom visuals are student-
created, or students are led 
through the process of unpacking 
the content or skills goals from the 
curriculum that are aligned to 
grade-level standards. 
 

2.5 Differentiation 
and Supports for 
Diverse Learners 

 
 
 

All students receive the same 
lesson, process, and product 
with no evidence of 
differentiation. 
 

There is some evidence of 
differentiation based on adjusting 
content, process, or product. There 
are no real-time adjustments based 
on student responses. 
 

Lesson content/process, and/or 
product are differentiated to 
support student needs and 
adjusted in real-time based on 
student responses.  
 

Students have a choice in content 
or process or product.  
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Lessons are structured for one 
learning modality or style 
and/or using below grade-level 
concepts or skills. 

Lessons are structured to include a 
limited number of learning 
modalities and styles using grade-
level concepts and skills. 

Lessons are structured to include 
multiple learning modalities and 
styles using grade-level concepts 
and skills. 
 

Lessons provide opportunities for 
extension activities to provide 
enrichment. 

There is little to no evidence of 
support for multilingual learners 
in the instruction or classroom 
environment. 
 

While there is some evidence of 
linguistic and academic support for 
multilingual learners in the 
classroom environment, these are 
not leveraged during instruction.  

There are linguistic and academic 
supports in the classroom 
environment, and the teacher 
implements scaffolds in the 
instruction to support the 
development of multilingual 
learners’ language and content. 
 

Linguistic and academic supports 
are visible in the classroom 
environment and are utilized to 
scaffold instruction for MLs in 
order to make content 
comprehensible.  

2.6 Assessment 
Practices and 
Data Use 

 
 

Teachers do not check for 
student understanding.  

Teachers monitor student 
understanding through whole 
group check-ins or questioning. 

Teachers monitor student 
understanding through whole 
group check-ins, review of student 
work, exit tickets, one-to-one 
conferencing, or questioning and 
adjust instruction as needed. 
 

Teachers immediately adjust 
instruction in response to 
monitoring student understanding. 

Teachers do not provide 
feedback.  
 
 
 

Based on evidence (e.g., students’ 
verbal or written responses, small 
group discussions) teachers 
provide students with whole group 
general feedback. 

 

Based on evidence (e.g., students’ 
verbal or written responses, small 
group discussions) teachers 
provide students with 
individualized feedback so that 
students know what to work on 
next. 
 

Students utilize teacher feedback 
to independently extend their 
learning. 

Data teams do not exist or 
infrequently meet. 

Data teams are scheduled to meet 
regularly, but they are occasionally 
interrupted, cut short, or canceled. 
Leadership support for data teams 
is inconsistent. 
 

Data teams are a priority in the 
schedule and are rarely displaced 
by other events. Collaboratively, 
the grade-level team examines the 
data to identify and agree upon 
instructional strategies to 
implement before the next 
meeting, and the team develops a 
plan to measure success. 
 

There are vertical and school-wide 
data teams. Collaboratively, these 
teams chart the data, analyze, and 
interpret the data, and use the 
data to identify grade-level band 
and schoolwide trends that impact 
school improvement. The 
schoolwide trends are 
communicated to teachers. 
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CULTURE AND CLIMATE 

Indicator Below Standard Developing Proficient 
Exemplary 

All characteristics of Proficient 
plus one or more of the following:  

3.1 Culture & 
Climate 
Leadership 

A safe school climate plan is not 
available.  
 
 

A safe school climate plan has been 
created but is not posted to the 
district or school website. It 
establishes a system for supporting 
a positive school culture. 

A safe school climate plan has been 
created that focuses on inclusion 
and cultural responsiveness as part 
of the school climate efforts. The 
plan is posted on the district or 
school website. 
 

A safe school climate plan has been 
created and updated. It is aligned 
with the school improvement goals 
and includes input from staff, 
students, families, and community 
partners.  

Does not promote an equitable, 
caring, and inclusive school 
climate. 

Developing an equitable, caring, 
and inclusive school climate. 
 

Maintains and implements an 
equitable, caring, and inclusive 
school climate. 
 

Intentionally build students’ 
personal competencies to pursue 
goals and appraise their progress. 

Does not promote a positive 
school culture.  
 

Developing a positive school 
culture by establishing systems for 
focused collaborative work, 
recognizing student effort, and 
academic mastery, and recognizing 
staff work and improvements.  

Maintains/creates and promotes a 
positive school culture by 
establishing systems for focused 
collaborative work, recognizing 
student effort, and academic 
mastery, and recognizing staff work 
and improvements. 
 

Capitalizes on the cultural 
competence and diversity of the 
community as an asset to 
strengthen education. 
 



 
 

| 25 
 

3.2 School 
Environment 

The school fails to create a 
welcoming and intellectually 
stimulating learning 
environment conducive to high-
quality teaching and learning. 
Common spaces and classrooms 
may be unclean, dark, or unsafe. 
Many classrooms are neither 
warm nor inviting and lack 
intellectual stimulation. Little to 
no student work or data is 
displayed. 
 

The school struggles to provide a 
welcoming and intellectually 
stimulating learning environment 
conducive to high-quality teaching 
and learning. Large sections of the 
school are not clean, bright, 
welcoming, or reflective of current 
student work. Some classrooms 
and common spaces are bright but 
may not display current data and 
student work. 

The school provides a welcoming 
and intellectually stimulating 
learning environment conducive to 
high-quality teaching and learning. 
The school is clean and in good 
repair. Most classrooms and 
common spaces are bright and 
display current data and student 
work. 
 

There is clear and consistent 
messaging throughout the school, 
promoting school identity, 
mission/vision, and pride. Bulletin 
boards, displays, hall decorations, 
and offices show diverse students 
of varied racial, ethnic, gender, and 
people with disabilities in a variety 
of roles.  
 
 

3.3 Student 
Attendance 

 

Average daily attendance is ≤ 
88% and/or chronic 
absenteeism is > 20%. 
 

Average daily attendance is > 88% 
and <93% and/or chronic 
absenteeism is > 15% and ≤ 20%. 

Average daily attendance is > 93% 
and ≤ 97% and/or chronic 
absenteeism is > 10% and ≤ 15%. 
 

Average daily attendance is > 97% 
and chronic absenteeism is ≤ 10%. 
 

A small group of staff meets 
regarding students who are 
already chronically absent or 
extremely chronically absent. 
However, most of the 
responsibility falls on one 
person, e.g., the school 
counselor or social worker. 
 

The attendance team meets 
periodically, is made up of mostly 
student support staff, and the 
school administrator or their 
designer does not lead the group. 
 

The school attendance team meets 
biweekly and is led by the school 
administrator or their designee and 
is made up of various roles in the 
school, e.g., student supports, 
special education, school nurse, 
attendance clerk, and teacher. 
 

The school attendance team meets 
weekly. Roles are clearly defined. 
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The school does not incorporate 
attendance improvement 
strategies into a multi-tiered 
system of support. The focus for 
improvement is on referrals for 
truancy and education neglect. 
 

The school has a 
supportive/restorative data-
informed multi-tiered system of 
support with a focus primarily on 
Tier 3. There are no measures for 
monitoring the strategy 
implementation.  
 

The school has a supportive, data-
informed multi-tiered system of 
support for students with a plan for 
all three tiers. Implementation is 
monitored for quality and 
effectiveness.  
 

The school has a 
supportive/restorative data-
informed multi-tiered system of 
support with a focus on strong Tier 
1 strategies and monitoring of 
effectiveness of Tier 2 and 3 
strategies. Community providers 
are engaged as partners to help 
meet the needs of families and 
students. 
 

3.4 Social-Emotional 
Behavioral (SEB) 
Well-Being 

Structured social-emotional 
well-being goals, behavior plan, 
and interventions may be in 
place, and interventions are not 
implemented effectively for all 
students within a tiered 
structure.  
 

Structured social-emotional well-
being goals, behavior plan, and 
interventions are in place, and 
interventions are implemented 
inconsistently for all students 
within a tiered structure.  

Structured social-emotional and 
behavioral well-being goals, 
behavior plan, and interventions 
are in place, and interventions are 
implemented effectively for some 
students within a tiered structure.  

Structured social-emotional and 
behavioral well-being goals, 
behavior plan, and interventions 
are in place, and interventions are 
implemented effectively for all 
students within a tiered structure. 

The suspension rate is > than 
12%. 

The suspension rate is between 
>10% and <12%. 

The suspension rate is between > 
8% and <10%. 
 

The suspension rate is <8%. 
 

3.5 Interpersonal 
Interactions 

 

There is a weak sense of 
community. Interactions 
between staff and students are 
negative or disrespectful and/or 
the staff does not promote 
positive social interactions 
among students or each other. 

There is a moderate sense of 
community. Interactions between 
staff and students are generally 
positive and respectful and/or the 
staff inconsistently makes attempts 
to promote positive social 
interactions among students and 
each other. 
 

There is a good overall sense of 
community. Interactions and 
communications between staff and 
students are consistently positive 
and respectful and the staff 
regularly promote positive social 
interactions among students and 
each other. 

The school fosters an environment 
where students proactively 
demonstrate positive social 
interactions and conflict-resolution 
skills and involves learners in 
promoting a respectful learning 
environment. 

3.6 Equitable 
Partnerships 
with Families  

 
 
 

The school does not use any 
communication methods and 
does little to adapt 
communication strategies to 
meet the needs of individual 
families. 

The school primarily uses one-way 
communication methods and does 
little to adapt communication 
strategies to meet the needs of 
individual families. 

School uses a wide range of two-
way communication methods that 
serve the needs of families to 
provide frequent, proactive, and 
personalized communication with 
families about student 
performance and learning.  
 

Teachers utilize a wide variety of 
strategies, such as home visits, to 
build awareness of families' 
cultures and use this knowledge to 
reach out to most families in 
culturally respectful ways. 
Teachers and families co-construct 
strategies to engage students in 
learning inside and outside of the 
classroom.  
 



 
 

| 27 

3.7 Community 
Partners and 
Wraparound 
Strategy 

The school does not ask families 
what additional programs or 
services they need to support 
their student’s achievement.  
 
The school offers inadequate 
support to address students’ 
nonacademic needs. There are 
limited wraparound services. 
The school makes little effort to 
engage community partners to 
expand services offered through 
the school. 
 

The school determines families’ 
needs and preferences for 
additional programs or services to 
support their student’s 
achievement from conversations 
with a few families or general 
demographic data. 
 

The school determines wraparound 
services and preferences for 
programs or services families need 
to support their students’ social 
and emotional well-being and 
achievement from data collected 
through surveys, focus groups, and 
home visits. Families play a role in 
developing and delivering 
programs and services. 
 

The school has opportunities to 
regularly listen to the voices of 
families (e.g., listening tours, coffee 
hours, and online social media) to 
engage families in proactive 
problem solving around barriers to 
accessing community organizations 
and services. 
 

The school does not have a 
system for monitoring and/or 
evaluating the services provided 
by the community partner. 

The school has a limited system for 
monitoring and/or evaluating the 
services provided by the 
community partner. 
 

The school has a system for 
monitoring and/or evaluating the 
services provided by the 
community partner. 
 

School has a comprehensive 
system for monitoring and 
evaluating the services provided by 
the community partner. 
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OPERATIONS 
Indicator Below Standard Developing Proficient Exemplary 

All characteristics of Proficient 
plus one or more of the following: 

4.1 Operational 
Leadership / 
Financial 
Management 

 
* This indicator is not 
measured during the 
Initial audit. 

Decisions about the 
establishment, implementation, 
budgeting, and monitoring of 
organizational systems do not 
support the school improvement 
plan and orderly operation of the 
school. 
 

Decisions about the establishment, 
implementation, budgeting, and 
monitoring of organizational 
systems generally support the 
school improvement plan and 
orderly operation of the school 
most of the time. 
 

Decisions about the establishment, 
implementation, budgeting, and 
monitoring of organizational 
systems consistently support the 
school improvement plan and 
orderly operation of the school. 
 

There is a clear sustainability plan 
for all major expenditures.  
 

Unable to accurately access and 
or leverage school and district 
resources; does not effectively 
manage budget. 
 
 

Allocates resources but is not 
knowledgeable about possibilities 
for accessing alternate physical and 
human resources. Does not ensure 
educational equity for diverse 
student, family, and staff needs. 
 
 

Allocates and maximizes resources 
in alignment with mission and 
student learning goals and assesses 
external resources to fill gaps; 
effectively plans and manages a 
fiscally responsible budget that 
supports the school’s goals, and 
ensures school is financially secure 
in the long-term. 

Continually assesses and reassesses 
resources and creatively utilizes 
and leverages existing school and 
district resources and is relentless 
in actively accessing human and 
fiscal resources that align to 
strategic priorities to support the 
achievement of school 
improvement plan targets. 
 

4.2 Scheduling 
Structures 
 

There is not enough time in the 
school schedule to appropriately 
meet students’ academic needs. 
Time is underutilized in the 
school calendar and daily 
schedule. Does not include 
scheduled or defined blocks for 
instruction, intervention, or 
enrichment. Transition times do 
not maximize the use of student 
or staff time. 

The school calendar and daily 
schedule could be improved to 
increase time on task.  
 
The schedule includes >5 and < 5.5 
hours of instruction per day. ELA 
instruction >60 and <90 minutes 
each day. Intervention is scheduled 
but happens infrequently due to 
scheduling changes and/or staffing 
issues. 
 

Provides adequate instructional 
time for students to reach 
academic and behavioral goals. The 
schedule includes >5.5 hours and < 
6.0 hours of instruction per day. 
ELA instruction includes > 90 
minutes and < 120 minutes and 
math instruction is at least 60 
minutes for elementary schools. 
There is a designated time for 
intervention and enrichment that is 
protected within the schedule. 
 

Includes > 6 hours of instruction 
per day, and > 120 minutes of ELA 
time and > 60 minutes for math. 
Includes designated time and 
evidence of coordination for staff 
collaboration for vertical and 
school-wide data teams. 
 
 

4.3 Classroom 
Structures & Use 
of Time 

 
 
 
 

Staff and students use time 
ineffectively. Instructional time is 
not maximized. There are missed 
opportunities to maximize time 
on tasks.  
 
 

Staff and student use of time is 
somewhat effective. Some 
students are off task and there are 
missed opportunities to maximize 
instructional time.  
 

Staff and student use of time is 
effective. Most students require 
little to no redirection to transition. 
Instructional time is maximized. 
 

Staff and students maximize their 
use of time. There is no downtime. 
Teachers purposely use every 
moment of class time to prioritize 
instructional time on tasks.  
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Common planning time is 
unstructured and may lack 
expectations for teacher 
collaboration (e.g., actionable 
next steps, development of 
instructional materials, analysis of 
student work, lesson planning). 
 

Most academic teams have 
common planning periods. 
Collaborative planning time is used 
at a basic level (e.g., organization 
of resources or topics not directly 
related to classroom instruction). 

Common planning periods are 
protected and only interrupted by 
emergencies. The school has 
established protocols to ensure 
that common planning time is used 
effectively. 

All educators have weekly common 
planning time for vertical and 
horizontal planning. 

4.4 School Site 
Security & Safety 

 

The school is chaotic and 
disorderly. The safety of students 
and staff is a concern.  
Adults are not present during 
transitions; therefore, there is 
very little redirection. 
 

The school is somewhat chaotic 
and/or disorderly, particularly in 
certain locations and during certain 
times of the day. Staff presence is 
minimal, and redirection of 
behavior is lacking. 

The school environment is calm 
and orderly. Adults are present to 
support norms. 
 

Adults are consistently present to 
reinforce norms. 

The school lacks critical operation 
systems (e.g., arrival, departure, 
lockdowns, lunch, fire drills, 
hallway transitions). 
 

The school has some operational 
systems in place, but procedures 
are inconsistently implemented. 

Rules and operational procedures 
are clear, consistent, and evident. 

All stakeholders are aware of 
operational procedures and 
consistently implement. 
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