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Connecticut State Board of Education 
Hartford 

 
 
 
 
 
 

To Be Proposed: 
January 15, 2025 
 
Resolved, That the State Board of Education, pursuant to Section 10-66bb of the Connecticut 
General Statutes, accepts the Commissioner of Education’s  recommendation and grants an 
initial certificate of approval for a state charter to OLAM Public Charter School in Stamford, 
Connecticut, subject to the conditions set forth in the Commissioner of Education’s January 15, 
2025, memorandum to the State Board of Education, and directs the Commissioner to take the 
necessary action. 
 
Approved, by a vote of ______ this fifteenth day of January, Two Thousand Twenty-Five. 
 
 
 
 
 

Signed: __________________________ 
Charlene M. Russell-Tucker, Secretary 
State Board of Education 

 
 
 



 
 

 

Connecticut State Board of Education 
Hartford 

 
 
 
To:  State Board of Education 
 
From:   Charlene M. Russell-Tucker, Commissioner of Education 
 
Date:  January 15, 2025 
 
Subject:  Consideration of Granting Initial Certificate for a State Charter to OLAM  
  Public Charter School, Stamford 
 

Executive Summary 
 
Introduction 
  
Section 10-66bb(f)(1) of the Connecticut General Statutes (C.G.S.) requires that an 
application for the establishment of a state charter school be submitted to the State Board 
of Education (SBE) for approval and be filed with the local or regional board of 
education in the school district in which the charter school is to be located. Upon such 
submission, Section 10-66(f)(1) provides that the SBE shall (i) review such application; 
(ii) hold a public hearing on such application in the school district in which such state 
charter school is to be located; (iii) solicit and review comments on the application from 
the local or regional board of education for the school district in which such charter 
school is to be located and from the local or regional boards of education for school 
districts that are contiguous to the district in which such school is to be located; and (iv) 
vote on a complete application not later than ninety days after the date of receipt of such 
application.   
 
The SBE may approve an application and grant the initial certificate of approval for the 
charter by a majority vote of the membership. The SBE may also consider granting the 
initial certificate of approval for the charter based on the applicant meeting certain 
conditions that the Commissioner of Education has deemed necessary and may authorize 
the Commissioner to release the initial certificate of approval when the Commissioner 
determines such conditions are met. 
 
Under Section 10-66bb(a)(1), if the SBE grants an initial certificate of approval for a 
charter, the SBE must submit to both the Education and Appropriations Committees of 
the General Assembly a copy of its approval documents and a summary of the comments 
made at the local public hearing held in accordance with Section 10-66bb(e)(2) 
concerning the proposed new charter school. Section 10-66bb(a)(2) provides that having 
received such submissions, the General Assembly may appropriate funds to the 
Connecticut State Department of Education (CSDE) to provide operating grants to 
charter schools.  If such funds are appropriated, an initial certificate of approval shall be 
deemed a charter, effective as of July 1st of the first fiscal year for which such funds are 
appropriated. Under Section 10-66bb(f)(1), such charter may be valid for a period of time 
of up to five years. Furthermore, Section 10-66bb(f)(1) provides that the SBE may allow 
the applicant to delay its opening for a period of time of up to one year in order for the 
applicant to fully prepare to provide appropriate instructional services. 
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Background 
 
On April 9, 2024, the CSDE released a Request for Proposals for new state and local 
charter schools. C.G.S. Section 10-66bb(c) requires the SBE to annually consider 
applications for proposed charter schools located in towns that have one or more 
Commissioner’s Network Schools or in a town designated as a low-achieving school 
district. The application for OLAM Public Charter School (OPCS), a proposed state 
charter school to be located in Stamford, was received on November 5, 2024. 
 
The mission of OPCS is to prepare a diverse student body for success in advanced studies 
through a rigorous academic program and the integration of global citizenship 
competencies. At full enrollment, the charter school will serve prekindergarten (PreK) to 
Grade 8 and a total of 510 students. OPCS intends to serve PreK to Grade 5 during the 
first five years and expand to PreK to Grade 8 by the 2033-34 school year. OPCS will be 
part of the Hebrew Public charter management organization, which has four schools in 
New York and Pennsylvania (Hebrew Language Academy Charter School, Hebrew 
Language Academy Charter School 2, Staten Island Hebrew Public Charter School, 
Philadelphia Hebrew Public Charter School). 
 
The charter school’s stated purpose is to empower students to achieve their fullest 
potential by fostering critical thinking, effective communication, and problem-solving 
skills. Through the charter school’s noted emphasis on diversity, equity, and inclusion, 
OPCS aims to create an environment where every student feels a sense of belonging and 
is supported to meet high academic standards. By introducing Modern Hebrew, the 
school will bridge cultural divides and offer students a unique perspective on history, 
language, and the interconnectedness of global communities. The curriculum will be 
aligned with Connecticut Core Standards and Next Generation Science Standards and 
other national standards, such as the College, Career, and Civic Life (C3) Framework for 
Social Studies State Standards. 
 
OPCS’s specialized focus on global citizenship and social-emotional learning (SEL) aims 
to ensure that students are equipped to thrive in an increasingly complex world. Through 
the Responsive Classroom model and other SEL strategies, students will learn empathy, 
teamwork, and the skills needed to navigate social challenges. Combined with its 
rigorous academics and intentional focus on inclusivity, OPCS positions itself as a model 
of educational innovation, preparing students to lead and make meaningful contributions 
in their local communities. 
 
OPCS proposes to open in September 2026 with the following growth plan: 

 
Grade PreK K 1 2 3 4 5 6 7 8 9 10 11 12 Total 
Year 1 36 50 50            136 
Year 2 36 50 50 48           184 
Year 3 36 52 50 48 46          232 
Year 4 36 54 52 50 48 46         286 
Year 5 36 56 54 52 50 48 46        342 
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Section 10-66bb(c) of the C.G.S. directs the SBE to give preference to certain 
applications. OPCS seeks to be considered for the following statutory preference: 

 
1. Opening the charter school in a Priority School District. 

 
OLAM Public Charter School Application Review Process 
 
Application Review: A team of external evaluators scored OPCS’s application and CSDE 
staff reviewed the application to confirm findings based on the rubric for the potential 
establishment of a state charter school in Stamford, CT. The application scored 40.07 
points out of a possible 46. Based on the summary rating, the application meets the 
criteria needed to operate a successful charter school (Attachment A). 
 
Public Hearing: Kristen A. Record, member of the SBE, and CSDE staff presided over a 
public hearing on OPCS’s application on December 17, 2024. The hearing was held in 
the City of Stamford, the district in which the proposed charter school is to be located. 
Sixteen people attended the public hearing, and six individuals, including a parent from 
the Hebrew Language Academy School in New York and a community representative, 
spoke in support of the application. One person spoke in opposition of the application due 
to the lack of both community outreach on behalf of the school and the lack of 
communication regarding the public hearing process by the Department. The CSDE 
received letters of support from the Stamford community excited about: the inclusive 
approach to innovative curriculum; the focus on critical thinking; and the opportunity for 
children to learn Hebrew, explore new cultures, and develop a global perspective beyond 
academics.  
 
Kristen Record and CSDE staff presided over a second public hearing on OCPS’s 
application on January 6, 2025. The hearing was held in the City of Stamford. Twenty 
people attended the public hearing and ten individuals, including educators and students 
from the Hebrew Language Academy in New York, spoke in support of the application. 
One person spoke in opposition of the application stating that the proposed charter school 
would draw resources away from Stamford Public Schools.   
 
Invitation for Written Comments: The CSDE solicited comments from the Stamford 
Board of Education and from the local and regional boards of education in towns 
contiguous to Stamford, which include Darien, Greenwich, and New Canaan. The CSDE 
received no letters opposing the school’s application and received letters from the 
community expressing support (Attachment B).  
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Recommendation with Conditions 
I recommend the SBE consider the application and grant initial certificate of approval for a state 
charter to OLAM Public Charter School, subject to the following conditions and with the 
understanding that if the General Assembly funds the OLAM Public Charter School pursuant to 
C.G.S. Section 10-66bb(a)(2) the subsequent charter may be valid for a period of three years: 
 

1. Receipt of all completed documentation relating to facility requirements including safety, 
liability, and insurance certifications prior to the charter school opening. 
 

2. Receipt of all required and completed documentation relating to incorporation status and 
identification of governing board members prior to the charter school opening. 

 
3. SBE approval of a contract for whole school management services between OLAM 

Public Charter School and Hebrew Public, the charter school management organization, 
prior to the charter school opening, pursuant to C.G.S. Section 110-66tt. 

 
4. SBE approval of a statutorily required contract between the Governing Council of OLAM 

Public Charter School and the SBE that sets forth the roles, powers, responsibilities, and 
performance expectations of each party to the contract prior to the charter school 
opening. 

 
 
 

Prepared by: Felicia Canty, Charter School Liaison 
Turnaround Office 

 
 
Reviewed by: Melissa Jenkins, Ed.D. 

Chief Turnaround Officer 
 
 

Approved by: Charles E. Hewes, Ed.D. 
Deputy Commissioner of Academics & Innovation 

 
 
 



 
 

 

 APPENDIX G: APPLICATION RUBRIC  
 

   Proposed Charter School Name:   OLAM Public Charter School         Date: 12/24/24  
 

Directions: Using the rubric below, please apply the Review Standards to score each section of the RFP on a scale of “0 – 
Does Not Meet” to “3 – Exceeds”; evaluate each of the sub-indicators to arrive at an overall “Total Score” for each section. 
The total score for each section should reflect an average of the scores for each of the sub-indicators outlined for that 
section. Enter the total score for each section on the final “Evaluation Summary” page. 

 
Review Standards: 

 
DNM 

Does Not Meet: The response lacks meaningful detail, demonstrates a lack of preparation, or otherwise raises 
substantial concerns about the applicant’s understanding of the issues in concept and/or ability to meet the 
requirement in practice. 

P Partially Meets: The response lacks critical details in certain areas. The response requires additional information to 
be considered reasonably comprehensive and demonstrate a clear vision of how the school will operate. 

 
M 

Meets: The response indicates solid preparation and a grasp of the key issues, as demonstrated by a reasonable and 
comprehensive response. It addresses the review criteria with information showing preparation and a clear, realistic 
picture of how the school will operate. The response demonstrates the ability of the applicant to execute the vision 
described in the response. 

 
E 

Exceeds: The response reflects a thorough understanding of key issues. The response indicates thorough preparation, 
expertise, and a clear and compelling picture of how the school will operate. The response demonstrates the 
readiness of the applicant to successfully execute the vision described in the response. 

 
I. School Vision and Design 

1. Mission, Purpose and Specialized Focus 
        C.G.S. §§ 10-66bb(d)1,(7) 

Total Score: 
2.20 DNM P M E 

a. Describes the mission of the proposed school.     

b. Defines the core purpose and key values of the school, specific to the school 
model, grade configuration and the total number of students it plans to 
enroll and serve. 

 
   

c. Explains how the school mission is consistent throughout the application and 
illustrates high academic standards for student success. 

 
   

d. Presents a clear vision of the school. Identifies a specialized focus and ways 
in which the school will positively impact its stakeholders and community. 

 
   

e. Articulates how the school’s vision aligns with the school’s mission and how 
it will operate once it’s opened. 

 
   

     

Justifications: 
 
The school’s mission, vision, and values are strongly aligned. However, there is a lack of concrete metrics and detailed processes for 
operational execution. 

(a) The mission of OLAM Public Charter School is clearly articulated, focusing on rigorous academic preparation, global 
citizenship, and Modern Hebrew instruction. 

(b) The application outlines the school's core purpose and values, including the OLAM Values (Outstanding Problem-Solvers, 
Lifelong Learners, Aware Communicators, Making a Difference). These are tightly integrated with the educational 
approach and intended outcomes for students. 

(c) The mission is consistently reflected throughout the application, emphasizing high academic standards and social-emotional 
development aligned with the Connecticut Core Standards.  

(d) The school outlines a clear vision and specialized focus on Modern Hebrew and global citizenship, emphasizing diversity 
and closing the opportunity gap. While strong, some details about measurable community impact and stakeholder 
involvement could be further elaborated. 

(e) The application discusses operational alignment with the mission, including data-driven instruction, teacher professional 
development, and diversity-focused practices. It connects operational practices to the vision but lacks detailed 
implementation timelines or metrics for alignment. 

Attachment A 



 
 

 

 

3. Curriculum 
      C.G.S. 10-66bb(d)(5) 

Total Score: 
2.50 DNM P M E 

a. Explains the process to access, identify or develop curriculum to be used 
by the school and provides criteria for the process.     

b. Applies appropriate legislation to evidence alignment to SBE 
approved standards and frameworks, the Connecticut Core 
Standards for English language arts, mathematics and the NGSS 
for science (i.e., scope and sequence, curriculum map, or lesson 
plan for course of study, etc.). 

    

c. Provides evidence demonstrating that the curriculum is likely to 
improve students’ academic performance. Is research-based 
information provided to support proof of high student achievement? 

    

d. Demonstrates accessibility and appropriateness for students at all levels, 
including EL/ML, students with disabilities and other at-risk students.     

e. Describes a clear plan for the ongoing development, improvement, and 
refinement of the curriculum.     

f. Describes a process for monitoring and evaluating the implementation 
and effectiveness of the curriculum.     

Justifications: 
 
The research-based process for identifying curriculum is very detailed and shows clear alignment to appropriate legislation. The uses 
of Universal Design for Learning in the Pre-K program, differentiated instruction, scaffolding, and other tailored supports are 
strengths of this section. However, there could be more detail in the timelines for the improvement process of curriculum quality. 

(a) The application describes a comprehensive process for curriculum selection, emphasizing research-based practices and 
alignment with state standards. The level of detail reflects thorough preparation and expertise in curriculum development. 
The criteria and process ensure the alignment with the school’s mission and academic goals. 

(b) The application demonstrates alignment with Connecticut Core Standards (CCS) and Next Generation Science Standards 
(NGSS), integrating rigorous content like the EL Education curriculum and research-based phonics instruction 
(Fundations3). Specific alignment examples are provided for ELA, math, and science. The use of state-approved curricula 
and alignment evidence clearly supports high academic standards and compliance with legislative requirements. 

(c) The application references performance data from other Hebrew Public schools, showing improved outcomes for diverse 
populations.  

(d) The curriculum incorporates culturally responsive materials, scaffolds for English learners and students with disabilities, and 
differentiation strategies. Multi-tiered supports and collaborative planning times are also described to ensure accessibility for 
all learners. The comprehensive approach demonstrates a strong commitment to inclusivity and equity. 

(e) The plan includes periodic reviews and the ability to adapt curriculum based on student performance and feedback. While 
this is solid, specific timelines and stakeholder involvement details could enhance the clarity. The plan is reasonable but 
could benefit from greater specificity about continuous improvement processes. 

(f) The application outlines robust systems for data collection, analysis, and reporting to evaluate curriculum implementation 
and effectiveness. These include frequent data reviews and professional development tied to assessment results. The  

(g) thorough approach reflects a strong readiness to ensure curriculum effectiveness through systematic evaluation. 

2. Educational Philosophy Total Score: 
2.33 DNM P M E 

a. Describes the founding group’s core beliefs and values.     

b. Demonstrates the philosophy to embrace and serve the diverse needs 
of individual students.     

c. Provides an effective approach that is likely to improve students’ 
academic performance.     

Justifications: 
 
There is a strong emphasis to serve diverse populations with research-based practices such as MTSS and inquiry-based learning. This 
section would benefit from a deeper explanation of how it would address Stamford-specific challenges. 

(a) The application outlines clear and compelling core beliefs that emphasize diversity, equity, inclusion, and rigorous academic 
preparation. This section demonstrates a strong understanding of the need for a diverse, supportive environment. 

(b) The proposed instructional approach includes differentiation, small-group instruction, data-driven methods, and a Multi-
Tiered System of Support (MTSS). These are aligned to address the needs of diverse learners, including English Learners 
and students with disabilities. 

(c) Evidence from the Hebrew Public network shows success in academic outcomes, particularly for at-risk students. Inquiry-
based learning and data-driven instruction are central to the model. The results from New York schools provide a solid 
foundation. 



 
 

 

 
 

4. Instruction 
      C.G.S. §§ 10-66bb(d) (5),(10) 

Total Score: 
3.00 DNM P M E 

a. Examples provided that describes the instructional methods or 
techniques that will be used to facilitate high-quality teaching 
and learning. 

    

b. Demonstrates how instructional methods support high standards of 
achievement and are accessible and appropriate for all students.     

c. Explains how the school will create a data-driven culture to meet a 
wide range of students using differentiated tiered instruction.     

d. Describes how the school will determine, support for staff and provide 
instructional professional development to ensure high quality 
instructional methods are delivered. 

    

e. Describes the Multi-Tiered System of Support (MTSS) and related 
monitoring of student progress and provision of tiered instruction.     

Justifications: 
 
The school presents very detailed example of instructional methods such as Responsive Classroom and Foundations to enhance 
teaching quality. There are plans for weekly planning time to analyze real-time assessment data and weekly early dismissals for 
professional development and more data analysis. The school’s MTSS framework showcases a strong integration of academic 
and SEL supports. 

(a) The application provides detailed examples of instructional methods, including inquiry-based learning, differentiated 
small-group instruction, and scaffolding techniques for diverse learners. These methods are tailored to support high-
quality teaching and student engagement. The described methods are evidence-based and align with the school’s 
mission of fostering rigorous, inclusive, and culturally responsive teaching. The integration of techniques like data-
informed differentiation and hands-on activities demonstrates thorough preparation. 

(b) The instructional strategies described support rigorous academic standards while ensuring accessibility for all students, 
including multilingual learners (MLs), students with disabilities (SWDs), and those at different academic levels. The 
use of the Multi-Tiered System of Support (MTSS) ensures accessibility to grade-level content. The strong emphasis on 
aligning instructional strategies with high standards and accessibility through targeted supports and scaffolding reflects 
a deep understanding of equity and inclusion in instruction. 

(c) The application outlines how data is central to instructional practices, with frequent formative assessments used to 
inform real-time adjustments in teaching. Weekly planning sessions for staff allow for collaborative data analysis and 
the development of personalized instructional strategies. This robust system of using data to drive instruction reflects a 
strong preparedness to create an adaptive and responsive instructional culture. 

(d) The school provides ongoing, comprehensive professional development, including summer training, weekly sessions, 
and coaching. Professional development focuses on both instructional practices and the use of data to improve teaching 
effectiveness. The detailed and continuous professional development plan ensures that teachers are well-equipped to 
deliver high-quality instruction, reinforcing the school’s commitment to academic rigor and effective pedagogy. 

(e) The MTSS framework is well-integrated into the instructional model, with clear descriptions of tiered supports, 
monitoring systems, and interventions. The school plans to provide both academic and social-emotional interventions, 
supported by collaboration among staff members. The inclusion of a detailed MTSS plan demonstrates a 
comprehensive approach to addressing the diverse needs of students while promoting both academic and social-
emotional growth. 

 
 



 
 

 

5. Student Assessment 
   C.G.S. 10-66bb(d)(9) 

Total Score: 
3.00 DNM P M E 

a. Presents a comprehensive assessment system, including diagnostic, 
formative, benchmark, interim and summative assessments.     

b. Indicates how the assessment system ensures the participation of all 
students on both the state mandated testing and other alternative 
assessments. 

    

c. Explains how assessments will be used to determine, monitor, and 
report student, cohort, and school progress over time.     

d. Demonstrates how assessment data will be used to improve 
curriculum, instruction, and tiered supports.     

e. Describes a clear process to use assessment data to apply appropriate 
and timely tiered student interventions, support, and targeted goals.     

Justifications: 
 
The multitude of assessments are tied to monitoring progress and informing instruction. The use of technology to centrally store 
and share data both internally and with families is apparent. However, this may limit family engagement with assessments in the 
specific Stamford community context.  

(a) The application describes a comprehensive assessment system that includes diagnostic, formative, benchmark, interim, 
and summative assessments. Specific examples such as NWEA MAP, state-mandated assessments, and internally 
developed assessments are provided. The detailed description of assessment tools and their purposes reflects thorough 
preparation and a robust strategy for evaluating student progress across all levels. 

(b) The application explains strategies to ensure all students, including those with special needs and English learners, 
participate in assessments. 

(c) The application outlines a systematic process for monitoring student, cohort, and school progress over time. It includes 
data reviews during weekly common planning sessions and quarterly evaluations, with actionable insights guiding 
instructional adjustments. The monitoring system demonstrates a clear readiness to track and respond to student 
outcomes effectively. 

(d) The application provides a detailed explanation of how assessment data will inform curriculum adjustments and 
instructional strategies. This includes data-driven instruction sessions, teacher collaboration, and targeted interventions.  

(e) The MTSS described in the application relies on assessment data to implement tiered interventions. Examples include 
small-group instruction, one-on-one tutoring, and targeted support for struggling students. Regular progress monitoring 
and adjustments are key features. The clear articulation of a tiered intervention system supported by data-driven 
decision-making reflects a thorough understanding of the needs of diverse learners. 



 
 

 

 
II. Strength of Organizational Effort 

1. Experience and Expertise of Founders Total Score: 2.33 DNM P M E 

a. Demonstrates clear expertise and relevant experiences and/or 
qualifications of the founders.     

b. Specifies the role of the founding group in the development and launch 
of the proposed school. Includes founding members anticipated role or 
relationship with the proposed school. 

    

c. Identifies any organizations, agencies, or consultants that are partners 
in designing and launching the proposed school and provides evidence 
of the partner’s ability to operate a high-quality school. 

    

Justifications: 
 
The founding members have substantial expertise and operational success experience. However, the members aren’t anticipating 
a significant role in the proposed school once in operation. The strong partnership in Hebrew Public Schools provides a 
foundation of expertise and resources.  

(a) The application provides a detailed description of the founders' relevant experiences and qualifications. Specific roles 
and credentials of key members are also listed, such as leadership in education and expertise in school operations. The 
team demonstrates a thorough understanding of the key challenges and operational requirements of a charter school. 

(b) The application outlines the involvement of the founding group in planning, community outreach, and securing 
partnerships. Specific roles in curriculum selection, governance setup, and school culture development are identified. 
However, while there is a clear description of initial responsibilities, more specific operational details about how the 
founding group will transition roles once the school is established could enhance the plan. 

(c) The application identifies Hebrew Public as the key partner, highlighting its proven ability to operate four high-quality 
schools for diverse student populations. The evidence provided demonstrates the partner's capacity to support the 
proposed school effectively. 



 
 

 

This section is required, but not subject to scoring 
2. School Governance and Management 
    C.G.S. 10-66bb(d)(3) YES NO 

  

a. Provides a viable governance structure and organizational chart showing 
proper oversight of various functions of the school.   

  

b. Presents a clear picture of the officers and members, terms, 
election/appointment processes, and committees. Includes 
resumes of initial council membership, showing a wide range of 
expertise and experiences. 

  

  

c. Specifies the criteria for selecting officers and members of the governing 
council detailing the recruitment and removal process.   

  

d. Describes how the governing council will exercise its responsibility to 
oversee the operation of the school including, but not limited to, 
educational programs, governance and fiscal management, personnel, 
facility maintenance, and community outreach. Indicates how the 
governing council will hold the school accountable to families and 
stakeholders. 

  

  

e. Defines the roles, responsibilities, and interaction between council 
membership, committees, and school administration.   

  

f. Presents the process by which the governing council will hire and 
evaluate the school administrator.   

  

g. For applicants planning to partner with an organization. 
Provides evidence indicating the CMO’s ability to serve the 
intended student population; strong student outcomes and success 
at managing nonacademic school functions. 

  

  

Justifications: 
 
 



 
 

 

 
3. School Leader 
  C.G.S. 10-66bb(d)(6) 

Total Score: 
1.00 YES NO 

  

a. For applicants with an identified school leader: Provides the name, 
qualifications, experiences, certifications, and education of the 
proposed lead administrator; offers evidence to demonstrate whether 
the individual has a record of leading a high-quality school. 

N/A  

  

b. For applicants without an identified school leader: Presents a plan 
for recruiting and hiring a proven school leader and clearly articulates 
the characteristics and skills that the proposed school will evaluate in 
selecting a leader. 

  

  

Justifications: 

4. Evidence of Support 
    C.G.S. 10-66bb(d)(2) 

Total Score: 
1.00 YES NO 

  

a. Provides evidence that the proposed school is welcomed by the local 
community.     

Justifications: 
 
Letters of endorsement and evidence of community support are located in Appendix C. A brief list of institutions and individuals 
offering letters of support is provided, as well as a summary of collaborative community efforts and community signatures.  

 
III. Student Composition, Services, and Policies 

1. School Demographics 
     C.G.S. §§ 10-66bb(d)(12),(15) 

Total Score: 2.33 DNM P M E 

a. Describes the needs of the community, including demographics and 
student population to be served by the proposed school, and how it 
will potentially increase student achievement. 

    

b. Provides an enrollment plan, including a clear rationale for grades 
served, enrollment, and growth.     

c. Describes procedures for family and community engagement to involve 
parents and guardians of enrolled students in student learning, 
school activities and school decision-making. 

    

Justifications: 
 
Initial plans for community and family engagement are strong, focusing on addressing achievement gaps and multilingual 
communication strategies. The school could use more detailed plans for long term sustained relationships with families such as 
examples tied to Stamford specific commitments. 

(a) The application details Stamford's diverse demographics and highlights educational gaps for students of color, 
multilingual learners, and students with disabilities. It positions the school’s diverse-by-design model and focus on 
Modern Hebrew as a means to address these gaps. 

(b) The application clearly outlines the enrollment plan, projecting growth from Pre-K to 8 over several years with detailed 
year-by-year breakdowns. The plan also includes “backfilling” to account for attrition while maintaining inclusivity and 
avoiding barriers to entry. 

(c) The application describes strong family and community engagement strategies, including two-way communication with 
translated materials, regular parent surveys, and opportunities for involvement in school events and decision-making. It 
emphasizes building trust and belonging among all stakeholders. The proposed engagement initiatives reflect a well-
rounded understanding of the importance of inclusivity and collaboration with families, providing a compelling vision 
for community partnership. 

 



 
 

 

 
2.  Special Education Total Score: 2.50 DNM P M E 

a. Includes a comprehensive plan for educating students with disabilities.     

b. Plans for adequate staffing to address the needs of students with 
disabilities and Section 504 Plans, including properly state-certified 
special education teachers(s). 

    

c. Articulates a clear system to monitor student data and consider a student’s 
eligibility for Section 504 services. Specifies plans to work with resident 
school district and proposed school staff for evaluation. 

    

d. Presents a plan to engage the parents of students with disabilities.     

Justifications: 
 
The use of MTSS and collaboration ensures that all students can access appropriate support and a progress tracking system will be 
put in place. There could be more detail of strategies for engaging families of SWDs and collaborating with LEAs and other 
external agencies.  

(a) The application provides a comprehensive plan to address the needs of students with disabilities, including the use of 
MTSS, Individualized Education Programs (IEPs), and targeted interventions. 

(b) The school plans regular collaboration between special education staff and general educators during common planning 
times, which streamlines general education teachers into the SPED process and framework. The special education staff 
and outside related service providers will work in collaboration and conjunction with general education teachers, 
including providing the IEP, corresponding information, training, and support of special education staff to the general 
education teachers. However, specific staffing ratios and contingency plans for changes in demand are not fully detailed. 
While the proposal indicates solid preparation and staffing intentions, greater specificity in resource allocation and 
projected staffing levels would enhance confidence in the plan.  

(c) The school outlines a clear system to monitor student progress using data-driven instruction and formative assessments. 
Processes for evaluating eligibility under Section 504 and collaborating with the district for evaluations are well-defined, 
including regular progress reports and meetings with families. 

(d) The application describes efforts to engage parents, including regular progress reports, translated materials, IEP/504 
meetings, and opportunities for feedback. The school emphasizes building strong partnerships with parents to support 
SWDs. 



 
 

 

 
3. English learners/Multilingual learners 

    (EL/ML)/ 
Total Score: 

2.80 DNM P M E 

a. Provides a plan to identify, serve and administer mandated assessments. 
(e.g., screenings, assessments, exit criteria). Explains how data will be 
used to inform instruction and monitor progress of EL/ML students and 
continued progress of exited EL/ML students. 

    

b. Describes how the proposed school will meet the learning needs of all 
EL/ML students and provide access to the general education curriculum.     

c. Describes how the school will report and address progress in both 
language development and academic content, in the same manner and 
frequency as general education reporting, including translation services. 

    

d. Presents a plan that addresses how the academic and linguistic needs of 
EL/ML students will be monitored and how that process will be used to 
evaluate the effectiveness of the program and ensure that the needs of 
EL/ML students are met. 

    

e. Plans for adequate staffing to address the needs of EL/ML students, 
including properly state-certified staff.     

Justifications: 
 
Clear processes for identifying, monitoring and exiting students are in compliance with state mandates. A commitment to 
translation services and frequent communication with families is evident. Workshops and advisory roles would make family 
engagement more robust. 

(a) The application outlines a clear process for identifying English Learners (ELs) through home language surveys and initial 
screening using state-mandated tools. It provides a detailed plan for administering diagnostic and summative assessments 
to monitor progress, such as WIDA ACCESS and other assessments aligned with Connecticut standards. 

(b) The school emphasizes inclusion, ensuring ELs have access to the general education curriculum through scaffolding, 
differentiated instruction, and small-group learning. Supports include targeted interventions, culturally relevant teaching, 
and bilingual or sheltered instruction strategies. 

(c) The application describes a process for reporting student progress in language development through regular updates to 
parents, including progress reports and translated materials. However, specific details on the frequency and content of 
these reports are limited. While the school demonstrates a commitment to transparency and communication with families, 
further elaboration on specific reporting protocols and criteria for measuring progress would strengthen this section. 

(d) The school plans to evaluate its EL program through student achievement data, including language proficiency 
assessments and academic outcomes. It mentions periodic reviews and adjustments but lacks specific details on how these 
evaluations will be conducted and who will oversee them. The focus on continuous improvement is evident, but a more 
explicit framework for evaluating program effectiveness and stakeholder involvement would enhance confidence in the 
school’s readiness. 

(e) The application details a staffing plan that includes state certified EL teachers and additional professional development for 
general education teachers to support ELs effectively. Collaboration during common planning time ensures alignment 
across staff. The staffing plan reflects a proactive approach to ensuring ELs are adequately supported by qualified 
personnel, aligned with the school’s focus on equity and inclusion. 

 



 
 

 

4. Admission Policy and Criteria Total Score: 3.00 DNM P M E 

a. Provides a clear and coherent admissions policy and plan that complies 
with C.G.S. § 10-66bb. Includes a plan for admission lottery, explains 
how the proposed school will enroll students during the year if spaces 
become available. 

    

b. Provides a viable plan to attract students and families from a diverse 
student body and avoid discrimination. Describes how the proposed 
school will enroll, and retain students with a history of low academic 
performance; students who receive free or reduced-price lunches, 
students with a history of behavioral and social difficulties and students 
identified as requiring special education. 

    

c. Shows a commitment to reduce racial, ethnic, and/or economic isolation. 
Describes relevant programs (e.g., curricular and extracurricular 
and/or student teacher recruitment), the school plans to 
implement. 

    

Justifications: 
The diverse by design approach aligns well with the school’s mission to promote inclusivity. The strategies for attracting and 
retaining diverse populations are thoughtful, such as canvassing, targeting external community events, and campus tours. 

(a) The application outlines a clear and coherent admissions policy that complies with C.G.S. § 10-66bb. The school plans to 
use a lottery system to ensure equity and transparency in admissions and includes a process for enrolling students mid-
year if spaces become available. The detailed admissions policy demonstrates a thorough understanding of state 
requirements and prioritizes equitable access for all students. 

(b) The school provides a robust recruitment plan designed to attract a diverse student body, including multilingual learners, 
students with disabilities, and students from economically disadvantaged backgrounds. Strategies include targeted 
outreach in diverse communities, partnerships with local organizations, and the use of culturally responsive marketing 
materials. The comprehensive recruitment strategies highlight a strong commitment to diversity and inclusion, ensuring 
representation of historically underserved populations. 

(c) The application demonstrates a clear commitment to reducing isolation by intentionally designing a diverse-by-design 
model. This includes curricular and extracurricular programming that promotes inclusivity and fosters connections across 
different racial, ethnic, and socioeconomic groups. 

 
 
 



 
 

 

 
5. Student Discipline Policies Total Score: 

2.50 DNM P M E 

a. Provides a clear behavior management system that encourages positive 
behaviors and integrates restorative practices into the SRBI or MTSS 
framework. 

    

b. Offers educational alternatives for students who are expelled or 
suspended, including strategies to prevent or reduce the 
number of suspensions and expulsions (non-exclusionary 
practices for those suspended). 

    

c. Provides due process safeguards for all students, including those with 
disabilities.     

d. Describes the proposed student code of conduct, which includes the 
new restorative practices policy, pursuant to Public Act 23-167.     

Justifications: 
 
Proactive management of student behavior with a focus on social-emotional learning and Responsive Classroom. There is 
inclusion of comprehensive examples of Restorative Practices.  Additional details on training staff to recognize and address 
implicit bias on discipline would strengthen policies. 

(a) The application provides a comprehensive behavior management system emphasizing positive reinforcement, clear 
expectations, and restorative practices. The plan includes implementing a Responsive Classroom model to build a 
positive school culture, daily morning meetings, and social-emotional learning programs to foster respectful and 
supportive environments. MTSS and support process is extensively provided. 

(b) The discipline policy reflects sound preparation and alignment with best practices, but more detailed communication 
plans with families would strengthen the response. 

(c) The application provides a structured plan for expulsion and suspension, emphasizing them as last-resort measures. 
The school details processes for due process, parent engagement, and equitable application of policies. However, 
additional details on data tracking for disproportionality and periodic policy reviews would enhance the section. 

(d) The application integrates Restorative Practices throughout its discipline framework, focusing on repairing harm, 
fostering understanding, and preventing future conflicts. Examples include peer mediation, community circles, and 
teacher training in trauma-informed practices. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

https://www.cga.ct.gov/2023/act/Pa/pdf/2023PA-00167-R00SB-00001-PA.PDF


 
 

 

6. Human Resource Policies Total Score: 
3.00 DNM P M E 

a. Defines competencies and professional standards necessary for hiring 
teachers, administrators, and all other school staff. Creates processes 
for progressive discipline for staff conduct and performance issues. 

    

b. Provides sample job descriptions that clearly articulates necessary 
staff competencies, expectations, and qualifications.     

c. Describes a targeted staff size and plans to attract, retain and 
develop high-quality teachers and school leaders and comply 
with teacher certification. 

    

d. Provides clear and effective procedures to document efforts to 
increase the racial and ethnic diversity of staff. Presents a system to 
evaluate and develop teachers and administrators. 

    

e. Provides human resource policies around salaries, benefits, hiring, 
personnel contract, and affirmative action that align to the school 
mission, educational philosophy, students served, and budget. 

    

f. Describes how the proposed school will evaluate teachers and 
administrators. Explains how the school will implement the 
Connecticut Guidelines for Educator and Leader Evaluation and 
Support. 

    

Justifications: 
 
There is clear criteria for hiring that aligns with the school’s mission and high standards. Competitive salaries and benefits are 
attractive and will help to retain top talent. 

(a) Outlines clear criteria for hiring and dismissal, emphasizing qualifications such as state certification, cultural 
competency, and alignment with the school’s mission. The process includes robust interview and selection protocols, 
though specific details on dismissal policies and due process could be more fully developed. 

(b) Specific and clear job descriptions have been provided. 
(c) The school outlines comprehensive strategies to attract and retain high-quality educators, including competitive 

compensation, professional growth opportunities, and leadership pathways. A focus on mentorship, professional 
development, and coaching further supports teacher retention. The robust focus on teacher development and retention 
reflects a strong commitment to building and maintaining a high-quality workforce. 

(d) The application emphasizes intentional efforts to recruit a diverse staff, including partnerships with minority-serving 
institutions, targeted outreach, and culturally inclusive hiring practices. The school demonstrates a clear commitment 
to reflecting the diversity of its student body in its staff. The proactive and intentional strategies for increasing 
diversity are well-articulated and align with the school’s mission of inclusivity and equity. 

(e) The human resource policies address compliance with state and federal labor laws and include policies on non-
discrimination, employee benefits, and grievance procedures. 

(f) The school provides a well-rounded evaluation system for teachers and administrators, incorporating frequent 
feedback, performance reviews, and professional development opportunities. The focus on data-driven assessments 
and growth-oriented feedback is a key strength. 



 
 

 

 

IV. School Viability 

1. Building Options Total Score: 2.00 DNM P M E 

a. Provides a plan and rationale for identifying and acquiring a facility 
to support the proposed school.    

 

b. Describes plans and associated timelines to renovate and bring the 
property into compliance with all applicable school building codes.    

 

Justifications: 
 

The plan is realistic and takes into account the layout and population of Stamford. 
(a) The application describes a clear plan for identifying and securing a facility suitable for the school’s needs. It includes 

criteria for evaluating potential locations, such as proximity to the target community, accessibility, and the ability to 
accommodate projected enrollment. 

(b) While the application outlines general facility requirements, such as classroom size and infrastructure to support the 
school’s curriculum and activities, it does not provide detailed information about specific plans for ensuring suitability 
once a facility is secured. 



 
 

 

 
2. Financial Plan Total Score: 

0.83 YES NO 
  

a. Provides a thorough pre-opening budget that reflects all 
commitments outlined in the application through the proposed 
school’s fifth year of operation and shows sound financial planning 
and the fiscal viability of the school. Provides a full understanding 
of the statement, includes a budget narrative explaining the 
projected amounts reported in the 
budget by line item and by year. 

Y  

  

b. Includes financial projections that accounts for all sources of 
revenue, detailing the estimated financial activity of the proposed 
school for the first five years of operation (e.g., state per-pupil 
grant; other federal, state, and private grants; donations and 
fundraising). 

Y  

  

c. Presents a projected cash flow statement for year one of operation 
to show the estimated movement of funds in and out of the 
proposed school for year one of operation. 

Y  
  

d. Presents a schedule of borrowings and repayments. Identifies 
estimated funds borrowed (loans, notes, mortgages, etc.), which 
includes the source of the funds, repayment schedule, and 
purpose of the borrowing. 

 N 

  

e. Describes the fiscal controls and financial management policies 
the governing council will employ to provide oversight of the 
proposed school’s financial position. 

Y  
  

f. Presents a financial management system and processes aligned to 
Generally Accepted Accounting Principles (GAAP) with 
adequate internal controls, to track daily operations, including a 
description of the fiscal staff positions, qualifications, and duties. 

Y  

  

Justifications: 
(d) 
Borrowing and repayment schedule is being identified as not applicable for the charter. 



 
 

 

 
3. Self-Evaluation and Accountability Total Score: 2.75 DNM P M E 

a. Identifies clear and operational goals at all levels (e.g., school-wide, 
grade-level, classroom, staff, and student).     

b. Provides clear systems of accountability for all stakeholders.     

c. Identifies robust data systems and processes to regularly track 
leading and lagging indicators of student achievement, student 
enrollment, and organizational operations and effectiveness. 

    

d. Presents a clear plan to share student learning practices and 
experiences with the local or regional board of education of the 
town in which the proposed school is located. 

    

Justifications: 
 
The goal at all levels reflects the school’s mission and the data system will allow for ongoing assessments and adjustments. 
However, there isn’t a specific mechanism detailed for communicating practice success, outcomes and/or challenges. 

(a) The application sets measurable goals for academic achievement, such as performance benchmarks on standardized 
tests and attendance targets. However, while the goals are specific, they lack clarity on how they will be 
operationalized in practice, such as the specific interventions to be used if targets are not met. 

(b) The school describes accountability systems for students, staff, and administrators, including performance reviews 
and stakeholder surveys. 

(c) The data system described provides a solid foundation for monitoring student and school performance. However, 
the application lacks specifics on the infrastructure of the data system—such as what platforms or tools will be 
used—and how these systems will integrate with instructional planning and state reporting requirements. 

(d) The school’s plan to collaborate with the local Board of Education and town is vague, mentioning general reporting 
and sharing of best practices. However, there are no specific details on the frequency, format, or intended outcomes 
of these interactions. 

4. Timetable Total Score: 1.00 YES NO   

a. Provides a thorough action plan, outlining activities leading up to 
the successful launch of the proposed school (e.g., projects, staff 
responsible, deadlines, status, and resource alignment). 

Y  
  

b. Demonstrates project management, showing the team’s ability to 
coordinate, manage, track, and execute multiple work streams 
simultaneously. 

Y  
  

Justifications: 
 
The timetable presents a pre-opening plan with the tasks outlined as action items, a specific timeline, and role responsibility. 
The summary provided acknowledges the concurrent efforts needed for a successful pre-opening plan citing relevant 
experience of a central office team.  

 
 



 
            Attachment A 

 

 

  APPENDIX H: EVALUATION SUMMARY  
 

Proposed Charter School Name: OLAM Public Charter School   Date: 12/24/24_ 
 

I. School Vision and Design 

1. Mission and Vision Statements  Score: 2.20 

2. Educational Philosophy  Score: 2.33 

3. Curriculum  Score: 2.50 

4. Instruction  Score: 3.00 

5. Student Assessment  Score: 3.00 

II. Strength of Organizational Effort 

1. Experience and Expertise of Founders  Score: 2.33 

2. School Governance and Management  Score:  

3. School Leader  Score: 1.00 

4. Evidence of Support  Score: 1.00 

III. Student Composition, Services, and Policies 

1. School Demographics  Score: 2.33 

2. Special Education  Score: 2.50 

3. English Learners/Multilingual Learners  Score: 2.80 

4. Admission Policy and Criteria  Score: 3.00 

5. Student Discipline Policies  Score: 2.50 

6. Human Resource Policies  Score: 3.00 

IV. School Viability 
1. Building Options  Score: 2.00 

2. Financial Plan  Score: 0.83 

3. Self-Evaluation and Accountability  Score: 2.75 

4. Timetable  Score: 1.00 

 Total 
Score: 40.07 

Section 4: Preferences 

1a. Serving High-Need Student Populations through Establishment of 
Educational Programs YES NO 

1b. Serving High-Need Student Populations by Using Specific 
Strategies to Attract, Enroll and Retain Students from the above populations YES NO 

2. Turning Around an Existing School 
YES NO 

3. Opening in a Priority School District or District with at Least 75 Percent 
Racial or Ethnic Minority Enrollment YES NO 

4. Being a Higher Education Institution YES NO 

5. Locating the School at a Work Site YES NO 

 
 



September 3, 2024

To Whom It May Concern,

I am writing to express my strong support for the OLAM Public Charter School’s
application to open a new charter school in Stamford, Connecticut. As the Chief
Executive Officer of Latinos for Educational Advocacy and Diversity (LEAD), an
organization dedicated to advancing educational opportunities and advocating for the
needs of Latino communities across Connecticut, I firmly believe that the establishment
of this charter school will bring significant benefits to the students and families in our
community.

OLAM Public Charter School proposes to join the Hebrew Public network of charter
schools, a network that has consistently demonstrated a commitment to academic
excellence, global citizenship, and diversity. I have closely followed the successes of
Hebrew Public in New York City and have been impressed by their innovative approach
to education and their proven track record in delivering high-quality education to
diverse communities.

The addition of OLAM Public Charter School to Stamford would greatly enhance the
educational landscape, providing families with more choices for quality education. The
school’s focus on high academic standards, cultural enrichment, community and parent
engagement, as well as its commitment to diversity, equity, and inclusion, aligns closely
with the values we promote at LEAD. These are the kinds of initiatives that will
resonate deeply with the families we serve and support the broader goal of educational
equity.

I strongly urge you to consider their proposal and support the establishment of OLAM
Public Charter School in Stamford. The potential impact on our community is immense,
and I am confident that this school will contribute positively to the educational
outcomes of our children.

Please feel free to contact me if you need any additional information or if there is
anything I can do to further support this effort. I am fully committed to this initiative and
look forward to the positive changes it will bring to our community.

Thank you for your time and consideration.

Sincerely,

Lucas Pimentel
Chief Executive Officer
Latinos for Educational Advocacy and Diversity (LEAD)

Attachment B



June 28, 2024

To whom it may concern,

I am writing to express my strong support for Olam Public Charter School's application to
establish a new charter school in Stamford, CT. As a community leader and founder of
Nosotr@s, an organization representing working immigrant families and their children, I am
confident that this new school will bring significant benefits to our district's students and families.

After learning about Olam Public Charter School, which is part of the Hebrew Public network
known for its outstanding record in providing high-quality education centered on academic
excellence, global citizenship, and diversity, I am convinced that this is exactly what the diverse
population of Stamford needs. Olam's commitment to educational innovation, equity, and its
successful track record in various community school districts across the country is truly
impressive.

The addition of Olam Public Charter School in Stamford will enhance our educational
landscape, offering parents and students, especially new arrivals, more options for quality
education. The school's dedication to high academic standards, cultural enrichment, parent and
community engagement, and principles of diversity, equity, and inclusion will particularly
resonate with families in our community.

As an immigrant, I can attest that many of us relocate to the United States to provide our
children with a better quality education, and often, the cultural aspect is missed. Having a school
like Olam will give our children a broader view of the world, exposure to different cultures, the
opportunity to learn a language they otherwise might not be able to, and foster empathy. These
attributes will enhance their interactions with one another and help them become better human
beings and students—an outcome that many immigrants and parents are striving for.

I urge the community and decision-makers to support the establishment of Olam Public Charter
School in Stamford. This school represents an invaluable opportunity to enrich our educational
environment, promote diversity, and meet the needs of our growing and diverse population.

Sincerely,

Carla Esquivel

690 Atlantic St. Stamford, CT Tel: 203-309-9143 Social Media:@Nosotras
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