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Part I: Submission Instructions

A. Application Compietion

1. Review and follow all directions carefully when completing this application.
2. Clearly label all attachments as specified in the application.

B. Application Deadline

Applications, itrespective of postmark or email date, must be received by 4:00 p.m. on or before
Wednesday, August 15, 2012, All submissions must include one original and three (3) additional
paper copies. An electronic copy should also and be emailed to Lol Fearon.

Applications will be considered on a rolling basis and feedback will be provided through an
iterative process, Districts are encouraged to submit applications in by the early submission
deadline of July 13, 2012 to allow time for feedback and potential resubmission.

PLEASE NOTE: All applications become the property of the Connecticut State Department of
Education (CSDE) and are subject to the rules of the Freedom of Information Act.

C. Mailing and Delivery Information

Please email electronic versions in .pdf format to Lol Fearon: lol.fearon@ct.gov.

Mailing Address: Overnight Mailing and Hand Delivery Address:

Connecticut State Department of Education Conneclicut State Department of Education
Bureau of Accountability and Improvement  [Bureau of Accountability and Improvement

P.O. Box 2219, Room 227 165 Capitol Avenue, Room 227
Hartford, CT 06145-2219 Hartford, CT 06106
Aftention: Lol Fearon, Bureau Chief Attention: Lol Fearon, Bureau Chief




D. Timeline

idelines

Process Date
Information about Alliance Districts sent to LEA May 25, 2012
Connecticut State Board of Education approval of June 6, 2012

Informational meeting with eligible districts

June 11, 2012

Submission of applications; feedback and
approvals provided fo applicants on rolling basis

June ~ August, 2012

Early submission deadline; preliminary
submissions encouraged

Tuly 13,2012

\Application final due date

August 15,2012

Projected date for awarding funding - conditional
upon approval of plans

September 2012

CSDE monitoring of plan implementation and
reparation of year 2 applications

September 2012 — August 2013

Application Approval Notice

Approvals will be granted through the summer, with a goal of districts receiving approval by
August 31, 2012, if feasible. The iterative process may require more time for some districts,

Questions

All questions regarding the Alliance application process should be directed to:
Lol Fearon
Bureau Chief
Bureau of Accountability and Improvement
Connecticut State Department of Education
Telephone: (860) 713-6705
Email: Jo}.fearon@ct.goyv




Part II: Alliance District Overview

A. Introduction
Public Act 12-116 establishes a process for identifying 30 Alliance Districts — the districts with the
Jowest district performance index scores statewide — and allocates to these districts $39.5 million
in increased Education Cost Sharing (BCS) funding in the upcoming fiscal year. The Alliance
District program is intended to help districts raise student performance and close the achievement
gap. Each district’s receipt of its designated allocation is conditioned upon district submission, and
CSDE approval, of an Alliance District Plan for the expenditure of this new increment of
conditional funds in the context of the district’s overall strategy to improve acadetic achievement.

Alliance District Plans are locally conceived, evidence-based reform plans that propose detailed
initiatives for improving student achievement. Plans must propose reform activity over the entire
five-year period of the Alliance District designation and include specific, multi-year objectives and
performance targets. The State Department of Education will review each Plan on an annual basis,
and approve plans that align with the goals of the program. Approval of plans in years two through
five will be predicated upon progress towards the described performance targets, among other

factors.

Proposals for the use of Alliance District funding will be considered in the context of the quality of
the overall strategy for reform proposed in the Plan, as well as the degree of alignment between the

proposed use of funds and the overall strategy.

B. Eligibility Requirements
Only districts listed in Appendix A are eligible to apply for Alliance District Education Cost
Sharing funds.

C. Responsibilities of Approved Applicants

Each approved applicant must:
1. work cooperatively with the CSDE teamn;

2. provide any information that the CSDE requests in a timely manner; and

3. cooperate with the fiscal and programmatic compliance reviews that the CSDE will conduct.

D. Review of Applications

The Department will issue approvals using an iterative process and will provide technical
assistance to districts whose plans are not immediately approved.



E. Application Procedure

The materials in this section provide a summary of the components of an Alliance District Plan
and provide guidance regarding the overarching concepts introduced in the Alliance District
application process. The application begins in Part III. The application is divided into three
sections; all three sections are required.

Section I; Qverall District Improvement Strategy

This section requires Alliance Districts to describe a long-term, district-wide strategy. Districts
must also deseribe key individual reform initiatives in the context of their overall approach to
improving student performance and narrowing the achievement gap.

Section II; Differentiated School Interventions

This section requires Alliance Districts to articulate a tiered approach to school intervention based
upon relative school performance and needs, and to address obligations to intervene in low
performing schools created by Connecticut’s approved NCLB waiver,

Section I1I: Budget
This section requires districts to show that they have aligned Alliance District and other funding

sources to the reform initiatives outlined in the above two sections. Districts should also describe
how efficiencies identified by the District, and funds from other sources, are leveraged to
maximize the impact of Alliance District dollars. Detailed budgetary information is required for
year one initiatives. In addition, districts must show planned expenditures for Alliance District
funds for each year of Alliance District designation. Forms have been included in a separate Excel

document.

Use of Evidence and Data

Alliance Disirict Plans must document student performance areas of greatest concern and include
an evidence-based explanation of how the use of Alliance District funds will lead to improved
student performance. Acceptable applications will demonstrate a strong connection between the
actions proposed in the plan and improved student performance in identified areas of concern.

Substantial Majority Requirement

Alliance District funding is intended to initiate new reforms and expand existing programs of
reform.

Districts must reserve the substantial majority of conditional funding for new reform effoits, or the
expansion of existing reform efforts, that are directly linked to improving student achievement.

Districts may consult with the Bureau of Accountability and Improvement for additional guidance
on this point.




H. Menu of District Reform Initiatives

Below is a menu of options that is intended to guide the selection of reform programs:

o Ways to strengthen the foundational programs in reading Lo ensure reading mastery in
kindergarten through grade three with a focus on standards and instruction, proper use of
data, intervention strategies, current information for teachers, parental engagement, and
professional development for teachers;

o Additional learning time, including extended school day or school year programming
administered by school personnel or external partners;

s A talent strategy that includes, but is not limited to, teacher and school leader recruitment
and assignment, career ladder policies that draw upon guidelines for a model teacher
evaluation program adopted by the State Board of Education, pursuant to section 10-151b
of the general statutes, and adopted by each local or regional board of education. Such
talent strategy will include provisions that demonstrate increased ability to attract, retain,
promote and bolster the performance of staff in accordance with performance evaluation

. findings and, in the case of new personnel, other indicators of effectiveness,

¢ Training for school leaders and other staff on new teacher evaluation models;

Provisions for the cooperation and coordination with early childhood education providers
to ensure alignment with district expectations for student entry into kindergarten, including
funding for an existing local Head Start program;

¢ Provisions for the cooperation and coordination with other governmental and community
programs to ensure that students receive adequate support and wraparound services,
including community school models;

¢ Any other programs of reform, subject to approval by the Commissioner,

In addition to the plan components listed above, the Department encourages school districts to
think creatively to combine conditional Alliance District funding with other resources, to leverage
Alliance District dollars to identify and leverage efficiencies, to seck additional resources, and to
find innovative ways to use the conditional funding to design their school reform programs.

[. Competitive Opportunities

Certain reform initiatives offer the opportunity for a district to partner with external institutions,
which will facilitate the planning and implementation process with additional guidance and, in
some cases, additional funding. Districts may choose to engage in a competitive process for
patticipation in these external partnerships. Competitive opportunities operate on an expedited
timeline. For guidance on these opportunities, see the supplementary materials or contact the
Bureau of Accountability and Improvement to obtain materials.



Connecticat State Department of Education
Alliance District Application: 2012-13
COVER SHEET

Name of District:  Ansonia Public Schools

Name of Grant Contact: Anthony J. Gasper, Ed.D., Assistant Superintendent of Schools

Phone: 203-736-5095 i Fax: 203-736-5077 [ Email: tgasper@ansonia.org

Address of Grant Contact:
42 Grove Street
Ansonia, CT 06401

Name of Superintendent: Carol Merlone

Signature of Superintendent:

Name of Board Chair: John Lawlor

Signature of Board Chair:
Date:

Please indicate if plan approved by local board of education: ___
Date of Approval:

If not, please indicate date at which plan will be presented to local board of education: September 2012

Note: Due to the iterative process by which Alliance District Plans will be submitted, reviewed,
returned, and re-submitted, seeking local board of education approval may be most appropriate toward

the conclusion of the application process.

Districts must obtain board approval, but should submit completed plans regardless of whether

approval has been obtained.




Part ITI: Application

Section 1: Overall District Improvenment Strategy

Districts are required to articulate a multi-year, district-wide strategy for improvement, the ultimate
goal of which should be to improve student performance and to narrow the achievement gap.

A. Overall Strategy and Key Reform Initiatives: Narrative Questions
Please respond in brief narrative form to the following questions regarding your district’s overall

strategy and key reform initiatives.

1. What is your district’s overall approach toward improving student performance and closing the

achievement gap?
" Ansonia Public Schools will use a multi-faceted and purposeful approach to improving student performance
and reducing the achievement gap that is directly tied to our CMT/CAPT/DRAZ data sets. Asa result of
analyzing these data, our plan focuses on reading/literacy skills and improved high school instruction and

learning across the disciplines.

pre-Kinderqarten — Grade 3 literacy will be addressed by:

o A purposeful and well supported evolution from our current Guided Reading methadologies to the
Readers and Writers Workshop model across all K-3 classrooms_as recommended by Calkins,
£hrenworth, Lehman and the T eachers College Reading and Writing Project,

+ Implementation of a literacy anthology series coupted with improved classroom libraries which raise
our level of rigor, focus, and connection to the Commen Core state Standards (CCSS) while facilitating
reading across the content areas in all K-3 classrooms, The anthology wiil also support a greater
instructional focus on writing instruction as is prioritized in the CCSS

s Implementation of more thorough and rigorous pre- and post- unit assessments which are tied to the
CCSS through the use of Blue Ribbon online testing and resources which provide immediate feedback
to teachers on needed interventions for students.

e A move (if permitted by CSDE} from the DRAZ and Dibels reading assessments to the TRC {mClass
Reading 3D) assessment in order to improve teachers’ and administrators’ access to and use of datato
drive instructional decisions at the classroom, team, school, and district levels

¢ Implementation of wrap-around services including community-based, family-focused literacy centers,
offered at existing comimunity resource centers and connected with local health service providers

along with the expansion of existing pre-literacy coordinator services at the pre-k level
¢ Technology hardware {iPads required for use of Reading 3D), software (Reading 3D and Blue Ribbon),
and infrastructure {WIFi access) to support the above

tmproved high school instruction and learning across the disciplines will be addressed by:

o A talent strategy will resultin significant and measurable improvement in teachers’ implementation
of research-proven pedagogy {Marzano, Tomlinson, Hattie) through the use of ongoing, emhedded,
and accountable professional development through in-house “master teachers” and external experts

o Extended learning time (years 2-5 of pian) for all freshman students and sophomore students in need
of improvement — 10 additional school days. This extra time will serve two purposes. engender 3
stropger rapport and connection to school for students and teachers; an intense focus_on instructional

preparation for the learning to come, Students will take henchmark assessments and engage in the
9




academic curriculum tied to the CCSS, Year 1 of the plan will include research and planning of this
reform.

o  The establishment of a freshman academy model in which students’ day is structured in a way to
bridge the gap between effective middle school and high school models,_This academy model will
facilitate team teaching in which teachers are more connected to and accountable for the academic
growth of students and also facilitate changes in the school’'s master schedule to maximjze the team-
teaching approach. Also, In speclfying a smaller number of teachers who are dedicated to improving
the success of freshman and the facilitation of their transition from middle school, commuinication
and articulation with the middle school will be strengthened.,

Other initiatives-projects that will contribute to the success of the above:

s The talent strategy will also include a program for in-house aspirant administrators, not only serving
to improve the fleld of candidates for administrative openings, but also strengthening participants’
understanding of pedagogy and orga nizational development

e Provide embedded tralning along with technology hardware and software to improve and support
administrators’ ability to implement the new teacher-evaluation protocol

» Bolster services provided at district and community-based early childhood education providers
through greater support of literacy instruction and the NAEYC standards for accreditation

2. Describe the rationale for the selection of the district’s prioritized reform initiatives, including how
such selection reflects data on identified student needs and the use of evidence-based initiatives.

" Put most simply, our CMT/CAPT data shows that grades 3 and 10 have shown the least growth, if any at all.

Coupled with this lack of growth are concerning gaps between students receiving free/reduced-price meals
and those paying full price. When analyzing the “proficient” level of achlevement, the following findings come

to light:

Grade 3 Reading:
o S-year trend is flat at 50% proficient.
» largest of all achievement gaps at 35 percentage points

Grade 10:
o Math: 5-year trend is down 1% with an achievement gap of 20 percentage points

Reading: 5-year trend is down 9% with an achievement gap of 18 percentage points
Science: 5-year trend is down 5% with an achievement gap of 11 percentage points
Writing: S-year trend is up 4% with an achievement gap of 5 percentage points

All of the reform initiatives referenced above are directly tied to the needs elucidated by these data.

3. List the multi-year, measurable performance targets that will be used to gauge student success,
What metrics, including ways to monitor student outcomes and indicators of district and school
personnel activity, will be put in place to track progress towards performance targels?

e e et

As part of the newly revised and ratified District Improvement Plan, the Ansonia Board of Education has
adopted a sliding-scale, adaptive approach to setting rigorous goals for student achievement. A principal
change was made n shifting from the “proficient” to the goal level on CMT/CAPT. The BOE then adopted a

scale which deflnes expectations for all CMT/CAPT tests in ali grades.
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This scale holds all teachers in all tested grades accountable for improvement. The scale moves the school
district away from a threshold or “wood enough” approach of just getting students ahove the “proficient” level
and stresses the need for growth by all. In this way, our approach is similar to the SDE’s newly adopted

Performance [ndex approach.

Please see Attachment 1 for the scale and expectation of narrowing achieverment gap.

At monthly meetings of the District Data Team, progress toward these outcomes will be monitored along with
progress toward adut-action goals. Adult actions will be tallied and measured for their percent of completion.
This data will be displayed graphically and also shared at bimonthly Administrative Council meetings.

4. How will reform initiatives interact/coordinate with other resources (e.g., Title 1, Part A; Titie I1,
Part A Teacher Quality; Title IT1, Part A English Language Acquisition funds; Priotity School District
funds; Summer School funds; philanthropic funds)?
Currently, Priority School District, Title 1, Title 2, Title 3 funds are used cumulatively to fund the following
positions in support of PK-3 Literacy:

e Two instructional resource coaches

« The district’s language arts coordinator

¢ Five kindergarten teachers

+  Four reading intervention teachers

» Two ELL teachers

summer Schoo! Grant monies are currently used to fund K-6 summer school for students in need of
intervention according to DRAZ scores and for credit recovery prograrming at the high school level.

5. Please indicate how the District consulted with relevant stakeholders regarding the development of
the Alliance District Plan by including a list of all stakeholders with which you have consulted and a

brief description of the input received from each group.
This plan relies heavily upon our recently revised and ratified District Improvement Plan. The revision of the

plan was done in two phases with participation as defined below:

Strategic Planning Phase Participants:
+ Students
« Parents
¢ Community member
e Teachers/ Teachers’ union representatives
o Administrators / Administrators’ union representatives
+ Board of Education members
s Board of Aldermen members
o Board of Apportionment and Taxation members
e District-level administrators
o Superintendent of Schools

District Data Team Phase Participants:
o Teachers

e Community member —
i1




CSDE representatives
CAS executive coaches
School and District-level administrators

Superintendent of Schools
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B. Key District Initiatives
Using the following chatt, please provide a description of each key individual reform initiative — both

existing programs and those planned through the Alliance District process and other planning
processes — that the district will undertake in the next five years in service of its overall strategy.
Districts should include a separate chart for each key initiative.

« Overview' Please describe the initiative briefly, including the purpose of the planned activities
and their underlying rationale. Please indicate whether the initiative is drawn from the menu of

reform options provided in this application.

[f proposing to expand an existing reform and the existing reform has, in the past, led to
increases in student performance, please describe the extent to which the reform has improved

student performance and include supporting data.

If proposing to expand an existing veform and the existing reform has not led to increases in
student achievement, please describe how the current proposal differs from previous reform
efforts, and why it is likely to succeed where the previous effort did not.

e+ Tive Year Strategies and Implementation Steps: List the steps the district will take over the
next five years to implement the initiative.

¢ Year One [mplementation Steps Description: Describe in greater detail the implementation
steps that will occur in the 2012-13 school year,

o Years of Implementation: Indicate the anticipated length of the proposed initiative.

13




Key District Initiative

Improved Instructional and Assessment Practices in PK-3 Literacy

New or Existing Reform? X New 0 Existing

Overview;

While other grade levels and content areas have shown growth in their scores over time, Grade 3 reading has
not. The project outlined below takes a multi-faceted approach to addressing this through program
enhancements, teacher development, parent involvement, technology upgrades, and comimunity outreach.

Five Year Strategies and Implementation Steps:
s Apurposeful and well supported evolution from our current Guided Reading methodologies to the

Readers and Writers Workshop model across all K-3 classrooms_as recommended by Calkins,
Ehrenworth, Lehman and the Teachers College Reading and Writing Project,

« Implementation of a literacy anthology serfes coupled with improved classroom libraries which raise
our level of rigor, focus, and connectlon to the Common Core State Standards (CCSS) while facititating
reading across the content areas in all X-3 classrooms. The anthology will also support a greater
instructional focus on writing instruction as is prioritized in the €CSS. The anthology publisher
(MacMillan/McGraw-Hill, “Treasures”) has specifically designed the anthology and its accompanying
online resources around the CCSS, Currently, lass than 50% of our classroom libraries contain high-
interest reading for students at the proper Lexile level. During the 2011-2012 school year, a pilot was
conducted comparing three literacy series from separate publishers, Treasures was chosen for its
usability, online resources, sequential/ developmental nature, and strong connegtedness {0 the CCSS.

« Implementation of more thorough and rigorous pre- and post- unit assessments which are tied to the
€CSS through the use of Blue Ribbon online testing and resources which provide immediate feedback
to teachers on needed interventions for students. This immediate feedback will allow teachers and
administrators o spot trends in individual, sub-group, and whole class growth.

¢ A move {if permitted by CSDE) from the DRA2 and Dibels reading assessments 10 the Text Reading
Comprehension (TRC} assessment and Dibels Next assessment in order to improve teachers’ and
administrators’ access to and use of data to drive instructional decisions at the classroom, team,
school, and district levels. Because the TRC assessment provides classroom-, grade-, and school-level
reporting, teachers, interventionists, and administrators will be more able to make timely decisions on

needed reading intervention for students. Asan aside, the district currently employs two technology-
based intervention programs: Lexia for Tier 3 and Study Island for Tier 2.

¢ Implementation of wrap-around services including community-based, family-focused literacy centers,
offered at existing community resource centers and connected with local health service providers
along with the expansion of existing pre-literacy coordinator services at the pre-k level_The
community resource centers at which these programs will be delivered are located in the sections of
the city with the highest incidence of poverty. In Ansonia, the free/reduced-price lunch sub-group is
the roun with the highest correlation to poor performance on standardized tests.

¢ Technology hardware_(iPads required for use of Reading 3D}, software (Reading 3D and Blue Ribbon),
and infrastructure (WiFi access) to support the above

14




Year 1 Implementation Steps Description:
¢ Implement a balanced strategy of training on Readers & Writers Workshop containing full-day, pull-
out, and embedded teacher development strategies.

o This will be a district-wide evolution from our current Guided Reading and small-group
practices in order to enhance the nimbleness with which teachers can make instructianal
decisions.

o School and district administrators will participate in this training to bolster their ability to
support teachers and hold them accountable for faithful imptementation.

o Regularly convene administrators and teachers to track implementation and identify
additional needs for support

+ Update and upgrade the principal resources for literacy instruction.

o Purchase classroom libraries of appropriate Lexile level to align with expectations found in
CCSS

o Purchase literacy anthology series to support appropriate Lexile level to align with
expectations found in CCSS along with promoting more effective literacy instruction across all
content areas throughout the learning day

o Provide full-day and embedded training on effective use of these resources

o Purchase and implement netbook carts to facilitate individualized pacing of learning and the
utitization of web-based resources tied to the new anthology

o Purchase and implement a new web-based resource (Blue Ribbonj for the creation/revision of
common formative and benchmark assessments in literacy. The district’s Language Arts Coordinator
will use this resource to ensure that alf curriculum-based assessments meet the rigor and content of
the CCSS.

¢ Implement and staff afterhours, community-based literacy, health and wellness centers

o Certified teachers meet with families, parents, guardians to improve their knowledge of
literacy instruction, the importance of reading at home, and home/school partnerships

o Student attendees are provided with “literacy packs” containing developmentally appropriate
reading materials, educational games, and other learning resources

o Community health partners also attend the centers to provide education on access to health
and weliness services in the community.

« Expand the role and scope of current pre-literacy coordinator services to the community at the pre-k
level

o Current role of pre-literacy coordinator is enhanced and expanded to include home
visitations, interaction with the above-mentioned literacy, health and wellness centers, and
community-based pre-kindergarten providers

o Coordinator is accountable for assuring alignment of pedagogy and curriculum with APS
curriculum and Instructional priorities

15




Years of Ymplementation:

o Year2
[«

21 Year

OO0 000w Oo0OOO 00

0 Year

g4  Year

oo Oo0CwLmCHO 0000 a0

Continue Readers/Writers Workshop training

Continue training on new ciassroem librarles and anthologles

Continue use of web-based assessment resource

Continue Hteracy, health and wellness centers

Contlnue pre-literacy coordinator

Begin move from DRA and Dibels to TRC assessment

Iimplement additional technotogy hardware and infrastructure 1o facilitate the TRC,

Continue Readers/Writers Workshop training

Continue use of web-based assessment resource
Contlinue lteracy, health and wellngss centers

continue pre-literacy coordinator

Complete move from DRA and Dibels to TRC assessment

Implement additions| technology hardware and infrastructure 1o farilitate the TRC and SBAL.

Conduct update training on Readers/Writers Workshop
Conduct update training on classroom liprasles and anthologies
Continue yse of web-based assessment resouice

Continue literacy, health and wellness centers

Continue pre-literacy coordinator

implersent addittonal technology hardware and infrastruclure to facilitate the TRC and SBAC.

Conduct update training on Readers/Writers Workshop
Continue use of web-based assessment resource
Continue literacy, health and wellness cenlers
Continue pre-literacy coordinator
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Key District Initiative

Talent Strategy and Extended Learning Time for Ansonia High School (Review Schooi)
New or Existing Reform? X New 7 Existing

Overview;

While many other grade levels have shown steady growth across multiple CMT tests, grade 10 has not. This
plan seeks to support high schoo! teachers with and hold them accountable for the implementation of
rasearch-supported instructional strategles that are alighed with the district improvement plan. In the second
phase of the plan, structural/organizational changes will be made to increase and improve the learning time

for grades 9 and 10 students.

Five Year Strategies and Implementation Steps:

¢ Atalent strategy will result in significant and measurable improvement in teachers’ implementation
of research-proven pedagogy through the use of ongoing, embedded, and accountable professional
development through in-house “master teachers” and external experts, Improved instructional

practices that are more differentiated to student need will positively impact student learning and
motivation. Rather than hiring external consultants for the bulk of this work, the district has chosen to
feature in-house talent, This will make the initiative more likely to succeed via trust and rapport
already established between master teachers and other teaching staff, The professional development
provided by the master teachers will be informed by data gleaned from the administration’s
implementation of SDE’s SEED evaluation program,

e Extended learning time (years 2-5 of this plan) for all freshman students and sophomore students in
need of improvement — 10 additional school days, _This extra time will serve two purposes: engender

a_stronger rapport and connection to school for students and {eachers; an intense focus on
instructional preparation for the learning to come. Students will take benchmark assessments and

engage in the academic curriculum tied to the CCSS.

o The establishment of a freshman academy modei in which students’ day is structured in a way to
bridge the gap between effective middle school and high school models._This academy model will
facilitate team teaching in which teachers are more connected to and accountable for the academic
growth of students and also facilitate changes in the school’s master schedule to maximize the team-

teaching approach. Alse, in specifying a smaller number of teachers who are dedicated to improving

the success of freshman and the facilitation of their transition from middle school, communication
and articulation with the middie school will be strengthened.

17




[ Year 1 Implementation Steps Description:

e Recruit, interviewhire, and train three “master teachers” who will serve as embedded supports for all
AHS faculty.
o Master teachers will co-plan, model, coach, and debrief effective lessons with their
colteagues. All AHS teachers will be required to take part in these supports but mode of
support will be individualized for each._AHS administrators will use experience and data from

the implementation of SDE's SEED model to guide and prioritize this work,
o Master teachers will receive in-depth training and development on the effective
implementation of Effective Teaching Strategies as defined by Marzano, Pickering, and
Pollock, differentiated instruction as defined by Carol Ann Tomlinson, tenets of effective
instruction and teacher observation as defined in the SDEs SEED model, engaging students
with relevant tasks, and the CCSS.
o Contract with an external expert to facilitate the training, development, and work of these
three master teachers
o Provide master teachers with tachnology software and hardware to facilitate their work.
o Use their knowtedge of teachers’ growthto informally contribute to administrators’
implementation of the SDE's SEED model of teacher evaluation and support.
« Collaboratively plan and train for the implementation of extended learning time in year 2 of this plan
s Collaboratively plan and train for the implementation of freshman academy in year 2 of this plan

Years of Implementation:
T Yenr2
o Continue master teacher implementation
o implement extended fearning time for grade 9-10 students
o Establish freshman academy model

o Contlnue master teacher imptementatlon
o  Conlinue extended learning Ume for grade 9-10 studants
o Continue freshman academy medel

o Continue master teacher implementation
o Continue extended learning time for grade 9-10 students
o  Continue freshman academy mode

o  Conlinue master teacher implementation
o Contlnue extended learning Ume for grade 3-10 students
o Centinue freshman academy model
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Key District Initiative ]

- Connected Supporting tnitiativesProjects
New or Existing Reform? X New 0 Existing
Overview:

These inttiatives-projects and implementation steps_represent much smaller areas of adult action but are,

none the less, in direct support of the previously mentioned initiatives in support of PK-3 literacy and high

school tatent and extended learning time.

| Five Year Strategies and Implemenintion Steps:

¢ Implement an asplrant administrator academy consisting of after-school symposia addressing
common and contemporary issues in educational leadership

» Improve quality and effectiveness of administrators’ feedback, support, and evaluation of teachers
through formal and embedded training connected to the work of Kim Marshall and the CSDE
recommended evaluation protocol.

s Support new, upstart, community-based early-childhood learning center through the provision of

external experts and embedded support.

Year 1 Implementation Steps Description:

¢ Implement an aspirant administrator academy consisting of at least 8 monthly after-school symposia
addressing common and contempaorary issues in educational leadership
o Invite all APS certified staff currently studying for 092 certification
o Invite all APS certified staff who currently hold 092 certificates but do not yet work in this
capacity
o Featured speakers will be hoth internal experienced administrators and external experts
¢ Improve quality and effectiveness of administrators’ feedback, support, and evaluation of teachers.
o Provide formal training and embedded support to administrators on the effective
implementation of classroom observations connected to the research of Kim Marshal.
o Provide expert support to administrators to assure calibration of observation findings across
all observers
o Provide administrators with technology hardware and software to facilitate this waork
o Provide thorough training for all administrators on the CSDE recommended evaluation

protocoi
e Support new, community-based early-childhood learning center.

o The Ansonia Community YMCA will be receiving funding for 17 new early-childhood slots, This
organization has not been a provider of such services before. An external expert will be
contracted to facilitate the development of their program in alignment with APS early-
childhood and kindergarten curricula and NAEYC standards for accreditation,
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Years of Implementation:
i Year2
o  Continue asplrant administrator academy
a  Continue administrator training In effective teacher evaluation and ¢alibration

o  Continue support of community-hased early learning center

O Yeard
o  Continue asplrant administrator academy
o Continue administrator tralning in effective teacher evaluation and calibration

o  Continue support of community-based early learning center

~
o
13
=
£

o  Conlinue asplrant administrator academy
o Continue adminfsteator trainlng in effective teacher evaluation and calibratlon

o Contlnue support of community-based early learning center

o Continue aspirant administrator academy
o Cantinue administrator training in effective teacher evaluation and calibration

o Continue support of community-based early leaming ¢enter
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Section 1I: Differentiated School Interventions

Connecticut’s Approved NCLB Waiver and Requirement of Tiered Approach to School
Achievement

Connecticut’s recently approved application for a waiver from certain provisions of No Child Left
Behind (NCLB) created a modified set of obligations for school districts to intervene in their schools

on a tiered, differentiated basis.

To facilitate Alliance Districts’ ability to create a strategy consistent with their obligations under both
Connecticut’s NCLB waiver and the Alliance District conditional funding process, the CSDE s
providing information in this subsection on the specific obligations created by the waiver.

Alliance District Plans must propose differentiated interventions for schools. Districts have the option
of funding these interventions using their allocations of Alliange District funds, but it is not required

that Alliance District funding be used for this purpose.

Districts must tier their schools and explain overall sirategies for improving student achievement
within each tier,

Districts must also provide specific reform plans for low performing schools in three phases as
described below.

1. Phase I: Interventions in Focus Schools — 2012-13
As a condition of Connecticut’s NCLB waivet, districts are required to develop and implement
interventions in certain low performing schools. Pursuant to the waiver, schools with certain
low performing subgroups will be identified as Focus Schools. District-specific lists of Focus
Schools have been provided in a separate document. Plans must be in place and operational at
Focus Schools in the 2012-13 school year, For a list of recommended initiatives, see Part 11,
Subsection H. Districts must provide evidence that they have engaged in a process of strategic
redesign and targeted intervention, and that they will monitor student progress and revise their
plans on the basis of data gathered from the monitoring process for the duration of the Alliance

District designation.

2. Phase II and IIL: Low Performing Schools — 2013-14 and 2014-15
Low performing schools that are not Focus Schools or Turnaround Schools must receive
targeted interventions in the 2013-14 and 2014-15 school years. District-specific lists of these
low performing schools have been provided in a separate document. Districts must select a
subset of these schools (at least half) to begin interventions in 2013-14. If, in the judgment of
the district, interventions can feasibly be implemented in all low performing schools in 201 3-
14, then districts may intervene in all low-performing schools in 2013-14. Any remaining low
performing schools must receive interventions in 2014-15. In this part of the application,
districts must provide an explanation of the process they will engage in during the 201213
schoo! year to support these Phase 11 schools as they diagnose and plan for the interventions
that will be implemented in the following year. This section of the application does not require
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a plan for the school-specific interventions themselves, as these will be developed over the
course of the next year.

3. Differentiated School Intervention Timeline

[ Date

June —Aug. 2012
Sept. 2012

fias o1 perforiiing schools (2013-14
Districts conduct needs assessments in at least half of other low Sept. — Dec. 2012

performing schools
Districts create redesign plans for interventions in at least half of other

| low performing schools
Districts implement interventions in at least half of other low

Jam. — June 2013 |

Sept. 2013

erforming school
Pl T nteventions: Otheriow per ] e
Districts conduct needs assessments/ analyses in other low performing | Sept. — Dec. 2013
schools ]
Districts create redesign plans for interventions in remaining low Jan. — June 2014
performing schools o

Sept. 2014

| Districts implement Tnterventions in other low performing schools

Districts may consult with the Bureau of Accountability and Improvement for additional guidance
on this process.

A. Tiered Approach to School Improvement

Please address how your district has designed a tiered intervention system for schools based on their

needs. This section relates to all schools in the district, and asks you to think strategically about how to
best meet the needs of schools performing at different levels. This may involve removing requirements
that place an undue burden on schools that are performing well or showing substantial progress. This
section does not require an individualized description of your interventions in specific schools, but
instead asks for your overall strategy to improve performance for students in different tiers of schools.
In the space below, describe the process used to tier schools and the approach that your district will

take to support each tier of schools.

If the CSDE identified any of the district’s schools as Turnaround, Focus, or Review, these schools

must be included in the “Schools that require most significant support and oversight” category. The

district is, however, welcome to include more schools in this tier. If the CSDE did not identify any of

the district’s schools as Turnaround, Focus, or Review, then the district may use its own judgment to
determine whether any schools should be classified in this tier.
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Even if a district’s schools have similar per

to use other factors — potentially including gra

performance — to tier schools and develop differentiated strate

formance as measured by the SP1, we encourage the district
duation rates, growth, progress over time, and subgroup
gies for support and intervention,

Tier List of Schools Classification District Approach to
in Tier Criteria for Supporting Schools in Tier
schools in Tier ]
Schools that require the | None Leadership:
least support and [ |
oversight/should be Instruction/Teaching:
given the most freedon: B ]
These schools should be
identified because of Effective Use of Time:
their high performance l |
and/or progress over ,
time. Emculum:
Use of Data:
i
School Environment:
L ]
Family and Community: J
Schools that require Mead Scheol SPI Leadership:
moderate support and (K-6) Aspirant Administrators
oversight: CMT Academy
These schools should be Prendergast School
identified because they (K-6) CMT Ach. Gap Training and embedded

are not yet high
performing but do not
require interventions as
intensive as lower tier
schools.

Ansonia Middle
School (7-8)

Local assessment
data

our District
Improvement Pian

Adult action data re.

support on teacher
chservation / evaluation

lnstruction/Teaching:
implementation of
Readers/Writers Workshop

New literacy anthology series
and classroom libraries

Effective Use of Time:

Support for move from 90-
minute {sometimes
interrupted) literacy block to
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(120 minutes uninterrupted 1

Curriculunn

imptementation support for
newly revised curricuta aligned
to CCSS

Continued revision and
development of curricula
aligned to CCS5

Use of Data:

Continued provision of Ansoniaj
Assessment Analytics in
support of data team model

Added technology software
and hardware will facilitate a
changeover to computer-based
| adaptive testing

School Environment:
Continued support for
implementation of PBIS

Family and Community:

Wrap-around services for
literacy and health

Schools that require Ansonia High 32 Leadership:
most significant support | School Aspirant Administrators
and oversight: CAPT Academy
If your district contains
CAPT Ach. Gap Training and embedded

Focus, Turnaround, or
Review schools, these
schiools have been
provided to you by the
CSDE (as measured by
the School Performance
Index and 4-year
graduation rates).

|

Local assessment
data

Adult action data re.

our District
improvement Plan

support on teacher
observation / evaluation

I_nilructionfl' eaching:
Implementation of master
teacher model, providing
embedded support to all
teachers 9-12 B

Effective Use of Time;
Expanded learning time for all
grade 9 students and grade 10

students in need

Curriculuny
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Implementation support for
newly revised curricula aligned
to CCSS

Continued revision and
development of curricula
aligned to CCS5

Use of Data:

Continued provision of Ansonia
Assessment Analytics in
support of data team model

Added technology software
and hardware will facllitate a
changeover to computer-based
adaptive testing

School Environment:

Continued support for
implementation of PBIS

Tamily and Community:

Wrap-around services for
literacy and health

Districts with Focus and/or
other Category Four or Five
schools please disregard this
ceil. Instead, fill out Phase I
and Phase II specific forms
below.
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B. Interventions in Low Performing Schools

1. Phasel--Focus Schools (2012-13 School Year)
For each Focus School in your district, create a school redesign pl
additional Focus Schools, please copy/paste this template in the foltowing pages.
School: | Grades Served: | # of Students:

an using the template below. For any

4. What are the areas of greatest need in the school? (subjects, grade levels, subgroups of

students)
Please note that this should be informed by assessment data and qualitative assessments.
b. What are the rcasons for low performance in this school? (Please provide evidence)

TG
a. How will the district measure the success of the intervention?
b. How will the district monitor school progress?

i) [ fik

What actions will the district and school take to ensurc:
a. That strong schoeol leadership, including an effective principal, and a system that

positions school leaders for success, is in place?
b, That teachers are effective and able to deliver high-quality instruction?

and, if not, that a plan will be implemented to

That time is being used effectively,
| time for student learning and

redesign the school day, week, or year (0 include additiona
teacher collaboration?

.

o

d. That a strong instructional program is in place, one which is based on student needs and

! Note that, in August 2012, the CSDE will provide each school with individualized performance
targets for student achievement and graduation rates for the “ali students” group and each subgroup. In
this section, you should describe other measurable indicators of success — these may include
attendance, discipline incidences, assessments other than the state assessment, or any other

intermediate metrics that demonstrate success.
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ensures that the instructional program is research-based, rigorous, and aligned with
Commaon Core State Standards?

l |

e. That data is used to inform instruction and for continuous improvement, and that time is
provided for collaboration on the use of data?
. That a school environment exists which addresses school safety and discipline and also

addresses other non-ucademic factors that impact student achievement, such as students’
social, emotional, and health needs?

I |

g That ongoing mechanisms are in place which provide for family and community
engagement?

iz

( 5
a. How much funding will bc made availabic for the interventions in this school?

l . l

b. What sources of funding will you use for this purpose (funding sources may include, but
are not limited to, Alliance District funding, Title 1 funds that were previously reserved
for Supplemental Edueation Services (SES) or Public School Choice, Priority School
District funds)?

I |
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2. Phase II; Subset of other low performin schools (2013-14 School Year
Please provide an explanation of the process your district will engage in during the 2013-14 school
year o support schools as they diagnose and plan for the interventions that will be implemented in the
following year. This section does not require a plan for the school-spegific interventions themselves,
as these will be developed over the course of the next year

"Séléction ‘of Schovls i

« Pleass list the subset of low performing schools that will be part of the Phase II cohort.

] Anso ool
‘Data Examinatio
o How will your district support Phase I schools as they
focus for improvement?
+  Provide high-guality pre-, mid-, and post-unit assessments in English and
mathematics to facilitate the data team process.
¢ Provide high-quality benchmark assessments to be used in English and mathematics
three times per year
e Provide an efficlent software platform to speed the input and analysis of formative
assessment data and its use in the data team process
o Provide consultant support to assist in the direction of the alternative learning
ram and mentorship for the newly appointed school administrators

%

data to select areas of

examine

Diagnosiss

e What assessment tool will your district use to conduct needs assessments that address the
following areas: quality of leadership, quality of instruction, curricuium, use of data, use
of time, school climate, and partnerships with parents and the community? (Please attach
tool to this application or describe the process the district will take to provide such tool
over the course of the year.)

The district and school will collaboratively and separately use the accreditation standards for

the New England Association of schools and Colleges to assess the school’s progress in these

areas. Each of the mentioned areas has a standard, indicators, and what-to-look-for's that
discretely describe research-supported methodology._All of these observables bear a strong_

research basis for improving student learning and Improving their schoo| experience i

general. Bibliography of works cited in the creation of these standards ayailable at

Www.Neasc.Org

By using both a self-study and external expert models of assessment, validity of results of the
assessment is more likely.

See attachment 2

¢ Which person(s) will be responsible for conducting the needs assessments?
The school principal will be responsible for the internal audit and the assistant superintender?
will contract with an outside expert to ensure an unbiased report.
Settngiiiint
¢ How will you provide support for schools in the goal-setting process?
[ﬁassista nt superintendent has experience at poth the school and regional level in the ‘1
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NEASC accreditation process. The first and most important part of this process Is a seif-
assessment and planning. The assistant superintendent will be available to train and support

high school administration and staff in this process.

Tntorvention Seleetio e
e What are the criteria you will use to select appropriate interventions for low

schools? )
e Is there national/internationat research to support the effectiveness of the

intervention?
« Does the intervention directly address the need elucidated by data?

¢ Does the school/district have the capacity/resources to faithfully implement the

intervention?
¢  Does the intervention directly address a standard, indicator, and what-to-look-for

contained in the assessment tool?
s How will you ensute that schools select appropriat

increased student performance?

Only interventions that align with the assessment tool (NEASC standards) and the criteria
mentioned ahove will be accepted by the superintendent.

Tmplementation’ i :

performing

¢ interventions that are likely to lead to

xY

[Planningfo; -
e How will you support schools in the development of comprehensive implementation

lans?

Bi-monthly Administrative Council meetings will center on tracking fidelity of implementation,
needed ort. and needed resources for the successful implementation of these plans.

“Monitorin , e
¢ How will you monitor schools to ensure that interventions are implemented?
Bl-monthly Administrative Council meetings will center on tracking fidelity of implementatiom
needed support, and needed resources for the successful implementation of these plans._The
Council will collaboratively and accountably report on teacher implementation of new
assessments, development of instructional practices aligned with the CCSS, progress toward
reformatting the freshman year at AHS, efficacy and fidelity of implementation of the new
Mteracv anthology and the readers’ and writers’ workshop model.

o How will you monitor schools to ensure that interventions lead to increases in student
achievement?
Bi-monthly Administrative Council meetings will be used to collaboratively review local,
formative assessment data from commeon formative assessments, benchmarks, DRAZ {TRC)
and Dibels. Our Ansonia Assessment Analytics will be used to facilitate this process._This

software generates classrooms, school-, and district-level reports showing student growth by
whole group and sub-groups. It is possible to compare individuals, classrooms, grades. and

schools.

e Please provide a timeline that ensures that all Phase 2 schools have complete School

Redesign Plans by June 2013,
« September —October 9012: Establish research team for extended learning time and

freshman academy structure
e October -~ November 2012: Conduct research and visitations of schools successfully
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implementing these models
December 2012 ~January 2013: Ensure that master scheduling process integrates

freshman academy structure 7
February — April 2013: Formal plans are designed and disserninated for freshman

academy and extended learning time. Faculty members are selected for hoth

initiatives.
May — June 2013: Faculty are trained for freshman academy structure and extended

learning time
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Section I11: Budget (See accompanying budget materials)

1. Key Initiative Budget Summary: Please use the table attached in additional materiais to
provide a high-level budget that summarizes the funding the district will allocate to each key
initiative described in Section B, For each initiative, provide the existing resources and, if
applicable, the Alliance District funding that will be allocated to the initiative.

2. Key Initiative Budgets for Alliance District Funding (for new key initiatives and the
expansion of existing key initiatives): For each key initiative that will be launched or
expanded with Alliance District funding, please provide a line-by-line budget that details the
uses of the Alliance District funding for 2012-2013, as well as the use of other funds and the
leveraging of efficiencies. Also indicate the total Alliance District funding the district
anticipates allocating to the initiative in years two through five. Provide a separate budget for
each initiative. Note that the total of the key initiative budgets should, in total, equal a
substantial majority of the Alliance District Funding atlocated to the district.

3. Budget for Alliance District Funding for Other Purposes
a. If you propose using any Alliance District fands for purposes other than for initiating or

expanding reform initiatives, please provide a line by line budget for 2012-2013.

b. In the event that your budget proposes using any Alliance District funds for purposes
other than new reforms, or the expansion of existing reforms, please attach operating
budget for 2012-2013. Also provide a one page summary explaining the need for such
expenditures. Please note that any expenditure of Alliance District funds not allocated
for the initiation or expansion of reform initiatives must be justified in this summary.
(Districts may submit operating budget for 2012-13 in electronic format only)

Note: The total of the budgets provided in Parts 2 and 3 should, in sum, equal the total Alliunce
District funding allocated to the district (see Appendix A for this amount),

4. Total Alliance District Funding Budget: Provide an ED114 budget that includes all Alliance
District funding expenditures. The total of this ED1 14 budget should equal the sum of the
budgets provided in Parts 2 and 3 and should, in sum, equal the total Alliance District funding
allocated to the district (see Appendix A for this amount).
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List of Appendices:

Appendix A — List of Eligible Districts and Amount of ECS Funds

Appendix B — Legislation

Appendix C — Statement of Assurances
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Appendix A: List of Alliance Distr

fets and 2012-13 Alliance District Funding -

[ Ansonia 539,715

Bloomfield 204,550

| Bridgeport 4,404,227

Bristol 1,390,182

Danbury 1,696,559

Derby 280,532

East Hartford 1,714,744

East Haven 489,867 ]
East Windsor 168,335

_Iiamden 882,986

Hartford 4,808,111

Killingly 380,134

Manchester 1,343,579

Meriden 1,777,411 )
Middletown 796,637
Naugatuck 635,149 ]
New Britain 2,654,335

| New Haven 3,841,903

New London 809,001

Norwalk 571,476 |
Norwich 1,024,982

Putnam 179,863

Stamford 920,233

Vermon 671,611

Watetbury 4,395,509

West Haven 1,381,848

Winchester 207,371 |
Windham 763,857

Windsor 306,985 |
| Windsor Locks 252,306
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Appendix B: Alliance District statutory veferences from PA 12-116 An Act Concerning
Educational Reform

Sec. 34, (NEW) (Effective July 1, 2012) (a) As used in this section and section 10-262i of the general statutes,
as amended by this act:

(1) "Alliance district” means a school district that is in a town that is among the towns with the lowest district
performance indices.

(2) "District performance index” means the sum of the district subject performance indices for mathematics,
reading, writing and science.

(3) "District subject performance index for mathematics" means thirty per cent multiplied by the sum of the
mastery test data of record, as defined in section 10-262f of the general statutes, for a district for mathematics
weighted as follows: (A) Zero for the percentage of students scoring below basic, (B) twenty-five per cent for
the percentage of students scoring at basic, {C) fifty per cent for the percentage of students scoring at proficient,
(D) seventy-five per cent for the percentage of students scoring at goal, and (E) one hundred per cent for the
percentage of students scoring at advanced.

(4) "District subject performance index for reading” means thirty per cent multiplied by the sum of the mastery

test data of record, as defined in section 10-262f of the general statutes, for a district for reading weighted as
follows: (A) Zero for the percentage of students scoring below basic, (B) twenty-five per cent for the percentage
of students scoring at basic, (C) fifty per cent for the percentage of students scoring at proficient, (I} seventy-

five per cent for the percentage of students scoring at goal, and (E) one hundred per cent for the percentage of
students scoring at advanced.

(5) "District subject performaice index for writing" meaus thirty per cent multiplied by the sum of the mastery
test data of record, as defined in section 10-262f of the general statutes, fora district for writing weighted as
follows: (A) Zero for the percentage of students scoring below basic, (B) wenty-five per cent for the percentage
of students scoring at basic, (C) fifly per cent for the percentage of students scoring at proficient, (1)) seventy-
five per cent for the percentage of students scoring at goal, and (E) one hundred per cent for the percentage of
students scoring at advanced.

(6) "District subject performance index for science" means ten per cent multiplied by the sum of the mastery
test data of record, as defined in section 10-262f of the general statutes, for a district for science weighted as
follows: (A) Zero for the percentage of students scoring below basic, (B) twenty-five per cent for the percentage
of students scoring at basic, (C) fifty per cent for the percentage of students scoring at proficient, (D) seventy-
five per cent for the percentage of students scoring at goal, and (E) one hundred per cent for the percentage of
students scoring at advanced.

(7) "Educational reform district” means a school district that is in a town that is among the ten Jowest district
performance indices when all towns arc ranked highest to lowest in district performance indices scores.

(b) For the fiscal year ending June 30, 2013, the Commissioner of Education shall designate thirty school
districts as alliance districts. Any school district designated as an alliance district shall be so designated for a
period of five years. On or before June 30, 2016, the Department of Education shall determine if there are any
additional alliance districts.

(c) (1) For the fiscal year ending June 30, 2013, and each fiscal year thereafter, the Comptroller shail withhold
from a town designated as an alliance district any increase in funds received over the amount the town received
for the prior fiscal year pursuant to section 10-262h of the general statutes, as amended by this act. The
Comptroller shall transfer such funds to the Commissioner of FEducation.

(2) Upon receipt of an application pursuant {0 subsection (d) of this section, the Commissioner of Education
may award such funds to the local or vegional board of education for an alliance district on the condition that
such funds shall be expended in accordance with the plan described in subsection (d) of this section and any
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guidelines developed by the State Board of Education for such funds. Such funds shall be used to improve
student achievement in such alliance district and to offset any other local educatioft costs approved by the
commissioner,

(&) The local or regional board of education for a town designated as an alliance district may apply to the
Commissioner of Education, at such time and in such manner as the commissioner prescribes, to receive any
increase in funds received over the amount the town received for the prior fiscal yeat pursuant to section 10-
2624 of the general statutes, as amended by this act. Applications pursuant to this subsection shall include
objectives and performance targets and a plan that may include, but not be limited to, the following: (1) A tiered
system of interventions for the schools under the jurisdiction of such board based on the needs of such schools,
(2) ways to strengthen the foundational programs in reading to cnsure reading mastery in kindergarten to grade
three, inclusive, with a focus on standards and instruction, proper use of data, intervention strategies, current
information for teachers, parental engagesnent, and teacher professional development, (3) additional learning
time, including extended school day or school year programming administered by school personne] or external
partners, (4) a talent strategy that includes, but is not limited to, teacher and school leader recruitment and
assipnment, career ladder policies that draw upon guidelines for a model teacher evaluation program adopted by
the State Board of Education, pursuant to section 10-151b of the general statutes, as amended by this act, and
adopted by each local or regional board of education. Such talent strategy may include provisions that
demonstrate increased ability to atiract, relain, promote and bolster the performance of staff in accordance with
performance evaluation findings and, in the case of new personnel, other indicators of effectiveness, (5) training
for school leaders and other staff on new teacher evaluation models, (6) provisions for the cooperation and
coordination with early childhood education providers to ensure alignment with district expectations for student
entry into kindergarten, including funding for an existing local Head Start program, (7) provisions for the
cooperation and coordination with other governimental and community programs to ensure that students receive
adequate support and wraparound services, including community school models, and (8) any additional
categories or goals as determined by the commmissioner. Such plan shall demonstrate collaboration with key
stakeholders, as identified by the commissioner, with the goal of achicving efficiencies and the atignment of
intent and practice of current programs with conditional programs identified in this subsection. The
commissioner may require changes in any plan submitted by a local o regional board of education before the

commissioner approves an application under this subsection.
{e) The State Board of Education may develop guidelines and criteria for the administration of such funds under
this section.

(f) The commissioner may withhold such funds if the local or regional board of education fails to comply with
the provisions of this section. The commissioner may renew such funding if the local or regional board of
education provides evidence that the school district of such board is achieving the objectives and performance
targets approved by the commissioner stated in the plan submitted under this section.

(g) Any local or regional board of education receiving funding under this section shall submit an annual
expenditure report to the commissioner on such form and in such manner as requested by the commissioner.
The commissioner shall determine if (A) the local or regional board of education shall repay any funds not
expended in accordance with the approved application, or (B) such funding should be reduced in a subsequent
fiscal year up to an amount equal to the amount that the commissioner determines is out of compliance with the
provisions of this subsection.

(h) Any balance remaining for each local or regional board of education at the end of any fiscal year shall be
carried forward for such local or regional board of education for the next fiscal year.
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STATEMENT OF ASSURANCES

CONNECTICUT STATE DEPARTMENT OF EDUCATION
STANDARD STATEMENT OF ASSURANCES

GRANT PROGRAMS
, ALLIANCE DISTRICT APPLICATION FOR STATE
PROJECT TITLE: EDUCATION COST SHARING FUNDS 2012-13
THE APPLICANT: Carol Merione, HEREBY ASSURES THAT:

Superintendent of Schools

(insert Agency/School/CBO Name)

The applicant has the necessary legal authority to apply for and receive the proposed grant;

The filing of this application has been authorized by the applicant's governing body, and the undersigned
official has been duly authorized to file this application for and on behalf of said applicant, and otherwise to
act as the authorized representative of the applicant in conmection with this application,

The activities and services for which assistance is sought under this grant will be administered by or under
the supervision and control of the applicant;

The project will be operated in compliance with all applicable state and federal laws and in compliance with
regulations and other policies and administrative directives of the State Board of Education and the

Connecticut State Depariment of Education;
Grant funds shall not be used to supplant funds normally budgeted by the agency;
Fiscal control and accounting procedures wili be used to ensure proper disbursement of all funds awarded;

The applicant will submit a final project report (within 60 days of the project completion) and such other
repoits, as specified, to the Connecticut State Department of Education, including information relating to
the project records and access thereto as the Connecticut State Depariment of Education may find

necessary;

The Connecticut State Department of Education reserves the exclusive right to use and grant the right to use
and/or publish any part or parts of any summary, abstract, reports, publications, records and materials
resulting from this project and this grant;

If the project achieves the specified objectives, every reasonable effort will be made to continue the project
and/or implement the results after the termination of state/federal funding;
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J.

K.

The applicant will protect and save harmless the State Board of Education from financial loss and expense,
including legal fees and costs, if any, arising out of any breach of the duties, in whole or parl, described in

the application for the grant;

At the conclusion of each grant period, the applicant will provide for an independent audit report acceptable
{0 the grantor in accordance with Sections 7-394a and 7-396a of the Connecticut General Statutes, and the
applicant shall return to the Connecticut State Department of Education any moneys not expended in
accordance with the approved program/operation budget as determined by the audit;

REQUIRED LANGUAGE (NON-DISCRIMINATION)
1) References in this section to “oontract” shall mean this grant agreement and references (o “‘conlractor”

shall mean the Grantee.

For the purposes of this section, “Commission” means the Commission on Human Rights and
Opportunities.

Tor the purposes of this section “minority business enterprise” means any small contractor or supplier of
materials fifty-one percent or more of the capital stock, if any, or assels of which is owned by a person or
persons: (1) Who are active in the daily affairs of the enterprise, (2) who have the power to direct the
management and policies of the enterprise and (3) who are members of a minority, as such term is defined
in subsection (a) of section 32-9n; and "good faith" means that degree of diligence which a reasonable
person would exercise in the performance of legal duties and obligations. “Good faith efforts” shall include,
but not be limited to, those reasonable initial efforts necessary to comply with statutory or regulatory
requirements and additional or substituted efforts when it is determined that such initial efforts will not be

sufficient to comply with such requirements.

2) {a) The coniractor agrees and warrants that in the performance of the contract such contractor will not
discriminate or permit discrimination against any person or group of persons on the grounds of race, color,
religious creed, age, matital status, national origin, ancestry, sex, mental retardation or physical disability,
including, but not limited to, blindness, unless it is shown by such contractor that such disability prevents
performance of the work involved, in any manner probibited by the laws of the United States or of the state
of Connecticut. The contractor further agrees to take affirmative action to insure that applicants with job-
related qualifications are employed and that employecs are treated when employed without regard to their
race, color, religious creed, age, marital status, national origin, ancestry, s¢x, mental retardation, ot physical
disability, including, but not limited to, blindness, untess it is shown by such contractor that such disability
prevents performance of the work involved; (b) the contractor agrees, i all solicitations or advertisements
for employees placed by oron behalf of the contractor, to state that it is an "affirmative action-equal
opportunity employer" in accordance with regulations adopted by the Comimigsion, (c) the contractor agrees f
to provide each labor union or representative of workers with which such contractor has a collective ;
bargaining agreement or other contract or understanding and each vendor with which such contractor has a ;
contract or understanding, a notice to be provided by the Commission advising the labor union or workers' ]
representative of the contractor's commitments under this section, and to post copies of the notice it
conspicuous places available 10 employees and applicants for employment; (d) the contractor agrees to L
comply with each provision of this section and sections 46a-68¢ and 46a-68F and with each regulation or
relevant order issued by said Cominission pursuant to sections 46a-56, 46a-68¢ and 46a-68f; () the l
contractor agrees to provide the Commission on Human Rights and Opportunities with such information
requested by the Comumission, and permit access to pertinent books, records and accounts, concerning the
employment practices and procedures of the contractor as relate to the provisions of this section and section

46a-36.
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3) Determination of the contractor’s good faith efforts shall include but shall not be limited to the following
factors: the contractor’s emptoyment and subcontracting poticies, patterns and practices; affinnative
advertising, recruitment and training; technical assistance activities and such other reasonable activities or
cfforts as the Commission may prescribe that arc designed to ensure the participation of minority business

enterprises in public works projects.

4) The contractor shall devetop and maintain adequate documentation, in a manner prescribed by the
Commission, of its good faith efforts.

5) The contractor shall include the provisions of section (2) above in every subcontract or purchase order
entered into in order to fulfill any obligation of a contract with the state and such provisions shall be
binding on a subcontractor, vendor or manufacturer vuless exempted by regulations or orders of the
Comunission, The contractor shall take such action with respect to any such subcontract or purchase order
as the Comumission may direct as a means of enforcing such provisions including sanctions for
noncompiiance in accordance with section 46a-56; provided, if such contractor becomes involved in, or is
threatened with, litigation with a subcontractor or vendor as a resnlt of such direction by the Commission,
the contractor may request the state of Connecticut to enter into aty such litigation or negotiation prior

therelo to protect the interests of the state and the state may so enter.

6) The contractor agrees to comply with the regulations referred to in this section as the term of this
contract and any amendments therelo as they exist on the date of the contract and as they may be adopted or
amended from time to time during the term of this contract and any amendments thereto.

7) (a) The contractor agrees and warrants that in the performance of the contract such contractor will not
discriminate or permit discrimination against any person ot group of persons on the grounds of sexual
orientation, in any manner prohibited by the laws of the United States or of the state of Connecticut, and
that employecs are treated when employed without regard to their sexual orientation; {b) the contractor
agrees to provide each labor union or representative of workers with which such contractor has a collective
bargaining agreement of other contract or understanding and each vendor with which such contractor has a
contract or understanding, a potice to be provided by the Commissioit on Human Rights and Opportunities
advising the labor union or workers® representative of the contractor’s commitments under this section, and
to post copies of the notice in conspicuous places available to cmployees and applicants for employment;
(c) the contractor agrees to comply with each provision of this section and with each regulation or relevant
order issued by said Comnission pursvant to section 46a-56; (d) the contraclor agrees to provide the
Commission on Fuman Rights and Opportunities with such information requested by the Commission, and
pennit access O pertinent books, records and accounts, concerning the employment practices and
procedures of the contractor which relate to the provisions of this section and section 46a-56.

8) The contractor shall include the provisions of section (7) above in every subcontract or purchase order
entered into in order to fulfill any obligation of a contract with the state and such provisions shall be
binding on a subcontractot, vendor or manufacturer unless exempted by regulations or orders of the
Commission. The contractor shall take such action with respect to any such subcontract or purchase order
as the Commission may direct as a means of enforcing such provisions including sanctions for
noncompliance in accordance with section 46a-56; provided, if such contractor becomnes involved in, or is
threatened with, litigation with a subcontractor or vendor as a result of such direction by the Commission,
the contractor may request the state of Connecticut to enter into any such [itigation or negotiation prior
thereto to protect the interests of the state and the state may so enter.

M. The grant award is subject to approval of the Connecticut State Department of Education and availability of

state or federal funds.
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N. The applicant agrees and warrants that Sections 4-190 to 4-197, inclusive, of the Connecticut General

Statutes concerning the Perso
Connecticut State Agencies p

nal Data Act and Sections 10-4-8 to 10-4-10, inclusive, of the Regulations of
romulgated there under are hereby incorporated by reference.
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1, the undersigned authorized official; hereby certify that these assurances shail be fully implemented.

Superintendent Signature:

Name: (typed) Carol Merlone
Title: (typed) Superintendent of Schools
Date: July 11, 2012
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Attachnient 1:
Tier-1 Goals for Student Achievement:

The number of students achieving goal level will increase at a rate of at least {see below) percentage points
per year while narrowing the gap between students receiving free/reduced-price lunch and those paying

full price.

This table describes the amount of improvement that is expected in each state test and each grade level based
on the previous year’s achievement. This use of data allows our goals to automatically adjust and evolve each

year based on the previous year's successes or struggles.




Aftachment 2:

Standards for Accreditation 2011 and Later

Compited by T. Gasper, Ansonia Public Schools
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Core Values, Beliefs, and Learning Expectations

Ovarview:
Effective schools identify core values and bellefs about learning that function as expliclt foundational commitments {o

students and the communily. Decislon-making remains focused on and aligned with these orilical commitments. Core values
and bellefs manifest themselves in research-based, school-wide 21st century learning expectations. Evary component of the
school is driven by the cora values and batiefs and supports all students' achiovement of the school's learning expectations.

1) The school cornmunity engages in a dynamic, collaborative and inclusive process informed
by current research-based best practices to identify and commit to its core values and

beliefs about learning.

What to Look for.

« arecord is available of the process used by the stakeholders to identify and commit to core values and
beliefs about learning, including dates of more than one meeting and names of participants with
designation of rele in school [e.g., 11" grade student; sclence teacher: parent of freshman; principal}

«  dates of the initial approvat by the faculty, students, parents, and other stakehoiders as well as the
school hoard are noted

» evidence of the current research-based best practices used to inform the process is available along with
a brief narrative of the process and activities involved

»  the core values and beliefs about learning can be easily identified in the school’s narrative (by underlining or
italicizing them, e.g., a belief by all that “students learn best when they can apply their learning and can make
connections with topics in other subjects” or the belief that “teachers can best improve instruction for all
students when they are reflective and collaborative”)

»  students, faculty, parents, when chosen arbitrarily can state in general terms what the school’s core vaiues and
beliefs about learning are and indicate how these values and beliefs about learning impact them

« the dccument which includes the core values and beltefs about learning is published in documents, on the
website, and is readily avaitable
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2) The schooi has challenging and measurable 21st century learning expectations for all
students which address academic, social and civic competencies, and are defined by school-
wide analytic rubrics that identify targeted high levels of achievement,

What to Look for: ,

»  The school's approved statement of core values and heliefs about learning includes a list of learning
expectations which are or can easlly be tabeled by academic, clvic, or social competencies ‘|

«  The school’s learning expectations are chalienging ;
L
»  The school’s learning expeclations prepare: students for the remainder of the 21" century

»  The school has at least one analytic rubric for each learning expectation {Inciuding, academic, civic, :
and social} that can be used with all students {or school-wide) {e.g. each rubric has specific criteria :
listed under various levels of achievement 5o that students, parents, and teachers, are very clear ‘
about what the student must do to be succassful on each of the learning expectations) :

»  Each analytic rubric has the desired level of achievement clearly marked or targeted {e.g., “meeting
the expectation”)

2 The school’s learning expectations are consistent with its core values and beliefs about learning {e.g.,
if the school has a social competency of “collaborative worker”, do the school's core values and
beliefs about learning make explicit teachers are expected to be collaborative also)

»  The school's analytic rubrics use the same terminology so students are not confused about different
expectations or levels of achievement {e.g., categories might be: “does not meet expectation”,
“approaching expectation”, “meeting the expectation,” and "meeting the expectation with

distinction”

Ploase see the Guide to Developing and impiementing Core Values, Beliefs, and Learning Expectations also on this
website

|
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3) The school’s core values, beliefs, and 21st century learning expectations are actively
reflected in the cuiture of the school, drive curriculum, instruction, and assessment in every
classroom, and guide the school’s policies, procedures, decisions, and resource allocations.

What to Look For;

»  Examples of ways that the culture of the school reflects the school's core values, beliefs, and learning
expectations; e.g., if the school's cora values include promaoting a sense of internationalism in students,
one might see a variety of programs which expose students to varlous cultures, possibie forelgn language
requirements for all students; extended learning and travel programs; involvement of businesses that are

glohal in nature

»  Examples of specific changes made to the {a} curriculum, {b) instruction, and {c}) assessment in response
to the schoal's core values, beliefs, and 21% century learning expectations, e.8., curlculum: if the school’s
core values inctude promoting a sense of internationalism in students, then changes would be make to
the currlculum, especlally to courses that all students take to include topics ahout global studies and
internationalism; instruction: if a belief about learning is that students learn from other students, then
instructional strategies would include opportunitles for students to \earn from each other; assessment: if
the beliefs about learning include the idea that students should have more than one chance to be
assessed on a learning expectation, then teachers’ grading practices would reflect this belief, and
students would not be penatized for recelving a low scare early in the semester, if the student eventually

rmasters the learning expectations.

= Specific changes to of adaptations of school policies, procedures, and decisions rasulting from
examination of the school’s core values, beliefs, and learning expectations: a school community holds a
variety of meetings to discuss grouping practices and takes step to reduce the number of levels of courses
in order to ensure that ali students are exposed to challenging curriculum; on the same topic, a school
creates common assessment for like-courses SO that all students are held to a high level of expectation; a
school: a schoo! reviews its celt-phone policy to incorporate the use of cell-phones and smart phones for

jearning

«  Alist of resource allocations that have been made in response to supporting the school’s core
vaiues, beliefs about learning, and its 21* century learning expectations, e.g., 8 school reports
specific Increases in professional development funding to help teachers learn how to review data
and to begin the work of disaggregating data; a school reports additional funding to develop new
curriculum and to provide materlals, supplies, and staffing for a new course designed specificaily
for one of the school's learning expectations.

«  Visitors will see signs of the culture of the school, e.8.:
v Academic learning is valued
«  The schaol is truly a community of learners or a demacratic school or an inclusive school
«  The adults respect students; students respect adults; students respect students; there are no obvious
cliques at odds with each other; teachers talk about teaching and learning when they are out of the

classroom; departments are not segregated; cross-disciplinary discussion occur, are valued, and are
made easy by conflguration; support staff are treated as integral members of the school community;
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there are no obviously disenfranchised students; decisions are made on the basis of what is best for
all students

4) The school regularly reviews and revises its core values, beliefs, and 21st century learning
expectations based on research, multiple data sources, as well as district and school

community priorities.

What to Look for:

the school leadership has a process and timeline for the regular review and revision of its care values, beliefs,
and the learning expectations

scheol leaders and faculty can cite readings/research to ensure they are cognizant of 21" century learning skills

periodic forums are held to share information about 21" century skills and learning, Including the solicitation of
feedback from the local business community

the school examines data about students’ achievement of school-wide learning expectations, student
performance on standardized tests, and student work as partof a review of targeted school-wide

learning pricrities

there are data teams, or PLC's, or other designated groups who meet regularly to analyze resuits of
standardized tests, assessment of student achievement of the school’s learning expectations, especially

disaggregated data to determine achievement gaps

avidence of changes made or discussion of the learning expectations, based upon the review of data
sources

as part of the work of PLC's faculty regularly discusses research on learning to Include an assessment of
the implications of such research on the school’s beliefs about learning;

the faculty incorporates discussion of district and community priorities into its discussion of the school’s
core values, beliefs, and learning expectations

the school’s learning expectations align with the district's learning goals
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Curricufum

Overview:
The writtan and taught curriculum is designed to result In all sludents achleving the school's 21st century expectlalions for

sludent learning. The written curriculum s the framework wilhin which a school aligns and personalizes tha school's 21st
cenlury learning expsactations. The currlculum Includes a purposefully designed set of course offerings, co-curicular
programs, and other lgarning opporlunilles. The curriculum reflacts the schocl's core values, bellefs, and leaming
expeclalions, Tha curriculum is collaboratively developed, implemented, reviowed, and revised based on analysis of sludent

performance and current research.

1} The curriculum is purposefully designed to ensure that all students practice and achieve
each of the school's 21st century learning expectations.

What to |_ook For:

»  each curriculum area has assumed responsibility for teaching one or more of the 21* century
learning expectations

=« acore curriculum is required of all students that addresses all of the century learning expectations

= the design of the curriculum ensure that each student has multiple learning experiences to ensure
he/she achieves the learning expectations

» when appropriate, alternative paths/programs and time options are available to those students who
need significant additional support or time to meet expectations (e.g., on-line learning, summer
programs, extra courses, evening courses, Saturday programs)

» ancillary support mechanisms are in place to help all students achieve the expectations {e.g.,
teachers schediule extra help sessions; learning centers, writing centers are open to provide support;

tutoring is available)

= data will be used regarding the school's learning expectations when the school makes decisions to
add or delete courses or units from the curriculum
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2) The curriculum is written in a common format that includes:

» units of study with essential questions, concepts, content, and skills
« the school's 21st century learning expectations

= instructional strategies
= assessment practices that include the use of school-wide analytic and course

specific rubrics.

What to Look For:

s+ the school uses a curricujum template for all courses which includes essential questions, concepts,
content, and skills

« the school uses a curriculum template for alt courses which Includes the schools 21t century learning
expectations

o the school uses a curriculum template for all courses which includes instructional strategies

e the school uses a curriculum template for all courses which includes assessment practices that include
the use of school-wide analytic and course specific rubrics
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3} The curriculum emphasizes depth of understanding and application of knowledge

through:
= inquiry and problem-solving
» higher order thinking
« cross-disciplinary learning
»  authentlc learning opportunities both in and out of school
= informed and ethical use of technology.

What to Look For:

e Isthe curriculum intellectually challenging and does it provide opportunities for students to
authentically apply knowledge and skills?

« Al courses, regardless of level, provide students with rigorous and challenging learn experiences which
require them to apply, anaiyze, synthesize, compare/contrast, and evaluate

o The Program of Studies ciearly offers challenging coursework for all students (i.e., there are no courses
that “water down” the curriculum for certain “|ess able” students)

o intellectual rigor is evident in the quality of student work reflecting higher order thinking and probtem
sclving techniques

s Students are regularly called upon to demonstrate their growing body of knowledge, skills, ldeas, and
concepts and to apply them to real life situations

o writing is done for audiences beyond the classroom {e.g., businessmen, Congress; proposals
developed for local agencies (students in a marine bioiogy class engage in a community
water guality project, spend time in the field, and write a report for the community)}

o students prepare portfolios of their work to be shared perlodicaily with parents and a panel
of outside judges

o project work replaces much teacher-directed learning and leads to formal pubHc
presentations to audiences of parents, community peaple, university-based educator,
scientific organizations

o students apply a fundamental understanding of the ethical/legal Issues surrounding the
access and use of media (such as music files, etc.}; students apply a fundamental
understanding of the ethical/legal issues surrounding the access and use of information to a

given project

o the school is able to describe structures that are in place to ensure all of the above:
supervision practices; peer review; review of student work; results of assessments
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4) There is clear alignment between the written and taught curriculum.

What to Look For:

PARRLLLI A LA L

a schoo!l will be able to describe the structures in place which ensures that the
written curriculum is taught, e.g., curriculum coordinators supervise teachers and

provide assistance to new teachers

assessment that are referenced in curriculum documents would be used regularly by
all teachers teaching the same course

common assessments for a course would be used and regularly re viewed to
pinpoint gaps in the curricuium

a visitor to the school who has the opportunity to visit a number of sections of the
same course over a reasonable period of time would observe the curriculum being
taught in each course as the same curriculum described in the curriculum documents

teachers of the same course would meet regularly to share ideas about delivering
the curricuium
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5) Effective curricular coordination and vertical articulation exist between and among all
academic areas within the school as well as with sending schools in the district.

What to Look For;

the school will have a written curriculum review cycle, which includes time devoted to the
development, review, and evaluation of the curriculum

faculty members will spend time In coliaboration activities (e.g., PLC’s, critical friends
groups, commoen planning time, et, al.} within content areas, across content areas, and with
sending schools for the purpose of articulation of the currlculum

district curriculum guides will provide a continuum of student learning eéxpectations and
curriculum guides K-12

curriculum Is aligned across disciplines and within disciplines {e.g., tenth grade English
teachers are not asking students to read a novel the students read in grade 8})

regular formal meetings of curriculum leaders/teachers are held between sending schocls
and the high school 1o ensure seamless curriculum articuiation

meetings of school instructional leaders (e.g., department heads or curriculum leaders} and
teachers occur regularly to ensure that all student learning expectations are addressed
consistently throughout the schooi {e.g., student writing is reviewed to determine whether
writing expectations are being met by the curriculum across all subject areas)

the library/media center’s resources, programs and services are coordinated with and
supportive of the curricufum

all faculty members and student support service personnel (e.g., guidance counselors,
special educators, and library media speciaiists) are involved in the development,

evaluation, and revision of curriculum
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6) Staffing levels, instructional materials, technology, equipment, supplies, facilities, and the
resources of the library/media center are sufficient to fully implement the curricuium,
including the co-curricular programs and other fearning opportunities.

What to Look For:

s the school’s class sizes, both school-wide and by academic area, are sufficient to implement
the curriculum {individual teacher loads and class sizes are reasonable)

» the school’s expenditures over the most recent three year period for instructional materials,
technology, equipment, supplies, and library-media resources are sufficient to implement

the curricufum

»  all areas of the facility suppert the delivery of the curriculum (e.g. science labs, art rooms,
technology areas) are sufficient In number and in working order to conduct the experiences

necessary to implement the curriculum {laboratories in sclence, etc,)

» laboratories in the schooi are up-to-date, in working order; classrooms are large enough to
do project-based learning, and computer rooms or other technology centers are avallable to

accommodate classes

» sufficient staffing means that classroom teaching loads are within reason; staffing should be
sufficient to enable the school to teach all parts of the curriculum (e.g., lab sciences, art,

music, technology)

= syfficient classrooms are avaitable to fully support the school’s program of studies

»  the ltbrary/media center's resources adequately support the curriculum with supplemental
material as well as computers to support research

« funding is sufficient to support co-curricular programs and other learning opportunities
fe.g., virtual programs, music, drama, athletic and other leadership opportunities, etc.)

» technology, including computers, wiring infrastructure, etc.,, is sufficient

54




7) The district provides the school’s professional staff with sufficient personnel, time, and
financial resources for ongoing and collaborative development, evaluation, and revision of
the curriculum using assessment results and current research.

What to Look For:

the district provides teadership for curriculum coordination and articulation

expenditures overa three-year period for curricuium development, evaluation, and revision
show sufficient funding

teachers and administrators can cite research (books, professional development, articles,
etc.) they have used to inform their thinking during the development, evaluation and
revision of curriculum

teachers review assessment data which specifically measure student performance of the 21*
century learning expectations and use the results of the review to inform their decisions
regarding curriculum revisions

teachers have time to meet regularly with curriculum leaders to review the success of their
curriculum and instructional practices in meeting the learning expectations as well as
subject specific outcomes
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instruction

The quality of instruction is the single most Important factor In sludents' achievement of the school’s 21st century learning
expectations. Instruction is responsive to student neads, deliberate in its design and delivery, and grounded In the school's
core values, beliefs, and learning expectations. Instruction Is supported by research In best praclices. Teachers are
reftective and collaborative about their instructional strategies and coflaborative with their colleagues to Improve sludent

learning.

1) Teachers’ instructional practices are continuously examined to ensure consistency with
the school’s core values, beliefs, and 21st century learning expectations.

What to Look for:

«  teachers are clearly familiar with the school's beliefs about learning and often reference them when
making decision about which instructional strategies to employ

« {eaching practices in all classes consistently and overlly support the core values and beliefs about
tearning (e.g., If the school has identified independent learning and active engageman, then all
teachers use practices which engage students and cause students tc be able to work without direct
teacher instruction and they would be acting as coaches)

= {eachers might engage in peer observation and reflection in order lo examine their practices against the

school's 215 century learning expeclations as well as the school's beliefs about learning

» teaching practices would be regularly examined against the school’s learning expectations in order to
ensure teachers are modeling the expectations for students {8.g., use of technology, collaboration,

reflection)
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2} Teachers’ instructional practices support the achievement of the school’s 21st century

learning expectations by:

* & & & &

What to Look for:

personalizing instruction

engaging students in cross disciptinary learning

engaging students as active and self-directed learners
emphasizing inquiry, problem solving, and higher order thinking
applying knowledge and skills to authentic tasks

engaging students in self-assessment and reflection

integrating technology.

» personalizing instruction

{eachers mest regularly with individuals cr small groups of students to address individual

learning needs
teachers select and employ the appropriate instructional approaches to address various

{earning slyles

teachers call home to tatk with parentsffamilies to enlist support

teachers show respect, positive rapport in day-to-day conversalions with students
teachers act as advisors/mentors (See Standard 5, Indicator 3}

« engaging students in cross disciplinary learning

students are involved in thematic studies that helps them study topics that franscand
mora than one content area and make conneclions across the content areas
teachers regularly help students to see how a given topic/lesson extends across the
content areas

school-wide Instruction is planned around a theme

sae Standard 2: Curriculum for related topics

« engaging students as aclive and self-direcled learners

studenls take on an active role in learning and are not sitting passively at their desks
students are engaged in hand’s-on, project-based learning and discovery lessons
teachers are aclively facilitating lessons and acting as coaches by asking students to do
independent research, work in cooperative groups, apply knowledge to real-world

« emphasizing inquiry, problem solving, and higher order thinking

teachers focus students on key themaes, concepts, and essential questions

teachers spend sufficlent time on a unilithemeftopic/essential question to allow students
to understand the concepts or information in depth

teachers emphasize skifls that extend beyond acquisition of knowledge and skills on

Bloom's Taxonomy
teachars regularly ask siudents to apply knowledge, to analyze what t hey have learnad,

to synthesize concepts, to compare/contrast, and to evaluate

+ applying knowladge and skills to authentic tasks

teachers ask sludents to write for audiences beyond the classroom
teachers ask sludents to share portfolios with parents and critical friends

57




«  teachers ask students to engage in meaningful project work that teads to formal
presentations, often Involving audiences beyond the school
» students parlicipate in internships and school-to-career opporlunities

engaging students in self-assessment and reflection

~  {eachers routinely ask sludents to reflect on thair work and to seif-critigue (e.g., through
the use of portfolios and wilh the applicallon of rubrics)

«+  teachers clarify for students that assessment is part of the learning process, not simply
an evaluation at the end of an activily, relaling assessment to the school's core values, if
applicable

« teachers routinely and regularly ask students to reflact on their own work, to write about
how they would make improvements or changes, to critique their own work as well as

their peers

integrating technology

«  teachers use appropriale technology lo enhance instruction

« all teachers have had professional development which provides them with knowledge to
employ technology as & means of involving students in inguiry, problem-solving, and
higher-order thinking

« all teachers are expected to use technology to enhance learning

«  toachers routinely involve students in using appropriate technology to extend learning
{e.g., students know how to use presentation software such as PowerPoint; thay would
be seen using presentation software to draw conclusions about what their discovery
process taught them and to illustrate the newly-drawn concepts to classmatos)
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3} Teachers adjust their instructional practices to meet the needs of each student by:

using formative assessment, espacially during instructional time
strategically differentiating

purposefully organizing group learning activitios

providing additional support and alternative strategies within the regular
classroom.

* & »

What to Look for:

Teachers adjust their instructional practices to meet the needs of each student by:

«  Using formative assessment, especially during instructional time

» teachers regularly assess each student's learning throughout the lesson by employing a
varlely of assessments (e.g.,” write out the steps you have used so far to complete this
problem”; “share with your partner the next steps you will take to do this lab and he
prepared to share the sleps with the whole class”)

« teachers make clear to students that the purpose of these assessments is improvement,
not a final “grade”

« feedback is specific and immaediate to help students improve

o slrategically differentiating
» teachers regularly analyze formative assessments and other information coltacted about

individuat students and devise and employ Instructional strategtes to specifically help
individual students iearn the concept/skills

+ purposefully organizing group learning activities
= tgachers plan group learning activities destgned to engage students in in-depth learning

and to assist students in coliaborating

» providing additional support and alternative strategies within the regular classroom
» teachers provide extra-help sessions for students who need additional time to learn

» teachers pair strategically pair students for maximum learning
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4) Teachers, individually and coilaboratively, improve their instructional practices by:
« using student achlevement data from a variety of formative and summative

assessments

s examining student work

« using feedback from a variety of sources, including students, other teachers,
supervisors, and parents

« examining current research

+ engaging in professional discourse focused on instructional practice.

What to Look for:

+ using student achlevement data from a varlety of formative and summative assessments

« leachers have regular, formal time to mest to review assessment data through
professional learning communities, critical friends’ groups, faculty/department meeling
time purposefully designed for the review of assessments

. teachers examine local assessment data -- including assessments which empioy the
school-wide rubrics, common-assessment data, Individual teacher assessment data —
and modify their teaching praclices based on what they have learned from this
examinalion of data

»  examining student work
« teachers regularly meet within thelr content area and across content areas 10 look at

sludent work, &.g., writing samples, projects, elc.
» using feedback from a varlety of sources, including students, other teachers, supervisors, and

paranis
v {eachers regularly gather teedback from parents and make adjustments in their

instruction, if approprlate
« teachers regularly gather fasdback from students and make adjustments in their

instruction, if appropriate
= department meetings regularly devote time for teachers to share and discuss

instructional improvement
»  the use of feadback is accepted as an important part of instructional improvement and it

permeates the cullure of the school
. gxarmining current research

»  the entire facully reads a journal article, or a hook on current research and best practices

and engages in discussion
= the school's professional library provides books, journats, links to websites, on leaching

pedagogy
«+ teachers have formal time for the review and discussion of research and best practices

«  decisions In the school are reflective of this review of current rasearch

* engaging in professional discourse focused on instructional practice

«»  isachers have formal lime to discuss research and best practices related to instruction
. school leadership communicates an expeciation that improving instruction is important

and professional discourse contributes to that improvement
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5) Teachers, as adult learners and reflective practitioners, maintain expertise in their
content area and in content-specific instructional practices.

What to Look for:

« Teachers regularly read content-specific literature designed to help them use strategies speclfic {0

their subject
« Teachers regularly reflect on their reading of current literalure and best practices, their
conversations with colleagues, feedback provided by adminisirators, parents, and students
« Teachers altend conferences and programs to improve their learning
¢ Teachers maintain journals or portfolios which evidence their own work and self-reflection

61




Assessment of and for Learning

Overview:
© Agsessment informs students and stakeholders of progress and growth toward meeling the school's 24st century leaming

expectations, Assessment rasults are shared and discussed ona regutar basls to imprave student leaming. Assessment
results inform teachers about student achisvement in order to adjust curriculurm and instruction.

1) The professional staff continuously employs a formal process, based on school-
wide rubrics, to assess whole-school and individua! student progress in achieving

the school’s 21st century learning expectations.

What to Look for:

-wide analytic rubrics, that has been developed

« there is a formal, ongoing process, pased on the school
individual student progress In achieving oach of

and fully implernented to assess both whole-school and

the school's 21st century learning expactations
« individual student performance Is evaluated and analyzed based on the schocl-wide analytic rubrics

that clearty designate the range and levels of success in achieving the schoot's 218t century leaning
expectations

2) The school's professional staff communicates:

«  individual student progress in achieving the school’s 24% century learning expectations to
students and their families

« the school’s progress In achieving the school’
school community.

s 21% century learning expactations to the

What to Look for:

«  the school has identified benchmark dates/times throughout the school year when it communicates
in writing to all students and their families related to individual student progress in achieving each of

the 21st century learning expectations
«  the school communicated to the targer schaol community the whole school’s progress in achieving

each of its 21st century leaning expectations
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3) Professional staff collects, disaggregates, and analyzes data to identify and
respond to inequities in student achievement.

What to Look for:

« the professiona! staff coflects, disaggregates, and analyzes, a range and variety of data, including both
formative and summative assessments, to identify inaquities In student achievement

o lhe professional staff regularly uses the data to inform changes/modification in curriculum design and
instructional practices to resolve these inequities on a regular basis, including analysis at the conclusion
of a unit of study, In the review of common assessments given during mid-year of final exams; student
portfolios and end of semester or yearly performance projects

4) Prior to each unit of study, teachers communicate to students the school's
applicable 21st century learning expectations and related unit-specific learning

goals to be assessed.

What to Look for:

¢ teachers articulate what students are expected to know and be able to demonstrate

« teachers explain which of the school's 21st cenltury skills and expectations as well as content-based
understandings and applications of knowledge that are raquired

« teachers identify in all types of assignments using classroom and eleclronic postings, oral assignments,
and major projects the speciflc 21st century learning expectalions andfor course-spacific expectations

5) Prior to summative assessments, teachers provide students with the
corresponding rubrics. '

What to Look for:

« ieachers provide students with the school-wide analytic andfor course-specific rubrics that will be used
{o assess their tearning
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8) In each unit of study, teachers employ a range of assessment strategies, including
formative and summative assessments.

What to Look for:

e teachers understand and use a range of formative and summative assessment strategios

+ teachers regularly use formative assessments by explaining whal students are expected to tearn and
what learning activities will be used, providing exemplars for assignments/projects, by assessing
learning on a day-to-day basis through observation, conversations with students on an individuat basis
or in small groups, reviewing student progress-to-date, and encouraging student reworking of

assignments and self-assessment
s teachers appropriately use summative assessments such as state test resulls, district benchmark, end-
of-unit chapter tests, end-of-lerm or semester exams, and scores used for accountabilily purposes

such as AYP

7) Teachers collaborate regularly in formal ways on the creation, analysis, and
revision of formative and summative assessments, including common

assessments,

What to Look for:

« the school has designated formal time for teachers, depariment leaders, and buiiding administrators to
collaborate regularly about assessment practices

o the professional staff reviews summalive assessment data/results and makes modifications based on
student learning in curricufum and instructional practices throughout the school year

« the professional staff reviews formative assessment results and makes modifications to curriculum and
instruchonal practices throughout the school year

» the professional staff focuses increased attention on commaon assessment both within commaon courses
and across curricular areas (common writing assignments, student exhibitions and portfolios, and major
projects)

+ all grade ten English teachers look at a sample of student essays to determing If the current writing
rubric is appropriate

+ the school maintains an appropriate balance between formative and summative assessimenls 10 ensure

that daily, ongoing student learning is assessed
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8) Teachers provide specific, timely, and corrective feedback to ensure students
revise and improve their work.

What to Look for:

« leachers use formative assessment praclices lo tnonitor and assess in the short-term sludents’ work
and provide students with immediate opporlunilies to reviseresubmit thair work before their work is

formatiy assessed
« teachers review resuits of summative assessments and provide feedback to students prior to moving on

to a new unit of sludy

9) Teachers regularly use formative assessment to inform and adapt their instruction
for the purpose of improving student iearning.

What to Look for:

« teacher collaboration occurs on aregular basis for the expressed purpose of using formative
assessment resulils to determine appropriate, necessary changes in instructional practices such as,
lower than anticipated results on the school's analytic rubrles for writing suggests that sludents need
some differentiated instruction, or additional opportunities to revise their writing following individual

feadback to students

10) Teachers and administrators, individually and collaboratively, examine a range
of evidence of student learning for the purpose of revising curriculum and
improving instructional practice, including all of the foliowing:

« student work

e common course and cominon grade-level assessments -

« individual and school-wide progress in achieving the school’s 24%! century learning
expectations

« standardized assessments

+ data from sending schools, receiving schools, and post-secondary institutions

« survey data from current students and alumni.

What to Look for:

» teachers shall meet collaboratively to discuss and share student work and the resuits of student
assessments for the purposes of revising the curriculum and improving instructional strategies
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School Cufture and Leadership

Overview:
The school culture is equitable and inclusive, and it embodies the school's foundational core valuas and bellefs about

student learning. It Is characlerized by roflective, collaborative, and construclive dialogue about research-based praclices
that support high expectations for the learning of all students. The leadarship of the school fosters a safe, posilive cullure by
promoling learning, cullivaling shared leadarship, and engaging all mambars of the school community In efforts to improve

leaching and learning.

1) The school community consciously and continuously builds a safe, positive,
respectful, and supportive culture that fosters student responsibility for learning
and results in shared ownership, pride, and high expectations for all.

What to Look for:

= student, parent, and teacher handbooks reflect high expectations for all students and communicate
high expectations for all

= discipline and attendance policies ilfustrate student responsibility and high expectations for all as wel!
as a supportive culture

«  comparative annual data on disciplinary actions and incidences of vandalism reflect downward trends

= the school focuses efforts on and can cite specific programs or activitles that are related to improving
school climate {e.g., tolerance and diversity programs)

= the school can cite specific programs to document that students feel a sense of pride and ownership in
their school, e.g. participation numbers for school or community clean-up days, wide-scate
participation in academic programs, portfolio nights, science fairs, as well as athletic and performing

arts programs

»  conversations with students reveal that students believe much is expected of them in terms of
learning, goal-setting, behavior, respect for others, and participation in school and community
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2) The school is equitable, inclusive, and fosters heterogeneity where every student over
the course of the high school experience is enrolled in a minimum of one
heterogeneously grouped core course {English/language arts, social studies, math,
science, or world languages).

What to Look foy;

= in accordance with current educational research, efforts to group students more hetercgeneously and to

eliminate tracking of students are evident

«  sludent transcripts will include information related to the number of heteragenaously grouped courses
each student has laken over the course of the high school experlence in core academic courses
(English Language Arts, social studies, math, sclence, world languages)

= aschool's Program of Studies will identify which courses are heterogeneously groupsd

= student grouping patterns ensure that all students, regardless of ability level, hava challenging learning
experiences which enabte them to achieve the school’s learning expectations

s commilteas which are responsible for making decisions related to future grouping practices use current

research and practice in making those decistons
«  inclusion models and other special education stralegies have been investigated to ensure that all
students, including those with learning disabilities, have equal access to the same curriculum and are

assisted in achieving school-wide expectalions
= there Is diversily of enroliment in aii courses so that students considered to be part of a minorlly

population are not homogeneously grouped

3) There is a formal, on-going program through which each student has an adult in
the school, in addition to the school counselor, who knows the student well and
assists the student in achieving the school’s 21st century learning expectations.

What to Look for:

= to foster personalization and reduce the sense of anonymity felt by many high schoal students, the schoo!
has a formal program which provides regular contact to connect each student wilh an adult member of

the school communily in addition to the schoo! counselor

= each student is assigned an advisor/advocate/mentor (In addition to the school counselor) who is charged
wilh supporting every aspect of lhe student’s educalional expertence {e.g., advocates meet regularly with
their students, generally in groups of ten or so, throughout the year and often will be assigned to work
with the same students for all four years; advocates routinely call parents to keep them informed about
the progress of their students in meeting all learning expectations; advocates serve as the prime
facilitator of a personal learning plan for each student; and advocates develop a rapport with studenls so
that students feel comfortable in seeking their assistance

+ advocates are generaily teachers and other professional members of the staff (e.g., the principal,
guidance counselors, nurse, curriculum leaders), but secretaries, custodians, and other staff members
can act as advocates (i.e., to enhance their rotes as members of the schoo! community who are
concerned about students and to reduce the ratio cf students to adult advocates)
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= the school provides additional opportunittes for adult members of the school comma8nily to get to know

students well (e.g., aduits coilaborate with students on school-related projects; aduits serve as mentors

for senior projects; teams of teachers work with the same group of students)

4) In order to improve student learning through professionai development, the
principal and professional staff;

engage In professional discourse for reflection, inquiry, and analysis of teaching and learning
use resources outside of the school to maintain currency with hest practices

dedicate formal time to implement professlonal development

apply the skills, practices, and ideas galned In order to improve curriculum, instruction, and

assessment.

What to Look for:

e e e et

a collaborative spirlt of reflection and inquiry exists within the facully evidenced by ongoing
conversations, both formal (e.g., within deparlments and across departments, professional learning
communilies, critical friends groups, dala teams, common planning time, meetings of leams, paer-
coaching sessions, study groups, etc.) and informal {e.g., at junch tables, over coffee in the faculty room,
in the hallways between classes, efc.)

teachers routinely engage in conversations about learning expectations, consistent grading standards,
quallty of student work, instructicnal practices, and currfculum revision

teachers have avaitable professional readings and routinely discuss current research and best practice
a faculty reads the same professional book and has a book-club style discussion of its merits
teachers seek each other out for discussion about topics related to teaching and learning

school ieaders promote discussion of student learning and well-being by sharing literature on best
practices, providing regular opporlunities for professional development, providing mesting time for

teachers
teachers visit other schools to observe programs of inlerest

teachers altend conferences and programs which enhance their teaching strategies in specific content
areas
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5) School leaders regularly use research-based evaluation and supervision
processes that focus on improved student learning.

What to Look for;

= the supervision/evaluation process is thoughtfully designed and plays an integral role in
instructional improvement (i.e., the process is not a perfunctory set of classroom visits and
observation reports); it is based upon research into effective approaches for improving teacher

practice

« school leadars have had training in research-based supervision and evaluation processes as well as
whole schoaol practices

» the process used Is clearly linked to the improvement of student learning and meeting the needs
of all students

s data is gathered which demonstrates that instructional improvement results from the
supervision/evaluation process

= supervisorsfevaluators {including any peer mentoers) are well-trained in the particular model being
used

6) The organization of time supports research-based instruction, professional
collaboration among teachers, and the learning needs of all students.
What to Look for:

» theoughtful review of the master schedule occurs at least every five years, if not annually, to ensure that it
best supports the school's core values and beliefs about learning

= variations to traditional six, seven, and eight psriod schedules of 45-55 minute periods have been
considered to allow longer blocks of instructional time to promote student engagement, In-depth
axploration of topics, project-based learning

» the schedule supports implementation of effective instructional practices (e.g., collaborative learning,
team-teaching, etc.)

« the schedule supports alternative assessments (&.g., performances, authentic applications, debates, field
experlences)

» the schedule allows for the flexible use of time
= there is formal time set aside on a regular basis for teachers to collaborate {e.g., in PLC groups) and with

the use of a protocol for discussion, for the review of student work, for data analysis
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alternatives to departmental content-based struclures are considered if they can belter address the gosals
of Interdisciplinary currlculum design and teaching or other school-wide learning expectations

{he arganization of the schooi's curriculum suppors the schools core values and beliefs about learning

the size of the school supports and enhances student personalization; when appropriate, smaller learning
communities {e.g., teams, clusters, houses, pathways, academies) are implemented as a means of
breaking the larger school into more personalized unils

students who can be better served in school programs that meet in lhe afternocn, evening, summer, of
during a longer school year or who need additional practices to achleve jearning expectations are
provided these opportunities

7) Student load and class size enable teachers to meet the learning needs of

individual students.

What to Look for:

student loads enable teachers to meet the needs of individual students, to provide sufficient
personalization, and to easure student achievement of the school-wide expectations

class size policies and actual class size numbers ensure that sufficient personalization and individual
attention can be provided to develop creatlve options that will alleviate the problem (e.g., schedule
changes, course integration, resource reallocation, team-teaching, teacher aides, etc.)

when class sizes and student foads are excessive, efforts are made to develop creative options that will
alteviate the problem {e.g., schedule changes, course integration, resource realiocation, team-
teaching, teacher aides, etc.)

class sizes allow each student to learnin a safe atmosphere where students can frequently particlpate
and take risks
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8) The principal, working with other building leaders, provides instructional leadership
that is rooted in the school's core values, beliefs, and learning expectations.

What to Look for:

= the principal is a visible force in the building, modeling and "living” the school’s core values and beliefs
about learning

« important decisions made by the principal are made in consultation with other building leaders, reflect
the scheol's core values and beliefs about learning, support every student’s learning, and are
perceived as consistent and fair

= the primary focus of the principal’s time is on teaching and learning {e.g., formal and informal
conversations with teachers and students are about teaching and learning; faculty meetings are
focused on teaching and learning with agendas and discussions that promote improved teaching and
learning; the principal spends time in classrooms watching teachers teach and students learn; schoo!
leadership team meeting agendas are focused on teaching and learning goals and priorities)

» the principal shows students that their learning is paramount (e.g., academic success is highlighted
more freguently than athletic success; students are interviewed for their perspective on the quality of
teaching they are receiving; the principal asks random groups of students to share their portfolios for

review)

«  when major issues arise In the school, the principal addresses the faculty and students to express
concern and to ensure that communication is direct and consistent

» the principal ensures that a safe and orderly environment exists and takes necessary steps to deal with
conflicts, student threats, outside forces that may Jeopardize the health and welfare of students

« the principal provides opportunities for other leaders in the school to assist in promoting examples
listed earlier in this section

«  stakeholders can cite examples of communications, activities, decision of the principal’s instructional
leadership that refate to the school’s core values and beliefs about learning

»  teachers and students are very clear about the school’s core values and bellefs
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9) Teachers, students, and parents are involved in meaningful and defined roles in
decision-making that promote responsibility and ownership.

What to Look for:

= the principal models accessibitity and opsnness to feedback from students, faculty, staff members, and
parents

= the principal offers regular coffee hours, lunch time chats, and other forums to atiow the voice of all
constituents to be heard

~  formal mechanisms are in place to provide decision-making roles for students, teachers, and parents
(e.g., faculty counclls, steering commitiees, communily councils, school improvement teams)

= surveys, questionnaires, focus groups, and other vehicles are usad regularly to collect dataffeedback
from all constituents which become part of the decision-making process

« parents, students, and staff members serve on committees that advise the principal and make decisions
that improve teaching and learning

= when group decisions are made, the facully as a whaole, joins on board to support a decision
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10) Teachers exercise initiative and leadership essential to the improvement of the
school and to increase students’ engagement in learning.

What to Look for:

« teachars and administrators, other than the principal, serve on and are actively engaged in lsading
commilleas thal review and revise curriculum, assessment strategles, instructional practices, and school

organizalion practices

= teachers and administrators, other than the principal, take the initiative to mainiain currency through
professional development, collaboration, research

= teachers and administrators, other than the principal, act as curriculum coordinators, department leaders,
instructional coordinators, team teaders, and In other formal roles that support school improvernent

»  teachers and administrators, or then the principal, regularly recommend new initiatives or ideas that are
imptemented and will improve the overall climate and life of the school

« teachers and administrators are more often found offering solutions to concerns rather than lamenting the
facts of problems the school might face
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11)  The school board, superintendent, and principal are collaborative, reflective,
and constructive in achieving the school's 21st century learning expectations.

What to Look for:

= minutes and video-tapes of school board meetings illustrate cooperation and collaboration, good listening
and speaking skills, between members of the school board, the superintendent and school leaders

12)  The school board and superintendent provide the principal with sufficient
decision-making authority to lead the school.

What to Look for:

» the formal job description of the principal defines clearly the responsibilities related to teaching and
learning and ensuring the school community's core vatues and besliefs about learning are upheld

» interviews with the principal, faculty, parents, the superintendent, and school board Indicate the principal
has been given authority by the superintendent and schooi to make important decisions about the school

»  district leaders and the school board seek the wisdom of the principal around important policy decisions
and with regard to budget formutation

» the principal supporlts teaching and learning needs and provides focus on the school's learning
expectations so that all students can achteve them
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School Resources for Learning

Overview:
Student learning and well-being are dependent upon adequate and appropriate support. The schoal Is responsible for
providing an effeclive range of coordinated praograms and services. These resources enhance and improve student leaming

and well-being and suppori the schooi’s core values and beliefs. Student support services anable each student to achleve
the school's 21st century learning expectations.

1) The school has timely, coordinated, and directive intervention strategies for all
students, including identified and at-risk students, that support each student’s
achievement of the school’s 21st century learning expectations,

What to Look for:

all support services personnel engage in practices consistent with the schaol's core, values, and beliefs
aboul ils 21st century skills
educational practices like inclusion allow alf students to be placed in mainsiream classes to ensure

equal access to the curriculum

lhe course catalag indicates that coursework involves inguiry, higher level thinking, and prablem solving
and |s available to all students

Students develop graduation plans that ensure {hey achieve the expeclations; counselars encourage
students to participate in activities related to social and civic expactations, such as communily service)
classroom teachers view supporl services personnel as Integral to the success of studants in meeting
tearning expectations and regularly seek cut their support and advice

2) The school provides information to families, especially to those most in heed, about

W

available student support services.

hat to Look for:

there is a clear system in place to communicate the various types of available student support services
to parents/guardtans, such as through monthly newslelters, open houses, and evening presentations
regular forums for parenis and staff are held to provide information aboul social/femotional issues facing
thair children/siudents and stratagies thal are effective in addressing these issues

efforts are made jointly between the school and communily agencies to publicize and make accessible
such servicas as suicide hollines, birth control and pregnancy supporl, drug and alcohol pravention,

ealing disorder support, elc.
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3) Support services staff use technology to deliver an effective range of coordinated services

for each student.

What to L.ook for:

» technology resources, particularly computer hardware/software, and otheor elactronic media are widely
available and used by student support services professional staff in providing comprehensive guidance,

health, spacial education, and heaith services
» technology resources particularly computer hardwarefsoftware and other efeclronic resources are used

for developing and maintaining grade reporls, transcripts, special aducation and 504 plans, and student
health records

4} School counseling services have an adequate number of certified/licensed personnel and
support staff (see Guideline on Counselor/Counselee Caseload) who:

What to Look for:

e daliver a wrillen, developmental prograim
= the guldance curriculum supports the school's core values, betiefs, and expactations about

tearning
+ meet regularly with students to provide personal, academic, career, and college counseling
«  afl students have access to comprehensive counseling services which include personal,
academic, career, and college counseling
= all guidance counselors meet at least once a year individually with their assigned students
+ engage In individual and group meetings with all students
»  the schoo! provides both individual counseling as well as group counseling to supporf students
in dealing with such Issues as divorce, pregnancy, family alcohollsm, sexual or physical ahuse,
death of family members
« special programs are brought Into the school to promote student weii-being such as health
fairs, speakers on eating disorders, a play on dale rape
»  counselors run group meetings lo discuss specific academic, social or emotional issues.
Discussions include topics such as: future college or carger choices, Issues related to having a
deceased parent, difficulty relating and communicaling with peers
» doliver collaborative outreach and referral to community and mental health agencies and social service
providers
» school personnal have established a coltaborative outreach with appropriate mental health
agencies, social service providers and other communily agencies
»  communily agencies collaboratively engage In supporling the school's efforls to address the
social, emotional, and physical needs of studenls (e.g., drug and alcohol counssling programs
establish partnerships with the schoot for both prevention and intervention efforls; the police
deparlment provides a youth officer to work direclly with the school; a student assislance
counselor, funded jointly by the school and local agencies, works within the school)
« use ongolng, relevant assessment data, including feedback from the school improve community, to
improve services and ensure each student's achievement of the schools’ 21st learning expectalions
» regular feedback from students, parents, and teachers is collected as one basis for evaluating
and improving the varlous student support services
« supporl services personnel continually make improvements to their programs and services
throughout the year based on feedback and self-assessments
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= counselors and the supervisorsfadminisirators of the counseling program meet on at least a
yearly basis to review the services provided and to make needed program revisions

= the school has esiabiished clear evaluation standards for the counseling services and
programs that are relaled to the school’s 21 st learning expeclations, and the school assesses
the success of these programs in promoting student learning

5) The school's health services have an adequate number of certified/licensed personnel and

support staff (See Guideline on Health Services) who: 7
«  amergency response plans are written, known by everyone in the building, and are able to be

aclivated in a moment's nolice
student health records are available to health service providers and kept In locked and confidential

files

What to Look for:

provide preveniative health services and direct intervention services

preventative and intervention services are available throughout the school day

use an appropriate referral process

a process is in place for {eachers, staff members, and adminisirators to make appropriate referrals

conduct ongoing sludent health assessments

regular student health assessments are performed at school and all important medical Information
is maintained

use ongoing, relevant assessment data, Including feedback from the school communily, lo improve
services and ensure each studeni achieves the school's 21% century learning expeclalions

regular feedback from students, parents, and teachers Is collected as one basls for evalualing and
improving the delivery of health services

health services personnel continually make improvements to their programs and services
{hroughout the year based on feedback and self-assessments

health services personnel and the supervisorsfadministrators of the pragram meet on at least a
yearly basis to review the services provided and to make needed program revisions

the school has eslablished clear evaluation standards for each of the health services and programs
that are related to the school-wide expectations, and the school assesses the success of these

programs in promoting student learning

6) Library/media services are integrated into curriculum and instructional practices and have
an adequate number of certified/licensed personnel and support staff (see Guideline on
School Librarian/Media Specialist) who:

What to Look for;

e are actively engaged in the implementation of the school's curricutum
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« fibrary programs and materials are aligned with the curricuium

» teachers are involved in making decisions about the selection of materials for the library/media
centar so that the resources availabte best meet their curricular and instructional needs

« teachers regularly use library/media services and the media cenler to support instruction

» library/media services personnel are knowledgeable about and provide support in meeting the
school's core values and beliefs for student learning

«  the cors values and beliefs, about 21 st century learning expectations document is used to
inform decisions about fibrary programs and materials

» library/media services personnel are inslructors of the library information literacy curriculum

= library/media services personnel are regularly involved in team mesetings, department meetings,
etc. where they become informed about curriculum and participate in evaluating and revising
the curriculum based upon the feedback they hear and the expertences they share with
students

« library/media services personnel work with classroom teachers to ensure students have access
ta resources which suppert the curriculum

s teachers regularly bring their students to the library/informatlon center or enable student access
to information resources by other means (e.g., Internet) In support of the curriculum

provide a wide range of materfals, technologies, and other Information services in support of the
schoal's curriculum

= the print collection supports all areas of the curricuium

» technology resources {particularly computer hardware/software} and other electronic media are
widsly available and Integral to teaching in all classrooms

»  non-print resources {e.g., CD ROM's, DVD’s, ) are available and are regularly integrated Into

the curricuium
«  malerials selected reflect the racial, ethnic, and cullural diversity of the student body and are of

interest fo students
= resources are avallable to meet all students’ learning needs (e.g., books at various reading
levals, books on tape, efc.) '
ensure that the facllity Is available and staffed for students and teachers bafore, during, and after school
= sufficient staffing is provided to allow the library/media center to be open before, during, and
after schoot; information about such access Is prominently and clearly publicized to members of
the school community
»  there is sufficient space and technology available to accommodate simultansous use of the
library!media center by groups and by individuals
are responsive to students' interests and needs in order ta supporl independent learning
«  siudents are welcomed in the library/information center at any time during the day when they
are not scheduled to be In a parlicular classroom or when they have been sent to the center by
a facully member
« library/media services personnel encourage students to participate In indepandent inquiry by
assisting them in utilizing resources and technology housed in the library/media center

conduct ongoing assessment, using relevant data including feedback from the school community to
improve services and ensure each student achieves the school’s 21 century learning expectalions
» regular feedback from students, parents, and teachers is collected as ong basis for evaluating
and improving library/media services
« library/media services personnel conlinually make improvements to their programs and
services throughout the year based on feedback and self-assessments
» library/media personne! and the supervisorsfadministrators of these programs meet on at loast
a yearly basis to review the services provided and to make needed program revisions
« the school has established clear evaluation standards for the library/media services and
programs that are related to the school's 21 st century learning expectations, and the school
assesses the success of these programs in promoting student learning
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7) Support services for identified students, including special education, Section 504 of the
ADA, and English language learners, have an adequate number of certified/licensed

personnel and support staff who:

What to Look for:

= collaborate with all teachers, counselors, targetaed services, and other support staff in order to

achleve the school's 21%' century learning expectations

= provide inclusive learning opperiunities for all students
» perform ongoing assessment, using relevant data including feedback from the schocl community to

Improve services and ensure each student achisves the schooi’s 21 * century learning expectations

= spacial education teachers provide support to mainstream teachers by mesting with them on a
reqular hasis leachers are provided with training on how to utilize supporl services to benefit
students {e.g., how to refer a student for testing, counseling, etc.)
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Community Resources for Learning

Overview:
The achievement of the school's 21st cantury learning expectations reguires aclive community, governing board, and parent

advocacy. Through dependable and adequate funding, the communily provides the parsonnel, resources, and facllitles to
support the delivery of curriculum, instruction, programs, and services.

1) The community and the district’s governing body provide dependable funding for;

a wide range of school programs and services

sufficlent professional and support staff

on-going professional development and curriculum revision
a full range of technology support

sufficient equipment

sufficient instructional materlals and supplies

What {o Look for:

» the school assesses a full-range of budget prioritles annuaily which take into account the school’s
educational programs and services, staffing levels, curriculum processes, professional development,
instructional materials and supplies, technclogy, and equipment

«  the school uses data about student 21% century learning expectations to make budgetary decisions

» annual budget planning salicils feedback from parents and other community members in the early slages
in order to determine school needs and to generale broad-based communily support

«  the budget planning process focuses on balancing the nesd for adequate program and services support
with that of fiscal responsibility

= broad-based communication efforts are made to generate awareness of budget needs, of meetings being
held to present the budgel, and of the process to be used to vote on the budget

«  the school and district administrators and the district's governing body provide authoritative and proactive
leadership in preparing, presenting, and generating supporl for passage of the budget

»  similar leadership and proactive planning are provided in determining the need for and the passago of
necessary bond issues and/or capital expenditures

« as ihe result of the actions above, annual budgets are generally passed with substantial support of the

community
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2) The school develops, plans and funds programs:

to ensure the maintenance and repair of building and school plant
to properly maintain, catalogue, and replace equipment
to keep the school clean on a daily basis

What to L.ook for;

the school provides the equipment necessary to mest instructional and facility nesds

the annual operating budgst is adequate to fund the routine maintenance and upkeep of the school
building and plant

clear responsibilittes for the maintenance and monitoring of equipment are designaled lo appropriate
personnel (e.g. maintenance directer, head custodian for maintenance equipment; audio-visual
coordinator for projectors, etc.; technology coordinator for computers, scanners, etc.)

regular maintenance and replacement schedules and cataloguing systems are in place for all furniture
and equipment, both instructional and administrative according to a district plan

a manager/supervisor of facilities and maintenance oversess the planning and supervision of the
maintenance program including the purchasing of adequate supplies, materials, and equipment and the
hirlng, training, and management of personne)

a formal plan/schadule is in ptace for the regular maintenance and repair of facilities and equipment and
for the ongoing cleaning of the facility

adequate personnel are in place to ensure that equipment and facililies are well-maintained

sufficlent funds are provided for the necessary personnel, supplies, materials, and equipment fo ensure
adequate site and facllity maintenance and cleanliness

members of the school community express salisfaction with the maintenance and cleanliness of the

facillty

3) The community funds-and the school implements a fong-range e plan that addresses:

programs and services

enrollment changes and staffing needs
facility needs

technology

capital improvements

What to Look for:

adequate long-range plans to address programs, staffing, and facility needs as well as capital
improvements

a strategic long-range plan designed jointly by the school board, administrators, and teachers with
involvement by parents, students, and community members delineates future needs in the areas noted

above for a five year perlod
the long-range plan identifies chronological steps to be used to address these needs

the school uses data to inform regular, thoughtful program planning
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= aformal record-keeping system tracks yearly school enrolfment with breakdowns by course and
department {or other organizational structure) as well as staffing aliocations to provide the data

necessary for appropriate planning
» nocessary bond proposats and other mechanisms needed to raise and provide revenue for capital

projects are prepared and presented in a timely and efficient manner

= aformal mulli-year technology ptan that addresses the needs, costs, and strategic puirchasing of
technology including compulers, sofiware, LCD's SmarlBoards, Promethean Boards, has been
developead, is being implemented, and is reviewed and revised on an annual, if not more fraquent basis

4) Faculty and building administrators are actively involved in the development and
implementation of the budget

What to Look for:

Do facuity and building administralors have a strong voice in the budgetary process including its development
and implementation?

» aformal process Is in place for soliciling feedback from teachers and other staff members about budget
needs (e.g., department request processes, sile-based budget commiltees, facully governing counclls cr

steering committees)
»  school instruclional leaders (e.g., department heads, deans of faculty, academlc coordinators) as well as

the principal and other administrators are called upon to make budget raquests and to develop the budget
» instructional leaders and administrators are called upon to speak publicly on behalf of the school budget

and lo justify requested expenditures

» school instructional leaders and administrators are delegated the responsibility for allocating and
spending the major proportion of monies designated for teaching and learning purposes

= gchool instructional leaders and administrators are given current, up-to-date information on the status of

budget allocations throughout the school year

5} The school site and plant shall suppert the delivery of high quality schoal programs and

services.

What to Look for:

Are the school site and plant sufficient to enhance all aspects of the educational program?

= Adequate and appropriate space Is provided to ensure full implsmaeniation of the educational program
(e.g., science labs, mediafinformation center, sufficient number of classrooms, performing arls areas,

cafeleria, and storage areas, elc.)
«  Adequate space Is provided for the school administration and for student support services (e.g.,

administrative offices and privale conference areas, private conference rooms for special education and
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guidance parsonnsi, sound-proofed offices for guidance counselors and social workers, appropriate
nursing space which provide student privacy and confidentialtity, etc.)

» ihe school site provides adequate space for outdoor physical education classes and athletic aclivities; for
safe and secure parking for teachers, parents, students, and guests; for fire drills; and for the general

entrance, egress, and outdoor recreation of students
»  the school plant/facility is able to adegquately support all school programs unless suitable alternative

space has been provided
= the school plant/facility ensures the heaith, well-being and safety of all accupants

6} The school maintains documentation that the physical plant and facilities meet ali
applicable federal and state laws and are in compliance with local fire, health, and safety

regulations.

What to Look for:

Doas the school maintain up-to-date documentation to ensure the school plant and facilities are well-maintained
and provide an ervironment that is healthy and safe for all occupanis and mest all applicable focal, state, and

federal laws and regulations?

» the plant and facilily provides documentation to ensure meel that alt applicabis federal and state laws and
are monitored by the adminisiration (including the storage of chemicals, lists of ali chemicals housed in
the facllity, the malntenance of fire alarms, and fire extinguishers, etc.)

»  ventilation, temperature control, and air quality are regutarly checked and mest all iocal and state health
requirements throughout the facility

= the entire facility is handicapped accessible

« when the plant and/or other facilities are not In compliance with applicable laws and reguiations, the
school makes immediate plans to address the problems including necessary repairs and madifigalions or
the use of {emporary allernative facilities

= adequate supplies, materials, equipment, and personnel are provided to ensure that the site and plant are
safe, healthy, clean, and well-maintained

» commenis and complaints about school mairtenance as it relates to issues of health or safely are
regularly solicited from teachers, students, et al. and are acted upon in a timely manner

» the facility Is clean and equipment Is well-maintained; any school equipment that is found to be unsafe is
immediately removed and repalred

= requests for repairs are addressad in a timely manner

» custodial staff and the outdoor maintenance crew are sufficient in number to mest all local fire, heaith,
and safely regulalions with regular checks conducted yearly and proper documentation maintained
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7) All professional staff actively engage parents and families as partners in each student’s

education and reach out specifically to those families who have been less connected with

the school.

What to Look for:

Are students and their families actively engaged as partners in the students’ education as wefl as encouraged
to parlicipate in school programs and activities?

teachers and administrators engage in outreach efforls to engage parents in the scholastic lives of their
sons and daughters (e.g., frequent parent forums and serminars, Invilations to open houses and parent
coffess, parent support groups, calls to the home by teachers, etc.) and to allend co-curricuiar aclivities
and other evenis thair students parlicipate

taachers and administrators work collaboratively with parent and community organizations to Increase
meaningful outreach strategles to parents who are less connected with the school

parents are regularly contacted and involved in conferences regarding the learning needs of their chitdren
site-based councils or other forms of school governance encourage parent invoivement and input
parents are involved as lutors, leclurers, and aides within the school

parenis are invited to programs which showcase student work, to roundtable presentations of student
portfolios, etc.

students participate in parent/teacher conferences which deal wilh their learning needs and progress
parents are informed about all programs and services available to their students

8) The school develops productive parent, business/community/and higher education

partnerships that support student learning.

What to Look for:

Are productive parent, business, community, and higher education partnerships in place that support student
learning and enable students to see the real-world appiications of what they are learning?

the school has created formal business and industry partnerships which are consislent with its core
valuss and beliefs aboui learning and which provide sludents with opportunities for job shadowing,
mentoring, internships, apprenticeships, school-to-career, and summer employment

parents regularly serve as parlners on commiltees which support the school’s educational program and

services
local business and induslry teaders play an integral role in planning and imptementing school-to-career

programs
partnerships with local adolescent/communily groups support and supplement the regular school program
{e.g., local community education sites are available; the YMCA supports a homework helper program;

etc.)
logal colleges and the school are engaged in conversatiens about how the high school can improve

currleulum and instruction in order to belter prepare students to succeed in college
high schooi students are able 1o take courses at local colleges and universities
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local college partnerships are established to support professional development programs at the high
school leve! for faculty members through training opporiunities, granting of credit for in-service

experiences, eic.
partnerships with teacher education programs have been eslablished to engage student teachers and

Interns in the high school as added instructional support
studenis are encouraged to participate in real-world activities that link classroom knowledge with

authantic application
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Addendumto Year 1 Alliance District Application

By adding my signature to this document, I am making the following commitments on hahalf of my school
distriet and incorporating such commitments as part of this district's Alliance District application ta the
Connecticut State Department of Education (CSDE).

v Low-Performing Schools Interventions: In accordance with federal timelines and requirements, the
distnct will work with the CSDE to craft and implement schoo! redesign plans, subject 1o CSDE
approval, for its Focus Schools in the fall semester of 2012-13, and to address its Review Schaols in the
2013-14 and 2014-15 school yeats. This work will require the following steps for Focuy and Review
Schools; the distriet will atiend CSDE training sessions; schools will undergo instructional and
operational sudits 16 Undecstand the root causes of low student achievermnent and assess the schools’ naeds
to address these issues; the distriot will work with the CSDE 10 develop school redesign plans; and the
district witl implement the proposed interventions upon receiving CSDE approval, Funds allogated for
this purpose will be held until the intgrventions are approved.

» Evaluation-Informed Professional Development: In light of the new statutory requirement that distriots
transition from the current CEU system (0 a job-embedded, evaluation-informed professionai

development model by the 2013-14 school year, the distriet will begin preparation for this transilion
during the current school vear, The distriet will antend CSDE training sessions related to this subject,

«  New school accountability systern: The distrist will work with the CSDE to ensure a successful transition
to the new school accountability system described in Connecticut’s approved ESEA walver application.

The district's student performance goals will be sel in accordance with the waiver's prescribed targets.

+ Common Core: The distriot will work with the CSDE to ensure the successful implementation in the
district of Comumon Cora Srate Standards and the Smarter Balanced Assessment Consoriium’s

assessments.

»  Stralegic Planning and Preparation of Year 2 Alliance Application: The district will participate in a
substantial planning process, in partnerghip with the CSDE, to prepare its Yeas 2 application. The district
will be prepared to modify the current five year implementation plan deseribed in its Year 1 application.

+  Monitonng: The district will work with the CSDE to develop structires, measures, and procedures for the
ongoing wonitoring of reform initiativez included in Alliance District Plans. On the basis of such data,
monitoring systems will track, on an jaterim and annual basis, fidelity of plan implementation, anticipated
improvement in adult practices, and progress towards achievement of student outcomes.

’ ining seseion attendance: The distriet will deploy central office staff 1o anend periodic CSDE training
and support sessions related to Alliance District implementation.

Signed,

oy, N

Supetinleddent of Schools




	Ansonia Letter.pdf
	Ansonia Final Approved



