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Background 

Pursuant to Section 395 of Public Act No. 21-2, June Special Session, codified at Connecticut General 

Statutes Sections 10-14hh and 14ii,  no later than July 1, 2022, the Connecticut State Department of 

Education (CSDE), in consultation with the Reading Leadership Implementation Council, shall review and 

approve reading curricula models and programs for use by local and regional boards of education for 

students in Pre-Kindergarten to Grade three (PreK–3), inclusive, that are evidence-based/scientifically-

based and focused on competency in the following areas of reading:  

• oral language; 

• phonemic awareness;  

• phonics; 

• fluency; 

• vocabulary;  

• rapid automatic name or letter name fluency; and 

• reading comprehension.  

 

In response to this legislation, the CSDE developed the PreK–3 Reading Connecticut Review Process to 

Evaluate Curricula and Programs (Reading CORE). The Reading CORE rubric is designed for use by the 

CSDE, in consultation with the Reading Leadership Implementation Council, to review reading curricula 

and programs for use by local and regional boards of education for students in PreK–3, inclusive, that 

are evidence-based/scientifically-based and aligned to the aforementioned areas of reading. The 

Reading CORE rubric was adapted from the CUrriculum RAtings by TEachers (CURATE) project designed 

by the Massachusetts Department of Elementary and Secondary Education (DESE).  

Commencing July 1, 2023, and each school year thereafter, each local and regional board of education 

shall select and implement an approved curricula and/or program from the CSDE Approved Menu of 

PreK–3 Reading Curricula and Programs. 

Curricula and Programs 

It is imperative that all Connecticut students have access to high-quality, equitable educational 
opportunities and succeed within a culture of high expectations. The very core of instruction includes 
the teacher and student interrelating with the content. To increase student learning, one must improve 
the level and complexity of content, grow the knowledge and skills of the teacher, and elevate student 
engagement. 

 
Content improvement begins with the development of quality curricula aligned to the content standards 
adopted by the Connecticut Board of Education (Board). Curricula combine how teachers teach to 
develop skills, content knowledge, and assess students’ ability to transfer learning. Curricula are the 
central roadmap for communicating essential learning outcomes for mastery by the end of a grade or 
grade band.  
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An effective curriculum includes instructional resources to help answer the question, “What 

instructional materials are available to help me meet a particular standard, learning target, or set of 

learning targets?” These materials include a variety of resources (e.g., programs) and technology.  

 

Reading CORE Process 

The Reading CORE process begins with an open review period in which districts and publishers may 

submit evidence-based/scientifically-based PreK–3 reading curricula and/or programs to the CSDE for 

review. Districts and publishers shall use the Reading CORE District and Publisher Proposal Template 

(Appendix A of this document) to provide a detailed explanation including responses to specific 

prompts. Then, members of the English Language Arts (ELA) Curricula Design Leadership Team will 

review submissions using the Reading CORE District and Publisher Proposal Template with Evidence 

Examples (Appendix B of this document) in addition to utilizing information published by CUrriculum 

RAtings by TEachers (CURATE) - Center for Instructional Support (mass.edu), Reading | Evidence For 

ESSA, and Reports Center (edreports.org). 

PreK–3 reading curricula and/or programs that receive an overall rating of “meets expectations” or 

“partially meets expectations” via the Reading CORE Process will be considered by the CSDE, in 

consultation with the Reading Leadership Implementation Council, for presentation of high-quality 

programs and curricula to the Board for review and consideration of approval. Although materials may 

be rated “high quality” this does not mean they are perfect.   

Open Review Period for Grades PreK–3 Reading Curricula and Programs 

The CSDE has established an open review period from May 4, 2022–May 25, 2022, to assist in the 

identification and review of PreK–3 reading curricula and programs. During the open review period, 

districts and publishers may submit recommendations for PreK–3 reading curricula and/or programs to 

be considered for review by the CSDE, in consultation with the Reading Leadership Implementation 

Council. Based on their review, the CSDE will present at least five reading curricula and/or programs to 

the Board for review and consideration of approval. 

 

Guidelines for Submitting Recommendations for Review by the CSDE 

1. Districts and publishers may submit recommendations for grades PreK–3 reading curricula and or 

programs to be considered for review by the CSDE, in consultation with the Reading Leadership 

Implementation Council. District submission require Superintendent’s approval. 

2. Districts and publishers shall use the following guidelines for selecting and reviewing grades PreK–3 

reading curricula and programs for submission. Curricula and programs must: 

• align to the Board’s approved Connecticut Core Standards for English language arts; 

• provide clear teacher directions that include instructional supports, structures, and routines; 

• engage all learners in daily, systematic, and explicit instruction including frequent opportunities 

for students to practice; 

https://www.doe.mass.edu/instruction/curate/default.html
https://www.doe.mass.edu/instruction/curate/default.html
https://www.evidenceforessa.org/programs/reading
https://www.evidenceforessa.org/programs/reading
https://www.edreports.org/reports?s=ela
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• exhibit a coherent sequence of targeted skills, instructional practices, and understanding; 

• provide multimodal, culturally responsive, and multisensory approaches for students to access 

content; 

• be accessible for all students including high needs students (e.g., economically disadvantaged 

students, English learners/multilingual learners, students with disabilities); 

• offer a variety of summative and formative assessment opportunities over the course of the 

year;  

• support grade-appropriate, explicit instruction and regular practice in the following areas; and 

o oral language; 

o phonemic awareness;  

o phonics; 

o fluency; 

o vocabulary;  

o rapid automatic name or letter name fluency; and 

o reading comprehension.  

• include research/evidence demonstrating positive impact on student learning.  

 

3. Districts must electronically submit their completed Reading CORE District and Publisher Proposal 

Template (Appendix A of this document) to the e-mail address provided below by Wednesaday, May 

25, 2022. Except for the Signature Page, the Reading CORE District and Publisher Proposal Template 

must be received in a Microsoft Word document (not PDF or Excel). The completed Signature Page 

may be submitted as a PDF and must accompany the Proposal Template. 

4. Please ensure a timely submission. 

5. The delivery e-mail address is Irene.Parisi@ct.gov.  

Evaluation of PreK-3 Reading Curricula and Programs by the CSDE 

The Reading CORE District and Publisher Proposal Template is designed for use by districts and 

publishers to submit to the CSDE, in consultation with the Reading Leadership Implementation Council, 

to assist in the review of reading curricula and programs for use by local and regional boards of 

education for students in PreK–3, inclusive, that are evidence-based/scientifically-based and aligned to 

the aforementioned areas of reading.  

The Reading CORE District and Publisher Proposal Template shall be used to evaluate the content of the 

PreK–3 reading curricula and programs but does not and is not intended to measure implementation or 

professional learning. Although not inclusive, the CSDE requires that high-quality reading curricula and 

programs must: 

• align to the Board’s approved Connecticut Core Standards for English language arts; 

• provide clear teacher directions that include instructional supports, structures, and routines; 

• engage all learners in daily, systematic, and explicit instruction including frequent opportunities 

for students to practice; 

mailto:Irene.Parisi@ct.gov


 

5 

• exhibit a coherent sequence of targeted skills, instructional practices, and understanding; 

• provide multimodal, culturally responsive, and multisensory approaches for students to access 

content; 

• be accessible for all students including high needs students (e.g., economically disadvantaged 

students, English learners/multilingual learners, students with disabilities); 

• offer a variety of summative and formative assessment opportunities over the course of the 

year; 

• support grade-appropriate, explicit instruction and regular practice in the following areas; and 

o oral language; 

o phonemic awareness; 

o phonics; 

o fluency; 

o vocabulary  

o rapid automatic name or letter name fluency; and 

o reading comprehension.  

• include research/evidence demonstrating positive impact on student learning. 

 

PreK–3 reading curricula and/or programs that receive an overall rating of “meets expectations” or 

“partially meets expectations” via the Reading CORE Process will be considered by the CSDE, in 

consultation with the Reading Leadership Implementation Council, for presentation to the Board for 

review and consideration of approval. Although materials may be rated “high quality” this does not 

mean they are perfect. Materials rely on the skillful implementation of teachers who need to consider 

their local contexts and student needs.  

Guidelines for the CSDE Review 

The CSDE, in consultation with the Reading Leadership Implementation Council will: 

• review and document all evidence before deciding on ratings;  

• consider quantity as well as quality of evidence for each indicator; 

• consider evidence of high quality as well as evidence of low quality; 

• not consider provided examples to be exhaustive or restrictive; and 

• document each program when indicator evidence is lacking for further data collection.  

There is no requirement to weigh each indicator and criterion equally. 

Sources of Evidence 

The CSDE, in consultation with the Reading Leadership Implementation Council, will include the use of 
the following as sources of evidence in their review: 

• Completed district Reading CORE District and Publisher Proposal Templates and publisher 

submissions; 

• The product itself: unit and lesson plans, teacher guides, student-facing resources, associated 

software, and other components; 
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• Other credible and comprehensive reviews of materials, such as those by CUrriculum RAtings by 

TEachers (CURATE) - Center for Instructional Support (mass.edu), Reading | Evidence For ESSA, 

and Reports Center (edreports.org); 

• Information—such as product specifications and videos of teachers using the product—provided 

by its developers or publishers; and 

• Research findings to assist in the evaluation and interpretation of a product’s efficacy. 

Definitions of Ratings  

Ratings are defined as a 4-point scale with correlated descriptors for each point. Evidence submitted will 

be evaluated using this scale.  

• 3 Points: Meets Expectations – Most or all evidence indicates high quality; little to none 

indicates low quality. Materials may not be perfect, but Connecticut teachers and students 

would be well served and strongly supported by them. 

● 2 Points: Partially Meets Expectations – Some evidence indicates high quality, while some 

indicates low quality. Teachers in Connecticut would benefit from having these materials but 

need to supplement or adapt them substantively to serve their students well. 

● 1 Point: Does Not Meet Expectations – Little to no evidence indicates high quality; most or all 

evidence indicates low quality. Materials would not substantively help Connecticut teachers and 

students meet the state’s expectations for teaching and learning. 

● 0 Points: Insufficient Evidence – More evidence is needed before a rating can be justified. If you 

are unsure about a rating because you lack relevant information, be sure to choose this option 

instead of “defaulting” to a rating of Partially Meets Expectations. 

 

 

https://www.doe.mass.edu/instruction/curate/default.html
https://www.doe.mass.edu/instruction/curate/default.html
https://www.evidenceforessa.org/programs/reading
https://www.edreports.org/reports?s=ela
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Appendix A: Reading CORE District and Publisher Proposal Template 

District/Publisher Name:  

 

Primary Contact Name and Title:  

Primary Contact Phone and E-

mail:  

Proposed Curricula-Program 
(including publisher name):  

Explain in detail how the PreK-3 reading curriculum and/or program meets each of the required domains. Provide detailed 

evidence within the tables. Expand table sections as necessary. 

 

Domain: Standards Alignment 

Criterion Indicator Detailed Description of Evidence 

1. Text Quality 

and 

Organization 

Texts exhibit grade-

appropriate complexity 

and are worthy of 

students’ attention. 

 

Materials include texts of 

varying genres and types 

of complexity. 

 

Materials include texts 

representing various 

cultures and perspectives. 

 



 

 

8 

 

Domain: Standards Alignment 

Materials include 

coherent sets and 

sequences of texts that 

help students build 

knowledge systematically. 

 

2. Foundational 

Skills 

Materials support direct 

teaching of foundational 

skills to contribute to the 

development of fluent 

reading, including: 

instruction in print 

concepts (PreK-K), 

phonological awareness 

(PreK-1), advanced 

phoneme awareness 

(Grades 2-3), phonics and 

decoding (Grades PreK-2), 

and fluency (Grades 1-3). 

 

Materials include explicit 

instruction and regular 

practice in phonological 

awareness (Grades K-1) 

and advanced phoneme 

awareness (Grades 2-3). 

 

Materials include explicit 

instruction and regular 
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Domain: Standards Alignment 

practice in phonics 

(Grades PreK-2). For Pre-

Kindergarten and 

Kindergarten, materials 

should also include 

explicit instruction and 

regular practice in print 

concepts. 

Materials include frequent 

opportunities for students 

to practice and gain 

automatic word 

recognition (Grades PreK-

K) and for teachers to 

model fluency and for 

students to practice 

building fluency (Grades 

1-3). 

 

Lessons and activities 

allow for high-quality, 

daily differentiation of 

foundational skills, so all 

students achieve mastery 

of foundational skills. 

 

Materials provide for 

structured discussions 

that address grade-level 
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Domain: Standards Alignment 

3. Classroom 

Tasks and 

Instruction 

 

 

speaking and listening 

standards. 

Most questions, tasks, and 

assignments are text-

based, work to support 

knowledge building of a 

topic or theme, and 

require literary or other 

textual analysis. 

 

Materials address grade-

level language standards 

(conventions of standard 

English, knowledge of 

language, vocabulary 

acquisition and use) 

through both explicit 

instruction and authentic 

application. 

 

Materials include a wide 

range of authentic writing 

and explicit instruction in 

writing skills and 

strategies. 

 

Materials have students 

engage in a range and 
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Domain: Standards Alignment 

volume of in-class and 

independent reading. 

 

 

 

 

Domain: Classroom Application 

Criterion Indicator Detailed Description of Evidence 

4. Accessibility 

for Students 

 

Note: While no 

one set of 

materials can 

serve all students’ 

needs, they should 

strongly support 

teachers tasked 

with doing so.  

 

 

Materials provide for 

varied means of accessing 

content, helping teachers 

meet the diverse needs of 

students with disabilities 

and those working above 

or below grade level. 

 

Materials provide for 

varied means of 

demonstrating learning, 

helping teachers meet the 

diverse needs of students 

with disabilities and those 

working above or below 

grade level. 

 

Materials help teachers 

ensure that students at 
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Domain: Classroom Application 

various levels of English 

proficiency have access to 

grade-level content, 

cognitively demanding 

tasks, and opportunities 

to develop academic 

language in English. 

Materials include 

questions and tasks that 

promote cultural 

affirmation and value 

diverse identities, 

backgrounds, and 

perspectives. 

 

5. Usability for 

Teachers 

 

Note: Materials 

should strongly 

support teachers 

in their everyday 

work.  

Lessons and tasks advance 

student learning with 

clear purpose.  

 

Materials support 

teachers with suggested 

classroom routines and 

structures (e.g., grouping 

strategies). 

 

Pacing is reasonable and 

flexible; the curriculum 

can be implemented 
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Domain: Classroom Application 

effectively within a typical 

school year. 

Materials include informal 

and formal assessments 

that help teachers 

measure learning and 

adjust instruction. 

 

Materials include rubrics, 

exemplars, or other 

resources to help teachers 

set clear and high 

expectations for students.  

 

Materials include 

guidance and resources 

designed specifically to 

build teachers’ 

knowledge. 

 

6. Impact on 

Learning 

Research demonstrates 

that the materials have a 

positive impact on 

student learning. 
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Appendix B: PreK–3 Reading CORE* Rubric 

*Connecticut Review 

The PreK–3 Reading CORE (describe Connecticut Review - CORE) Rubric is designed for use by the CSDE, in 

consultation with the Reading Leadership Implementation Council, to review reading curricula and programs for 

use by local and regional boards of education for students in PreK–3, inclusive, that are evidence-

based/scientifically-based and aligned to the aforementioned areas of reading. The PreK–3 Reading CORE Rubric 

was adapted from the CURATE project designed by the Massachusetts Department of Elementary and Secondary 

Education (DESE).  

 

Domain: Standards Alignment 

Criterion Indicator Description 

1. Text Quality 

and 

Organization 

a. Texts exhibit grade-

appropriate complexity and 

are worthy of students’ 

attention. 

Evidence includes: 

• Text complexity assessed against grade-level 

expectations, not student reading levels. All 

students have access to grade-appropriate text 

every day. 

• Focus is on texts used for core instruction, not 

independent reading or remediation. 

b. Materials include 

texts of varying genres and 

types of complexity. 

Evidence includes: 

• Variation in genre at every grade, aligned to 

grade-level standards.  

• Types of complexity include levels of meaning or 

purpose; text structure; format and text 

features; use of conventions, diction, and 

syntax; and knowledge demands. 

c. Materials include 

texts representing various 

cultures and perspectives. 

Evidence includes: 

• The determination of the extent to which 

students are represented and reflected in the 

curriculum, and the extent to which they’re 

exposed to many identities such as, but not 

limited to: race, ethnicity, language, religion, 

family structures, ability, gender, and sexual 

orientation.  
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• Full representation that goes beyond tokens and 

stereotypes; it is nuanced and multidimensional. 

o To what extent are different identities 

central to a story/text? 

o To what extent do the characters 

accurately portray the histories and 

experiences of their cultures? 

• Consideration of time period (setting, 

publication date), representation of authors and 

places, as well as representation of primary and 

secondary sources represent multiple 

perspectives.  

• Alignment to the expectation of the Connecticut 

Core Standards for English language arts that 

students engage with texts representing varied 

cultures and perspectives each year. “Diversity” 

should not be limited to one unit. 

d. Materials include 

coherent sets and sequences 

of texts that help students 

build knowledge 

systematically. 

Evidence includes: 

• Each unit centers on a coherent topic or theme 

to build knowledge systematically. 

o Knowledge encompasses both literary 

content (e.g., theme, character, setting), 

as well as topical content (the topic or 

theme explored throughout a unit). 

• Topics in English language arts curriculum need 

not align to state standards for other subject 

areas, though alignment is worth noting where it 

exists. 

2. Foundational 

Skills 

a. Materials support 

direct teaching of 

foundational skills to 

contribute to the 

development of fluent 

reading, including: 

instruction in print concepts 

(PreK-K), phonological 

awareness (PreK-1), 

advanced phoneme 

awareness (Grades 2-3), 

phonics and decoding 

Evidence includes: 

• Demonstration of a clear and research-based 

progression of skills and content. 

• Supports for instruction in foundational skills 

that is both explicit (taught clearly and directly 

by the teacher) and systematic (taught in an 

ordered manner).  

• The provision of daily opportunities for students 

to practice reading. In K–2 this includes reading 

decodable words in isolation as well as reading 

decodable text and/or connected text for the 

purpose of providing practice with specific 
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(Grades PreK-2), and fluency 

(Grades 1-3). 

decoding skills and developing automatic word 

recognition. 

b. Materials include explicit 

instruction and regular 

practice in phonological 

awareness (Grades K-1) and 

advanced phoneme 

awareness (Grades 2-3). 

Evidence includes: 

• Phonological awareness activities like word and 

sound games and the use of poetry and rhyme 

that help students notice the sounds in words 

(alliteration, rhyme, syllables, onset and rime).  

• Phonemic awareness activities using hand 

gestures or manipulatives, like blocks, magnetic 

letters, or Elkonin boxes to help students notice 

the individual sounds in words. Students in 

Grades 2-3 notice and manipulate the individual 

sounds in words.  

c. Materials include 

explicit instruction and 

regular practice in phonics 

(Grades PreK-2). For Pre-

Kindergarten and 

Kindergarten, materials 

should also include explicit 

instruction and regular 

practice in print concepts. 

Evidence includes:  

• Phonics instruction that offers a gradual release 

approach with active practice opportunities for 

students to transfer and apply the phonics they 

are learning. This could mean direct practice of 

taught letter-sound correspondences, vowel 

patterns, or multisyllabic word reading in text(s) 

selected for and aligned to the lesson purpose. 

• Modeling print concepts and discussing them in 

authentic reading contexts, such as during a 

teacher-led read-aloud or during teacher-child 

interactions in the classroom library (PreK-K). 

d. Materials include 

frequent opportunities for 

students to practice and gain 

automatic word recognition 

(Grades PreK-K) and for 

teachers to model fluency 

and for students to practice 

building fluency (Grades 1-3). 

Evidence includes: 

• Practice opportunities with taught common 
letter patterns such as vowel teams, prefixes, or 
consonant blends. 

• Explicit instruction of regular and irregular 
words that attends to sounds, spelling, and 
meaning to support sight-based recognition of 
high-frequency words. 

• Word recognition activities 

• Reading connected text 

• Repeated oral reading 

e. Lessons and activities 

allow for high-quality, daily 

differentiation of 

foundational skills, so all 

Evidence includes: 

• Independent or center-based activities such as 
hands-on phonemic awareness activities with 
manipulatives, applied practice with decodable 
text, or repeated oral reading for fluency. 
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students achieve mastery of 

foundational skills. 

• Suggested formats and schedules to support 
small group instruction in foundational skills. 

3. Classroom 

Tasks and 

Instruction 

 

 

a. Materials provide for 

structured discussions that 

address grade-level speaking 

and listening standards. 

Evidence includes: 

• The Classroom Tasks and Instruction criterion 

include both what students are asked to do and 

how teachers facilitate their success. 

• Consideration of both speaking and listening 

clusters: comprehension and collaboration and 

presentation of knowledge and ideas. 

b. Most questions, 

tasks, and assignments are 

text-based, work to support 

knowledge building of a topic 

or theme and require literary 

or other textual analysis. 

Evidence includes: 

• Students engage directly with texts, not just 

practice isolated skills (e.g., with worksheets). 

Occasional discussions and writing may not 

center on existing texts, but the reading 

standards are intertwined with the other 

strands, and most tasks and instruction should 

involve text. 

• Though instruction and tasks center on reading, 

comprehending, interpreting, and analyzing the 

written word, other types of texts also support 

access, engagement, and both close and 

comparative analysis. 

c. Materials address 

grade-level language 

standards (conventions of 

standard English, knowledge 

of language, vocabulary 

acquisition and use) through 

both explicit instruction and 

authentic application. 

Evidence includes: 

• Consideration of all language clusters: 

conventions of standard English, knowledge of 

language, and vocabulary acquisition and use. 

Exclude foundational skills, which are the focus 

of Criterion 2. 

• Authentic here means in context or for purposes 

beyond development of the target skill. For 

language standards, authentic application might 

involve analyzing a speaker’s word choice or 

editing an essay. 

d. Materials include a 

wide range of authentic 

writing and explicit 

instruction in writing skills 

and strategies. 

Evidence includes: 

• Consideration of all writing clusters: text types 

and purposes, production and distribution of 

writing, research to build and present 

knowledge, and range of writing. 
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• Authentic writing produces texts similar to those 

found outside of classrooms (e.g., brochures, 

editorials); accomplishes more than the 

demonstration of writing skills (e.g., 

communicates original thinking to a specific 

audience); and reaches audiences outside 

classrooms (e.g., family members, public 

officials). 

e. Materials have 

students engage in a range 

and volume of in-class and 

independent reading. 

Evidence includes: 

• Every student reads in class every day. 

Worksheets and activities that relate to texts do 

not take the place of reading. 

• Leveled texts may be provided but should not be 

the only type of text students read. 

• Core materials provide protocols or instructional 

routines to support students’ independent 

reading (e.g., resources to support independent 

book choices, book talk resources). 

• Reading in PreK–2 include participating in 

teacher read-aloud by reciting patterns from 

frequently read books, using pictures to aid in 

retelling a familiar text, or reading decodable or 

other connected text. 
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Domain: Classroom Application 

Criterion Indicator Description  

4. Accessibility 

for Students 

 

Note: While no 

one set of 

materials can 

serve all students’ 

needs, they should 

strongly support 

teachers tasked 

with doing so.  

 

 

a. Materials provide for 

varied means of 

accessing content, 

helping teachers meet 

the diverse needs of 

students with 

disabilities and those 

working above or 

below grade level. 

Evidence includes: 

● Focus on access to grade-level content, not 

intervention or remediation. 

● Consideration of whether materials provide multiple 

means of representation and opportunities for 

collaborative learning (e.g., partner work). 

b. Materials provide for 

varied means of 

demonstrating 

learning, helping 

teachers meet the 

diverse needs of 

students with 

disabilities and those 

working above or 

below grade level. 

Evidence includes: 

● Focus on demonstration of grade-level learning, not 

intervention or remediation. 

● Consideration of whether materials provide multiple 

means of action and expression and opportunities 

for students to make choices. 

c. Materials help teachers 

ensure that students at 

various levels of English 

Language 

Learner/Multilingual 

Learner(Els/MLs) 

proficiency have access 

to grade-level content, 

cognitively demanding 

tasks, and 

opportunities to 

develop academic 

language in English. 

Evidence includes: 

● Materials offer supports specific to ELs/MLs (e.g., 

references to cognates) as well as supports that 

benefit ELs/MLs among other learners (e.g., 

repeated exposure to academic vocabulary). 

● Materials support teachers to develop ELs’/MLs’ 

content knowledge and English proficiency 

simultaneously. 

● Materials support teachers to differentiate language 

demands for ELs/MLs while maintaining cognitive 

demand. 

● Supports are language specific, language family 

generalized, and/or inclusive of home languages. 

http://udlguidelines.cast.org/representation
http://udlguidelines.cast.org/representation
http://udlguidelines.cast.org/action-expression
http://udlguidelines.cast.org/action-expression


 

 

20 

 

d. Materials include 

questions and tasks 

that promote cultural 

affirmation and value 

diverse identities, 

backgrounds, and 

perspectives. 

Evidence includes: 

• Materials elevate diverse backgrounds, perspectives, 
and identities to deepen learning. 

• Materials challenge existing narratives about 
historically marginalized and historically centered or 
normed cultures including challenges rooted in 
systemic oppression. 

• Materials promote recognition of the validity and 
worth of all cultures. 

• Questions and tasks support students to: 
○ Actively draw upon students’ diverse 

backgrounds  
○ Make real-life connections 
○ Examine their own and others’ 

perspectives 
○ Help advance student thinking and 

actions about identity, equity, power, 
and oppression 

5. Usability for 

Teachers 

 

Note: Materials 

should strongly 

support teachers 

in their everyday 

work.  

a. Lessons and tasks 

advance student 

learning with clear 

purpose.  

Evidence includes: 

● Intended purpose of each lesson and clear task. 

● Lessons and tasks that serve their intended purposes 

effectively. 

b. Materials support 

teachers with 

suggested classroom 

routines and structures 

(e.g., grouping 

strategies). 

Evidence includes: 

● Routines involve annotating a text, responding to 

peer feedback, or revising and editing writing. 

● Structures (e.g., pair work, reading stations, speaking 

and listening) design to broaden participation and 

cultivate collaboration among students. 

● Resources to support productive student discourse.  

● Resources to actively avoid potential bias in 

grouping strategies. 

c. Pacing is reasonable 

and flexible, the 

curriculum can be 

implemented 

effectively within a 

typical school year. 

Evidence includes: 

● Accurate time estimates for lessons and units.  

● Feasible number of minutes per day and days per 

year are feasible. Flexible options exist for a variety. 

of school schedules and unforeseen circumstances. 

● Guidance is provided to make educated decisions for 

what resources and aspects of the lesson to be 

prioritized on a daily basis.   
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d. Materials include 

informal and formal 

assessments that help 

teachers measure 

learning and adjust 

instruction. 

Evidence includes: 

● Assessments identify students’ misconceptions 

about taught skills, topics, or themes within and 

across units, and surface gaps in skills and content 

knowledge.  

● Knowledge encompasses both literary content (e.g., 

theme, character, setting), as well as topical content 

(the topic or theme explored throughout a unit) 

● Materials guide teachers toward next steps based on 

assessment data (e.g., reteaching, reassessing, 

continued practice). 

e. Materials include 

rubrics, exemplars, or 

other resources to help 

teachers set clear and 

high expectations for 

students.  

In addition to rubrics and exemplars, evidence includes:  

● Checklists for students to use in peer or self-

assessments. 

● Annotated student work at various levels of 

achievement, including non-exemplars.   

● Guidance for the teacher to avoid bias in setting 

expectations for students. 
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f. Materials include 

guidance and resources 

designed specifically to 

build teachers’ 

knowledge. 

Evidence includes: 

• Relevant supports bolster aspects of content 

knowledge (e.g., grammar, literary theory), 

pedagogical content knowledge (e.g., 

development of phonemic awareness, effective 

strategies for writing instruction), and inclusive 

and culturally responsive practice. 

• Materials provide a range of supports for 

teachers that include both topic understanding 

and specific lesson/standards guidance 

○ Formats might vary: consider callout 

boxes and annotations in lessons, videos 

of classroom instruction, 

implementation guides, and more.  

● Materials support teachers to recognize their 

own pedagogical biases. 

● Materials provide context for teachers to 

develop their sociocultural consciousness by 

accurately contextualizing historical frames and 

providing various cultural developments for 

similar concepts. 

● Materials provide teachers with guidance on 

how to approach, enhance, and customize 

lessons for their student populations. 

6. Impact on 

Learning 

 

a. Research 

demonstrates that the 

materials have a 

positive impact on 

student learning. 

● Evidence includes research that meets expectations: 

○ Falls into evidence tiers 1, 2, or 3 as 

defined by ESSA. 

○ Concerns the specific product under 

review, not just pedagogical strategies 

the product incorporates. 

○ Is conducted by an independent, 

disinterested party. 

 

 

 
 
 
 

https://www2.ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf
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STUDENT DATA PRIVACY COMPLIANCE 

Connecticut General Statutes §§ 10-234aa through 10-234dd 

Educators and school leaders should review and understand their obligations under Connecticut’s 

Student Data Privacy Law (Connecticut General Statutes §§ 10-234aa through 10-234dd, inclusive). As 

a key element of compliance, districts must enter into contracts with providers of educational 

technology whenever such providers capture or have access to personal student information, records, 

or data. For purposes of this review, districts must communicate with such companies in advance of 

submitting the proposal to ensure adherence to the privacy and security assurances outlined required 

by the statute. Subsequent non-compliance with Connecticut’s student data privacy law may void any 

previous CSDE approval decisions. 

 

Provide any additional information/justification for proposal. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://portal.ct.gov/-/media/DAS/CTEdTech/documents/PA_16-189_CT_Student_Data_Privacy_Pledge.pdf
https://portal.ct.gov/-/media/DAS/CTEdTech/documents/PA_16-189_CT_Student_Data_Privacy_Pledge.pdf


 

 

24 

PreK–3 Reading CORE Process Proposal Signature Page for 
Districts 

I, the undersigned authorized official hereby, submit PreK-3 reading curriculum or 

program proposal for review by the Connecticut State Department of Education. 

Signature of Superintendent:  

Name of Superintendent: 
(typed)  

Date:  
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PreK–3 Reading CORE Process Proposal Signature Page for 
Publishers 

I, the undersigned authorized official hereby, submit PreK-3 reading curriculum or 

program proposal for review by the Connecticut State Department of Education. 

Signature of Publisher 
Representative:  

Name of Publisher 
Representative: (typed)  

Date:  
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