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Mark Your Calendars… 

Exiters PSIS/SEDAC – Timely Due Date: September 15, 2009 

Exiters PSIS/SEDAC – Accurate Due Date: September 30, 2009 

ED 166 – Accurate Due Date: October 2, 2009 

Early Childhood Outcomes - Timely Due Date: November 1, 2009 

Early Childhood Outcomes - Accurate Due Date: November 15, 2009 

SEDAC-G December final certification statutory Due Date: December 1, 2009 

SEDAC – Oct 1 Child Count Timely Due Date: December 11, 2009 

SEDAC – Oct 1 Child Count Accurate Due Date: December 18, 2009 

SEDAC-G December final certification statutory Due Date: December 1, 2009 

Click here for the updated 2009-2010 Timely and Accurate calendar! Also, click here for the Special Popula-

tions Data Collection schedule for 2010 CMT/CAPT Assessments. 
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Brief from the Chief 

Welcome Back, Bulletin Readers! 

  

The following remarks are from Anne Louise Thompson, Chief, Bureau of Special

 Education, made at the 6th Annual Special Education Back-To-School event held 

September 16, 2009: 

Good morning and welcome to our Sixth Annual Special Education Back-To-School 

gathering. Last year, the 2008-09 school year, presented all of us with many chal-

lenges as we were faced with one of the most devastating economic crises of our 

times, which noticeably affected the availability of resources to operate our schools 

as well as our operations at the Department.  

 

And I challenged you at last year’s Back-To-School, to learn how to dance in the 

rain rather than waiting for the storm to pass, as the situation in our schools, the 

state and this country was not to be just a passing shower. And you all felt the 

winds and rains from that storm, as you served as leaders and educators within our 

schools and for our states’ children. As you have entered this school year, I know 

many of you continue to feel the effects of this economic hurricane on the availabil-

ity of resources to do the important work of educating our students with disabili-

ties. We at the Bureau and Department have read your local papers that have re-

ported on your situations and board and town’s actions. We’ve fielded your calls as 

well as those calls from your superintendents, business managers and in some 

situations, your town managers and local legislators.  

For more of this article, click here. 
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Featured Story:   

Back to School Event 

The Sixth Annual Back-To-School special education event was held September 16, 2009, at the Crowne Plaza 

Hotel in Cromwell. Representatives from local education agencies (LEAs), approved private schools, regional 

education service centers (RESCs), parent advocacy organizations and other agencies attended the informa-

tional meeting hosted by the Connecticut State Department of Education (CSDE). From 8:30 a.m.-noon, the 

audience listened to education consultants from the Bureau of Special Education (BSE) and other bureaus 

cover an array of topics anticipated to have an impact for the 2009-10 school year. Material on these topics 

presented at the event are included here for your convenience. 

 

· American Recovery and Reinvestment Act/Fiscal 

· NIMAS/NIMAC 

· Secondary Transition 

· Learning Disability (LD) Guidelines and Extension Updates 

· CMT/CAPT Update 

· Data & Other Related Topics 

· Bureau Bulletin/General Supervision  

· Focused Monitoring Update    

 

Highlights from the morning session also included a stirring keynote address from the U.S. National Teacher 

of the Year, Anthony Mullen. Mullen, as previously reported in the Bureau Bulletin, is a special educator from 

Greenwich Public Schools.  

 

From 12-12:30 p.m., attendees also had the opportunity to select from one of the many break out topics and 

meet with BSE consultants by topic areas: restraint/seclusion, focused monitoring, assessment modifications 

and secondary transition were just a few of the choices. In the afternoon, attendees had the option of attend-

ing two additional sessions designed to address current needs in the field. Bureau Chief Anne Louise Thomp-

son facilitated a meeting among special education directors either new to Connecticut or new to the field. 

Topics included the October 1 data collection/tour of special education data application and collection 

(SEDAC) and dispute resolution. Attendees were able to engage in dialogue and pose questions to the Chief. 

The second afternoon session was on Indicator 11: Evaluation Timelines. While the session was developed for 

districts that did not meet compliance with this indicator, all districts were invited to attend and learn  

how to avoid compliance issues in the future. Dr. Jacqueline Kelleher, BSE, Education Consultant, led the ses-

sion that featured an overview of the indicator and its alignment to Connecticut’s General Supervision Sys-

tem, a discussion using case studies of common noncompliance areas, and an idea exchange facilitated by 

Connecticut’s own Directors of Special Education: Deirdre Osypuk, Jeff Forman and Brian Farrell. The BSE is 

grateful to all who helped make this event a success and to all who took time away from their busy schedules 

to attend. We look forward to a collaborative, productive 2009-10! 
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On June 22, 2009, Commissioner Mark K. McQuillan provided the public with 

a circular letter highlighting the major education legislation passed during the 

2009 Regular Session of the Connecticut General Assembly (C-18). We hope 

readers will take a moment to review a more comprehensive summary of all of 

the public and special acts that appear to be of general applicability and inter-

est to school districts from the previous year. Readers may access this information by selecting this Web site. 

If you have any questions about the new legislation, State Department of Education (SDE) staff members are 

ready and willing to help you. Please contact Attorney Jennifer Widness of the Division of Legal and Govern-

mental Affairs, at 860-713-6515 or at jennifer.widness@ct.gov. And, of course, please stay tuned to the Bulletin 

for future updates and announcements. 

State of the State 
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Legislative Update 

Certification 

At this time, the CSDE is making final edits to the new Common Core of Teaching (CCT) based on 

feedback from a panel of "expert" reviewers. The CCT will then be sent out state-wide electronically distrib-

uted for a job analysis survey. Based on the feedback received through the job analysis survey about the CCT 

standards, the CSDE will make further edits and revisions to the document. When the feedback process is 

complete, further edits and revisions will be made prior to presentation to the State Board of Education (SBE) 

for adoption. The CSDE is also preparing the proposed (new) certification regulations to present to the SBE at 

the November 4 meeting. We will be asking the SBE for "intent to adopt", which announces the public com-

ment period on the regulations. The draft regulations will then be posted to the CSDE Web site and public 

hearings will be scheduled in at least 3 regions, most likely in December/January. For more information about 

the CCT or the proposed certification regulations, please contact Georgette Nemr in the Bureau of Educator 

Standards and Certification at georgette.nemr@ct.gov or by calling 860-713-6716. 

Back to Inside this Issue 

Governor M. Jodi Rell signed into law, on June 9, a measure to expand group health insurance coverage 

for the diagnosis and treatment of autism spectrum disorders (ASDs). P.A.09-115 requires insurance compa-

nies to cover costs for applied behavior analysis (ABA) behavioral therapy for children under 13 

years of age as well as certain prescribed drugs and direct psychiatric and psychological services. The bill 

permits a policy to establish a maximum annual dollar limit for behavioral therapy of $50,000 for children 

less than 9 years of age and $35,000 for children 9-12 years old. For more information on the passage of this 

bill into law, please click here. 

Back to Inside this Issue 

Autism Insurance Bill 

Use of ARRA Funds 

A preliminary analysis looking at how LEAs in Connecticut are planning to use ARRA IDEA Part B dollars 

reveals that a majority of funds will be invested in developing new programs and increasing staff (74%) and 

in providing in-service training and professional development (67%). Another area of anticipated expendi-

tures is purchasing equipment and technology (67%). Transitional services and data management are also 

being supported using ARRA funds.  

Back to Inside this Issue 

Back to Inside this Issue 

http://www.sde.ct.gov/sde/lib/sde/pdf/circ/circ09-10/c3.pdf
mailto:georgette.nemr@ct.gov
http://www.cga.ct.gov/asp/cgabillstatus/cgabillstatus.asp?selBillType=Bill&bill_num=sb301&which_year=2009&SUBMIT1.x=15&SUBMIT1.y=12&SUBMIT1=Normal
mailto:jennifer.widness@ct.gov
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The IDEA introduced significant changes in the procedures and allowable options for states in determining 

eligibility for students with a specific learning disability. Connecticut has adopted a process that incorporates 

scientific research-based interventions (SRBIs) and data-based documentation to determine a student’s re-

sponse to intervention. This process is part of the comprehensive evaluation designed to determine if a stu-

dent is eligible for special education services under the category of specific learning disability. While Con-

necticut guidelines allowed for the use of an IQ-achievement discrepancy, elimination of this method in eligi-

bility determination decisions, effective as of July 1, 2009, was previously communicated and explained in the 

CSDE guidance document Using Scientific Research-Based Interventions: Improving Education for All Students 

Connecticut’s Framework for RTI (2008). This change in practice is intended to improve instruction, assess stu-

dents in more relevant ways, produce more efficient use of data and improve the appropriate identification of 

students with a specific LD. Yet, the CSDE also recognizes the challenge that each district faces in addressing 

this major shift in current practices. Therefore, the CSDE offered an extension to districts until either Janu-

ary 15, 2010, or June 30, 2010, for the full implementation of the new state criteria for identification of a stu-

dent as having a specific LD. Districts may not postpone the use of SRBIs with students or the provision of 

data-based documentation to parents. These are required by 34 C.F.R. §300.309  of the IDEA as part of the as-

surances that a student suspected of having a disability has been provided with “appropriate instruction.” 

Applications have been processed and accepted. The application requires a written plan of action and assur-

ances of implementation of the plan from both general and special education administration. Resources to 

assist in developing the district plan are available at http://www.sde.ct.gov/sde/cwp/view.asp?

a=2678&Q=320730#Application.  

State of the State (continued) 
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LD Identification Extension 

Birth to Three: Child Development Infoline 

The Birth-To-Three System implemented a change to their policies and procedures spe-

cific to the referral of children who are nearing their third birthday. Starting on July 1, 

2009, all children who are referred to the Birth-To-Three System within 45-calendar days 

of their third birthday will be referred on to the responsible school district. Referrals to 

the Birth-To-Three System go directly to one source, the Child Development Infoline 

(CDI). CDI manages the referral line, which receives and processes all referrals of chil-

dren between the ages of birth to the age of three. Now, for those children who are within 45-calendar days of 

their third birthday, CDI will be directing the referral source to contact the child’s responsible school district. 

Referral sources will be given the name of the school district, the primary contact person and the specific con-

tact information. In some cases, CDI may be making the referral of a child to the school district on behalf of a 

referral source. As a result of the Birth-To-Three System’s policy change, children who are within 45-calendar 

days of their third birthday will not be evaluated by the Birth-To-Three System. The child’s school district 

will be responsible for these children who are not yet the age of three. For more of this article or to locate in-

formation about Child Find under IDEA 2004, please click here. Questions can be 

directed to Maria Synodi at 860-713-6941 or via e-mail at maria.synodi@ct.gov. 

Back to Inside this Issue 

Back to Inside this Issue 

Please click here for the latest information on Novel H1N1 Influenza Virus: Implications for Connecticut 

Schools and resources available to public schools in Connecticut! 

mailto:maria.synodi@ct.gov
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#Application
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#Application
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DCF: Delinquency & Educational Responsibility 

 

Page 5 

THE BUREAU BULLETIN  

Back to Inside this Issue 

Bureau Happenings 
Secondary Transition Updates for 2009-10 

Based on the IDEA 2004, the OSEP has redefined the way Indicator 13 is to be measured: “percent of youth 

with IEPs aged 16 and above with an IEP that includes appropriate, measurable, postsecondary goals that are 

annually updated and based upon an age-appropriate transition assessment, transition services, including 

courses of study, that will reasonably enable the student to meet those postsecondary goals and annual IEP 

goals related to the student’s transition services needs. There also must be evidence that the student was in-

vited to the IEP team meeting where transition services are to be discussed and evidence that, if appropriate, 

a representative of any participating agency was invited to the IEP team meeting with the prior consent of 

the parent or student who has reached the age of majority.” (20 U.S.C. 1416(a)(3)

(B)) Details of the impact of the way this “new” indicator is to be measured can be 

found in the Secondary Transition Back-to-School PowerPoint presentation and the 

attached Secondary Transition Updates article. Details about changes in adult ser-

vices, suggestions to improve IEPs and services for transition-age students, new 

resources and upcoming professional development are described. For further infor-

mation about secondary transition, contact: Dr. Patricia Anderson at patricia.anderson@ct.gov.  

Several questions have arisen about the educational responsibility for children 

who are committed to the Department of Children and Families (DCF) as delin-

quent and the responsibility of boards of education to provide services to these 

children under the state agency placement language. A child may be committed  

to the DCF as delinquent. Subsequent to this delinquency commitment, the child 

may be returned home or may be removed from the home to any one of several 

placement options, including but not limited to residential treatment, placement  

in a group home or placement in foster care. A child who is committed as delin-

quent may experience more than one type of placement during the period of commitment. For example, the 

child may be placed at a residential facility and then may be discharged from the residential facility to a 

group home. Each of these placements qualifies as a state agency placement under the provisions of Sections 

10-76d (e) (2) and Section 10-253(a) of the state statutes. Under the state agency placement educational juris-

diction system, the town where the child would otherwise be attending school is the town where the child’s 

parent(s) or guardian(s) resides. 

 

For a child who is not eligible for special education, the responsibility for educational services is with the 

town where the child is residing as a result of the placement. There is no provision for the town providing 

services to bill tuition expenses to the town where the child would otherwise be attending school. For a child 

who is eligible or may be eligible for special education, the town where the child would otherwise be attend-

ing school (the nexus district) is responsible for the child’s IEP and may be billed by the town where the child 

is attending school for the reasonable costs of special education instruction. Under the IDEA 2004 revisions, 

the child’s current IEP must be implemented with comparable services until the nexus district convenes  a 

planning and placement team (PPT) meeting with the town where the child is attending school to revise the 

IEP. Please click here for more of this article. 

 Back to Inside this Issue 
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Over the summer, the CSDE merged two bureaus to form the Bureau of Teaching & Learning. The Bureau of 

Curriculum and Instruction and the Bureau of Early Childhood Education have merged into the Bureau of 

Teaching and Learning with Harriet Feldlaufer as the new Bureau Chief. Click here for 

the latest edition of their newsletter announcing the new changes. 

SPP-APR Corner: Indicators 9 & 10 

To assure your LEA does not fall into noncompliance, the following information is to 

assist you with understanding the status of the state. This information is to provide you 

with resources used to examine policies, procedures and practices so they do not lead to 

disproportionality in your LEA. In accordance with Connecticut’s SPP for indicators 9 

and 10 which specifically address disproportionate representation, the CSDE has deter-

mined that a district which has a Relative Risk Index (RRI) equal to or greater than 2.0 

by race and ethnicity in: (1) any of the six disability categories (autism, learning disabilities, emotional distur-

bance, intellectual disability, other health impairments, speech or language impairments); or (2) overall spe-

cial education incidence rate, must complete a self-assessment of its policies and practices, make revisions to 

them based on that assessment and develop an action plan to reduce overrepresentation. Additionally, the 

CSDE is required to identify noncompliance with inappropriate identification practices. There are 15 districts 

that are newly identified to have disproportionate representation based on 2008-09 data, and must complete a 

self-assessment and action plan by October 16. There are 27 districts that had a second year of disproportion-

ate representation based on 2007-08 data and 2008-09 data, and completed a self-assessment and action plan 

last year. Of the 27 districts, eight had improvements in data and must only review or revise the self-

assessment and action plan completed last year. The remaining 19 districts did not have improved data in 

2008-09 and must complete a student file review, in addition to a revision of the self-assessment and action 

plan. All 42 districts will receive ongoing correspondence to address this area of concern and, if appropriate, 

noncompliance will be cited. In the 2007-08 year, two districts were identified to have inappropriate identifi-

cation practices and, therefore, received a citation of noncompliance that required correction within 12 

months. To date, the CSDE has verified correction in one district; the other district is to have correction veri-

fied by November 2009. Each district’s data, along with all materials for the self-assessment, action plan and 

student file reviews can be found on the BSE’s SPP and APR Web site, under Indicators 9, 10. Please click 

here to learn more about Connecticut’s obligation under the IDEA to monitor and enforce this federal re-

quirement. 

Bureaus Merge 

Bureau Happenings (continued) 
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SPP-APR Corner: Indicator 14 Post-School Outcomes 

In March 2009, the OSEP at the U.S. Department of Education revised the data collection 

and analysis requirements for Indicator 14, which measures the types of activities students 

complete in the first year since leaving high school. Due to these revisions, the CSDE is not 

required to collect data or report on Indicator 14 in the 2010 SPP/APR submission. Cur-

rently, the CSDE is finalizing the data collected during the pilot survey process. The CSDE 

would like to thank the 10 participating districts that volunteered to assist with the pilot 

survey process by contacting students from the district who had not yet responded to the 

survey in an additional effort to collect data and increase the response rate. Please click 

here for more of this article. 

http://www.sde.ct.gov/sde/lib/sde/pdf/ealerts/curriculum_ealert_sept_3_09.pdf
KelleherJ
Text Box
Back to Inside this Issue 
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The Office of Special Education and Rehabilitative Services (OSERS) has updated several question and an-

swer (Q&A) documents on the Web site, including the “Q and A: Questions and Answers on Secondary Tran-

sition” at: http://idea.ed.gov/explore/view/p/%2Croot%2Cdynamic%2CQaCorner%2C10%2C. 

Documents in the IDEA Q&A series are prepared by OSERS to address  high-interest topics. Examples of 

posted questions and answers include: 

1. What is the purpose of the Summary of Performance (SOP)? It is "a summary of the child's 

academic achievement and functional performance, which shall include recommendations 

on how to assist the child in meeting the child's postsecondary goals." 

2. What information is required and what information would be helpful to include in the 

SOP? Is a public agency required to include in the SOP the documentation necessary to 

determine a student's eligibility for the Vocational Rehabilitation (VR) Services program 

and/or accommodations in institutions of higher education? 

Generally, the questions and answers require interpretation of the IDEA and its regulations and are not  

simply a restatement of the statutory or regulatory requirements. Updated FAQs on discipline, dispropor-

tionality and monitoring are also available at: http://idea.ed.gov/explore/view/p/ 

%2Croot%2Cdynamic%2CQaCorner%2C.  
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Federal Focus 
Q & A on Secondary Transition 

Back to Inside this Issue 

Supportive Tool for Students Who are Deaf/Hard of Hearing 

A tool designed to assist in addressing the special language and communication considerations of Deaf/Hard 

of Hearing students is now available. The Connecticut Coalition For the Education of Children 

Who are Deaf and Hard of Hearing has developed a tool to assist PPTs in the development of an 

appropriate communication plan as required in the IEP. For students who are deaf/hard of hear-

ing, special consideration of their language and communication needs is required through IDEA 

and is reflected on page 10 of the IEP. Districts are encouraged to use this plan at the initial PPT for 

each student who is deaf or hard of hearing, review, and, if appropriate, revise annually to assure 

that each student’s unique needs are identified and addressed. While the completion of this tool reflects the 

combined efforts of the Coalition’s partnership with the CSDE, the work has only just begun; the overarching 

goal of the Coalition is to recommend a blueprint for the education of students who are deaf and hard of 

hearing in Connecticut. The blueprint will focus on the provision of a communication-driven educational pro-

gram for each student that meets the state’s high academic standards and supports the social and emotional 

development of learners. Please keep posted to the Bulletin for updates or contact Colleen Hayles directly at 

colleen.hayles@ct.gov. 

ARRA Papers 

The CSDE is the Connecticut state agency charged with implementing the American Recovery and Reinvest-

ment Act of 2009 (ARRA) for programs that support elementary and secondary education. The ARRA em-

phasis is on spending funds quickly to save and create jobs; improving student achievement through school 

improvement reform; and ensuring transparency, reporting, and accountability. The BSE understands that 

districts may be seeking continued guidance on strategies for using the ARRA-IDEA Part B invest-

ment ,throughout the two year spending period, in meeting the needs of students with disabilities. Therefore,  

the BSE is pleased to share with districts and programs a series of guiding documents, which highlight pur-

chasing recommendations in the following areas: autism spectrum disorders, early childhood, parent involve-

ment and assistive technology. Please consider these as you examine your district’s use of the ARRA funds 

and are making revisions to your grants based on changes or evolving district needs. 

http://idea.ed.gov/explore/view/p/%2Croot%2Cdynamic%2CQaCorner%2C10%2C
http://idea.ed.gov/explore/view/p/%2Croot%2Cdynamic%2CQaCorner%2C
http://idea.ed.gov/explore/view/p/%2Croot%2Cdynamic%2CQaCorner%2C
mailto:colleen.hayles@ct.gov
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A request by a parent, either orally or in writing, for an assessment is not enough to begin 

the actual evaluation process. The IDEA specifically requires that, prior to conducting an 

initial evaluation to determine whether a child qualifies as a child with a disability, a school 

district must obtain “informed consent” from the parents before proceeding. Under Section 

300.9 of the regulations, such consent is defined to include among other things, that “*t+he 

parent has been fully informed of all information relevant to the activity, for which consent 

is being sought.” A Notice and Consent-to-Conduct an Initial Evaluation [ED 625] along 

with a mandatory copy of the procedural safeguards notice http://www.sde.ct.gov/sde/lib/

sde/PDF/DEPS/Special/Prosaf.pdf (necessary upon initial referral or parental request for an evaluation) pro-

vides the required informed consent according to the IDEA expectations. As part of necessary informed con-

sent, the regulations require that “*t+he parent understands and agrees in writing to the carrying out of the 

activity for which his or her consent is sought.” 34 CFR§300.9 (b)  

Initial Evaluations: Informed Consent 

A national survey is being conducted in order to assist in the earlier identification of children with ASDs. The 

survey focus on the earlier identification of young children with ASD supports the Centers for Disease Con-

trol and Prevention (CDC) “Learn the Signs - Act Early” campaign. Speech-Language Pathologists (SLPs)

who work with young children 6 years of age or younger are invited to take part in this important survey. 

Speech-Language Pathology graduate students working under the supervision of a certified SLP may also 

participate. The survey consists of 20 items and should take no more than 5-10 minutes. The purpose of the 

survey is to obtain information about the current practices of SLPs and what those individuals recommend to 

the field to support them in their role in helping families reach a diagnosis of autism sooner. To participate in 

this confidential and anonymous survey, click: http://www.surveymonkey.com/s.aspx?

sm=Ys2uJvw_2fysvnpDc4K6UpKA_3d_3d.   

Questions? Contact: 

Lily Nalty, M.A., CCC-SLP 

2008 Collaborative Research Award Recipient 

USC School of Medicine, Center for Disability Resources 

Department of Pediatrics, Team for Early Childhood Solutions 

Columbia, SC 29208  Phone: 803-935-7522 
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Fall 2009 – National Speech and Language Survey  

Assistive Technology Update 

The IDEA 2004 requires PPTs to regularly consider if students need assistive technology 

(AT) services and devices in order to receive a free and appropriate public education (FAPE). 

When appropriate, PPTs shall provide AT services that assist students in selecting, acquiring 

and using AT devices, such as evaluation; acquisition, adaptation, maintenance, and repair 

or replacement of AT devices; and training for students, district personnel and families. (20 

U.S.C. §1401(2)) The Connecticut Tech Act Project (CTTAP) offers different device loan pro-

grams to schools in Connecticut that can assist schools in meeting this responsibility under 

the IDEA 2004. Please click here for some examples of CTTAP offerings or visit the CTTAP 

Web site at http://www.cttechact.com. 

Back to Inside this Issue 

http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/ED625.pdf
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http://www.surveymonkey.com/s.aspx?sm=Ys2uJvw_2fysvnpDc4K6UpKA_3d_3d
http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/Prosaf.pdf
http://www.cttechact.com/
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Disclaimer: Contents of this document do not necessarily 

imply endorsement. Information contained in the Bulletin is 

in the public domain. Readers may download and distribute 

a PDF version of this and archived newsletters by going to 

the CSDE Web site for these and other BSE publications.  

The Council for Exceptional Children 

(CEC) is announcing its annual Yes I Can! 

Awards program, in the hopes that it will 

be distributed to those who may be inter-

ested in submitting nominations. The 

CEC is an international community of 

educators who are the voice and vision of 

special and gifted education. The CEC’s 

mission is to improve the quality of life 

for individuals with exceptionalities and 

their families through professional excel-

lence and advocacy. Through the CEC’s 

Yes I Can! Awards, students with disabili-

ties – some for the first time in their lives 

– are recognized for their accomplish-

ments in nine categories: academics, arts, 

athletics, community service, employ-

ment, extra curricular activities, inde-

pendent living skills, self-advocacy and 

technology. 

Students may be nominated by a parent, 

teacher, principal, or other adult. All 2010 

winners will be acknowledged at the 

CEC Convention & Expo, April 21-24 in 

Nashville. And every child nominated 

receives a certificate of accomplishment. 

Nominations must be postmarked by 

October 9, 2009.  Please visit CEC’s Web 

site for more information, including eligi-

bility guidelines and the nomination 

form. Download this flyer and spread the 

word to educators and families. You can 

also visit CEC’s YouTube 

page to watch a short, 

fun video about the Yes I 

Can! Awards. 

Resources & Opportunities 
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The State of Connecticut Department of Education is committed 

to a policy of equal opportunity/affirmative action for all quali-

fied persons and does not discriminate in any employment prac-

tice, education program, or educational activity on the basis of 

race, color, national origin, sex, disability, age, religion or any 

other basis prohibited by Connecticut state and/or federal non-

discrimination laws. Inquiries regarding the Department of Edu-

cation’s nondiscrimination policies should be directed to the 

Affirmative Action Administrator, State of Connecticut Depart-

ment of Education, 25 Industrial Park Road, Middletown, CT  

06457-1543, 860-807-2071. 

Nondiscrimination Statement 

Back to Inside this Issue 

The CEC Announces Competition for Students with Disabilities 

Save the Date—November 

10, 2009, for a Facilitated 

Discussion about Students 

with Disabilities in the 

Least Restrictive Environ-

ment (LRE). Click here 

for details! 

Please click here for the 

updated BSE contact infor-

mation sheet and here for a 

description of the BSE Unit 

Structure. 

The Walgreens Training 

Program is pre-

employment training for 

people with disabilities 

who need additional social 

and/or work skills in order 

to be successful in a job at 

the new Walgreens Distri-

bution Center.  The train-

ing is provided by Commu-

nity Enterprises, an 

agency with many years of 

experience in working with 

people with disabilities.  

Please click here to learn 

more about this program. CT Council on Developmental Disabilities, 

Disability Resource Network, Department of 

Public Health and CT State Independent Liv-

ing Council and KASA- Kids as Self-

Advocates are sponsoring the Statewide In-

clusive Youth Transition  

Festival on Saturday, October 3, 2009 from 

8:30-6:00, at the University of  

Bridgeport, Arnold Bernhard Arts & Hu 

manities Center, 126 Park Avenue, Bridge-

port, CT. This all day festival is for youth 

with disabilities, ages14-24, with the purpose 

of “Preparation for Adult Life”, and is 

packed full of sessions on advocacy, recrea-

tion and leisure, education and vocation, 

transportation and community socializa-

tion.  There will be breakout sessions, motiva-

tional speakers, vendors, live musical enter-

tainment and a BBQ.  This event has been 

planned by students with disabilities.  For 

details and registration material go to 

www.ct.gov/ctcdd.  Contact Angela Spino at 

(860) 418-8709 for accommodations and/or 

assistance with accessible transportation re-

quests.  

 

POWERFEST 2009:  Future Generations 

PMHP Bidder’s Conference 

Friday, October 9, 2009 

2:00 - 3:00  p.m. 

CSDE, Room MCR3 

25 Industrial Park Road 

Middletown, CT 06457 

Contact: Jocelyn Mackey 

860-807-2042 or  

Jocelyn.mackey@ct.gov. 

Interesting idea for a featured 

story? Willing to write as a guest 

columnist? Comments or feed-

back on the format? Share your 

thoughts with the Bureau Bulle-

tin coordinator by e-mailing jac-

queline.kelleher@ct.gov.  

http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#ublications
http://www.cec.sped.org/Content/NavigationMenu/AboutCEC/YesICanFoundation/default.htm
http://www.cec.sped.org/Content/NavigationMenu/AboutCEC/YesICanFoundation/default.htm
http://www.cec.sped.org/Content/NavigationMenu/AboutCEC/YesICanFoundation/2010YICAdWEB.pdf
http://www.ct.gov/ctcdd
mailto:jacqueline.kelleher@ct.gov
mailto:jacqueline.kelleher@ct.gov
mailto:Jocelyn.mackey@ct.gov
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Connecticut State Department of Education 


Bureau of Special Education 
Unit Structure 


 
Due Process Unit:-  
            Terri DeFrancis 
            Gail Mangs 
            Mary Jean Schierberl 
            Retirement Vacancy  
            *John Watson 
  
Program Improvement Unit: 
            Patricia Anderson 
            Rhonda Kempton 
            Perri Murdica 
            Retirement Vacancy   
            *Andrea Brinnel 
            *Michelle Levy 
            *Scott Newgass 
            *Retirement Vacancy 
  
Program Standards Unit: 
            Colleen Hayles 
            Sarah Harvey 
            Mike Smith 
            Christine Spak 
            *Laura Guerrera 
            *Jocelyn Mackey 
  
               
Program Administration Unit: 


Dana Corriveau 
            Brian Cunnane 
            Jacqui Kelleher 
            Maria Synodi 
            Mike Tavernier 
            *Rildo Monsalve  
            *Diane Murphy 
            *Kate Zhao 
  
 *other Bureaus’ members 
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The Connecticut State Department of Education 
Bureau of Special Education welcomes you to 


 


A Facilitated Discussion about  
Students with Disabilities in the  
Least Restrictive Environment 


An Open Invitation to Parents, Families, Teachers…. 


The Connecticut State Department of Education, Bureau of Special Education (CSDE), 
invites parents, professionals or other interested parties to join educational consultants 
for a facilitated discussion on current issues/concerns for students with disabilities in 
the Least Restrictive Environment (LRE).  Topical areas will include, but are not limited 
to:  Transitional Services, Post Secondary Opportunities, and the Settlement 
Agreement. 


Location: Cooperative Educational Services 
25 Oakview Drive,Trumbull, CT 


Room 266 
Date: 11-10-2009 


Time: 10:00 am - 12:00 pm  
Participants are encouraged to attend for the duration of the session, but are welcome 
to attend anytime during these hours.  There is no pre-registration necessary.  
Participant responses will be recorded, collected, and used for data purposes by CSDE. 
 


For special needs or accommodations, please contact: 
Nikki Hendry, Education Service Specialist, SERC, at (860) 632-1485, ext. 255, or hendry@ctserc.org. 
 


For more information about the forum, please contact: Rhonda Kempton, Education Consultant,  
CT State Department of Education, at (860) 713-6924. 
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September 2009 Bureau Bulletin  
Sarah Harvey  
 
Assistive Technology Device Loan Programs 
Individuals with Disabilities Education Improvement Act (IDEA) 2004 requires planning and 
placement teams (PPTs) to regularly consider if students need assistive technology (AT) 
services and devices in order to receive a free and appropriate public education (FAPE). When 
appropriate, PPTs shall provide AT services that assist students in selecting, acquiring and 
using AT devices, such as evaluation; acquisition, adaptation, maintenance, and repair or 
replacement of AT devices; and training for students, district personnel and families. (20 U.S.C. 
§1401(2)) The Connecticut Tech Act Project (CTTAP) offers different device loan programs to 
schools in Connecticut that can assist schools in meeting this responsibility under IDEA 2004. 
 
mimio Device Loan Program 
A mimio is a portable device that transforms a white board into an interactive white board, in 
conjunction with a computer and an LCD projector. The CTTAP has eight mimios available for 
loan to interested schools in Connecticut. Schools provide the computer and LCD projector 
necessary to create an interactive white board for classroom instruction. School district 
personnel must complete an application and attend a free CTTAP training on the use of the 
mimio in order to receive the mimio on loan for the school year. Please contact the CTTAP at 
860‐424‐4881 for more information on the mimio device loan program and application process. 
 
Computer Loan Program  
The CTTAP also loans schools in Connecticut laptops equipped with adaptive software for up 
to four months, free of charge, through its Computer Assistive Technology Loan Program, in 
partnership with Southern Connecticut State University’s (SCSU’s) Center for Adaptive 
Technology. Adaptive software programs available include: Kurzweil 3000, Dragon Naturally 
Speaking, WordQ, Solo, and In‐spiration.  
 
School district personnel may apply for a laptop loan to evaluate specific adaptive software, to 
complete a trial use of recommended adaptive software, to provide students with temporary 
accommodations while their AT devices are on order or being repaired, or to enhance staff’s 
knowledge of adaptive software. Please contact SCSU’s Center for Adaptive Technology at 
203‐392‐5799 or the CTTAP at 860‐424‐4881 for more information on the application process. 
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Walgreens Training Program 
Instructions for Submission of Applications  


 
 


Generally, applications for the Walgreens training program should be 
submitted by the organization which will be responsible for financially 
sponsoring the individual in the training program.  If the individual is not 
eligible for funding from a sponsoring organization, contact should be made 
with Leslie Waite (860-424-5622; leslie.waite@ct.gov) or Kathleen Gorman 
(860-723-1416; kathleen.gorman@ct.gov).     
 
Training program applications must include: 


1. A completed Walgreens Referral Tracking Form 
2. A completed Walgreens Screening Tool 
3. A completed Benefits Checklist  
4. A release form signed by the participant (or his/her legal 


guardian/conservator, if applicable) 
The individual must also initial the applicable categories of records 
that will be released.   


5. If applicable, the individual’s work history including dates, duties and 
reason s/he left each job. 


6. Previous vocational assessments, if available.   
7. Any other data that may be relevant to the individual’s training or 


employment with Walgreens. 
 
Completed training program applications must be sent or faxed to: 


Kathleen Gorman, BRS Walgreens Liaison 
Bureau of Rehabilitation Services 


3580 Main St. 
Hartford, CT  06120 
Fax:  860-566-4766 



mailto:leslie.waite@ct.gov

mailto:kathleen.gorman@ct.gov





Walgreens Referral Tracking Form 
 
Applicant: 
Name: __________________________ Phone:  _______________________ 


Address: __________________________ E-mail: _______________________ 


 __________________________ 
 
 
 
1.  How will the individual travel to and from the Walgreens Distribution Center?*   


____ Has own transportation (self/family/friend)     
____ Public transportation/bus   
____ Paratransit 
____ Transportation through the applicant’s LEA (school district)   
Other(s) (explain) _____________________________________________________________________ 


 
2.  Is the applicant over 18 years old?  Yes___   No___ 
 
3.  Disability(s): ________________________________ 
 
4.  Do you anticipate that the applicant will be interested in and able to work full time (8 hrs/day, 5 days/wk)?*   
      ____  Yes   
      ____ No      If “no,” estimated maximum number of hours per week the applicant can work ____________ 
 ____ Other (explain what is known about the applicant regarding this question) ____________________ 
  _______________________________________________________________________________ 
 
5.  How will the individual apply to Walgreens? 
 ____ The applicant does not need to participate in the pre-employment training program.  S/he will apply 


through regular Walgreens recruitment (with or without accommodations) 
 


____ The applicant is being referred to the Walgreens Training Program*.  S/he will need pre-
employment training in order to qualify for a job at the Distribution Center.     


                   * If the individual is being referred to the Walgreens Training Program, a copy of the Walgreens 
Training Program Screening Tool must be submitted, along with required attachments.   


 
          
Referral source: 
Name:  _____________________________ 


Organization: _____________________________ 


Address: _____________________________ 


  _____________________________ 


Phone #: _____________________________ 


E-mail address _____________________________ 
 
 
 







Walgreens Training Program –Screening Tool 
Name:__________________________ 
 No issues 


noted/ 
applicant is 
anticipated 
to meet job 


expectations 


Applicant is 
anticipated 
to meet job 


expectations 
with training/ 


support 


Significant 
issues are 


anticipated, 
even with 
training/ 
support 


Not 
known Provide explanation if any issues noted 


Attendance/ 
punctuality 


     


Appearance/ 
hygiene 


     


Ability to follow 
instructions 


     


Concentration/ 
ability to stay on 
task 


     


Initiative/ 
motivation 


     


Communication      
Ability to ask 
appropriate 
questions 


     


Ability to work w/o 
supervision 


     


Ability to get 
along w/others 


     


Self-care(toileting, 
feeding, etc.) 


     


Ability to work in 
an active, noisy 
environment  


     


Work speed      
Specific job skills 
for General 
Warehouse 
Worker (see 
descriptions for 
pick-to-light, case 
check-in &detrash  


     


If the individual’s interests and abilities are a better match with jobs other than General Warehouse Worker 
positions, list job preferences (see attached job descriptions)________________________________________ 
 
List any other traits that you feel would make this individual a good candidate for the Walgreens training program 
_________________________________________________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________ 
Medical or other issues about which the trainer needs to be aware ____________________________________  
Describe any criminal record and issues with substance abuse:_______________________________________ 
_________________________________________________________________________________________ 
Other comments:___________________________________________________________________________ 
_________________________________________________________________________________________
_________________________________________________________________________________________ 
 
Please attach:        Walgreens Referral Form                              Applicant’s work history    
                               Any previous vocational assessments          Any other relevant data 
                               Walgreens Release Form 







 
 


Description of Job Functions for Case Check-In, Pick-to-Light and Detrash 
 
 
The following is a listing of the job requirements/tasks for the three jobs for which there will be specific 
training in the Walgreens Training Center.  Further information about these jobs and Walgreens’ 
outreach efforts can be found at: www.walgreensoutreach.com   
 


 
Walgreens Job Tasks – Pick-to-light, Case check-in, Detrash 


 


All 3 positions: 
Reaching 
Standing for extended periods 
Differentiating between clean,dirty & damaged totes 
Follow supervisor instructions  
Lifting up to 50 lb. -can be from either a seated or standing position (general requirement of all Walgreens jobs) 
 
Pick-to-Light additionally requires: 
Matching series of letters on item w/letters on a computer screen 
Identify number of items to pick based on number on computer screen 
Counting correct # of products 
Recognizing blinking lights to determine correct bin 
Grasping small items 
 
Case Check-In additionally requires: 
Lifting up to 50 lb.  
Using a scanner to scan barcode  
Finding information barcode & on label 
Following basic instructions on computer screen 
 
De-Trash additionally requires: 
Matching numbers & simple words on labels and computer screen 
Recognizing if products are stored in single units or packets 
Following basic instructions & patterns on a computer screen 
Lifting up to 50 lb. 
 


 







            
 


 
 
 


Authorization for Release/Disclosure of Personal Information  
I give permission for the following agencies/organizations to exchange information about me:   
 
1.   [Enter referring agency/organization name and address] 
2.   Connecticut Department of Social Services, Bureau of Rehabilitation Services; Hartford, CT 
3. Community Enterprises, Inc.; Windsor, CT   
4. Walgreens Co. (Walgreens recruiting and Walgreens Windsor, CT Distribution Center) 
 
The purpose of this release of information is to assist me in entering the training program and/or employment at the 
Walgreens Distribution Center.  The above recipients must maintain the confidentiality of any information received 
pursuant to this release.    
  
 


 
 


Type of Information Date of  
Authorization 


Consumer’s 
 Initials 


Type of Information Date of  
Authorization 


Consumer’s 
Initials 


Vocational 
information & work 
history 


  Psychosocial   


Medical   Academic/schooling   


Psychiatric/ 
psychological 


(explain extent of authorization)     


Alcohol and/or drugs* (explain extent of authorization)   


HIV/AIDS** (explain extent of authorization)     


Other  (specify)   


    


 
 
 


Consumer name 
 


Signed (consumer) 
X 


Date 


  If minor, signature of parent or guardian; 
conservator, if applicable  
 X 
 


Relationship to consumer 


This authorization may be revoked by me at any time by notifying each of the above agencies/organizations in 
writing, except to the extent that action has been taken in reliance on it.  Unless expressly revoked earlier, this 
authorization expires as noted here: 
 


 
 
Note to Recipient of Information:  The confidentiality of this record is required under chapter 899 of the Connecticut general statutes. This material shall not be 


transmitted to anyone without written consent or other authorization as provided in the aforementioned statutes. 
*  Alcohol and/or drug treatment records: This information has been disclosed to you from records protected by Federal confidentiality rules (42 CFR Part 2).  The 


Federal rules prohibit you from making any further disclosure of this information unless further disclosure is expressly permitted by the written consent of the 
person to whom it pertains or as otherwise permitted by 42 CFR Part 2.  A general authorization for the release of medical or other information is NOT sufficient 
for this purpose.  The Federal rules restrict any use of the information to criminally investigate or prosecute any alcohol or drug abuse patient. 


** HIV Related Information:  This information has been disclosed to you from records whose confidentiality is protected by state law.  State law prohibits you from 
making any further disclosure of it without the specific written consent of the person to whom it pertains, or as otherwise permitted by state law.  A general 
authorization for the release of medical or other information is NOT sufficient for this purpose. 







                         BENEFITS ASSESSMENT CHECKLIST Date:________ 
 
Name:     ________________________________     Birth Date: _______________________    


Address: ___________________________________  Social Security #: __________________ 


     ___________________________________   Phone: ___________________________ 


Monthly Amount of Any Government Benefits You are Receiving: 
 
$_____  Social Security Disability Insurance (SSDI) State Financial Assistance: 
$_____  Supplemental Security Income (SSI)  $_____  SAGA (State Admin. Gen'l Assistance) 
$_____  Worker's Compensation    $_____  TFA (Temporary Family Assistance) 
$_____  Unemployment Benefits    $_____  State Supplement 
        $_____  Food Stamps 
Other(describe):___________________________________________________________ 
 
Medical Coverage:      Yes No Unknown 
Do you have - 
Medicaid coverage? …………………………………… ___ ___ ________ 
Medicare coverage?   Part A……PartB……Part D…... ___ ___ ________ 
ConnPACE?  ……………………………………………………………..   ___ ___ ________ 
Private medical insurance through employer?…………   ___ ___ ________  
Private medical insurance through other sources? …. ___ ___ ________  
VA medical coverage?   (Full____ Partial_____)…. ___  ___ ________  
  
Monthly Amount of Other Income and Benefits: 
$ ______ Gross Wages 
$ ______ Private Disability Insurance (Have policy - not collecting?  ___yes ___no)  
 
Do You Have -           Yes No  
Housing subsidy -(ex. Public Housing, Section 8 voucher, DMR or DMHAS housing)  ___ ___  
Waiver services -(ex: PCA waiver; ABI waiver; DMR waiver)………………………………….. ___ ___  
Are you married? …………………………………………………………………………….. ___ ___  


(If yes, does your spouse receive state or federal assistance?) ……………………………. ___ ___  
Do you have dependent children?   …………………………………………………………….. ___ ___  
 (If yes, do your children receive benefits from Social Security Administration (SSA)?  ___ ___  
Do your children receive HUSKY medical coverage?    ………………………………………… ___ ___ 
Do you have significant out of pocket disability and/or medical expenses?   ……………….  ___ ___ 
Are you using a PASS (Plan for Achieving Self-Support)   ……………………………………………………… ____ ____ 
Do you have interest, dividend or annuity income?   …………………………………………….. ____ ____ 
 


Referred by :____________________________________ Phone:________________  
 
 
 
I give permission for the Connect to Work Project to obtain further information regarding my benefits in preparation 
for our discussion.    
     
    ___________________________________________________________________     
              Signature     Date 
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		Significant issues are anticipated, even with training/

		support

		Not known

		Provide explanation if any issues noted

		Walgreens Job Tasks – Pick-to-light, Case check-in, Detrash

		Lifting up to 50 lb. -can be from either a seated or standing position (general requirement of all Walgreens jobs)

		Pick-to-Light additionally requires:

		Case Check-In additionally requires:

		De-Trash additionally requires:

		Matching numbers & simple words on labels and computer screen

		Recognizing if products are stored in single units or packets

		Following basic instructions & patterns on a computer screen

		Lifting up to 50 lb.








CEC’s Yes I Can! Awards  


recognize children and youth with disabilities 


who excel in the following categories:


Academics
•	


Arts•	
Athletics•	
Community Service


•	
Employment


•	
Extracurricular Activities


•	
Independent Living Skills


•	
Self-Advocacy


•	
Technology


•	


Nominate your outstanding  
child or student for a 2010


Visit www.cec.sped.org for more 
information, including eligibility 
guidelines and nomination forms.


Nominations must be postmarked 
by October 9, 2009.


They are athletes, scholars, performers, employees, and activists…


inspiration
to us all.


they are an


Yes I Can! Award








State Department of Education Bureau of Special Education Staff Directory


Anne Louise Thompson
Chief
Bureau of Special Education
annelouise.thompson@ct.gov 
860-713-6912


Michael Tavernier
Consultant ♦ 713-6929
michael.tavernier@ct.gov  
• State Performance Plan 
• Annual Performance Report 
• Secondary Curriculum Task 


Force 


Jacqueline Kelleher
Consultant ♦ 713-6918
jacqueline.kelleher@ct.gov 
• General Supervision System
• Autism 
• Bureau Bulletin 
• Evaluation Timelines
• Certifi cation 


Katherine Taylor
Support Staff ♦ 713-6917
katherine.taylor@ct.gov 
Consultants 


Perri Murdica
Consultant ♦ 713-6942
perri.murdica@ct.gov 
• Scientifi c Research-Based 
   Interventions (SRBI)
• LD Guidelines
• Paraprofessionals
• Literacy
• LRE
• Speech and Language 


Andrea Brinnel
Consultant ♦ 713-6771
andrea.brinnel@ct.gov 
• Headstart
• NAEYC Accreditation
• Early Childhood Inclusion
 


Patricia Anderson
Consultant ♦ 713-6923
patricia.anderson@ct.gov 
• Secondary Transition 
• LD Guidelines 
• Bureau of Rehabilitation 
  Services


Joseph  Amenta
Consultant ♦ 713-6855
joseph.amenta@ct.gov 
• CMT/CAPT
• Skills Checklist
• Modifi ed Assessment (MAS)
• Assessment Accommodations  


Brian Cunnane
Consultant ♦ 713-6919
brian.cunnane@ct.gov 
• IDEA Funds 
• LRE 
• ARRA
• ADHD 
• Mediations


Theresa  DeFrancis 
Consultant ♦ 713-6933
theresa.defrancis@ct.gov 
• Statutory & Regulatory 
 Revisions
• Interagency Collaboration
• Mediations


Colleen Hayles 
Consultant ♦ 713-6922
colleen.hayles@ct.gov 
• Approved Private Special 
   Education Programs
• ED Guidelines 
• Parent Initiatives 
• Deaf/Hard of Hearing
• Vision Impaired 


Laura  Guerrera 
Consultant ♦ 713-6898
laura.guerrera@ct.gov 
• SEDAC Data 
• SEDAC-G Data 
• Federal & State Data 
   Reporting
 


Michelle Levy
Consultant ♦ 713-6756
michelle.levy@ct.gov 
• Early Childhood Professional 
   Development
• Early Childhood Curriculum 
• Preschool Scientifi c 
   Research-Based Interventions 
   (SRBI)  


Marvyann Montaque
Support Staff ♦ 713-6928
marvyann.montaque@ct.gov 
Due Process Unit


Diane Murphy
Consultant ♦ 713-6891
diane.murphy@ct.gov 
• Data Analysis: SPP/APR, 
   SEDAC
• Focused Monitoring 
• Federal and State Data 
   Reporting


Christine Spak 
Consultant ♦ 713-6916
christine.spak@ct.gov 
• Surrogate Parent Program
• Mediations
• Approved Private Special 
   Education Programs


Regina Scharborough
Support Staff ♦ 713-6937
regina.scharborough@ct.gov 
Consultants 


Scott Newgass 
Consultant ♦ 807-2044
scott.newgass@ct.gov 
• School Social Work
• In School Suspension
• Comprehensive System
    Behavioral/Mental Health
• Graduation/Dropout


Sarah Harvey
Consultant ♦ 713-6936
sarah.harvey@ct.gov 
• OT/PT, Assistive Technology
• Secondary Transition 
• Approved Private Special 
   Education Programs
• Complaints & Mediations


Mary Jean Schierberl
Consultant ♦ 713-6943
maryjean.schierberl@ct.gov 
• Complaints
• Mediations


Rhonda Kempton
Consultant ♦ 713-6924
rhonda.kempton@ct.gov 
• LRE
• Settlement Agreement 
• Suspension/Expulsion 
• Approved Private 
   Special Education Programs


Jocelyn Mackey
Consultant ♦ 807-2042
jocelyn.mackey@ct.gov 
• School Psychology
• Primary Mental Health
• ED Guidelines
  


Amarildo  Monsalve 
Consultant ♦ 713-6877
amarildo.monsalve@ct.gov 
• Suspension-Expulsion Data 
   Reporting


Lisa Spooner
Administrative Assistant
713-6912
lisa.spooner@ct.gov 
Bureau Chief


Maria Synodi
Consultant ♦ 713-6941
maria.synodi@ct.gov 
• Early Childhood Outcomes 


Requirement
• Early Childhood Special 


Education
• Transition:  Part C to Part B 
• 3 – 5 year olds LRE 


Janet Stuck
Consultant ♦ 713-6837
janet.stuck@ct.gov 
• CMT/CAPT
• Skills Checklist
• Modifi ed Assessment (MAS)
• Assessment Accommodations


Mike Smith
Consultant ♦ 713-6931
michael.s.smith@ct.gov 
• NIMAS
• Choice Programs
• LRE/Data Analysis
• Alternate Assessments


Dana Corriveau
Consultant ♦ 713-6944
dana.corriveau@ct.gov 
• Focused Monitoring 
• Academic Achievement 
• Disproportionality 
• State Personnel Development


Carol Leddy
Support Staff ♦ 713-6926
carol.leddy@ct.gov 
Consultants 


Gail Mangs
Consultant ♦ 713-6938
gail.mangs@ct.gov 
• Hearings
• Mediations
• Complaints


John Watson
Consultant ♦ 713-6899
john.watson@ct.gov 
• Early Childhood Outcomes 
    Data Collection 
• SEDAC Technical Assistance 
• General Supervision Database 
• Federal and State Data 
   Reporting 


Kate Zhao
Consultant ♦ 713-6803
kate.zhao@ct.gov 
• Data Analysis: SPP/APR, 
   SEDAC 
• Federal and State Data 
 Reporting
• Disproportionality Data 
   Reporting


September 2009


Bureau of Special Education


Bureau of Teaching and Learning


Bureau of Data Collection, Research & Evaluation


Bureau of Student Assessment


Bureau of Health/Nutrition, Family Servs. & Adult Ed
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ARRA White Paper – IDEA: Use of Funds for Recommendations for Children with Disabilities 3-5  


August 2009 


 


 


 


American Recovery and Reinvestment Act of 2009 


IDEA, Part B, Section 611 and 619 ARRA Funds  


 


Connecticut State Department of Education  


Recommendations for Children with Disabilities 


3-5 
 


Purpose of Funds: IDEA, Part B, 619 funds are used to provide special 


education and related services to eligible children with 


disabilities, ages 3 through 5. 


Amount of Funds: $5.1 million to be used over two years until 2011. 


Recipients of Funds: School districts that provide special education and related 


services to eligible children, ages 3 through 5, with 


disabilities. 


U.S. Department of Education 


Guidance on the Use of Funds: 


 Purchasing state-of-the-art assistive technology devices 


and providing professional development for their use; 


 Providing intensive district wide professional 


development for special education and regular 


education teachers on evidence-based practices; 


 Developing or expanding the capacity to collect and 


use data to improve teaching and learning; and 


 Expanding the availability and range of inclusive 


placement options for preschoolers with disabilities. 


State Department of Education 


Goals: 


 High-quality preschool education for all;  


 High academic achievement for all students in reading, 


writing, mathematics and science; and 


 High school reform, so all students graduate and are 


prepared for lifelong learning and careers in a 


competitive global economy. 


 


Priority Areas For 


Early Childhood Special Education (IDEA 619) 


Children with Disabilities Ages 3 through 5 


 


1) Eligible preschool children with disabilities receive their special education and 


related services in programs that are accredited through the National Association for 


the Education of Young Children (NAEYC). 
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2) Eligible preschool and kindergarten-age children with disabilities receive their 


special education and related services by highly qualified and knowledgeable 


personnel in programs for children without disabilities. 


3) Children, ages three through five with disabilities, demonstrated improved 


outcomes as a result of a high-quality preschool experience that prepares them for 


school, including demonstrating progress in the areas of: (a) social emotional skills, 


including social relationships; (b) early literacy and numeracy, language and 


cognition; and (c) self-sufficiency and independence. 


4) Parents of preschool or kindergarten-age children receiving special education and 


related services report that school personnel facilitated parent involvement as a 


means of improving services and results for children with disabilities. 


5) Children and their families experience a smooth and effective transition from early 


intervention to preschool special education and from preschool to kindergarten. 


 


Use of Funds to Serve Children 3-5 with Disabilities: 


 Purchasing instructional equipment for a child – for example:  


o Purchasing a computer;  


o Purchasing telecommunications, sensory and other technological aids and 


devices; or 


o Purchasing specialized furniture and equipment. 


 Purchasing instructional materials for a child – for example: 


o Purchasing printed, published, and/or audio-visual instructional materials;  


o Purchasing books, periodicals, documents, and other related materials; or  


o Purchasing software, test kits, assessment tools and materials particularly those 


that enhance curriculum and instruction. 


 Purchasing state-of-the-art assistive technology devices and providing training for 


their use. 


 Purchasing related services and personnel to provide any developmental, corrective, 


and other supportive services such as, but not limited to: audiology; physical, 


occupational and speech therapy services. 


 Purchasing special education to meet the unique needs of a child with a disability, 


including: purchasing instruction conducted in the early childhood classroom, early 


childhood special education classroom, the home, hospitals and institutions, and in 


other settings; and purchasing other identified special education services defined 


under the IDEA.  


 Using funds to expand opportunities for children with disabilities to be educated 


with children without disabilities as a part of a child’s IEP, including purchasing 


slots in private early childhood community-based programs. 


 Purchasing professional development, coaching, mentoring etc., including related 


materials to deliver literacy, writing and numeracy instruction that promotes high 


academic achievement at the preschool and kindergarten grade. 
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Use of Funds to Support Parents of Children 3-5 with Disabilities: 


 Using funds to provide parent training and information (e.g., family support and 


education), for example: 


o Developing and/or disseminating resources for families to increase their 


knowledge and understanding of their child’s development, disability, special 


education, etc. 


o Providing stipends for families to attend special education leadership and 


professional development activities; or 


o Delivering activities to facilitate family participation and involvement in the 


special education process and in the education of their young child. 


 Using funds to provide case management, including for example purchasing 


personnel to: 


o Schedule and facilitate IEP team meetings;  


o Coordinate and conduct evaluations and IEP drafting;  


o Supervise or monitor the “early childhood outcome” system in the district; 


o Visit potential student placement environments with families; or 


o Develop systems for on-going communicating with parents;  


 Using funds to support the transition of children and their families into and 


from the grade preschool, for example: 


o Conducting home visits;  


o Working on interagency agreements with community-based preschool program 


providers, early intervention, etc.;  


o Provide parent training or support groups for parents of children transitioning; 


and 


o Provide cross-agency (e.g., between early intervention and special education) 


and cross-grade (e.g., between preschool and kindergarten) professional 


development and technical assistance on transition. 


 


Use of Funds for System Development and Infrastructure: 


 Purchasing indoor and outdoor materials and equipment that will assist school 


district programs in becoming accredited through the National Association for the 


Education of Young Children (NAEYC). 


 Obtaining professional development, technical assistance or coaching support to 


assist programs and personnel in attaining NAEYC accreditation. 


 Providing and/or purchasing professional development for early childhood/early 


childhood special education personnel on evidence-based practices for young 


children, including a focus on providing individualizing accommodations and 


modifications for children with disabilities to participate and be included in 


programs for all children as a part of or beyond the child’s IEP. 


 Purchasing data systems that help inform curriculum and instruction and help track 


child’s developmental and functional progress. 
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 Purchasing or expanding data systems to monitor and track children in the “early 


childhood outcome” system. 


 Supporting professional development to ensure a highly-trained workforce, for 


example: 


o Providing the costs for staff participation in professional development 


opportunities; 


o Using funds to purchase substitute teachers for staff to attend professional 


development events; 


o Provide stipends for mentors of professional staff;  


o Provide professional development that includes the broader early childhood 


community to ensure that they have the skills and knowledge to include children 


with disabilities and provide the appropriate accommodations and supports; 


o Use professional development to develop in-house expertise rather than 


purchasing the expertise of outside personnel; or 


o Providing intensive district wide professional development for special education 


and regular education teachers on evidence-based practices. 


 


 Developing and implementing SRBI and RtI at the preschool grade level for those 


children enrolled in the public school. 


 Providing minor renovations to classroom space. 


 


Community Collaboration 


 Providing professional development for school personnel who provide services to 


children 3 through 5 with disabilities and include early childhood community 


program providers in the professional development. 


 Providing school personnel to assist with the district’s child find efforts including 


providing pre-referral strategies and recommendations to early childhood 


community providers to ensure that children are not inappropriately referred to 


special education. 


 Developing systems to address transition between the early childhood community 


program providers and the school district to ensure a smooth transition to 


kindergarten for children with disabilities. 
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American Recovery and Reinvestment Act of 


2009 


IDEA, Part B, 611 and 619 ARRA Funds 


 


Connecticut State Department of Education  


Recommendations For Students 3-21 with  


Autism Spectrum Disorders (ASDs) 
 


Purpose of Funds: IDEA, Part B funds are used to provide special education 


and related services to eligible students with disabilities, 


ages 3 through 21. 


Recipients of Funds: School districts that provide special education and related 


services to eligible students with disabilities, ages 3 


through 21. 


U.S. Department of Education 


Guidance on the Use of Funds: 


 Purchasing state-of-the-art assistive technology 


devices and providing professional development in 


their use; 


 Providing intensive district-wide professional 


development for special education and regular 


education teachers on evidence-based practices; 


 Developing or expanding the capacity to collect and 


use data to improve teaching and learning;  


 Expanding the availability and range of inclusive 


placement options for preschoolers with disabilities; 


and 


 Hiring transition coordinators to work with employers 


in the community to develop job placements for youth 


with autism and other disabilities.  


State Department of Education 


Priorities: 


 High quality preschool education for all;  


 High academic achievement for all students in 


reading, writing, mathematics and science; and 


 High school reform, so all students graduate and are 


prepared for lifelong learning and careers in a 


competitive global economy. 
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Priority Areas for  


Serving Children with Autism Spectrum Disorders in Special Education 
 


In the 2008 session, the General Assembly passed Special Act 08-5, An Act Concerning the 


Teaching of Children with Autism and Other Developmental Disabilities. A study group 


comprised of designees from four state agencies was formed to complete this work. The 


study group gathered, analyzed and interpreted new and existing data from seven 


public forums, three online surveys, policy documents and information from state data 


systems to identify priority areas and generate a comprehensive list of 


recommendations. The following themes emerged as priority areas in serving children 


and youth with autism spectrum disorders and developmental disabilities which 


should be considered by educators, administrators, and staff in planning and 


implementing educational programming for this population of learner. 


 
Priority 1: Develop and/or increase competencies for school personnel. 


Priority 2: Increase and/or improve capacity at the building, district and regional level to incorporate 


specific teaching methods for educating students with an autism spectrum disorder as a part of on-going 


professional development and/or participation in personnel preparation programs. 


Priority 3: Address the needs of schools to provide educational programming that is both effective and 


compliant across essential academic and social areas. 


Priority 4: Increase and/or improve the availability of school personnel persons with expertise in serving 


students with autism spectrum disorder. 


Priority 5: Develop collaborative partnerships across grades, disciplines, experts, parents/families and 


the community. 


Priority 6: Identify, select, and embed best practices in pedagogy in teaching and research-based 


strategies and methods that serve students with an ASD and meet the IDEA requirements. 


 


Priority 1: Develop 


and/or increase the 


competencies for 


school personnel.  


 


 School Personnel: Hire personnel with expertise in ASD and/or 


consultants with expertise to train and develop the skills and 


competencies of district personnel. Such training will likely lead to 


staff achieving the competencies necessary for supporting 


individuals on the autism spectrum. Topical areas to consider for 


training may include: characteristics of ASDs, positive behavior 


supports, applied behavior analysis, instructional design, assessment 


for identification, visual supports, evidence-based 


communication/social skill intervention, functional behavior data 


collection and analysis, and behavior management.  


 Related Service Providers: Develop and/or enhance in-district 


expertise of all related service personnel in areas critical to educating 


children and youth with ASD including: diagnostic criteria, 


familiarity with assessment methods, crisis intervention techniques, 







ARRA White Paper – IDEA: Use of Funds for Recommendations for Students 3- 21 with ASD 


August 2009 


 


environmental adaptations and accommodations, peer-mediation 


instruction and teaching functional communication. 


 Paraprofessionals: Provide training regarding the Individualized 


Education Program (IEP) and general curricula responsibilities for 


instructional assistants supporting students with ASD. 


 Administrators: Purchase materials, tools and supports and/or 


contract for training around IEP development, making IEPs 


accessible, supervision of paraprofessionals, and revising documents 


describing IEP responsibilities for students with ASD. 


 Parents: Purchase training and/or create materials concerning school 


personnel working with the families of children with ASDs on the 


essential role of the home-school connection and other areas that will 


improve school personnel’s abilities to provide parent training. 


School staff can assist parents in learning techniques for teaching 


adaptive skills, promoting the child’s generalization skills at home 


and managing the behavior of their children which maximizes the 


learning and improves the quality of family life for students with 


ASD and their families. Also, parent training is defined as “assisting 


parents in understanding the special needs of their child; providing 


parents with information about child development; and helping 


parents to acquire the necessary skills that will allow them to 


support the implementation of their child’s IEP or IFSP”(34 CFR 


300.34). Parent training may include developing an understanding of 


ASDs. Consider partnering with one of the organizations that 


already provides parent training in these areas such as CT Parent 


Advocacy Center (CPAC), Autism Spectrum Resource Center and 


Autism Society of Connecticut.  


 Non-certified Staff: Purchase training modules or services offered 


through statewide organizations and/or institutions that provide an 


introduction to students with ASD – make staff training available to 


bus drivers, cafeteria employees, custodial staff, and others 


educating or supporting the development of a child on the spectrum. 


 Conduct needs assessment: Identify areas of need among faculty, 


staff and parents based on the competencies outlined in the 


“Connecticut Guidelines for Educating Children and Youth with 


Autism Spectrum Disorders” and competencies identified by the 


Council for Exceptional Children (CEC) for educating children with 


autism. Address areas of identified needs with targeted professional 


development or dedicate portions of in-service training time to build 


proficiencies and alert faculty and staff to local, regional, and state 


resources that are available to further develop the competencies of 


staff. 







ARRA White Paper – IDEA: Use of Funds for Recommendations for Students 3- 21 with ASD 


August 2009 


 


 Reimburse school personnel for taking continuing education 


coursework through a higher education institution that has an 


emphasis on autism spectrum disorders (eg., Southern Connecticut 


State University, St. Joseph’s College, University of Connecticut 


Continuing Education). 


Priority 2: Increase 


and/or improve 


capacity at the 


building, district 


and regional levels 


to incorporate 


methods into 


personnel 


preparation and 


ongoing training 


for those 


developing and 


implementing the 


IEP of students 


with an autism 


spectrum disorder. 


 Identify core trainings and provide access to various modalities of 


training and local providers – State Education Resource Center 


(SERC) and the Regional Education Service Centers (RESCs) are 


prepared to work with districts seeking to build capacity in these 


areas. 


 Develop a plan to monitor and evaluate the impact of trainings on 


the education of students with ASD. 


 Conduct an internal program evaluation or contract with an external 


program evaluator to analyze areas of need in order to strengthen 


services, deliveries, and activities for students with ASD.  


 Purchase paraprofessional support services. 


 Increase the intensity and duration of services by lengthening the 


school day or building extended school year programs for students 


with ASD. 


 Invest in data systems that allow for data collection and information 


management to document the effectiveness of methods being 


implemented and of student progress. 


 Purchase assessment tools and progress measures that include 


appropriate standardized, developmental, and observational 


methods and that include autism-specific measures. Consider 


assessment tools for both verbal and nonverbal students, speech and 


language evaluations with standardized measures, parental report, 


observation and spontaneous language samples to assess: receptive 


language, expressive language, speech production, communicative 


intent, and pragmatics. Note: Funds may not be used for purposes of 


initial evaluation to determine eligibility for special education. 


 Purchase or revise curriculum to emphasize the development of: 


attention to social stimuli, imitation skills, communication and 


language, social relationships, symbolic play, imagination and 


creativity, self-regulation, skills to meet the learning standards and 


vocational skills. 


 Develop or expand the district’s capacity to collect or use data to 


improve teaching and learning for students with an ASD. There are 


many data systems and supports available at this time and sales 


representatives are willing to arrange for demonstrations. 


 Purchase release time for staff members to research best practice 


models that they can pilot and/or adopt within district. 
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Priority 3: Address 


the needs of 


schools to provide 


effective and 


compliant 


programming 


across essential 


areas. 


 


 Purchase materials and curricula and/or contract with qualified 


professionals to deliver training in developing individualized 


student programming that emphasizes: 


1.  Social skills 


2.  Communication 


3.  Understanding the individual with an ASD 


4.  Behavior management strategies 


5.  Well-functioning teams 


6.  Parents as partners 


7.  Methodology and instruction 


8.  Meaningful participation and climate of relationships 


9.  Available resources 


Note: Please refer to the full Special Act No. 08-5 report for more details on 


each area of emphasis. 


Priority 4: Increase 


availability of 


persons with 


expertise.  


 


 Identify and develop links with different community agencies that 


provide comprehensive services often needed by students with ASD 


and use these resources as a part of programming. 


 Assist parents in defining their child’s outside-of-school needs, such 


as respite, in-home behavior support, home health care, 


transportation, etc.  


 Develop resource materials for current and future dissemination to 


families. 


 Assist parents in identifying and accessing services from community 


agencies by hiring a community outreach person who has or can 


obtain relevant information for families. 


 Purchase services of assessors and program evaluators with 


expertise in autism and autism program development. Note: Funds 


may not be used for purposes of initial evaluation to determine eligibility for 


special education. 


 Share or network educational, behavioral and related services with 


other districts. 


 Develop and implement a train-the trainer model in district so there 


is an in-house expert with the knowledge and skills to support 


general educators, non-certified staff, instructional assistants, and 


other district personnel. 


 Pay for in-district providers to receive additional training in 


measurement, assessment, and evaluation of students with or 


suspected of having ASD. 


Priority 5: Develop 


collaborative 


partnerships. 


 Purchase services to facilitate collaborative planning groups that 


include school personnel and parents.  


 Hire substitute teachers to enable general and special educators to 


get together for instructional planning. 



http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/Updates/Minutes_3209.pdf
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  Send Planning and Placement Team (PPT) members (be sure to 


include parents) to conferences and workshops specific to children 


with ASD and their needs. 


 Provide childcare and/or stipends to parents in order for them to 


attend professional development opportunities. 


 Build regular, ongoing collaborative team meeting times into 


schedules (pay stipends for teachers attending evening sessions) that 


allow for sharing information and reviewing student progress. 


 Purchase program evaluation and/or program development services 


that enable the district to identify and successfully implement 


activities across school programming identified to strengthen 


collaboration. Districts are encouraged to look at program evaluation 


models that emphasize best practices in outcomes-based studies and 


results-based accountability designs. 


 Purchase materials and services to support the development of 


autism awareness – short film, brochure, service learning, project-


based learning, etc. 


 Include community service providers and others responsible for 


supporting the child’s education in staff and professional 


development activities as appropriate. 


 Consider school staff visits to other programs to observe, study 


and/or receive training from practitioners working extensively with 


this population of learner. 


Priority 6: Identify, 


select, and include 


best practices in 


pedagogy 


concerning 


teaching and 


research-based 


strategies and 


methods that meet 


IDEA 


requirements.  


 


 Purchase staff time to adapt general education curricula to reflect 


individual IEP goals and objectives. 


 Purchase special education, meaning specially designed instruction, 


to meet the unique needs of a child with an ASD, including:  


o instruction conducted in the special education classroom, the 


home, hospitals and institutions, and in other settings; and, 


o other services identified as special education services under 


the IDEA.  


 Use funds to expand opportunities for children with ASDs to be 


educated with children without disabilities as a part of a child’s IEP, 


including purchasing slots in private early childhood community-


based programs. 


 Use funds to expand after-school and summer learning 


opportunities with existing community providers to provide more 


time for learning, specifically addressing social, communication and 


behavior deficits. 


 Purchase materials, professional development, coaching, etc. to 


enhance the delivery of literacy and numeracy instruction. 


 Reconfigure class sizes with the inclusion of additional teachers or 
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support staff to allow for low student-to-teacher ratios and/or the 


provision of developmentally appropriate small group instruction 


designed to meet IEP goals. 


 Provide school-wide sensitivity training available through statewide 


advocacy and disability groups. 


 Purchase instructional equipment for a child with ASD – for 


example:  


o computer;  


o telecommunications, sensory and other technological aids and 


devices; 


o specialized furniture and equipment; 


o assistive technology devices, services, and training, including 


specialized software to support computer assisted instruction; 


o visual supports; and 


o augmentative and alternative communication systems.  


 Purchase instructional materials for a child – for example: 


o purchasing printed, published, and/or audio-visual 


instructional materials;  


o purchasing books, periodicals, documents, and other related 


materials; and  


o purchasing software, test kits & assessment tools and 


materials with a shelf life of more than a year. Districts may 


consider tools and materials for creating or modifying 


progress monitoring and common formative assessment 


instruments. Note: Funds may not be used for purposes of initial 


evaluation to determine eligibility for special education. 


 Purchase related services and personnel such as any developmental, 


corrective, and other supportive services such as, but not limited to:  


o audiology services;  


o psychological services;  


o physical, occupational and speech therapy;  


o recreation, including therapeutic recreation;  


o social work services;  


o counseling services, including rehabilitation counseling;  


o orientation and mobility services;  


o consultant to conduct independent assessment as determined 


by the PPT; 


o medical services;   


o speech and language services;  


o transportation; and,  


o travel training.  


 Increase number and nature of therapeutic devices: weighted vests, 
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brushing, oral motor work, sensory motor, functional 


communication systems, and environmental supports. 


 Hire transition coordinator to work with area employers and 


postsecondary institutions to develop transition programs to meet 


the needs of students with ASD. The program can develop links with 


different community agencies that provide the comprehensive 


services often needed by students with autism. 


 Develop and implement Saturday institutes or summer academies 


for students, staff and/or families. 
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Return to Bulletin Attachment 


Language & Communication Plan  
A tool designed to assist PPTs in addressing the special communication considerations of 


Deaf/Hard of Hearing students 


Name of student _______________    Date_____________________ 


 


Regardless of the amount of the student’s residual hearing, the ability of the parent(s) to 
communicate, or the student’s experience with other communication modes, the Planning and 
Placement Team (PPT) has provided educational opportunity and considered  


1) a.  the student’s language & communication needs, through 


      Assessment      Discussion      Observation; 


       b. the student’s primary language/communication mode is one or more of the following: 


               Spoken Language     American Sign Language      English-based manual or sign system 


                Other______________; 
 
2) the availability of deaf/hard of hearing adult role models and a peer group of the student’s 


communication mode or language 


Determinations/Action plan 
:_________________________________________________________________________________________________________________________ 


__________________________________________________________________________________________________________________________  


3)  all educational options available for the student , the explanation of which has been provided by 
the PPT 


 
Options discussed;________________________________________________________________  
 


 
4) the certification and qualifications of teachers, interpreters and other personnel,   
required to deliver the language and communication plan, as well as the proficiency in and 
the ability to accommodate for the student’s primary communication mode or language  


*Includes  American Sign Language Interpreter; English Transliteration; Oral  Interpreting; Cued 
Language Transliteration; Deaf / Blind Interpreting  


 
Determination/Action Plan   
_____________________________________________________________________________________________________________________ 


__________________________________________________________________________________________________________________________  


4) the accessibility (related to communication) of academic instruction, school services, and 
extracurricular activities the student will receive 


Determination/ActionPlan:_________________________________________________________________________________________________ 


 


5) the necessity and use of appropriate accommodations/modifications including  assistive 
devices/services; communication accommodations; and physical environment accommodations 


modifications___________________________________________________________________________________
_____________________________________________________________________________________________
Accomodations 


 


Devises/services/other 
_____________________________________________________________________________________________________________________ 
 







Attachment 


 


Assistive Devices / Services: 


 Captioned / Signed media       Captioned Services (i.e., CART, C-Print, Typewell)  


 FM System        Hearing Aid / Cochlear Implant monitoring 


  Note taking        Sound field system 


 TTY / Video phone / CapTel          Augmentative Communication Device 


 Speech to Text        Other:  ____________________________________ 


 


Communication Accommodations: 


 Specialized seating arrangements:  ______________________ 


  Obtain student’s attention prior to communicating through speech, sign  and/or visual 


  FM System 


 Reduce auditory/visual distractions (i.e., background noise) 


 Enhance speech reading conditions (avoid hands in front of face,  mustaches well-trimmed, no gum chewing) 


 Clearly enunciate speech/signs 


 Allow time for processing information 


 Repeat or rephrase information when necessary and check for understanding 


 


Physical Environment Accommodations: 


 Noise reduction (carpet & other sound absorption materials) 


 Special use of lighting and seating 


 Room design modifications 


 Alerting devices (visual and auditory) 


 Access to announcements via visual and auditory means (general information, emergency) 


 


 
Return to Bulletin 
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American Recovery and Reinvestment 


Act of 2009 


IDEA, Part B, Section 611 and 619 


ARRA Funds 


 


Connecticut State Department of 


Education 


Recommendations for Assistive 


Technology 


Purpose of Funds: IDEA, Part B, 611 and 619 funds are used to 


provide special education and related 


services to eligible children with disabilities, 


ages 3 through 21. 


Amount of Funds: $132.97 million to be used over two years 


until 2011. 


Recipients of Funds: School districts that provide special 


education and related services to eligible 


children, ages 3 through 21, with disabilities. 


U.S. Department of Education Guidance on 


the Use of Funds: 


 Purchasing state-of-the-art assistive 


technology devices and providing 


professional development for their use; 


 Providing intensive district wide 


professional development for special 


education and regular education teachers 


on evidence-based practices; 


 Developing or expanding the capacity to 


collect and use data to improve teaching 


and learning; and 


 Expanding the availability and range of 


inclusive placement options for 


preschoolers with disabilities. 


State Department of Education Goals:  High-quality preschool education for all;  


 High academic achievement for all 


students in reading, writing, mathematics 


and science; and 


 High school reform, so all students 


graduate and are prepared for lifelong 


learning and careers in a competitive 


global economy. 
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Special note: Local education agencies (LEAs) are not permitted to use IDEA funds to 


conduct initial evaluation studies. References below to assistive technology 


evaluations assume the Planning and Placement Team (PPT) recommended the 


assistive technology evaluation for a student with a disability who the PPT had 


previously determined eligible for special education and related services.  


  


 


Priority Areas for Assistive Technology (IDEA 611 and 619) 


1. PPTs shall regularly consider if assistive technology devices and services are 


necessary to provide students with a free and appropriate public education 


(FAPE) (20 U.S.C. §1414(d)(3)(B)(v)); 


 


2. When deemed appropriate, PPTs shall provide students assistive technology 


services that directly assist students with disabilities in selecting, acquiring and 


using an assistive technology device, including: 


a. Evaluation of the student’s needs; 


b. Acquisition of assistive technology devices for students through purchase, 


lease, or other means; 


c. Selection, design, adaptation, maintenance, and repair or replacement of 


assistive technology devices; and 


d. Training and/or technical assistance on assistive technology devices for 


students, district personnel and families. (20 U.S.C. §1401(2)) 


 


3. When deemed appropriate, assistive technology devices and services shall be 


provided to students at no cost to parents or guardians. Furthermore, PPTs shall 


not refuse to include assistive technology devices and services in students’ 


Individualized Education Programs (IEPs) because of their expense. 


 


Use of Funds to Serve Children 3-21 with Disabilities: 


 Purchasing assistive technology services to conduct a needs assessment and develop 


a district wide assistive technology program; 


 Purchasing assistive technology services or hiring assistive technology personnel to: 


o Conduct assistive technology evaluations with students; 


o Recommend assistive technology options to PPTs to address students’ 


specific needs;  


o Assist PPTs in purchasing appropriate assistive technology for students; 


o Train students, staff, and parents on the use of students’ assistive technology 


devices; and 


o Provide consultation services to assess students’ future assistive technology 


needs. 


 Purchasing assistive technology evaluation tools/assessments and requisite training 


on evaluation tools/assessments for district personnel; 
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 Purchasing state-of-the-art assistive technology devices and requisite training for 


district personnel in order to provide students access to the general curriculum – for 


example: 


o Text to speech software; 


o Voice recognition software; 


o Books on tape; 


o Touch screens, alternative keyboards, switches; 


o Portable computers or word processors; and 


o SMART Boards and mimio devices for classrooms. 


 Purchasing state-of-the-art assistive technology devices and requisite training for 


district personnel in order to address students’ specific needs for assistive 


technology in order to provide students access to the general curriculum – for 


example: 


 


o Frequency Modulated (FM) systems; 


o Alternative Augmentative Communication (AAC) Devices, such as non-


electronic and electronic communication boards, communication 


enhancement software; 


o Mobility devices; 


o Visual aids, such as screen magnifying and screen reader software, large print 


books, Braille materials; and 


o Positioning and/or sensory aids, such as specialized furniture, therapy balls, 


seat cushions. 


 Providing and/or purchasing assistive technology training services to instruct and 


support students in the use of their assistive technology devices; and 


 Providing and/or purchasing assistive technology maintenance or repair services for 


students’ assistive technology devices. 


 


Use of Funds to Support Parents of Children 3-21 with Disabilities: 


 Where appropriate, purchasing duplicate state-of-the-art assistive technology 


devices to provide students’ assistive technology devices at home; and 


 Providing and/or purchasing assistive technology training services to instruct and 


support families in the use of their children’s assistive technology devices at school 


and/or home. 


 


Use of Funds for System Development and Infrastructure: 


 Supporting professional development in the area of assistive technology to ensure a 


highly trained workforce, for example: 


o Providing the costs for staff participation in professional development 


opportunities; 


o Using funds to purchase substitute teachers for staff to attend professional 


development events; or 


o Use professional development to develop in-house expertise rather than 
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purchasing the expertise of outside personnel. 


 Providing and/or purchasing assistive technology professional development and/or 


training for district personnel to enhance personnel’s knowledge of assistive 


technology options (low, middle and high technology) that assist in the delivery of 


literacy, writing and numeracy instruction that promotes high academic 


achievement for students at the early childhood, elementary and secondary levels; 


 Providing and/or purchasing intensive district wide professional development 


and/or training for district personnel on assistive technology options (low, middle 


and high technology) currently available in-district; 


 Providing and/or purchasing professional development, training and consultation 


services for special education personnel and PPT members on assistive technology, 


with a focus on referral process for an assistive technology evaluation, evaluation 


tools/assessments, device recommendations/use, appropriate program 


accommodations and modifications, and IEP documentation of assistive technology 


recommendations; 


 Providing and/or purchasing intensive district wide professional development for 


district personnel on Universal Design for Learning (UDL); and 


 Providing renovations to classroom space to accommodate classroom-based 


assistive technology purchases. 


 


Community Collaboration 


 Providing and/or purchasing assistive technology training and/or consultation 


services to instruct and support community experience providers (e.g.) job coaches 


in the use of their students’ assistive technology devices at school and in the 


community; and  


 Developing assistive technology tracking systems (e.g., CT Tech Act Project, AT 


School Swap Web site) that allow school districts to share assistive technology 


resources across districts while ensuring districts have accurate assistive technology 


inventories. 
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September 2009 Bureau Bulletin  
Sarah Harvey  
 
 
State Performance Plan (SPP) and Annual Performance Report (APR) 
Indicator 14: Post‐School Outcomes  
 
In March 2009, the Office of Special Education Programs (OSEP) at the U.S. Department of 
Education revised the data collection and analysis requirements for Indicator 14, which 
measures the types of activities students complete in the first year since leaving high school. 
Due to these revisions, the Connecticut State Department of Education (CSDE) is not required to 
collect data or report on Indicator 14 in the 2010 SPP/APR submission. 
 
Currently, the CSDE is finalizing the data collected during the pilot survey process. The CSDE 
would like to thank the 10 participating districts that volunteered to assist with the pilot survey 
process by contacting students from the district who had not yet responded to the survey in an 
additional effort to collect data and increase the response rate.  
 
The CSDE looks forward to collaborating with stakeholders throughout the next year as the 
CSDE finalizes its data collection and analysis procedures for Indicator 14. If you are interested 
in serving on the Indicator 14 workgroup, please contact Sarah Harvey at  
860‐713‐6936. In addition, if your district conducts its own data collection activity regarding 
students’ post‐school activities please contact Sarah Harvey. The CSDE would like to learn more 
about these data collection activities in order to assist the SDE and stakeholders in finalizing 
data collection and analysis procedures for the Indicator 14 SPP/APR 2011 submission. 
 
Assistive Technology Device Loan Programs 
Individuals with Disabilities Education Improvement Act (IDEA) 2004 requires planning and 
placement teams (PPTs) to regularly consider if students need assistive technology (AT) 
services and devices in order to receive a free and appropriate public education (FAPE). When 
appropriate, PPTs shall provide AT services that assist students in selecting, acquiring and 
using AT devices, such as evaluation; acquisition, adaptation, maintenance, and repair or 
replacement of AT devices; and training for students, district personnel and families. (20 U.S.C. 
§1401(2)) The Connecticut Tech Act Project (CTTAP) offers different device loan programs to 
schools in Connecticut that can assist schools in meeting this responsibility under IDEA 2004. 
 
mimio Device Loan Program  
A mimio is a portable device that transforms a white board into an interactive white board, in 
conjunction with a computer and an LCD projector. The CTTAP has eight mimios available for 
loan to interested schools in Connecticut. Schools provide the computer and LCD projector 
necessary to create an interactive white board for classroom instruction. School district 
personnel must complete an application and attend a free CTTAP training on the use of the 
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mimio in order to receive the mimio on loan for the school year. Please contact the CTTAP at 
860‐424‐4881 for more information on the mimio device loan program and application process. 
 
Computer Loan Program  
The CTTAP also loans schools in Connecticut laptops equipped with adaptive software for up 
to four months, free of charge, through its Computer Assistive Technology Loan Program, in 
partnership with Southern Connecticut State University’s (SCSU’s) Center for Adaptive 
Technology. Adaptive software programs available include: Kurzweil 3000, Dragon Naturally 
Speaking, WordQ, Solo, and In‐spiration.  
 
School district personnel may apply for a laptop loan to evaluate specific adaptive software, to 
complete a trial use of recommended adaptive software, to provide students with temporary 
accommodations while their AT devices are on order or being repaired, or to enhance staff’s 
knowledge of adaptive software. Please contact SCSU’s Center for Adaptive Technology at 
203‐392‐5799 or the CTTAP at 860‐424‐4881 for more information on the application process. 
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SPP – APR Corner: Indicators 9 & 10 
In accordance with the Connecticut’s State Performance Plan (SPP) for indicators 9 and 
10, which specifically address disproportionate representation, the CSDE has 
determined that a district, which has a Relative Risk Index (RRI) equal to or greater than 
2.0 by race and ethnicity in: (1) any of the six disability categories (Autism, Learning 
Disabilities, Emotional Disturbance, Intellectual Disability, Other Health Impairments, 
Speech or Language Impairments); or (2) overall special education incidence rate, must 
complete a self‐assessment of its policies and practices, make revisions to them based on 
that assessment and develop an action plan to reduce overrepresentation.  Additionally, 
the CSDE is required to identify noncompliance with inappropriate identification 
practices.  
 
There are 15 districts that are newly identified to have disproportionate representation 
based on 2008‐09 data, and must complete a self‐assessment and action plan by October 
16th. There are 27 districts that had a second year of disproportionate representation 
based on 2007‐08 data and 2008‐09 data, and completed a self‐assessment and action 
plan last year. Of the 27 districts, eight had improvements in data and must only review 
or revise the self‐assessment and action plan completed last year. The remaining 19 
districts did not have improved data in 2008‐09 and must complete a student file review, 
in addition to a revision of the self‐assessment and action plan.  All 42 districts will 
receive ongoing correspondence to address this area of concern and if appropriate, 
noncompliance will be cited.  In the 2007‐08 year, two districts were identified to have 
inappropriate identification practices and therefore, received a citation of 
noncompliance that required correction within 12 months. To date, the CSDE has 
verified correction in one district, the other district is to have correction verified by 
November 2009. Each district’s data, along with all materials for the self‐assessment, 
action plan, and student file reviews can be found on the Bureau of Special Education’s 
SPP and APR website, under indicators 9, 10:  
http://www.sde.ct.gov/sde/cwp/view.asp?a=2626&q=322094 
 
Note that the CSDE, as required by section 300.646(a) of the Individuals with Disabilities 
Education Improvement Act (IDEA), must set criteria and annually identify districts that 
are significantly disproportionate in the identification, placement, and discipline of 
students with disabilities by race and ethnicity.  
 
In order for a district to be identified under significant disproportionality, the CSDE has 
established criteria requiring school districts that have a calculated RRI equal to or 
greater than 4.0 by race or ethnicity for the past two years: (1) in any of six specific 
disability categories (autism, learning disabilities, emotional disturbance, intellectual 
disability, other health impairments, speech or language impairments); or (2) in the 
district’s overall special education incidence rate, to complete the following: 



http://www.sde.ct.gov/sde/cwp/view.asp?a=2626&q=322094





1) Reserve 15 percent of IDEA entitlement funds to provide comprehensive 
coordinated early intervening services (CEIS) to serve children in the district 
who have not been identified in need of special education. 


2) Provide these services in particular, but not exclusively, to children in those 
groups that were significantly over‐identified. 


3) Use the funds, permissibly, for professional development for teachers and other 
school staff to enable such personnel to deliver scientifically based academic 
instruction and behavioral interventions, including scientifically based literacy 
instruction, and, where appropriate, instruction on the use of adaptive and 
instructional software and provide educational and behavioral evaluations, 
services, supports, including scientifically based literacy instruction. 


4) Note these funds, specifically, in the district’s IDEA Part B grant submission.  
5) Refrain from using these funds for other purposes. 


 
Please be mindful of the above requirements for significant disproportionality as outlined 
above, as districts may be at risk in the future for financial sanctions due to 
disproportionality.  
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American Recovery and Reinvestment Act of 


2009 


IDEA, Part B, Section 611 and 619 ARRA Funds 


 


Connecticut State Department of  


Education 


 


Recommendations for Providing  


Supports to Parents 
 


Purpose of Funds: IDEA, Part B, 611 and 619 funds are used to provide 


special education and related services to eligible 


children with disabilities, ages 3 through 21. 


Amount of Funds: $132.9 million to be used over two years until 2011. 


Recipients of Funds: School districts that provide special education and 


related services to eligible children, ages 3 through 21, 


with disabilities. 


U.S. Department of Education 


Guidance on the Use of Funds: 


 Must be consistent with IDEA standard funding 


requirements; 


 Only for excess cost of providing special education 


and related services to children with disabilities, 


except where IDEA specifically provides otherwise; 


 One time opportunity to improve teaching and 


learning and results for children with disabilities; 


and 


 Generally funds should be for short-term 


investments that have long-term benefits, rather than 


for expenditures the districts may not be able to 


sustain once the ARRA funds are expended. 


State Department of Education 


Goals: 


 High-quality preschool education for all;  


 High academic achievement for all students in 


reading, writing, mathematics and science; and 


 High school reform, so all students graduate and are 


prepared for lifelong learning and careers in a 


competitive global economy. 
 


Priority Areas for Supports to Parents (IDEA 611 and 619) 


1) Under federal and state regulations, districts are responsible for providing counseling and 


training to parents to assist them in understanding the special needs of their children, 


information about child development and helping them acquire the necessary skills that  
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will allow them to support the implementation of their child’s Individualized Education 


Program (IEP). 


2) It is expected that all districts have an annual plan that is submitted to the Connecticut 


State Department of Education, which is based on a needs assessment or other 


documentation, to promote parent education, information and training on an ongoing 


basis. 


 


Use of Funds To Provide Support Staff Positions and/or Consultants, System 


Development and Technology: 


  


 Using funds to provide staff, consultant positions and/or stipends to address: 


o Facilitators to define, develop and address an early conflict resolution system; 


o IEP Facilitation; 


o Parent outreach and/or develop Parent Drop-In Centers within the district to address 


needs of family and provide access to available resources; 


o Evaluators and evaluation of parent supports in district to determine the district’s 


needs and develop annual plan to promote parent education, information and training 


on an ongoing basis;  


o Development of systems for on-going communication with parents such as:  


 Website development to enhance means of sharing information with 


parents/families; and 


 Auto dialers to enhance communication between schools and homes. 


o Transition coordination (preschool and 6-21) 


o Purchasing appropriate assistive technology, hardware and software for home use; 


and 


o Purchasing comprehensive data base systems that inform curriculum and instruction 


and help track child’s developmental and functional progress. 


 


Use of Funds To Support Professional Development Opportunities for Parents: 


  


 Using funds to provide stipends to parents to support: 


o Registration costs, transportation and child care (at home, as needed) to allow parents 


to attend meetings, trainings, counseling, or special education leadership 


opportunities provided by the district in concert with professional teaching staff; 


o Translators and/or interpreters to allow access and participation of non English 


speaking parents in trainings, counseling, and meetings necessary to support the 


implementation of their child’s Individualized Education Program (IEP);  


o Families to attend special education leadership and professional development  
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activities;  


o Delivery of activities to facilitate family participation and involvement in the special 


education process and in the education of their young child;  


o Parent focus groups at building levels which identify district representation at district 


wide focus groups; and 


o Development and/or dissemination of resources for families to increase their 


knowledge and understanding of their child’s development, disability, special 


education, etc. Provide resources through various media: DVDs, Website 


development, paper publications.  


 Participation in district professional development activities offered to professional staff 


o Professional development designed to initiate and enhance communication and build 


effective collaboration between parents and school or district personnel. 


o Training in the following areas are recommended but not limited to: 


         IEP development 


         Education Benefit  


        Positive Behavior Supports/ Behavior Intervention 


        Scientific-Research Based Interventions (SRBI) 


        Understanding Evaluation      


 Transition  
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Novel H1N1 Influenza Virus: Implications for Connecticut Schools 
Novel H1N1 is a new influenza virus causing illness in people. It has been shown to 
affect school‐aged children disproportionately and children are known to be highly likely 
to transmit flu viruses, especially in school and other group settings. 
 
In preparing for the new school year, it is important that school districts understand the 
implications and develop collaborative relationships with local health departments in 
case of a novel H1N1 influenza outbreak. Districts will need to implement 
nonpharmaceutical interventions such as: hand hygiene; respiratory etiquette; staying 
home when sick; and performing routine cleaning, in order to prevent disease 
transmission and to protect students and staff from infections.  
 
Resources for schools can be found on the Department of Public Health Web site at 
http://www.ct.gov/ctfluwatch/cwp/view.asp?a=2533&q=315238&ctfluwatchNav=|. 
Additional resources on continuity of learning are available from the United States 
Department of Education at 
http://www.ed.gov/admins/lead/safety/emergencyplan/pandemic/guidance/continuity
‐recs.pdf. 
 
Stephanie G. Knutson, MSN, RN 
School Health Consultant 
Connecticut State Department of Education 
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Bureau Bulletin: September 2009 
Child Find – Referrals from the Birth to Three System 
 


Submitted By 
Maria Synodi 
 
The Birth‐To‐Three System implemented a change to their policies and procedures specific to the 
referral of children who are nearing their third birthday. Starting on July 1, 2009, all children who are 
referred to the Birth‐To‐Three System within 45‐calendar days of their third birthday will be referred on 
to the responsible school district. 
 
As many of you know, all referrals to the Birth‐To‐Three System go directly to one source, Child 
Development Infoline (CDI). CDI manages the referral line, which receives and processes all referrals of 
children between the ages of birth to the age of three. Now, for those children who are within 45‐
calendar days of their third birthday, CDI will be directing the referral source to contact the child’s 
responsible school district. Referral sources will be given the name of the school district, the primary 
contact person and the specific contact information. In some cases, CDI may be making the referral of a 
child to the school district on behalf of a referral source. As a result of the Birth‐To‐Three System’s policy 
change, children who are within 45‐calendar days of their third birthday, will not be evaluated by the 
Birth‐To‐Three System. The child’s school district will be responsible for children who are not yet the age 
of three. 
 
School districts are reminded of their Child Find responsibilities. Child Find is defined in the Individuals 
with Disabilities Education Act (IDEA) as identification, location and evaluation activities that would 
determine if a child is eligible for special education and related services. School districts are responsible 
for Child Find activities for all children from the age of birth, under the IDEA, Part B. School districts 
meet their IDEA, Part B, Child Find responsibilities by referring a child to the Birth‐To‐Three System. The 
ultimate benefit for the child and family is that Child Find activities conducted by the Birth‐To‐Three 
System are followed by individualized early intervention services for those children determined eligible. 
Now, there will be a small number of children, who because of the point in time when the referral was 
received, will not be evaluated by the Birth‐To‐Three System. The Child Find activities will be the 
responsibility of the school district. Occasionally, there have been some school districts who tell families 
or other referral sources who request an evaluation to, "wait until the child is three." This would be 
contrary to the intent of IDEA and the Child Find requirements identified in the IDEA. identification, 
location and evaluation activities should reasonably be taking place in accordance with the state’s 
referral timeline. 
 
Questions can be directed to Maria Synodi at 860‐713‐6941 or via e‐mail at maria.synodi@ct.gov. 
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Educational Responsibility for Children Committed as Delinquent to the Department of 
Children and Families 
 
A child may be committed to the Department of Children and Families (DCF) as delinquent. 
Subsequent to this delinquency commitment, the child may be returned home or may be 
removed from the home to any one of several placement options, including but not limited to 
residential treatment, placement in a group home or placement in foster care. A child who is 
committed as delinquent may experience more than one type of placement during the period 
of commitment. For example, the child may be placed at a residential facility and then may 
be discharged from the residential facility to a group home. Each of these placements 
qualifies as a state agency placement under the provisions of Sections 10-76d (e) (2) and 
Section 10-253(a) of the state statutes. Under the state agency placement educational 
jurisdiction system, the town where the child would otherwise be attending school is the 
town where the child’s parent(s) or guardian(s) resides. 
 
For a child who is not eligible for special education, the responsibility for educational 
services is with the town where the child is residing as a result of the placement. There is no 
provision for the town providing services to bill tuition expenses to the town where the child 
would otherwise be attending school.  
 
For a child who is eligible or may be eligible for special education, the town where the child 
would otherwise be attending school (the nexus district) is responsible for the child’s 
individualized education plan (IEP) and may be billed by the town where the child is 
attending school for the reasonable costs of special education instruction.  
 
Under the Individuals with Disabilities Education Act (IDEA) 2004 revisions, the child’s 
current IEP must be implemented with comparable services until the nexus district convenes 
a planning and placement team (PPT) meeting with the town where the child is attending 
school to revise the IEP. 
 
Once a child is placed in a community, the town where the child will be attending school 
must immediately register the child in PSIS. The PSIS system will work to resolve any 
concurrent registration concerns. No child is to be held out of school waiting for a PPT 
meeting to be held to revise the child’s IEP or for the town where the child will be attending 
school to register the child in PSIS. Participation of the nexus district and the town where the 
child will be attending school in discharge planning is crucial to ensuring a smooth transition 
from a residential facility to a community placement.  
 
For data reporting purposes, please note that both the PSIS and SEDAC handbook have a 
procedure for reporting state agency placed children from a data reporting standpoint. 
Whenever a child is placed by a state agency and is eligible for special education and will be 
attending public school, the district where the child is attending public school reports the 
student in PSIS. 
 
For a child who has been committed delinquent, is placed at the Connecticut Juvenile 
Training School (CJTS) and is subsequently discharged from CJTS to a group home or other 
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type of community placement, additional requirements for planning the transition from the 
residential facility to the community based placement are found in both the Smith v. 
Wheaton Memorandum of Decision, date September 30, 1998, and the Smith v. Wheaton 
Post Trial Stipulation (June 23, 1999). Smith v. Wheaton was a class action lawsuit against 
the State of Connecticut concerning services for juveniles who were placed at and discharged 
from the Long Lane School, the previous state run facility for adjudicated delinquents. As 
you know, the Long Lane School was closed and replaced by the Connecticut Juvenile 
Training School. The female students who are adjudicated delinquent are placed at various 
placements, including private residential facilities.1 
 
Students at CJTS are covered by the Smith v. Wheaton provisions as CJTS is the successor 
facility for the Long Lane facility for boys. When it is time for the child to be discharged 
from CJTS into a community placement, such as a group home, the Post Trial Stipulated 
Agreement requires Unified School District II (USD II) of DCF, specifically, the Cady 
School of CJTS, to notify local education agencies (LEAs) in writing of the anticipated 
discharge date and to schedule a discharge meeting to which the parent(s) or guardian(s) and 
school district personnel from the child’s LEA are invited.  
 
For a child eligible for special education who is placed by a state agency into a community 
placement such as foster care or a group home upon discharge from CJTS, LEA personnel 
from the town where the child would otherwise be attending school (the nexus district) or, 
LEA personnel from the town in which the child is residing as a result of the placement if the 
child has no-nexus, should participate in the discharge meeting. If the nexus district and the 
LEA in which the child will be attending school are different, school officials from both 
LEAs should participate in the discharge meeting and any subsequent PPT meetings to plan 
the child’s educational program. 
 
The stipulated agreement requires that DCF encourage LEAs to hold PPT meetings 
immediately following the discharge meeting to plan for the child’s return to public school. If 
it is apparent that the LEA in which the child will attend school cannot meet the needs of the 
child in the district, the nexus LEA (or, if the child has no-nexus, the LEA personnel from the 
town in which the child is residing as a result of the placement) will place the child 
elsewhere. Under the terms of the Post Trial Stipulated Agreement, DCF is required to file a 
complaint with the State Department of Education (SDE) if an LEA fails to place the child 
elsewhere, if necessary, or when a child does not have an educational program in place upon 
discharge which implements the child's current IEP. DCF must also file a complaint with the 
SDE when the Cady School of CJTS does not receive the education records of a student from 
the student’s respective LEA pursuant to the Smith v. Wheaton Memorandum of Decision. 
 
If you have any questions about this, please feel free to contact Terri DeFrancis at (860) 713-
6933. 


 
1 DCF is currently building a facility for girls which will be the successor to Long Lane School. Once open, the 
requirements of Smith v. Wheaton will be applicable to that facility. 
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Return to Bulletin 


Bureau Bulletin  ‐ September 2009 
Secondary Transition Updates 
 
The following Secondary Transition Updates and related attachments are supplementary to the Back to 
School Power Point that is posted elsewhere in the September Bureau Bulletin.  If you have any questions, 
please contact: Dr. Patricia Anderson (patricia.anderson@ct.gov; 860‐713‐6923). 
 
A.  Transition Publications/Resources –  


• Post‐School Outcome Goal Statements (PSOGS) –  
o Power Point Presentation on Writing Transition Goals and Objectives: Post‐School Outcome 


Goal Statements ‐  http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#publications  
o Topic Brief ‐  Post‐School Outcome Goal Statements: Frequently Asked Questions ‐ 


 http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#Briefs  
• Publications available in hard copy from SERC (and also on SDE website) – 


http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#publications  
o Building a Bridge: A Transition Manual for Students (2009) 
o Directory of Community Rehabilitation Providers for Youth in Transition and Adults with 


Disabilities in Connecticut (2005) 
o Transition Assessment Resource Manual (2008) 


• Survey Data – http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#publications  
o Connecticut Special Education Transition Services: Results of a Statewide Survey (2009) – 


Summary of the transition services in all districts in CT with secondary students. 
o Post‐School Outcomes Survey 2008 Report: 2007 Exiters of Special Education 


 
B.   Professional Development – SERC and SDE 


• Transition  Assessment and the IEP  
o December 2, 2009 – EASTCONN 
o February 25, 2010 – CES, Trumbull 


• Developing Standard Based IEP Goals and Objectives for Students with Disabilities at the HS 
Level – (NEW ‐ Two‐day training; general and special ed teams)  
o December 17 & 18, 2009  
o January 13 & 14, 2010 


• Self‐Advocacy Strategy: Enhancing Student Motivation and Self‐Determination within the 
Transition Planning Process – February 3, 2010 


• Educational Benefit Review Process and Transition – (2‐day training) – March 24 & 25, 2010 
 


C.  Transition Contact Person Dissemination List – Every district with secondary schools, is strongly 
encouraged to identify one or more professionals to receive secondary transition related information  
from the Department via an email dissemination list. If no one is identified, the Director of Special 
Education will be the default contact person. Note that the contact information on this list is available 
to the public via the Freedom of Information Act. Please review the transition contact person(s) and 
the related information on the attached dissemination list and submit any changes, additions, or 
deletions to: Dr. Patricia Anderson (patricia.anderson@ct.gov) no later than October 1, 2009.   


 



mailto:patricia.anderson@ct.gov

http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730
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D.  Adult Service Agencies – As a result of the statewide retirements in June, many of the adult service 


agencies with whom districts work to provide transition services to students with disabilities may be 
severely understaffed.  


 The case loads of the Department of Developmental Services (DDS) case managers, 
including their Transition Counselors, will be significantly increased and may mean that their 
interactions with school districts may be delayed. 


 The Bureau of Rehabilitation Services (BRS) lost a significant number of district personnel 
that will limit transition liaison activities with school districts until all positions have been 
able to be filled and new counselors trained. However, transition is still an agency priority 
area. To assist districts while this transition is in progress, BRS has developed a written 
Referral Process that will be used with all transition liaisons and will be posted on the BRS 
website: http://www.brs.state.ct.us/SchoolToWork/index.htm. A new document, In the 
Meantime . . . for Students, will also be posted and disseminated to help districts better prepare 
students to work with BRS. Three of the counselor positions embedded in urban school 
districts are open or have recently been refilled: New Britain has a new transition counselor; 
Stamford/Norwalk and Hartford positions are currently vacant.   


 
E. Secondary Transition On‐Site Training Visits – There will be up to six site visits planned for the 


2009‐10 school year. Districts who were out of compliance or were in substantial compliance on 
Indicator #13 (95‐99%) for several years may be selected for a site visit. Other districts who would 
like an informal review of and training on their secondary transition services are being sought. If 
you would like a one‐day technical assistance visit to explore your transition services and take 
advantage of the expertise of the visiting team, please contact Dr. Patricia Anderson as soon as 
possible. Site visits will occur between October 2009 and February 2010. Professionals who would 
like to participate on the visiting team may also submit a request. 


 
F. American Recovery and Reinvestment Act Funds – Over 30 % of the districts with secondary 


students have submitted plans to use part of their ARRA funds to improve transition services, 
including the purchase of a van for transportation. Technical assistance via the Department, 
SERC, and the RESCs will be available to help districts to better meet the needs of transition‐age 
students. As information and resources become available, articles will be posted in the Bureau 
Bulletin and disseminated to transition contact persons. If you would like assistance targeted on 
secondary transition, please contact the transition consultants at SERC or Dr. Patricia Anderson 
at the Department of Education.  


 
G. Transition/Vocational Programs and Services – The Department has refined its approval process 


for programs and services that provide ONLY transition/vocational services to students ages 17 – 
21. The January 2009 Bureau Bulletin contains an article that fully explains this process 
(http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/Updates/BulletinJanuary2009.pdf). The 
Department, via Dr. Patricia Anderson, is responsible for reviewing and assigning facility codes 
for any transition/vocational program, including those that are operated by a district either 
within a HS (61s) or in an off‐site location (90s) or are operated by a community provider or are 
located on a college campus (82s). If your district has developed a new transition/vocational 
program or service that meets one of these descriptions or you are using a community provider 
that does not have a PSIS facility code (check PSIS Table A: Facility Codes), contact Dr. Patricia 



http://www.brs.state.ct.us/SchoolToWork/index.htm

http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/Updates/BulletinJanuary2009.pdf
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Anderson for additional information. All approved transition/vocational programs will be added 
to the new Approved Special Education Programs Directory and posted on the Bureau’s web site. 


 
H. Time with Non‐Disabled Peers for Transition‐Age Students – In order to provide transition/ 


vocational services to students in the least restrictive environment, it is necessary for students 
who are 18‐21 to participate in an environment that includes age‐appropriate, non‐disabled peers 
(student’s age or older) for at least 80% of the time. Therefore, although each student’s services 
are developed on an individual basis via an IEP, a transition/vocational program located 
predominantly within a high school building would most likely not be the most appropriate 
placement for transition‐age students and would not typically meet the 80% TWNDP 
recommendations. This is one of the qualitative characteristics of transition services that the 
Department will be tracking.     


 
I. Improving the Quality of Transition Services – The Department has become aware of several 


areas in which districts have requested technical assistance in order to better meet the transition 
needs of students. These include:  


1.)  Preparation for the system of postsecondary education;  
2.)  Providing transition services during a “bridge” or “fifth” year (i.e., students who have  


 completed academic requirements for graduation) particularly for students with mild to 
moderate disabilities who are transitioning to college;  


3.)  Providing up‐to‐date preparation services for students seeking competitive employment  
(e.g, completing on‐line job applications, preparing electronic resumes for posting, 
complex job interview processes);  


4.)  Providing access to assistive technology to all students for use in transitioning to college 
and on the worksite; and  


5.)  Developing PSOGSs for students in “unique” circumstances – such as those in the 
juvenile justice system, alternative education programs, or who have severe disabilities 
and may require extensive assistance to participate in the community.  


Efforts to obtain input from district personnel and provide technical assistance and training in 
these areas will be a focus during the 2009‐10 academic year. If you have additional needs or 
suggestions, please contact Dr. Patricia Anderson. 


 
J. Developing an Appropriate IEP for Secondary Transition – As a result of reviewing a variety of 


IEPs for transition‐age students, the Bureau noted several areas of concern that need to be 
addressed by districts: 


1.)  Beginning with the IEP that will be in effect when a student turns 16, transition planning 
MUST be addressed at every annual review PPT. Therefore, on page 1 of the IEP, the 
“transition planning” box in the “Reason for Meeting” section of page 1 of the IEP, MUST 
be checked to indicate to all participants that transition planning is at least ONE of the 
goals of the PPT meeting. Note that two boxes may be checked for this section of the IEP. 


2.)  Every IEP that is written for a student who will turn 16 during the during the course of 
the school year, MUST have a Post‐School Outcome Goal Statement (PSOGS) in the area 
of postsecondary education/training (#5a on page 6 of the IEP) AND  a PSOGS in the area 
of employment (#5b on page 6 of the IEP) as well as in the area of independent living if 
appropriate (#5c on page 6 of the IEP).  







Attachment  
3.)  For each PSOGS, there MUST be at least one annual goal and related objectives written on 


page 7 of the IEP. The appropriate box at the top of the page MUST be checked to indicate 
the correct PSOGS (e.g., postsecondary education/training OR employment OR 
independent living skills). The box “postsecondary education/employment” is no longer 
appropriate as it encompasses two PSOGS; each PSOGS must have its own annual goal 
and objectives on page 7 of the IEP. If these boxes are not appropriately checked, the 
SEDAC data indicating that all students age 16 – 21 have transition goals and objectives, 
may not be accurately recorded, thus resulting in an automatic delay in data submission 
until all errors have been corrected.  


4.)  On page 6 of the IEP, #3 requires the recording of an age‐appropriate transition 
assessment, the results of which should form the basis of the PSOGS and annual goals and 
objectives. This transition assessment may include tools and procedures that are available 
to all students – typically through guidance, school counselors, or a career center – but the 
results MUST also be individually applied to meet the specific needs of the student with a 
disability. For example, all students may take a career interest inventory that is often 
offered to all students in grade 10. However, that inventory, in and of itself, is not a 
sufficient assessment to plan the PSOGS or annual goals and objectives for a student who 
is receiving special education services.  


5.)  Beginning with the IEP that will be in effect when a student turns 16, transition planning 
is to occur annually and this process is designed to be student driven. On page 6 of the 
IEP, #2 is designed to ensure that the interests, preference, strengths and weaknesses of 
the student have been provided by the student. One of the options available in section 
#2c documents that this information was provided by the student via “comments at the 
meeting.” This implies that the student did in fact attend the meeting. If the IEP indicates 
in #2b that the student did not attend the meeting, the manner in which a student’s 
interests, preferences, strengths and weaknesses were obtained, could NOT have been by 
“comments at the meeting” as indicated if that segment is checked in #2c.   
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Walgreens Distribution Center Training Program 
Questions & Answers 


 
What is the Walgreens Training Program? 
The Walgreens Training Program is pre-employment training for people with disabilities who need additional social 
and/or work skills in order to be successful in a job at the new Walgreens Distribution Center. The training is 
provided by Community Enterprises, an agency with many years of experience in working with people with 
disabilities. There are two parts to the training: The first part of the training (called Phase 1) includes classroom 
training in such areas as social skills and safety rules, as well as the opportunity to practice on some of the machines 
that are found within the Walgreens Distribution Center. Those individuals who meet Walgreens’ requirements for 
successful completion of Phase I move on to the second part of the training (called Phase 2), where they practice in 
one or more of the work areas within the Distribution Center.   
 
How long does the training take? 
The first part of the training is designed to be completed within 45 days. Phase 2 of the training usually takes 60 days 
or less. In some cases, participants may be able to finish the training in a shorter time. If you successfully complete 
Phase 1, there may also be a waiting period before you can start Phase 2.   
 
Will I be paid while I am in training? 
You will not be paid during the Phase 1 training. If you are accepted into Phase 2, you will be paid a training wage 
while you are participating in that part of the program.  
 
If I go through the training program, am I guaranteed a job at the Walgreens? 
No, it depends on how well you do in the training program. If you can meet Walgreens’ production and quality 
standards, as well as demonstrate the work behaviors that are expected by the company (such as good attendance, 
punctuality, ability to work well with supervisors and co-workers, etc.), then your chances of being hired are 
excellent. However, if you are unable to meet any of these requirements, you chances of being hired will be reduced.  
 
Does Walgreens require all people with disabilities to go through the training program before they can be hired? 
No. Any person who applies through Walgreens’ regular recruiting, whether or not they have a disability, will have 
45 days to learn the job, bring their work speed up to production standards, learn all of the safety rules and make sure 
that their work behaviors meet company expectations. The training program has been set up for those people with 
disabilities who will need more time and assistance to meet these requirements. If you don’t need this additional time 
or assistance, you can apply through Walgreens’ regular recruiting.   
 
How do I apply for this training program? 
Since there is a fee for the training program, a state agency or school system will usually have to sponsor your 
program.  You should contact one of the agencies or organizations that may sponsor the Walgreens Training Program, 
such as the Bureau of Rehabilitation Services (BRS), Department of Developmental Services (DDS) or the Board of 
Education and Services for the Blind (BESB), depending on your disability. In addition, some school systems may 
sponsor training program participants.  
 
How do I know whether the Walgreens Training Program right for me? 
First you need to decide whether warehouse work is the right type of job for you. Then, you need to determine 
whether you can meet the company’s requirements within 45 days or whether you need additional time and training. 
You also may want to talk with other people who know you, such as counselors, teachers or family members, to help 
you decide if the Walgreens Training Program is right for you.  Return to Bulletin
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Executive Summary and 


Guidelines
Executive Summary Guideline – June 2009


Guideline – expected Fall, 2009


Worksheets – posted on Website by September, 2009


 *New* writing worksheet


Please provide feedback


Frequently asked questions – in progress


Three major items identified:


Timeline extension - State developed written permission form


Use of diagnostic placement 


 Indicator 11 timeline







Extension Update


January  2010 Extension


9 Districts


Plan developed


June 2010 Extension


29 Districts


Plan developed


Progress updated January 2010







Extension Resources


Statewide SRBI and LD Guidelines Training 


Available


Resources to assist in development of district 


plans available at: 


http://www.sde.ct.gov/sde/cwp/view.asp?a=26


78&Q=320730#Application



http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730
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District Resources and Training 


Opportunities


Four Part DVD


Introduction by Anne 


Louise Thompson


Overview of SRBI


Components of Literacy 


Overview of changes in 


the guidelines







Upcoming Training Sessions


Two Part Series with Dr. John Hosp: Using 
Assessment and Progress Monitoring to Link CT’s 
Guidelines for Identifying Learning Disabilities


November 18 and December 3 OR


November 19 and December 4  


Regional Case Study Sessions: Implementing CT’s 
Guidelines for Identifying Children with Learning 
Disabilities


 November 12, 13, 20


 December 10, 11, 16







Training, continued


Parent Training


Collaboration with Connecticut Parent Advocacy 


Center – dates to be determined


Hearing Officers


Follow-up from last year – date(s) to be determined







Collaboration Community


SharedWork 


www.sharedwork.org


Communicate new training opportunities for  
the systemic work of RTI and SLD eligibility


National Online Webinars


Training Modules


New Research


Feedback from the field


Currently 47 participants 


 Goal this year - double  +


 Directions for CT access



http://www.sharedwork.org/





Contact Information
Patricia Anderson


860-713- 6923


patricia.anderson@ct.gov


Perri Murdica


860-713-6942


perri.murdica@ct.gov
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NIMAS/NIMAC


Ensuring Access to 


Instructional Materials for 


Students with Print Disabilities
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Digital Technology


 No longer just trade books on audio tape


 Digital talking books (DTB) are multimedia:


 Audio


 Visual Text


 Refreshable Braille Displays


 Navigation Controls


 Hardcopy in Large Print or Braille


 Textbooks and related materials available –
access to the same books the other students 
are using







Software Examples
(for use on personal computers)


 AMIS (Adaptive Multimedia Information System)
 Book Wizard Reader
 Don Johnston Read:OutLoud
 Dorina DAISY Reader
 EasyReader
 eClipseReader
 gh Player
 HumanWare Companion 3.0
 HumanWare Victor Reader Soft
 JAWS
 KBLL Reader
 Kurzweil3000, 1000
 Mobile DAISY Player from Code Factory
 OpenBook
 TPB Reader
 TextHelp
 Window-Eyes
 WYNN
 ZoomText







Dedicated Hardware Examples


 BookSense/BookSense XT
 BrailleNote
 HumanWare ClassMate Reader
 ICON
 Kurzweil Products
 Milestone 312 DAISY Player
 Plextalk Basic
 Plextalk Model PTN1
 Plextalk Pocket PTP1 
 Plextalk Portable Recorder
 Telex EzDAISY
 Telex Scholar
 Victor Reader ClassicX
 Victor Reader Stream
 Victor Reader Wave







Media Producer Examples


Bookshare  
 Free membership for students with qualifying disabilities


 Textbooks and related materials


 Trade books, novels


 Newspapers and magazines


 NIMAC Authorized Media Producer


Recording for the Blind & Dyslexic (RFB&D)
 Free membership for students with qualifying disabilities


 Textbooks and related materials


 Trade books, novels


 Online teacher training


 NIMAC Authorized Media Producer







Responsibility to provide 
instructional materials in IDEA


§ 300.172(b)(4) In order to meet its responsibility 
under…this section to ensure that children with 
disabilities who need instructional materials in 
accessible formats are provided those materials in a 
timely manner, the SEA must ensure that all public 
agencies take all reasonable steps to provide 
instructional materials in accessible formats to 
children with disabilities who need those instructional 
materials at the same time as other children receive 
instructional materials.







Assurances in your
IDEA Grant Application


The school district will coordinate with the National 
Instructional Materials Access Center (NIMAC) and … as 
part of any print instructional materials adoption process, 
procurement contract, or other practice or instrument 
used for purchase of print instructional materials when 
entering into a written contract with the publisher of the 
print instructional materials will:


 Require the publisher to prepare and, on or before 
delivery of the print instructional materials, provide to the 
National Instructional Materials Center, electronic files 
containing the contents of the print instructional materials 
using the NIMAS standard; or


 Purchase instructional materials from the publisher that 
are produced in, or may be rendered in, specialized 
formats.







Eligibility - "blind persons or other 
persons with print disabilities" 


36 CFR 701.6(b)(1):
(a) Blind persons whose visual acuity, as determined by competent 


authority, is 20/200 or less in the better eye with correcting 
glasses, or whose widest diameter if visual field subtends an 
angular distance no greater than 20 degrees.


(b) Persons whose visual disability, with correction and regardless 
of optical measurement, is certified by competent authority as 
preventing the reading of standard printed material.


(c) Persons certified by competent authority as unable to read or 
unable to use standard printed material as a result of physical 
limitations.


(d) Persons certified by competent authority as having a reading 
disability resulting from organic dysfunction and of sufficient 
severity to prevent their reading printed material in a normal 
manner. 







“Competent Authority”


36 CFR 701.6(b)(2):


(i) In cases of blindness, visual disability, or physical limitations: 
doctors of medicine, doctors of osteopathy, ophthalmologists, 
optometrists, registered nurses, therapists, and professional 
staff of hospitals, institutions, and public or welfare agencies 
(e.g., social workers, case workers, counselors, rehabilitation 
teachers, and superintendents).


(ii) In the case of a reading disability from organic dysfunction: 
doctors of medicine who may consult with colleagues in 
associated disciplines.







Statewide Activities „09-10


 Fall 2009 meeting for providers of 
technical support and assistive 
technology – time and place TBA


 Needs analysis survey of Special 
Education Directors (see following)


 Follow-up contacts by providers







Survey – Question 1 


Based on the above definitions my district has the 
following numbers of students that qualify for 
accessible materials from the NIMAC:


____ students with blindness;


____ students with a qualifying print disability based 
on a visual disability other than blindness;


____ students with a qualifying print disability based 
on physical limitations;


____ students with a qualifying print disability based 
on a learning disability.







Survey – Question 2


Students with qualifying disabilities are currently 
receiving instructional materials in accessible formats 
using the following sources and/or technologies:


_______________________________________________________________________


_______________________________________________________________________


_______________________________________________________________________


_______________________________________________________________________


_______________________________________________________________________


_______________________________________________________________________







Survey – Question 3


I have the following questions/needs regarding the 
provision of instructional materials in accessible 
formats:


_______________________________________________________________________


_______________________________________________________________________


_______________________________________________________________________


_______________________________________________________________________


_______________________________________________________________________


_______________________________________________________________________







Media Producer Websites


Bookshare


http://www.bookshare.org


Recording for the Blind & Dyslexic


http://www.rfbd.org/index.htm







State Contacts


Mike Smith – CSDE


(860) 713-6931


michael.s.smith@ct.gov


Craig Struble – SERC


(860) 632-1485


struble@ctserc.org



mailto:michael.s.smith@ct.gov

mailto:struble@ctserc.org

KelleherJ

Text Box

Back to Bulletin












Indicator 11: Indicator 11: 
Evaluation TimelinesEvaluation Timelines


Jacqueline Kelleher, Education ConsultantJacqueline Kelleher, Education Consultant
Bureau of Special EducationBureau of Special Education


Connecticut State Department of EducationConnecticut State Department of Education


September 16, 2009September 16, 2009
Back to School PresentationBack to School Presentation
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OverviewOverview


OSEP & Child FindOSEP & Child Find
Indicator 11 Alignment with Child FindIndicator 11 Alignment with Child Find
Indicator 11 Meets Indicator 15Indicator 11 Meets Indicator 15
Implementation and Evaluation TimelinesImplementation and Evaluation Timelines
Overview of Exceptions categories Overview of Exceptions categories 
Common Errors & Case Studies Common Errors & Case Studies 
RecommendationsRecommendations on technical assistance and staff on technical assistance and staff 
developmentdevelopment
IDEA Compliant PracticesIDEA Compliant Practices


Best Practice ToolsBest Practice Tools
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Child Find & Indicator 11Child Find & Indicator 11
OSEP expectations for Indicator 11 as part of OSEP expectations for Indicator 11 as part of 
Child Find and making determinations based on Child Find and making determinations based on 
compliance indicators compliance indicators 
Under the Individuals with Disabilities Education Under the Individuals with Disabilities Education 
Act (IDEA), Act (IDEA), ““the State must have in effect the State must have in effect 
policies and procedures to ensure the locating, policies and procedures to ensure the locating, 
identification, and evaluation of children who identification, and evaluation of children who 
have or may have disabilitieshave or may have disabilities””..
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Child Find PurposeChild Find Purpose


§§ 300.111300.111 Child find.Child find.
(a) (a) General. General. (1) The State must have in effect policies (1) The State must have in effect policies 
and procedures to ensure thatand procedures to ensure that——
(i) All children with disabilities residing in the State, (i) All children with disabilities residing in the State, 
including children with disabilities who are homeless including children with disabilities who are homeless 
children or are wards of the State, and children with children or are wards of the State, and children with 
disabilities attending private schools, regardless of the disabilities attending private schools, regardless of the 
severity of their disability, and who are in need of special severity of their disability, and who are in need of special 
education and related services, are identified, located, education and related services, are identified, located, 
and evaluated; andand evaluated; and
(ii) A practical method is developed and implemented to (ii) A practical method is developed and implemented to 
determine which children are currently receiving needed determine which children are currently receiving needed 
special education and related services.special education and related services.
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Child Find Bottom LineChild Find Bottom Line


Each state is required by IDEAEach state is required by IDEA to identify, locate, to identify, locate, 
and evaluate all children with disabilities in the and evaluate all children with disabilities in the 
state who need special education and related state who need special education and related 
services. To do so, states conduct what are services. To do so, states conduct what are 
known as Child Find activities.known as Child Find activities.
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Child Find ExpectationsChild Find Expectations


Locate Locate -- public awareness activities, target public awareness activities, target 
population, private school, population, private school, homeschoolhomeschool
Identify Identify -- referral, screening, documented referral, screening, documented 
interventions, and evaluation activitiesinterventions, and evaluation activities
Eligibility DeterminationEligibility Determination
Timelines and Requirements Timelines and Requirements 
(Federal/State and Indicator 11)(Federal/State and Indicator 11)
TrackingTracking
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ExpectationsExpectations


Initial EvaluationInitial Evaluation
Referral from Child Study TeamReferral from Child Study Team
Parent request Parent request 


Review and ConsiderationsReview and Considerations
Interventions done in general educationInterventions done in general education
Language, Cultural factorsLanguage, Cultural factors
Environmental, Economic, Educational DisadvantageEnvironmental, Economic, Educational Disadvantage
Health & medical factorsHealth & medical factors
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ExpectationsExpectations


Parental Consent:Parental Consent:
Informed parent consent required before the Informed parent consent required before the 
initial evaluation or providing special initial evaluation or providing special 
education and related serviceseducation and related services


Timeline:Timeline:
Once parental consent is obtained the Once parental consent is obtained the 
evaluation must be conducted within 45 evaluation must be conducted within 45 
school days.school days.
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Indicator 11 OverviewIndicator 11 Overview


State Performance PlanState Performance Plan
Compliance versus Performance IndicatorsCompliance versus Performance Indicators
Part B Part B –– Indicator 11Indicator 11


Percent of children with parental consent toPercent of children with parental consent to
evaluate who were evaluated and eligibility evaluate who were evaluated and eligibility 
determined within 60 days (or State determined within 60 days (or State 
established timeframe). [20 U.S.C. established timeframe). [20 U.S.C. 
1416(a)(3)(B)]1416(a)(3)(B)]







Indicator MergersIndicator Mergers


Indicator 11Indicator 11
Noncompliance identifiedNoncompliance identified
Twelve months to correct Twelve months to correct 
and receive BSE and receive BSE 
verificationverification
Multiple years on the Multiple years on the 
same indicator impacts same indicator impacts 
APR determinationsAPR determinations
Individual cases = denial Individual cases = denial 
of basic rights?of basic rights?


Indicator 15Indicator 15
Noncompliance goes Noncompliance goes 
uncorrected after 12 uncorrected after 12 
months = out of months = out of 
compliance with Indicator compliance with Indicator 
1515
Out of compliance with Out of compliance with 
new indicatornew indicator
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TimelinesTimelines


EvaluationEvaluation
ImplementationImplementation
Chart OverviewChart Overview


1111
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Justifiable ExceptionsJustifiable Exceptions


Overview of Exceptions categories Overview of Exceptions categories 
Descriptions of common errors districts Descriptions of common errors districts 
are making in reporting their data using are making in reporting their data using 
actual case studies from 2007actual case studies from 2007--08 08 
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Justifiable ExceptionsJustifiable Exceptions


Exceptions Exceptions –– when calculating percent timely and accurate when calculating percent timely and accurate 
justifiable exceptions count as on time justifiable exceptions count as on time 
Description of Available Options (Exceptions)Description of Available Options (Exceptions)


Documented delay or cancellation made by parent: parent cancels Documented delay or cancellation made by parent: parent cancels or or 
requests delay of PPT meeting after agreeing to attend at a partrequests delay of PPT meeting after agreeing to attend at a particular icular 
time and date (includes referral and initial eligibility determitime and date (includes referral and initial eligibility determination)nation)
Parent repeatedly fails or refuses to produce the child for evalParent repeatedly fails or refuses to produce the child for evaluation.uation.
Student Hospitalized/Extended student absence with medical Student Hospitalized/Extended student absence with medical 
documentation that the student is not available for evaluation.documentation that the student is not available for evaluation.
Student placed in diagnostic placementStudent placed in diagnostic placement
PPT Cancelled Due to Inclement Weather/ Emergency closing.PPT Cancelled Due to Inclement Weather/ Emergency closing.
A child enrolls in a school of another state agency after the 45A child enrolls in a school of another state agency after the 45 school school 
day timeframe has begun, but prior to an eligibility determinatiday timeframe has begun, but prior to an eligibility determination made on made 
by the child's previous public agency.by the child's previous public agency.
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Common ErrorsCommon Errors


If parent fails to provide consent to evaluate If parent fails to provide consent to evaluate 
within 10 school days within 10 school days andand there is no parent there is no parent 
request for delay, the LEA may consider this request for delay, the LEA may consider this 
refusal of consent.  The LEA would refusal of consent.  The LEA would notnot include include 
this student in their Indicator 11 data this student in their Indicator 11 data 
submission submission –– there was no parent consent to there was no parent consent to 
evaluate.  This data collection concerns only the evaluate.  This data collection concerns only the 
number of students with parental consent to number of students with parental consent to 
evaluate.evaluate.
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Common ErrorsCommon Errors


Was a PPT held to decide if more testing is Was a PPT held to decide if more testing is 
needed or if findings are inconclusive at the PPT needed or if findings are inconclusive at the PPT 
to determine the childto determine the child’’s eligibility? Was this s eligibility? Was this 
documented? documented? 
Was there agreement on a delay for more Was there agreement on a delay for more 
testing? testing? 
Or was it decided the child is ineligible at this Or was it decided the child is ineligible at this 
point in time but that more testing is needed?  point in time but that more testing is needed?  
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Common ErrorsCommon Errors


Time stamp date when ED 625 is sent to parent stops Time stamp date when ED 625 is sent to parent stops 
the clock.  Parent may decide not to sign consent at PPT the clock.  Parent may decide not to sign consent at PPT 
when referral is discussed or parent may not be present when referral is discussed or parent may not be present 
at PPT and will be sent ED 625 for review and signature.at PPT and will be sent ED 625 for review and signature.
If parent requests a delay for giving consent to evaluate, If parent requests a delay for giving consent to evaluate, 
since the 45since the 45--school day clock has stopped, these school school day clock has stopped, these school 
days are days are notnot counted as part of the 45 school days. Do counted as part of the 45 school days. Do 
not start the count until consent is received not start the count until consent is received –– if the if the 
district does not receive consent within 10 school days district does not receive consent within 10 school days 
the LEA may consider this as refusal of consent.the LEA may consider this as refusal of consent.
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Common ErrorsCommon Errors


This data collection does This data collection does notnot include the actual include the actual 
IEP implementation, although the state IEP implementation, although the state 
regulations specify that the IEP shall be regulations specify that the IEP shall be 
implemented within 45 school days of referral or implemented within 45 school days of referral or 
notice.  notice.  
Please remember to base your calculations on Please remember to base your calculations on 
schoolschool days days –– do not count holidays, emergency do not count holidays, emergency 
closings, and vacations when school is not in closings, and vacations when school is not in 
session. session. 
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Common ErrorsCommon Errors


••


 


In the case of a child whose IEP calls for outIn the case of a child whose IEP calls for out--ofof-- 
district or private placement, the IEP shall be district or private placement, the IEP shall be 
implemented within sixty days of referral or implemented within sixty days of referral or 
notice, exclusive of the time required to obtain notice, exclusive of the time required to obtain 
parental consent. If difficulty of placement is parental consent. If difficulty of placement is 
such as to occasion a delay beyond this period, such as to occasion a delay beyond this period, 
the board of education shall submit to the state the board of education shall submit to the state 
board of education written documentation of its board of education written documentation of its 
efforts to obtain placement in a timely manner.efforts to obtain placement in a timely manner.
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Common ErrorsCommon Errors


••


 


It is understood that some students are referred It is understood that some students are referred 
for evaluation at the end of the school year in for evaluation at the end of the school year in 
which there are less than 45which there are less than 45--school days left to school days left to 
evaluate, and thus the evaluation and eligibility evaluate, and thus the evaluation and eligibility 
determination takes place the following school determination takes place the following school 
year.  Those students who were referred in the year.  Those students who were referred in the 
0707--08 school year with less than 4508 school year with less than 45--school days school days 
left and had evaluations conducted during the left and had evaluations conducted during the 
0808--09 school year must be included with this 09 school year must be included with this 
yearyear’’s data collection. s data collection. 
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Common ErrorsCommon Errors
Children who are referred to special education by the ConnecticuChildren who are referred to special education by the Connecticut t 
Birth to Three System are included in the data collection of Birth to Three System are included in the data collection of 
evaluation timelines.evaluation timelines.
Two major differences districts need to be aware of in the reporTwo major differences districts need to be aware of in the reporting ting 
process. process. 


Calendar DaysCalendar Days
Implementation expectationsImplementation expectations


If the evaluation was completed and program was implemented by If the evaluation was completed and program was implemented by 
the childthe child’’s third birthday, the Department considers you to have met s third birthday, the Department considers you to have met 
the federal requirements.  For these children, submit data indicthe federal requirements.  For these children, submit data indicating ating 
that the district that the district met the requirementmet the requirement for the 45for the 45--school day school day 
timeline.timeline. In the event that a child was referred from the In the event that a child was referred from the 
Connecticut Birth to Three System with fewer than 45Connecticut Birth to Three System with fewer than 45--schoolschool days days 
left before they turned three, from a compliance standpoint,left before they turned three, from a compliance standpoint, the the 
district has the 45district has the 45--school days to complete the evaluation and school days to complete the evaluation and 
should report their data using this time frame.should report their data using this time frame.
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Common Error CasesCommon Error Cases


Lakeside Public SchoolsLakeside Public Schools
Description: SuburbanDescription: Suburban


Wilson Public SchoolsWilson Public Schools
Description: UrbanDescription: Urban


Mountain Grove Public SchoolsMountain Grove Public Schools
Description: RuralDescription: Rural


Jay City Public SchoolsJay City Public Schools
Description: UrbanDescription: Urban


Child Power InterChild Power Inter--district Magnet Schoolsdistrict Magnet Schools
Description: Magnet in rural settingDescription: Magnet in rural setting
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DistrictDistrict--Level Practice Level Practice 
ConsiderationsConsiderations


Scheduling the PPTScheduling the PPT
Involvement of parentsInvolvement of parents
Additional testingAdditional testing
Outside evaluatorsOutside evaluators
Diagnostic placementsDiagnostic placements
Documentation, documentation, Documentation, documentation, 
documentationdocumentation……
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20072007--08 Results08 Results


95.2% Substantial compliance for OSEP SPP 95.2% Substantial compliance for OSEP SPP 
reportingreporting
44 districts with noncompliance44 districts with noncompliance
18 districts in Year 218 districts in Year 2


Note: 2/3 of districts falling below 95% did not Note: 2/3 of districts falling below 95% did not 
respond to the data verification opportunity respond to the data verification opportunity –– date of date of 
access unchanged.access unchanged.
Note: 18 districts went from noncompliance to Note: 18 districts went from noncompliance to 
substantial compliance upon verifying and correcting substantial compliance upon verifying and correcting 
data.data.
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Noncompliance Themes: 2007Noncompliance Themes: 2007--0808


Independent/outside evaluators not meeting timelineIndependent/outside evaluators not meeting timeline
Clerical/tracking errorsClerical/tracking errors
Bilingual evaluation studies Bilingual evaluation studies -- locating qualified staff and locating qualified staff and 
appropriate toolsappropriate tools
Student absenteeism/truancyStudent absenteeism/truancy
Scheduling conflicts Scheduling conflicts -- parents, teachers,parents, teachers, and staffand staff
Lack of cooperation with nonpublic schoolsLack of cooperation with nonpublic schools
School personnel shortage in special education and School personnel shortage in special education and 
related servicesrelated services
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Root Causes?Root Causes?


Initial thoughtsInitial thoughts……Causes of NoncomplianceCauses of Noncompliance
Ineffective tracking systems and training of those monitoring thIneffective tracking systems and training of those monitoring the e 
45 school days45 school days
Different interpretations of federal/state Child Find requiremenDifferent interpretations of federal/state Child Find requirements ts 
(timelines) and reporting data for the APR.(timelines) and reporting data for the APR.
Inconsistent guidelines for working with independent evaluatorsInconsistent guidelines for working with independent evaluators
Unclear on parent rights to an IEE at public expense Unclear on parent rights to an IEE at public expense –– district district 
must first have the opportunity to conduct an evaluationmust first have the opportunity to conduct an evaluation
Limited access to qualified evaluators locally (regionally?)Limited access to qualified evaluators locally (regionally?)
Supervisors are unclear on how to set up, monitor, and provide Supervisors are unclear on how to set up, monitor, and provide 
internal training on a system aligned with federal and state internal training on a system aligned with federal and state 
requirements yet reflective of the needs of the district.requirements yet reflective of the needs of the district.
Many new administrators in special education Many new administrators in special education –– not only new to not only new to 
administration duties but new to special education.administration duties but new to special education.
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Root Causes?Root Causes?


Initial thoughtsInitial thoughts……Causes of NoncomplianceCauses of Noncompliance
Smaller districts have fewer staff available to complete Child Smaller districts have fewer staff available to complete Child 
Find requirements and are unprepared when staff are Find requirements and are unprepared when staff are 
unavailable unexpectedly (illness, jury duty, personal unavailable unexpectedly (illness, jury duty, personal 
emergency)emergency)
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Technical Assistance ConsiderationsTechnical Assistance Considerations


IDEAIDEA--ARRA Funding IdeasARRA Funding Ideas
Bureau of Special EducationBureau of Special Education
SERC SERC –– Customized technical assistance Customized technical assistance 
availableavailable
RESCRESC
Other technical assistance considerations Other technical assistance considerations 
and suggestions from the fieldand suggestions from the field
20092009--10 Outlook on Opportunities10 Outlook on Opportunities
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Best Practice DiscussionBest Practice Discussion


IDEA Compliance and DistrictIDEA Compliance and District--level level 
practicespractices
Ideas for tools, tracking, and solutionsIdeas for tools, tracking, and solutions
Best practices and resources necessaryBest practices and resources necessary
ARRA dollars?ARRA dollars?
DiscussionDiscussion
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Questions?Questions?


EE--mail individual cases or concernsmail individual cases or concerns
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Contact InformationContact Information


Jacqueline Kelleher, Ph.D.Jacqueline Kelleher, Ph.D.
Bureau of Special EducationBureau of Special Education


Connecticut State Department of EducationConnecticut State Department of Education
PO Box 2219// Room 369PO Box 2219// Room 369
Hartford, CT 06145Hartford, CT 06145--22192219


(860)713(860)713--69186918
(860)713(860)713--7051 (fax)7051 (fax)


jacqueline.kelleher@ct.govjacqueline.kelleher@ct.gov


Bureau Bulletin site: Bureau Bulletin site: 
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&q=320720#Bullehttp://www.sde.ct.gov/sde/cwp/view.asp?a=2678&q=320720#Bulle 


tinstins



mailto:jacqueline.kelleher@ct.gov

http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&q=320720

http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&q=320720
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Revised June 2009       


LEA Level Determinations – Timely and Accurate Data Collection  
 


2009-10 Data Collection Year 
 
 


The 2009-10 district IDEA determinations will take into account whether or not a district submitted timely and accurate data to the 
Connecticut State Department of Education according to the timelines below. The target is to have 100% timely and accurate 
data.  Please see the following pages for specific information regarding the individual data collections.  


 
 


What data is collected?  Which year are 
the data about?  


Data Collection Open 
Date 


Submission Due Date 
(TIMELY)  


Final Revision Date  
(ACCURATE) 


ED 166 - Discipline  
(Indicators 4a and 4b) 


08-09 school year July 1, 2008 June 30, 2009 October 2, 2009 


Evaluation Timelines 
(Indicator 11)  


08-09 school year July 1, 2009 August 15, 2009*** 
 


August 31, 2009 


Exiters PSIS / SEDAC 
(Indicators 1 and 2) 


 


08-09 school year PSIS - Always Open 
(IEP Exits) 


SEDAC – July 1, 2009 
(Service Plan Exits) 


September 15, 2009 September 30, 2009 


Early Childhood Outcomes 
(ECO)  
(Indicator 7) 


08-09 school year 
 


Always Open November 1, 2009*** November 15, 2009*** 


SEDAC – Oct. 1 Child Count 
(Indicators 5, 6, 9, 10, 12, & 13) 


09-10 school year November 3, 2009 December 11, 2009 December 18, 2009 


 
***Data that are submitted after the Timely or Accurate Date will be considered late submissions. If you are unable to submit your data on the Saturday, or 
Sunday due dates, you should submit your data prior to close of business on the Friday before in order to have a “timely” or “accurate” submission. 
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ED 166 TIMELINE of EVENTS 
Related to Timely and Accurate Data Collection and Reporting 


 
 
Timely and Accurate (SPP Indicator #20) 


The Department will take into account whether or not district data are submitted in a 
timely and accurate manner in District-level Annual Performance Report (APR) 
Determinations.  Please work with both special education and general education staff to 
ensure data submitted to the Department are timely and accurate.   
(20 U.S.C. 1416(a)(3)(B)) 
 
The Department has recently met to define Timely and Accurate and how we will 
determine compliance under indicator #20.  We have attempted to define Timely and 
Accurate as a holistic system analysis, thereby ensuring the indicator is not about minor 
edits/errors…but instead is about systemic failure to report and/or follow reporting 
directions/guidelines.   
 
Timely = 1) submission of file by due date (no extensions); 2) passed general edit checks 
and provided complete data.  ED 166 Timely Due Date:  June 30th, 2009. 


We will use the following to examine component two of Timely:  a) district did 
not report placeholder data; b) there are no missing data (i.e., failure to report an 
entire field or school, etc.) and c) the data pass all reasonability tests (comparisons 
to state data and last year’s data…no unexplained significant changes in counts or 
percents of students within various data points). 


 
Accurate = District corrects data errors within the edit checking timeframe established for 
each data collection. ED 166 Accurate Due Date: October 2nd, 2009. 


Any data errors not corrected by the established “freeze date” of the file for 
federal reporting will be considered not accurate. 
Accuracy includes the return of any required attestations to the data submitted 
(i.e., federal sign-off submitted). 


 
 
ED166 File Data Due:  Tuesday, June 30th 
 
1st Level Error Checks Posted:  Friday, July 17th 
 Due: Friday, July 31st  
 
2nd Level Error Checks Posted:  Monday, August 17th 
 Due:  Monday, August 31st  
 
Discipline Summary Verification Reports  
 Posted: Friday, Sept. 18th   
 CORRECTIONS  Due: Friday, October 2nd  
 
Final District Summary Reports  
 Posted:  Friday, October 23rd  
 







EVALUATION TIMELINES TIMELINE of EVENTS 
Related to Timely and Accurate Data Collection and Reporting 


 
 
Timely and Accurate (SPP Indicator #20) 


The Department will take into account whether or not district data are submitted in a 
timely and accurate manner in District-level Annual Performance Report (APR) 
Determinations.  Please work with both special education and general education staff to 
ensure data submitted to the Department are timely and accurate.   
(20 U.S.C. 1416(a)(3)(B)) 
 
The Department has recently met to define Timely and Accurate and how we will 
determine compliance under indicator #20.  We have attempted to define Timely and 
Accurate as a holistic system analysis, thereby ensuring the indicator is not about minor 
edits/errors…but instead is about systemic failure to report and/or follow reporting 
directions/guidelines.   
 
Timely = 1) submission of file by due date (no extensions); 2) passed general edit checks 
and provided complete data.  Evaluation Timelines: Timely Due Date:  Aug. 15th, 2009 


We will use the following to examine component two of Timely:  a) district did 
not report placeholder data; b) there are no missing data (i.e., failure to report an 
entire field or non-pubic school, etc.) and c) the data pass all reasonability tests 
(no unexplained significant changes in counts or percents of students within 
various data points). 


 
Accurate = District corrects data errors within the edit checking timeframe established for 
each data collection. Evaluation Timelines: Accurate Due Date:  Aug. 31st, 2009 


Any data errors not corrected by the established “freeze date” of the file for 
federal reporting will be considered not accurate. 


 
 
 







SEDAC and PSIS Special Education Exits TIMELINE of EVENTS 
Related to Timely and Accurate Data Collection and Reporting 


 
 
Timely and Accurate (SPP Indicator #20) 


The Department will take into account whether or not district data are submitted in a 
timely and accurate manner in District-level Annual Performance Report (APR) 
Determinations.  Please work with both special education and general education staff to 
ensure data submitted to the Department are timely and accurate.   
(20 U.S.C. 1416(a)(3)(B)) 
 
The department has recently met to define Timely and Accurate and how we will 
determine compliance under indicator #20.  We have attempted to define Timely and 
Accurate as a holistic system analysis, thereby ensuring the indicator is not about minor 
edits/errors…but instead is about systemic failure to report and/or follow reporting 
directions/guidelines.   
 
Timely = 1) submission of file by due date (no extensions); 2) passed general edit checks 
and provided complete data.  SEDAC Exits Timely Due Date:  Sept. 15th, 2009. 


We will use the following to examine component two of Timely:  a) district did 
not report placeholder data; b) there are no missing data (i.e., failure to report an 
entire field or school, etc.) and c) the data pass all reasonability tests (comparisons 
to state data and last year’s data…no unexplained significant changes in counts or 
percents of students within various data points). 
 


• Report available to support your efforts to track IEP student exits. 
• Please note we have no way to track service plan students.  Check your 


service plan students from the previously reported October to be sure 
they are still being serviced. 


 
Accurate = District corrects data errors within the edit checking timeframe established for 
each data collection. SEDAC Exits Accurate Due Date:  Sept. 30th, 2009. 


Any student records missing exit data will be considered not accurate. 
Accuracy includes the return of any required attestations to the data submitted 
(i.e., federal sign-off submitted). 


 
 
 







EARLY CHILDHOOD OUTCOMES TIMELINE of EVENTS 
Related to Timely and Accurate Data Collection and Reporting 


 
Timely and Accurate (SPP Indicator #20) 


The Department will take into account whether or not district data are submitted in a 
timely and accurate manner in District-level Annual Performance Report (APR) 
Determinations.  Please work with both special education and general education staff to 
ensure data submitted to the Department are timely and accurate.   
(20 U.S.C. 1416(a)(3)(B)) 
 
The Department has recently met to define Timely and Accurate and how we will 
determine compliance under indicator #20.  We have attempted to define Timely and 
Accurate as a holistic system analysis, thereby ensuring the indicator is not about minor 
edits/errors…but instead is about systemic failure to report and/or follow reporting 
directions/guidelines.   
 
Timely = 1) submission of file by due date (no extensions); 2) passed general edit checks 
and provided complete data.  Early Childhood Outcomes: Timely Due Date:  November 
1, 2009. 


ECO: by November 1st, 2009 district has: 
• Entered pre-tests or provided a reason for no post-test for all students that 


were reported with that district as Nexus District AND were in grade PreK 
AND Special Ed = Yes in the Oct. 2008, Jan. 2009, or June 2009 PSIS 
collection. 


• Entered post-tests or provided a reason for no post-test for all students that 
had a pre-test in ECO already and that moved on to grade K by the Oct. 
2009 PSIS collection.  


* If a student’s IEP was developed and implemented prior to May 1, 2006, no pre-
test or post-test is required. 
* CSDE will provide reports on the ECO website that will identify students for 
whom a pretest or posttest is required. 


 
Accurate = District corrects data errors within the edit checking timeframe established for 
each data collection. Early Childhood Outcomes: Accurate Due Date:  November 15, 
2009. 


ECO: by November 15th, 2009 district has: 
• Every student in their district at a status code of 1 (no errors in record). 
• If a district did not administer a pretest or posttest for any student that 


should have been tested, that district will not be considered accurate for 
the submission year. 







SEDAC Oct. 1st Federal Child Count TIMELINE of EVENTS 
Related to Timely and Accurate Data Collection and Reporting 


 
 
Timely and Accurate (SPP Indicator #20) 


The Department will take into account whether or not district data are submitted in a 
timely and accurate manner in District-level Annual Performance Report (APR) 
Determinations.  Please work with both special education and general education staff to 
ensure data submitted to the Department are timely and accurate.   
(20 U.S.C. 1416(a)(3)(B)) 
 
The Department has recently met to define Timely and Accurate and how we will 
determine compliance under indicator #20.  We have attempted to define Timely and 
Accurate as a holistic system analysis, thereby ensuring the indicator is not about minor 
edits/errors…but instead is about systemic failure to report and/or follow reporting 
directions/guidelines.   
 
Timely = 1) submission of file by due date (no extensions); 2) passed general edit checks 
and provided complete data.  SEDAC Timely Due Date:  Dec. 11th, 2009. 


We will use the following to examine component two of Timely:  a) district did 
not report placeholder data; b) there are no missing data (i.e., failure to report an 
entire field or school, etc.) and c) the data pass all reasonability tests (comparisons 
to state data and last year’s data…no unexplained significant changes in counts or 
percents of students within various data points). 
 


• Report available to support your efforts to track students. SEDAC will 
provide a Year-To-Year Change Report that will contain a comparison 
of students reported the previous school year.   


 
Accurate = District corrects data errors within the edit checking timeframe established for 
each data collection. SEDAC Accurate Due Date:  Dec. 18th, 2009. 


Any data errors not corrected by the established “freeze date” of the file for 
federal reporting will be considered not accurate. 
Accuracy includes the return of any required attestations to the data submitted 
(i.e., federal sign-off submitted). 
 
SEDAC: by December 18th, 2009district has: 


• Every student record at a status code of 1 (no errors in record). 
• Federal Child Count Extract Sign-off submitted 
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Return to Bulletin Attachment 


 
Special Populations Data Collection for 2010 CMT/CAPT Assessments 
Below please find critical special populations collection dates related to 
statewide assessment for March of 2010. These collections will assist   
CSDE and our test vendor in creating and shipping appropriate testing 
materials for each student in a timely manner. 
 
 
DATE TASK LOCATION 
October 15, 2009 Begin entering student 


accommodations online 
CAPT/ CMT Accommodations 
Data Collection Web site 
https://solutions.emetric.net/TAForm/ 


November 28, 2009 First collection of 
CMT/CAPT Modified 
Assessment System (MAS) 
for MAS rosters 


CAPT/ CMT Accommodations 
Data Collection Web site 
https://solutions.emetric.net/TAForm/ 


     
November 30, 2009 Confirm Large Print and 


Braille students for printing 
test booklets 


District Test Coordinators receive 
list electronically to confirm 


December  4, 2009 Final collection of 
CMT/CAPT MAS Students 
for packing and shipping 


CAPT/ CMT Accommodations 
Data Collection Web site 
https://solutions.emetric.net/TAForm/ 


     
January  4, 2010 First collection of word 


processor student for 
Measurement Incorporated 
Secure Testing (MIST) 
rosters and practice site 


CAPT/ CMT Accommodations 
Data Collection Web site 
https://solutions.emetric.net/TAForm/ 


January 29, 2010 Finalize Skills Checklist 
student roster to create files 
for online Skills Checklist 
Web site 


CAPT/ CMT Accommodations 
Data Collection Web site 
https://solutions.emetric.net/TAForm/ 


February 16, 2010 Finalize MIST student roster 
for online accommodations 


CAPT/ CMT Accommodations 
Data Collection Web site 
https://solutions.emetric.net/TAForm/ 


Bureau of Student Assessment Contact:  CMT 860-713-6860   CAPT 860-713-6890 
 
 


Return to Bulletin 



https://solutions.emetric.net/TAForm/

https://solutions.emetric.net/TAForm/

https://solutions.emetric.net/TAForm/

https://solutions.emetric.net/TAForm/
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Patricia L. Anderson, Ph.D.
CT State Department of Education
Bureau of Special Education
860-713-6923
patricia.anderson@ct.gov


Sarah E. Harvey
CT State Department of Education


Bureau of Special Education
860-713-6936


Sarah.harvey@ct.gov



mailto:patricia.anderson@ct.gov
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  Name High School/District Postsecondary Institution Major/Career Path 


Kristin Duquette East Catholic High School Wheaton College Biology 
Nicholas Guido Shelton High School Southern CT State Univ Accounting 
Lauren Bonistalli Ridgefield High School Sacred Heart University Nursing 
Lauren Maurice Cheshire High School Southern CT State Univ Speech Pathology 
Bryan Dolan American School for the Deaf SW Collegiate Inst for Deaf Automotive Technology 
Andrea Donzella Housatonic Valley Regional HS Northwestern CT CC Physical Education 
Elana Kathein Fairfield Warde High School Johnson & Wales Univ Fashion Merchandising 
Jason Connolly Old Saybrook High School Connecticut Culinary Institute Culinary Arts 
Delmore McLeod Crosby High School, Wtby Naugatuck Valley CC General Studies 
Alexandr Opalka Glastonbury High School Rochester Inst of Technology Computer Engineering  
Brianna Gladue Norwich Free Academy University of RI Pharmacology 
Justin Gotthardt Brookfield High School University of Hartford Entrepreneurial Studies 
Kevin McCormick Bacon Academy High School Eastern CT State Univ Environmental Science 
Matthew Scozzafava Danbury High School Central CT State Univ Computer Engineering 
Victoria Dallaire Bristol Eastern High School Western CT State Univ Accounting 
Ernest Pandolfi Cromwell High School Manchester CC Political Science 
Katy Onofreo Trumbull High School Housatonic CC Early Childhood Educ 
Sergio Parker Bridge Academy, Bridgeport Gateway CC Electrical Engineering 







 Indicator #13 –


◦ Percent of youth aged 16 and above with 
an IEP that includes coordinated, 
measurable, annual IEP goals and 
transition services that will reasonably 
enable the student to meet the post-
secondary goals     


(20 U.S.C. 1416(a)(3)(B))







 Indicator #13 – NEW Indicator


Percent of youth with IEPs aged 16 and 
above with an IEP that includes 
appropriate, measurable, postsecondary
goals that are annually updated and based 
upon an age-appropriate transition 
assessment, transition services, including 
courses of study, that will reasonably enable 
the student to meet those postsecondary 
goals, and annual IEP goals related to the 


student’s transition services needs.     







 Indicator #13 – NEW Indicator  (continued)


There also must be evidence that the student 
was invited to the IEP Team meeting where 
transition services are to be discussed and 
evidence that, if appropriate, a 
representative of any participating agency 
was invited to the IEP Team meeting with 
the prior consent of the parent or student 
who has reached the age of majority.


(20 U.S.C. 1416(a)(3)(B))







 Transition Services – §300.320(b) 


◦ Beginning not later than the first IEP to be in 
effect when the child turns 16, or younger 


◦ Updated annually, thereafter
◦ IEP must include –


 Appropriate measurable postsecondary goals based 
upon age-appropriate transition assessments


 Related to postsecondary education or
training, employment, and if appropriate, 
independent living skills  (OSEP, 2007)


 Transition services (including courses of study) 
needed to assist child in reaching postsecondary 
goals 







 As of October 1, 2009 Child Count:


◦ Every IEP that is written for a student who will 
turn 16 during the course of the school year MUST
include transition planning (i.e., Post-School 
Outcome Goal Statements –PSOGSs; annual goals 
& related objectives; and transition services). 


◦ The “transition planning” box in the “Reason for 
Meeting” section of page 1 of the IEP should be 
checked in addition to any other appropriate 
reasons when holding a Planning and Placement 
Team (PPT) meeting to discuss transition goals  


◦ and objectives. 







PLANNING AND PLACEMENT TEAM (PPT) COVER PAGE 


Current Enrolled School:  Connecticut Children's Place Age:  Current Grade:  H.S. Credits:  Gender:   Female  Male 


Home School:   Yes  No Specify:  Race/Ethnicity: Am Ind. Or Alask. Nat  Asian / Pacif. Is. Black or Af. Am  White Hispanic 


School Next Year: Home School:   Yes  No Specify:  If your school district does not have its own high school, is the student attending his/her designated high school? 


ID#:  Case Manager: James Finn (Education)   Yes  No  NA 


Student Address1: 36 Gardner Street, East Windsor, Connecticut 06088 Student Instructional Lang:  English  Other: (specify)  


Parent/Guardian (Name):  Home Dominant Lang:  English  Other: (specify)  


Parent/Guardian (Address):  Same  Student Home Phone:  Parent Home Phone:  


Surrogate:  Parent Work Phone:  Misc. Phone:  


(Name and Address):  Most Recent Eval. Date:   Next Reevaluation Date:  


  mm/dd/yyyy  mm/dd/yyyy 


Reason for Meeting2:  Review Referral  Plan Eval/Reeval  Review Eval/Reeval  Determine Eligibility  Develop IEP  


  Review or Revise IEP  Conduct Annual Review  Transition Planning  Manifestation Determination  Other: (specify)   


Primary 
Disability: 


 Autism  Emotional Disturbance  Multiple Disabilities  Speech or Language Impaired  Other Health Impairment 


 Deaf – Blindness  Hearing Impairment  Orthopedic Impairment  Traumatic Brain Injury  OHI – ADD/ADHD 


 Developmental Delay (ages 3-5 only)  Intellectual Disability  Specific Learning Disabilities  Visual Impairment  To be determined 


The next projected PPT meeting date is:   


 Eligible as a student in need of Special Education (The child is evaluated as having a disability, and needs special education and related services)  Yes  No  


 Is this an amendment to a current IEP?  Yes  No  


If yes, what is the date of the IEP being amended?   


 Amendments attached  Yes  No 


 


 


 


 


Team Member Present (required) 


Admin/Designee:  Spec. Educ. Teacher:  OT:  


Parent/Guardian:  School Psych:  PT:  


Parent/Guardian:  Social Work:  Agency:  


Surrogate Parent:  Speech/Lang:  Other: (specify)  


Student:  Guidance:  Other: (specify)  


Student’s Reg. Ed. Teacher:  Nurse:  Other: (specify)  
 


 1 Address of student’s primary residence. 2 May choose more than one 
 







 As of October 1, 2009 Child Count:


◦ ALL aspects of an IEP for students age 15 – 21 
must be related to transition and helping the 
student reasonably meet his/her Post-School 
Outcome Goal Statements.


◦ The transition planning process begins with the 
student turning 16 (or younger) and continues 
annually until the student exits special 
education.







 As of October 1, 2009 Child Count:


◦ Every IEP that is written for a student who will 
turn 16 during the course of the school year MUST
include the revised (February 2009a) IEP pages.


◦ Page 6 (Transition Planning) requires new 
elements that are being collected and reported.


 New IEP must be developed during an additional 
PPT                            OR


 Developed by student, family member(s) and school 
personnel and amended using form ED634.















Student:  DOB:  District:  Meeting Date:  


 Last Name, First Name  mm/dd/yyyy    mm/dd/yyyy 
 


Required Data Collection 


(Collect at the initial development of an IEP and subsequent Annual Reviews: Not a component of the IEP) 


 For Children 3 to 5 years of age 


 Did the child ever receive Birth to Three services?  Yes  No  
 Free Appropriate Public Education (FAPE) by age 3.  Yes  No  


If Oct 1st reported "Annual Review/PPT Meeting Date" and child's DOB indicate that the child did not receive FAPE by their 3rd birthday, why? 
  Late referral (Less than 90 days before 3rd birthday)  Moved into district late  Other (Specify)  


  Child initially found not eligible at age 3 (re-referred to district at a later date)  Parent Choice  FAPE met via earlier PPT. Date of initial PPT was  


Placement/Settings for 3-5 year olds:  


 Early Childhood Preschool or  Kindergarten Program - includes 50% or more   Early Childhood Special Education Program in Separate Class - includes less than 50% non-disabled children 
 non-disabled children   


 Early Childhood Special Education Program in Separate School - includes   Early Childhood Special Education Program in Residential Facility - includes less than 50% non-disabled children 
 less than 50% non-disabled children   


 Home  Service Provider Location (Itinerant Services) - applies only when a child does not spend time in any environment 
   with non-disabled peers 


Education Placement 3 to 21 years of age  


1. Early Intervention Participant (EIP)  Yes  No 


2. Primary reason for Education Location: 


 PPT  
Open Choice  
(Parent Placement) 


 
Interim Alternative 
Education Setting - IAES 


 
Court Order Following 
Due Process 


 
District transition/vocational program or age 
appropriate community based program 


 Homeless 


 
Charter School 
(Parental Choice) 


 
Vo-Ag School  
(Parental Choice) 


 Expulsion  Mediation Agreement (reached with participation of an SDE mediator)  Hospital or Homebound 


 
CTHSS (Parental 
Choice) 


 
Service plan only (Parent 
Placement in Private School) 


 
Parent/BOE Settlement 
Agreement 


 
Resolution Agreement (reached through a resolution session held in 
relation to a parent's due process hearing request) 


 None (Awaiting Placement) 


 
Inter-district Magnet 
(Parental Choice) 


 
Medical (Hospital or  
Homebound) 


 Due Process Hearing  
Non-Educational Restriction / Treatment Boundary (must answer 3a - who initiated non-educational 
restriction/treatment boundary) 


3. If student doesn’t live at home, where does he/she live? 


 
Correctional Facility 
(District 336 only) 


 
Municipal Detention Center 
(Bridgeport, Hartford, New Haven) 


 Foster Home  Safe Home  Private Residential Treatment Center 


 
DCF Facility 
(District 347 only) 


 
Private Detention Center 
e.g. SAGE, Washington Street 
Juvenile Detention Center 


 
Permanent Family Residence 
http://www.dir.ct.gov/dcf/Licensed
Facilities/listing_PFR.asp  


 
Supported housing (housing subsidized by 
DCF, DDS, DMHAS or other state agency) 


 Private Residential Educational School 


 
DMHAS Facility 
(District 337 only) 


 Hospital  Group Home  
Temporary Shelter (includes Permanency 
Diagnostic Center (PDC) and STAR shelters) 


 Other (Specify)  


3a. If student's placement is not in a district program, who/what entity initiated the placement? 


State Agency Placement Grant applies if placement initiated by:  DCF  DDS  DMHAS  Judicial Department  Indian Nation 


LEA Excess Cost Grant may apply when placement is made by:  PPT  Physician  Resolution Agreement  Settlement Agreement  Mediation Agreement  Hearing Decision 


GRADUATION 
 


The student is projected to graduate in what year? (Enter the school year formatted as YYYY- 
YYYY that is determined at the annual review during the student's 9th grade year.) 


       -         


 







 Additional Issues


◦ Transition planning should be a “student-driven” process.


◦ Transition assessment and career planning for a student 
with an IEP must include activities and services that go 
beyond what any student would receive through general 
education (e.g., career interest inventory or college 
selection information provided via school counselor or 
career center). 


◦ TWNDP - For students 18+ receiving transition/ vocational 
services  most appropriate to NOT be in HS building.







 A Post-School Outcome Goal Statement is 
“generally understood to refer to those goals 
that a child hopes to achieve after leaving 
secondary school” (IDEA 2004 Part B Regulations, 


300.320(b), discussion of Final Rule p. 46,668)


 A Post-School Outcome Goal Statement is NOT
the process of pursuing or moving toward a 
desired outcome.


National Secondary Transition Technical 
Assistance Center:  http://www.nsttac.org/



http://www.nsttac.org/





 Professional Development and Resources:


◦ Transition Assessment and the IEP (2)– SERC 


◦ Bureau of Special Education Web site:
 PPT – Writing Transition Goals and Objectives – PSOGS
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#publications


• Topic Brief - Post-School Outcome Goal Statements: 
Frequently Asked Questions 


http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#Briefs



http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730

http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730

http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730

http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730





 New Indicator #13 data will be used to: 
◦ Follow up on systemic noncompliance – may result in an 


action plan


◦ Follow up on noncompliance concerning a child-specific 
requirement (Indicator #13) that may have resulted in the 
denial of a basic right under the IDEA (e.g., failure to 
provide services in accordance with a child’s IEP) –may 
result in compensatory education


 Transition Contact Person Dissemination List – FOI


 New Transition Programs (18 – 21) - Location Codes


 BRS – Staffing;  Referral Protocol;  In the Mean Time . . . 


for Students







 New SDE/SERC Publications:
◦ Building a Bridge


◦ Transition Services Survey Summary Report


 Other Resources:
◦ Connect-Ability Transportation Guides  -


 Getting On Board -


 North Central CT Accessible Transportation Guide


 Eastern Connecticut CT Accessible Transportation Guide


 Use of ARRA Funds for Transition Services


 Secondary Transition On-Site Training Visits







 SPP Indicator #14 measures activities students with 
disabilities complete in the first year since leaving   
high school


• Data Collection: consensus survey process


• Analysis: number of students enrolled in postsecondary 
education, competitively employed, involved in other 
education/employment activities 


 Office of Special Education Programs (OSEP)       
revised Indicator #14 data collection & analysis     
requirements in March 2009


• Data collection must begin after one full year 


• Enhanced focus on postsecondary education










 SDE not required to collect or report on Indicator 
#14 in the 2010 APR submission


◦ Fall and winter 2009: SDE to collaborate with stakeholders 
to finalize revised Indicator #14 data collection and analysis 
requirements


◦ Summer 2010: 2009 exiters surveyed


 2009-2010: SDE to analyze how LEAs can best use 
district level data to guide program planning and 
improve transition services for students  
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Back to School Meeting-


September 16, 2009


 American Recovery and Reinvestment Act 
(ARRA)- Update


 IDEA Program/Fiscal Compliance Review


 Excess Costs Calculation (Appendix A)


Brian J. Cunnane


Bureau of Special Education


September 16, 2009
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Update on ARRA


 99% of IDEA ARRA grants were approved July 31, 2009


 50% of the funds were received by CSDE by July 1, 2009


 All grant amounts were finalized on August 27, 2009


 Remaining 50% arrived on September 1, 2009


 Same method to file ARRA budget revisions as your 


standard IDEA grants.  Codes for IDEA ARRA are 


29011/29012; Codes for Standard IDEA 20977/20983 


 Last day to file budget revisions is February 1, 2011


 Last day to obligate funds is June 30, 2011







IDEA Program/Fiscal Compliance


General Supervision System


 Office of Special Education Programs (OSEP) requires 


procedures for the appropriate distribution of IDEA funds


 during an upcoming OSEP visit to the CSDE these procedures 


will be reviewed


 these include both internal CSDE systems and those put in 


place by the CSDE to oversee LEA procedures







IDEA Program/Fiscal Compliance


Pilot Program:


 during the next 3 months, commencing in September 2009, 


a pilot program will assess procedures/systems for the 


use of IDEA funds 


 three districts have volunteered.  BSE will work with these 


LEAs based on these findings so as not to be cited for 


deficiencies; and  


 beginning in 2010, the program will involve a desk audit 


with the potential for an onsite visit 







Areas of Compliance


Property/Equipment/Supplies


The following procedures by the LEAs will be evaluated:


 written labeling policy in place 


 all property/equipment/and supplies with a life of more than one 
year labeled as funded through IDEA funds


 all property/equipment/supplies are for assistive technology 
and/or educational, instructional purposes


 purchase orders are documented with source of funds







Areas of Compliance (cont.)


Supplanting of IDEA funds


The following documentation will be evaluated:


 copies of current and previous fiscal year’s special education 


budgets 


 copies of current and previous fiscal year’s budgets identifying out 


of district students with funding sources







Areas of Compliance (cont.)


Excess Costs Calculations 


The following documentation will be evaluated:
 documentation that excess costs calculations have been established 


for both elementary and secondary levels


 documentation that the correct formula was used in calculating 


excess costs for both levels







Areas of Compliance (cont.)


Parentally placed private school students (PPPSS)


The following documentation will be evaluated:


 written policy in place for determining proportionate share


 proof of required consultation meeting with private schools


 proof of centralized, continuous census of all students with 


disabilities who qualify as PPPSS







Areas of Compliance (cont.)


Maintenance of Effort (MOE)


The following documentation will be evaluated:


 Key district personnel (e.g. Director of Special Education/PPS, 


Business Manager) understand the principle of MOE


 If applicable, district has submitted documentation to CSDE







Areas of Compliance (cont.)


Coordinated Early Intervening Services (CEIS)


The following documentation will be evaluated:


 documentation that funds were used for K-12 purposes only


 documentation for system in place to track students receiving direct 
CEIS over a two-year period to determine if they were later 
eligible for special education services


 documentation for system in place to track students who received
indirect CEIS over a two-year period, including professional 
development for teachers, and that the students of these 
teachers were also tracked







Areas of Compliance (cont.)


Charter Schools


If applicable, the following documentation will be evaluated:


 Documentation that LEA provided equitable IDEA funds to those 


students with disabilities, under its responsibility, who attend charter 


schools







Excess Costs Calculation


 Amounts provided to an LEA under Part B of the Act 


may be used only to pay the excess costs of providing 


special education and related services to children with 


disabilities. 


 Excess costs are those costs for the education of an 


elementary school or secondary school student with a 


disability that are in excess of the average annual per 


student expenditure in an LEA during the preceding 


school year for an elementary school or secondary 


school student, as may be appropriate.
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 An LEA must spend at least the average annual per 


student expenditure on the education of an elementary 


school or secondary school child with a disability 


before funds under Part B of the Act are used to pay 


the excess costs of providing special education and 


related services.


13







 Section 602(8) of the Act and 300.16 requires the 


LEA to compute the minimum average amount 


separately for children with disabilities in its 


elementary schools and for children with disabilities 


in its secondary schools. LEAs may not compute the 


minimum average amount it must spend on the 


education of children with disabilities based on a 


combination of the enrollments in its elementary 


schools and secondary schools.


 Available online.
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Bureau Bulletin


 Purpose


 Nearly 100% Accessible


 Release Dates


 September 16th Back to School edition


 Notification of New Editions


 Ways to Participate
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General Supervision


Office of Special Education Programs 
and IDEA 2004 Requirements


– The State must monitor the implementation of Part B, 
enforce Part B in accordance with the provisions at 34 
CFR 300.604(a)(1), and (a)(3), (b)(2)(i) and (b)(2(v), 
and (c)(2), and annually report on performance under 
Part B.
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General Supervision


Office of Special Education Programs 
and IDEA 2004 Requirements


– Monitor


– Findings


– Corrective Actions


– Verification


– Enforce


– Ensure and Enable Compliance
See Handout
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General Supervision


1. State Performance Plan


Indicator 15: General supervision system 
(including monitoring, complaints, hearings, 
etc.) identifies and corrects noncompliance as 
soon as possible but in no case later than one 
year from identification.



http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/State_Perf_Plan.pdf
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General Supervision


1. State Performance Plan Indicator 15: Measurement


 Percent of noncompliance corrected within one year 
of identification:


 a. # of findings of noncompliance.


 b. # of corrections completed as soon as possible 
but in no case later than one year from 
identification.


 Percent = [(b) divided by (a)] times 100.


For any noncompliance not corrected within one year of 
identification, describe what actions, technical 
assistance and enforcement actions that the State 
has taken.



http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/State_Perf_Plan.pdf





September 16, 2009


Data Trends and Patterns


 Typical areas of noncompliance:


 Child Find


 Failure to Implement the IEP as Written


 Disproportionality


 Provision of FAPE in the LRE


 Parentally Placed and Service 
Agreements
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Examples of Corrective Actions


 District samples of corrected IEPs;


 Revisions of relevant policies;


 Evidence of data collection infrastructure 
and data management procedures;


 Attestation of professional development 
offerings and attendance; and


 Submission of new or additional data with 
district-level interpretation of data that 
indicated correction of noncompliance.
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Indicator 11 Head’s Up


 Status on Statewide Evaluation Timelines Collection
 64 to 44 to 18
 Regional concerns


 Student-level data submission: Verification of Correction 
(either timely or subsequent):
 For those findings for which the State has reported correction, 


describe the process the State used to verify that the LEA: (1) 
is correctly implementing the specific regulatory requirements; 
and (2) has completed the initial evaluation, although late, 
unless the child is no longer within the jurisdiction of the LEA, 
consistent with OSEP Memorandum 09-02. 


 Next Steps:
 Clarification from OSEP
 Letter with steps
 October collection
 November verification
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CMT/CAPT


SKILLS


CHECKLIST


Alternate assessment 


based on alternate 


achievement standards


Alternate assessment


based on Modified


Assessment System.


CMT/CAPT(MAS)


General grade-level assessment based on


academic achievement standards.


Standard CMT/CAPT - With Accommodations


General grade-level assessment based on


academic achievement standards.


Standard CMT/CAPT - No Accommodations


CMT/CAPT


(MAS)


ASSESSMENT OPTIONS FOR STUDENTS WITH DISABILITIES


Skills Checklist
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CMT/CAPT


SKILLS


CHECKLIST


Alternate assessment 


based on alternate 


achievement standards


Alternate assessment


based on Modified


Assessment System.


CMT/CAPT(MAS)


CMT/CAPT


(MAS)


Skills Checklist


1%


2%
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300157


All Students


All SwD 


36716 (12%) 


of tested 


population


All SwD taking 


Skills 


Checklist


3042 (1%) all 


students


(8%) of SwD


CT Students Tested: 2009 


Grades 3-8 & 10


All SwD taking 


CMT/CAPT 


(MAS) Pilot


10920  (3.6%) all 


students (30%) of 


SwD 


Students with Disabilities [SwD]
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Skills Checklist 2009 Statewide Results for Grades 3-8 & 10 Reading


Independent


7%


Proficient


17%


Basic


76%


3361


489


225


2556


Proficient or better: 


24% (714)  .2% of Total 


Tested Population.
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Skills Checklist 2009Statewide Results for Grades 3-8 & 10 Math


Independent


11%


Proficient


21%


Basic


68%


3361


2286


706


369


Proficient or better: 


33% (1075)  .3% of Total 


Tested Population.
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2009 CMT Reading Grades 3-8
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2009 CMT Math Grades 3-8
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2009 CAPT Reading Grades 10


28
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2009 CAPT Math Grades 10
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or better
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Table of CMT Scale Scores Representing
Less Than One Percent Probability of Scoring 


At or Above Proficient in the Next Tested Year


Grade Level Mathematics Reading


3 188 195


4 195 203


5 195 195


6 197 200


7 199 186


8 197 199


The table of CMT scale scores contains scale scores that can be used as objective evidence and may 


assist districts when selecting students to participate in the CMT/CAPT MAS.  This table lists key CMT scale 


scores by grade and content area.  For example, a Grade 6 student this year who had a scale score of 190 in 


mathematics and a scale score of 190 in reading last year (both below 195 in Grade 5) would have less than a 


one-percent probability of scoring proficient or above this academic year. 


Please note that the above table is useful to inform CMT/CAPT MAS eligibility decisions on the CAPT by tracking 


back to the student’s scores on the eighth-grade CMT.  However, there is no data point provided here that will help


with a determination of this year’s Grade 3 students because that group has not yet taken the CMT.  


District staff must examine multiple sources of other available performance to determine whether a 


Grade 3 student is eligible.  ( November 13, 2008)
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CMT/CAPT Accommodation Forms
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Response Accommodations


j. Voice recognition Software


The student may use voice-recognition software for open-ended items and for those subtests requiring an 


extended response. This accommodation provides a method for a word processor response that bypasses a 


keyboard input. Historically students that use this accommodation may be cognitively capable but have such 


severe physical disabilities that handwriting and typing/word processing, that access to the test is 


compromised. Typically, these students use voice-recognition with a computer in school and will use such 


assistive technology at home and at work later in life. Due to technological advances and better access to 


assistive technology, more students with disabilities that are not physical in nature are utilizing this type of 


accommodation in the classroom. Therefore, students with disabilities that utilize voice recognition software 


in the classroom and have this accommodation indicated on their IEP as an accommodation for classroom 


activities and assessments may use voice recognition software on the Connecticut statewide assessments. 


When using this accommodation for state assessment purposes, spelling and grammar check must be 


turned off. This accommodation must be entered on the CAPT/CMT Accommodations Data Collection 


Website (http://www.cttestaccommodations.net ) prior to testing.


If you have questions regarding this accommodation, please call the Assessment Office at 860-713-6837 or 


860-713-6855.



http://www.cttestaccommodations.net/

http://www.cttestaccommodations.net/

http://drjanebolton.files.wordpress.com/2009/04/voice-recognition5.jpg
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 Joe Amenta


 860-713-6855


 joseph.amenta@ct.gov


 Janet Stuck


 860-713-6837


 janet.stuck@ct.gov


CONTACTS
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Data and Other Related Topics
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Timely and Accurate DEADLINES


Districts are responsible to ensure timely and accurate reporting 
of all data required under IDEA, including discipline and 
staffing/personnel ED162/ED163, even if the Director is not 
overseeing the individuals responsible for these data collections!
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DESK AUDIT


Starting the 09-10 school year the 
Department will implement a desk audit 
system (§300.640) that will compare 
randomly sampled IEPs to data reported in 
SEDAC October 1.


Anticipate the possibility of receiving a 
request to fax IEP pages 1, 6, 7, 11, and/or 
12 to the Department for inclusion in this 
audit system.  More details to follow…
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State Performance Plan (SPP) 


Annual Performance Report (APR)


and Special Ed Data


(SEDAC/ECO/Evaluation Timelines/


ED166/Monitoring/etc.)
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 Indicator 1:  Graduation Rate
 Data from PSIS Un-Register and SEDAC Service 


Plan Exits (old)
 # Grads / # Grads + 4 years of # of Dropouts (by 


grade)
 NEW FORMULA = 4 year cohort!


 In effect for 0607 first time 9th graders who 
graduate in 2009-2010. (No SP data)


 Target changes every year


 Indicator 2:  Drop Out Rate
 Data from PSIS Un-Register and SEDAC Service 


Plan Exits (old…new does not include SP students)
 # Dropouts/ # 9-12 graders in previous October 1
 Target changes every year
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Indicator 1 & 2:


Graduation and Dropout Rates
Students with Disabilities


05-06 06-07 07-08


Graduation 73.5


(T=68%)


77.2


(T=69%)


79.4


(T=72%)


Dropout 3.8


(T=5.5%)


2.8


(T=5.3%)


3.7


(T=5.0%)
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 Indicator 3: Participation and Performance on 
Statewide Assessments
 3 Sections- # Districts Made AYP for SE; % 


Participation; % Performance
 Data from CMT and CAPT AYP Files
 Targets match NCLB Targets


 Indicator 4: Suspension and Expulsion
 Data from ED166
 A - % students with disabilities suspended/expelled 


for 11 or more days cumulatively
 A - District Target = < 1.0% of SWD 
 B - % students with disabilities suspended/expelled 


for 11 or more days cumulatively BY RACE.
 B – Using RRI’s to assess discrepancy.
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Indicator 3:


Statewide Assessments
Students with Disabilities


05-06 06-07 07-08


Meeting AYP 35.8 38.7 18.5


Participation 
Rate


98.4 (CMT/R)


98.7 (CMT/M)


95.0 (CAPT/R)


94.5 (CAPT/M)


98.5 CMT/R


98.9 CMT/M


91.9 CAPT/R


93.9 CAPT/M


97.6 CMT/R*  (98.4 NCLB)


98.4 CMT/M*  (99.2 NCLB)


91.5 CAPT/R*  (96.5 NCLB)


90.7 CAPT/M*  (95.7 NCLB)


Making 
Proficiency


29.4 CMT/R


38.8 CMT/M


34.1 CAPT/R


33.7 CAPT/M 


28.8 CMT/R         
40.8 CMT/M        
45.9 CAPT/R        
32.2 CAPT/M


30.4 CMT/R         (79.0)


42.5 CMT/M        (82.0)


41.4 CAPT/R        (81.0)


37.2 CAPT/M       (80.0)
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Indicator 4a:


Suspended/Expelled 10+ Days
Students with Disabilities


05-06 06-07 07-08


30.2


(T=30%)


21.9


(T=30%)


18.2  


(T=25%)     
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 Indicator 5: Removal from Regular Class 
 From SEDAC – Combination of Federal 


Environments Variable (calculation) and TWNDP
 3 Actual Categories (80-100%; 0-40%; Outplaced)
 Targets change every year


 Indicator 6: Preschool Settings 
 Data from SEDAC – Early Childhood Settings 


Variable
 Targets not yet set.
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Indicator 5:


Least Restrictive Environment


05-06 06-07 07-08 08-09


80-100%


TWNDP


65.2


(T=62.5%)


68.3


(T=65.0%)


70.2


(T=67.5%)


71.4


(T=70.0%)


0-40% 


TWNDP


7.7


(T=10%)


6.2


(T=9%)


6.2


(T=8%)


5.6


(T=7%)


Separate


Settings 


6.7


(T=6.0%)


6.9     


(T=5.8%) 


6.8  


(T=5.6%) 


7.0  


(T=5.4%) 
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 Indicator 7: Early Childhood Outcomes 
 Data from ECO – Calculation of amount of 


movement pre- to post- regarding age appropriate 
behaviors in the areas:


 Social Emotional Skills; 
 Use of Knowledge; 
 and Appropriate Behaviors.


 Targets set this year.


 Indicator 8: Parent Involvement
 From Parent Survey (6 year cycle)
 Target changes every year
 NOT REPORTED ON District APR
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Indicator 7:


Early Childhood Outcomes 
Students with Disabilities


Functional 


Area


A


Did Not 


Make 


Progress


B


MP Not


Age


Appr.


C


MP Near 


Age


Appr.


D


Reached 


Age


Appr.


E


Maintain-


ed Age 


Appr.


Total


Percent


Positive 
Social 
Emotional 
Skills 


4.4%
(n = 85)


23.4%
(n = 448)


16.3%
(n = 313)


20.0%
(n = 384)


35.9%
(n = 688)


100%
(n = 1918)


Acquisition 
and Use of 
Knowledge 
and Skills 


1.9%
(n = 36)


26.5%
(n = 509)


33.8%
(n = 648)


17.6%
(n = 337)


20.2%
(n = 388)


100%
(n = 1918)


Action to 
Meet Needs


1.9%
(n = 37)


37.3%
(n = 716)


29.6%
(n = 568)


16.1%
(n = 309)


15.0%
(n = 288)


100%
(N = 1918)
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Indicator 8:


Family Involvement
Students with Disabilities


05-06 06-07 07-08


86.9


(T=86.9%)


87.0


(T=87.0%)


88.4


(T=87.1%)
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 Indicator 9: Disproportionate Representation in  
Special Education
 Data from SEDAC/PSIS – Race Analysis
 Over and Under-Representation
 ALL Races including White
 COMPLIANCE Indicator = 0%


 Indicator 10: Disproportionate Representation 
in  6 Disability Categories
 Data from SEDAC/PSIS – Race Analysis


 LD, ID, ED, SLI, OHI, and AU
 Over and Under-Representation
 ALL Races including White
 COMPLIANCE Indicator = 0%
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Indicator 9 & 10:


Disproportionate Representation 
Compliance Indicator, Target = 0%


05-06 06-07 07-08


Overall 
Special 
Education 


0 0 0


By Race, 
In 
Disability 
Categories


2.4
(4 districts)


2.4
(4 districts)


1.2
(2 districts)







Race and Identification


Indicators 9 & 10
 Disproportionate 


Representation 


 RRI >2.0 or <-4.0 in 
any year


 Any race, any 
disability


 Have to determine if 
there is 
noncompliance due to 
inappropriate 
identification 


CFR Section 300.646
 Significant 


Disproportionality


 RRI >4.0 for 2 years in a 
row in the same area


 Any race, any disability


 Mandatory redirection of 
15% of funds for CEIS 


 May not be due to 
noncompliance 


FYI - This also includes significant 
disproportionality in the placement 
and incidence, type, and duration of 


disciplinary actions.







If RRI >2.0 or <-4.0 


Is there noncompliance due to inappropriate identification?


 Review policies, procedures and practices via self 
assessment 


 Action plan to address deficiencies in self assessment


If yes, there is noncompliance: 


Individual student file review 


Corrective actions 


Possible site visit


District APR 


If no noncompliance:  


No further action  


If no, but repeat RRI above 
2.0: 


See next slides


If there is any revision of policies, procedures or 
practices used in the identification or placements of 
students with disabilities, these MUST get publicly 
reported. 







Repeat districts with improved data


 Review or revise self assessment for 
changes/lessons learned


 Explain causes of improved data 


 Review or revise action plan to 
ensure continued improvement 







Repeat districts whose data did 


not change or worsened 


 Individual student file review 


 Revise self assessment based on what 
was found during file review 


 Explain causes of data


 Revise action plan, based on revised 
self assessment, to ensure 
improvement 







Take action now!


 Data on the website since May – review it 
to see where you are 


 Concerning data – do the self assessment 
and compare it against the rubric 


 Conduct a few student file reviews, you 
know who your students are – recruit staff 


 Scrutinize your policies, procedures or 
practices now – consider revisions


 Think of your district’s SRBI 
implementation and how students are 
identified to need special education 


 Seek out technical assistance to address 
root causes


 Remember – 2009-10 data will be collected 
soon! 
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 Indicator 11: Evaluation Timelines
 From Evaluation Timelines Report
 COMPLIANCE Indicator = 100%


 Indicator 12: FAPE at Age 3
 Data from SEDAC (FAPE at 3 Variable)
 COMPLIANCE Indicator = 100%


 Indicator 13: Post-Secondary Transition Goals 
and Objectives
 Data from SEDAC (16+ years old)
 COMPLIANCE Indicator = 100%







Indicator 11:


Evaluation Timelines
Compliance Indicator, Target = 100%


05-06 06-07 07-08 08-09


87.5 91.9 95.2 97.3


Trends noted in Evaluation Timelines Data:


 Districts with less than 95% Timeline Compliance:


0607 = 64 0708 = 44 0809 = 18


 Regional Concerns/Issues







Evaluation Timelines


OSEP Memorandum 09-02 requires states to:
 verify correction of policies, practices and/or 


procedures that led to the noncompliance under 
Indicator 11, and


 investigate individual child-level Denial of Basic 
Rights under IDEA due to the districts failure to 
comply with the 60 calendar day requirement. 


Next Steps:
 Letter from BSE with details on child-level 


investigation regarding Denial of Basic Rights 
(2006-07, 2007-08 and 2008-09 data).


 October collection of pertinent student data.
 November notification of any findings of non-


compliance or Denial of Basic Rights under IDEA.
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Indicator 12:


FAPE at 3
Compliance Indicator, Target = 100%


05-06 06-07 07-08


97.6 99.5 99.8







Birth to Three System
Change to Policy & Procedure


• As of July 1st 2009, the Birth to Three System will be 
directing all referrals of children who are within 45-
calendar days of their third birthday to the responsible 
school district.


• School districts have “child find” responsibilities for 
the identification, location and evaluation of children.  


• School districts are required to conduct “child find” 
including evaluation activities for these children who 
will be referred to the school district.


• The evaluation timelines (Indicator 11) rules apply.
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Indicator 13:


Secondary Transition Goals
Compliance Indicator, Target = 100%


05-06 06-07 07-08 08-09


97.8 99.0 99.1 99.6
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 Indicator 14: Post-Secondary Outcomes
 From Special Education EXITERS Survey
 Target changes every year
 NOT REPORTED ON District APR


 Indicator 15: General Supervision
 Noncompliance corrected within One Year
 Data from ALL DATA SOURCES
 COMPLIANCE Indicator = 100%


 Indicator 18: Resolution Sessions
 Data from State Complaints System
 COMPLIANCE Indicator = 100%
 NOT REPORTED ON District APR
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Indicator 14:


Post-Secondary Outcomes
Students with Disabilities


06-07 07-08


81.1


(T=81.1%)


85.3


(T=81.2%)
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Indicator 15:


Noncompliance Corrected w/in 1 Year
Compliance Indicator, Target = 100%


05-06 06-07 07-08


99.5 97.6 96.8







 District Reported Data from:
 SEDAC
 ECO
 Evaluation Timelines
 Exit Data (PSIS/SEDAC)
 Assessment/NCLB Data
 ED 166
 ED 162/163 Certified/Non-Certified Staff Files


 State Directly-Collected Data
 Complaints/Mediations/Due Process Data
 Exiters Survey
 Parent Survey


06-07 07-08


90.8 95.3


Indicator 20:


Timely/Accurate Data 
Compliance Indicator, Target = 100%
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Section 616 Determinations


 In accordance with Section 616 of the


statute, the Secretary will make 
determinations upon a State 


 Meets Requirements


 Needs Assistance


 Needs Intervention


 Needs Substantial Intervention


 Section 616 also says the State must 
enforce determinations upon LEAs.
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OSEP Determinations


05-06 06-07 07-08


Connecticut 


IDEA Part B


Meets


Requirements


Needs 
Assistance


Meets


Requirements


Districts in 


Meets 
Requirements


55 114 134


Districts in


Needs Assistance 


I = 105


II = 0


I = 23


II = 31


I = 25


II = 11


Districts in


Needs 
Intervention


I = 9


II = 0


I = 0


II = 1


I = 0


II = 0







Needs Assistance – Levels 1 and 2


 Level 1 – one or two indicators did 
not meet the target


 Level 2 – one or two indicators did 
not meet the target AND at least 
one indicator is the same as the 
previous year


34







What’s next?


 The CSDE will be reporting on progress for 
the 2008-09 school year on February 1, 
2010.


 District Annual Performance Reports (APR) 
will follow (April – May).


 District determinations will be made based 
on SPP indicators 9, 10, 11, 12, 13, 15 and 
20 (same as this year).
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Update 


• 2004-05 and 2005-06
– Least restrictive environment


– Disproportionality 


• 2006-07 and 2007-08 
– Suspension/expulsion 


• 2008-09 and 2009-10
– Academic achievement 







2007-08 districts (suspension/expulsion)


• Progress report past June         (Thank you!) 


• Bureau looking at corrective actions – waiting 
on final “clean” ED 166 data due in October


• Final progress report due in January –
reflection of 18 months and outcomes 


• Determine if progress towards objectives in 
improvement plan has been made – have 
there been positive outcomes? 







2008-09 districts (academic achievement)


• First progress report due in January 2010


• Second progress report due in June 2010


• Final progress report due January 2011


• Correction of noncompliance MUST be 
verified by June 1, 2010 







2009-10 school year
Key Performance Indicator 


• Improve the effectiveness of efforts to educate students 
with an IEP as demonstrated by:


participation in statewide assessments; and 


performance in statewide assessments.







2009-10 school year 


• Starting with a data wall day on November 12


– Start investigating root causes 


– Districts paired up


– Department determine who needs more technical 
assistance/monitoring 


• Continued technical assistance/monitoring 
on December 17 (snow day Dec. 22)


– Reflective Team Process (RTP) for meeting AYP 


– Develop an Improvement Plan 







2009-10 school year 


• Site visits 


– Non-responders to the November data wall day 
and/or December RTP 


– Districts demonstrating needed support and 
assistance 


– Some occurring in spring 2010, others in fall 2010 







Timeline


• Districts invited to the November 12 data wall 
day will be notified by the end of September


• Districts invited to the December 17 RTP day 
will be notified after the data wall day (snow day 


Dec. 22)


• Districts receiving a site visit will receive 
notification approximately 6 weeks in advance 
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Good morning and welcome to our 6th Annual Special Education Back-To-School gathering. Last 
year, the 2008-09 school year, presented all of us with many challenges as we were faced with 
one of the most devastating economic crises of our times, which noticeably affected the 
availability of resources to operate our schools as well as our operations at the Department.  
And I challenged you at last year’s Back-To-School, to learn how to dance in the rain rather than 
waiting for the storm to pass, as the situation in our schools, the state and this country was not 
to be just a passing shower. And, you all felt the winds and rains from that storm, as you served 
as leaders and educators within our schools and for our states’ children. As you have entered 
this school year, I know many of you continue to feel the effects of this economic hurricane on 
the availability of resources to do the important work of educating our students with 
disabilities. We at the Bureau and Department have read your local papers that have reported 
on your situations and board and town’s actions, we’ve fielded your calls as well as those calls 
from you’re superintendents, business managers and in some situations your town managers 
and local legislators. The Department has also felt the impact of staff losses, shrinking budgets 
resulting in furlough days and lack of supplies to do the job. Yet, over the course of last year, 
many of you danced extremely well in the rain. We know this at the Department, because you 
and the Department achieved some outstanding results, despite the hardships of the storms.   


So, my message today while not to minimize your challenges, is to recognize the strength that 
comes from our collective efforts to face these forces of nature with renewed commitment and 
energy. The efforts of you, the Department, families, teachers, related service staff, and 
students… together make a difference.  


At this summer’s leadership conference conducted by the U.S. Department of Education’s, 
Office of Special Education Programs (OSEP), Secretary of Education Arne Duncan truly 
invigorated the audience when he met with over 500 of my state director colleagues, their state 
staff, parent center staff and national technical assistance providers of special education. He 
and several members of his staff, throughout the three days of the conference, spoke to the 
Obama administration’s efforts that focused on students with disabilities. They spoke of a 
heightened focus on early childhood education, rigorous standards for high school reform and 
the needed supports for students with disabilities to be successful and contributing members of 
their communities upon graduation and into their young adult years beyond high school. We 
were truly impressed with the freshness, energy, enthusiasm, passion and intelligence of Arne, 
as he likes to be called, and his staff. His staff was all on point with his message, they all were 
energized, they all were committed to achieving student’s outcomes and … of great promise for 
us, they all spoke to the needs of special educators and students with disabilities as integral to 
and embedded in achieving their agenda. Their message was infectious and hopeful. So, I hope 
to pass this along to you today. 
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Margaret Meade recognized and offered as inspiration her frequently quoted message to 
“…never underestimate the power of a small group of committed citizens to change the world, 
for in fact it is the only thing that ever has.” You and your staff are a small group of individuals 
and it’s you who can bring about changes for students with disabilities. Last year you did that 
with some very difficult circumstances to work under. We at the Department, want to be 
available to assist you in accomplishing that again this year, as we recognize that our efforts in 
developing and enforcing policy are only as useful and effective for you in the districts as the 
information that we receive from your efforts in the field. So, the Bureau would like to begin 
this year’s Back-To-School by recognizing your leadership, courage, passion and energy that you 
all displayed during last year’s “gales” which resulted in unprecedented achievements and 
accomplishments this state has not previously seen in special education. To your credit, I would 
like to identify several of those accomplishments and then to recognize many of you who 
assisted the Bureau of Special Education so that we are in a better position to assist. 


Let’s begin with last year’s accomplishments as reported in our February 2009 Annual 
Performance Report to OSEP: 


1. Your efforts resulted in a graduation rate of over 79%, the highest graduation rate for 
students with disabilities that Connecticut has ever seen. And as part of today’s  
Back-To-School purpose as we want to  applaud accomplishments we will be recognizing 
18 June graduates of your schools, that received particular recognition from the 
Governor’s Coalition for Youth with Disabilities, for their accomplishments while in high 
school and for their continued participation in higher education institutions this fall. You 
helped them to graduate and go on to higher education. You made a difference. 


2. Over 85% of graduates that the Department surveyed for the Annual Performance 
Report, that were one year post graduation, reported to be competitively employed or 
attending post secondary education. This is one indicator of showing how well you have 
prepared your students for life after high school. You made a difference. 


3. In our February 2009 report to Office of Special Education Programs (OSEP), we were 
able to report continuous academic achievement results for students with disabilities 
and the highest scores ever on all CMT/CAPT reading and math assessments, than in any 
prior year. As well… there was a closing of the achievement gap between students with 
disabilities and their peers without disabilities. Your programs and services had an 
impact. You made a difference. 


4. A review of the early childhood outcome data indicated that your preschool children 
with disabilities entering kindergarten, demonstrated gains following your preschool 
intervention programs, even though they often were in your programs for short periods 
of time. You made a difference. 


5. 99.8% of three year olds received a free and appropriate public education at age 3 due 
to your efforts to meet with families and Birth-To-Three providers to assure a smooth 
transition to preschool services, the highest percentage on record in the years that we 
have been collecting this data. You made a difference. 
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6. We reported the lowest suspension and expulsion rates for students with disabilities 
during this reporting, … with over 25% more districts than the prior year contributing to 
these lower rates. You made a difference. 


7. There have been significant systematic improvements in your districts so in just two 
years the state has moved from 55 districts to 134 districts meeting requirements as 
established by the federal government. As this rating requires compliance for every 
child, achieving this designation has significant meaning in the service to children with 
disabilities. You made a difference. 


8. While your efforts impacted your district results, all of your attention to assuring 
students with disabilities are provided with the rights afforded to them under the 
Individuals with Disabilities Education Improvement Act (IDEA) also resulted in 
Connecticut being identified by the federal government as meeting requirements of the 
IDEA. Only 16 states in the country achieved this distinction for both the Part C  
(Birth-To-Three system) and Part B (three -21 year old system). You made a difference.  


These are a few of the accomplishments that you as administrators of special education and 
pupil services have had significant contributions in achieving for the state. I know you can 
identify so many more accomplishments that are probably more personal and meaningful to 
you, your students and schools, but the Bureau of Special Education wants to thank you for 
your efforts that made it possible for Connecticut to receive this status.  


The Bureau recognizes that we serve you better when we hear from you, so we have 
appreciated all of you that have provided us with assistance so we could better serve your 
needs. You have responded to our requests for assistance by becoming involved with 
committees, focus groups, pilot studies, professional development, focused monitoring visits, 
private school approvals, and document reviews, to name several of the many ways you have 
helped. On your tables is a list of your colleagues and most likely, yourself, who have 
contributed. We hope in our efforts to acknowledge you that we have not missed any of you. 
Please know that if you are not on this list, yet served here, let someone at the registration desk 
take your name and manner in which you helped the bureau, as we certainly did not intend to 
overlook your contribution. We hope you will continue to assist us and that many more of you 
will find an opportunity to contribute to our work, which results in better service to you and 
your districts. 


In closing, I would be remiss not to mention the loss this summer of two of the country’s 
staunchest disability rights supporters who have contributed to assuring the rights of and 
creating services for persons with disabilities, Eunice Kennedy Shriver and Senator Edward 
Moore Kennedy, the likes of whom we certainly need in this next generation, so that we all can 
continue to fight for full participation of students with disabilities in our schools and for 
improved life outcomes for these individuals. In listening to the many eulogies at Senator 
Kennedy’s funeral in August, I heard a quote that, regrettably, I didn’t capture the source, but 
seemed fitting to quote for this audience today as we head into another year of unpredictable 
weather conditions…“The future may be beyond our vision, but may not be beyond our 
control.” 
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You and I may not be able to predict the “school” forecast like Doppler radar is able to see how 
long the storm will last or what force it will bring to our schools this year, but know that you 
make a difference. Be that difference again this year, as you were last year and past years.  


Again, thank you all very much for your work and have another year of accomplishments that 
make a difference in the life of a child with a disability and that child’s family. 


Enjoy the school year! - Anne Louise Thompson 
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